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Pre-Budget Scrutiny

Introduction
This paper provides background information for the evidence session with the

Auditor General for Scotland, Accounts Commission and Audit Scotland. The
evidence session is intended to inform the Committee’s pre-budget scrutiny.

Evidence session
The Committee will take evidence from—
e Stephen Boyle, Auditor General for Scotland;
e Sharon O’Connor, Member, Accounts Commission;
e Tricia Meldrum, Senior Manager, Audit Scotland; and

e Rebecca Seidel, Senior Manager, Audit Scotland.

Supporting Information

A written submission from Audit Scotland is provided at Annexe A to this paper. A
copy of the Audit Scotland report, ‘Improving outcomes for young people through
school education’, referred to in the written submission is at Annexe B. A written
submission from Universities Scotland regarding the forthcoming Scottish
Government Budget 2022-23 is at Annexe C. Lastly, a SPICe briefing, including
suggested lines of questioning, is at Annexe D.

Stephen Herbert

Clerk
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29 October 2021



Annexe A
EDUCATION, CHILDREN AND YOUNG PEOPLE COMMITTEE

WEDNESDAY 3 NOVEMBER 2021

PRE-BUDGET SCRUTINY WITH THE AUDITOR GENERAL AND ACCOUNTS
COMMISSION

BRIEFING PAPER

1. The Auditor General for Scotland (AGS) and the Accounts Commission have published
a range of outputs relevant to the Committee’s policy areas. This paper highlights some
of the findings from our audit work relevant to the Committee’s pre-budget scrutiny. We
have particularly focused on outcomes for the people who use public services in
Scotland.

2. The paper provides additional information to brief the Committee on the Accounts
Commission and AGS'’ joint report Improving outcomes for young people through
school education, which was published in March 2021.

3. In setting the scene, we would draw the Committee’s attention to three overarching
outputs of particular relevance to the Committee’s pre-budget scrutiny:

e In 2019 we published Planning for outcomes. This highlights the importance of

national and local policy setting out what outcomes it intends to achieve for people,
and data and evidence being available to measure progress and take further action
if needed.

e Both the AGS and the Interim Chair of the Accounts Commission have recently
published blogs reflecting on 10 years since the report of the Christie Commission.
In September, the AGS published Christie's clarion call can't wait another decade

and in October, the Interim Chair of the Accounts Commission published Christie - it
really is now or never. Both reflected on the ongoing challenges in tackling

inequalities in Scotland, the continuing need to increase the focus on prevention
and the need to focus on outcomes when assessing the performance of public
services, rather than inputs.

4. The sections below set out relevant findings from our recent work on policy areas
within the Committee’s remit.


https://www.audit-scotland.gov.uk/uploads/docs/report/2019/briefing_190603_planning_outcomes.pdf
https://www.audit-scotland.gov.uk/report/blog-christie-10-years-on
https://www.audit-scotland.gov.uk/report/blog-christie-it-really-is-now-or-never
https://www.audit-scotland.gov.uk/report/blog-christie-it-really-is-now-or-never

Early years

5. The Auditor General and Accounts Commission published their joint report Early
leaning and childcare: follow up in March 2020 on planning for the expansion to 1,140

hours of funded ELC. This found that the Scottish Government and councils were
making steady progress to deliver the expansion of funded early learning and childcare
(ELC) in August 2020 but there were still risks around having the required workforce
and infrastructure in place on time. The Scottish Government’s plans to evaluate the
expansion of funded ELC were well advanced and work was under way to capture
important baseline information. However, there were still challenges to the evaluation
process. For example, it was not yet clear how the longer-term economic benefits
would be assessed, or how family wellbeing would be measured.

6. Due to Covid-19, the timescale for the expansion was changed from August 2020 to
August 2021. We plan to carry out further audit work in 2022 on whether the expansion
was delivered as planned and how much it cost. At a later stage we will carry out
further audit work on the impact of the expansion on outcomes.

School education

7. The Auditor General and Accounts Commission published their joint report Improving
outcomes for young people through school education in March 2021. It looks at how

effectively Scottish Government, councils and their partners were improving outcomes
for young people through school education before the Covid-19 pandemic, the
subsequent impact of the pandemic and the response of the education sector. The
report reflects developments up to early January 2021.

8. The Scottish Government’s two priorities for school education are to raise attainment
for all and to close the poverty-related attainment gap. Nationally, exam performance
and other attainment measures have improved since the Accounts Commission last
reported on school education in 2014. But the rate of improvement up to 2018/19, the
last year of comparable data, has been inconsistent across different measures. There
is wide variation in performance across the country, with evidence of worsening
performance on some measures in some councils. The Scottish Government’s national
aim is to improve outcomes for all, but it has not set out by how much or by when.

9. School education in Scotland is not just about exam results. It also aims to improve
children and young people’s health and wellbeing and support wider outcomes such as
vocational qualifications. In recent years there has been an increase in the types of
opportunities, awards and qualifications available to children and young people and an
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https://www.audit-scotland.gov.uk/uploads/docs/report/2020/nr_200303_early_learning.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2020/nr_200303_early_learning.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/nr_210323_education_outcomes.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/nr_210323_education_outcomes.pdf

increase in the number awarded. However better data is needed to understand if other
outcomes that are reflected in national policy and Curriculum for Excellence (CfE),
such as wellbeing and confidence, are improving.

10.The poverty-related attainment gap is still wide and progress in reducing it has been
slower than the Scottish Government set out in its aims. Improvement needs to happen
more quickly and there needs to be greater consistency across the country to address
the inequalities which existed before Covid-19 and which have increased as a result.
The Scottish Government and councils recognise that addressing inequalities needs to
be at the core of the response to Covid-19, longer term recovery and improvement.
The report recommends that the Scottish Government should continue to lead the
development of priorities for education recovery and improvement, being clear about
the anticipated outcomes and milestones.

11.Those involved in planning, delivering and supporting school education were working
well together prior to the pandemic. This helped them to collaborate to deliver a rapid
response to Covid-19 in exceptionally challenging circumstances. The pandemic has
also reinforced the importance of school education and other sectors working together
to tackle issues which affect young people’s life chances and outcomes, such as child
poverty and health and wellbeing and the report recommends that recent focus on this
needs to continue. The report recommends that there should continue to be a co-
ordinated policy response both within, and across, the Scottish Government and local
government when planning to improve longer-term outcomes for children and young
people and delivering the education recovery response to the equality impacts of
Covid-19.

12.Most of the real-terms increase in spending on primary and secondary school
education across Scotland since 2013/14 can be attributed to the Attainment Scotland
Fund (ASF). The Scottish Government set this up in 2015/16 to close the poverty-
related attainment gap. When this is excluded, real-terms spending by councils
increased by 0.7 per cent during the period, to just over £4.1 billion. When it is
included, spending increased by 5.1 per cent in real terms, from £4.1 billion to £4.3
billion. The Scottish Government had put over £200 million of extra money into Covid-
19 mitigation measures and education recovery by early January 2021.

13.The nine councils with the highest proportions of pupils living in the most deprived
areas, based on the Scottish Index of Multiple Deprivation (SIMD), receive additional
funding through the ASF. Councils also receive some additional ASF funding for
individual schools based on SIMD, and schools receive additional funding through the



Pupil Equity Fund (which is part of the ASF) based on the number of pupils eligible for
free school meals. The way that ASF funding has been targeted through SIMD does
not fully capture pupils living in poverty, for example rural poverty and isolated
deprivation in more affluent areas. The ASF is due to end in 2022.

14.Since we published the report, the OECD published its review of CfE in June 2021.
While consideration of the curriculum is outwith our remit, there are commonalities
between our report and that of the OECD. For example, in relation to outcomes, both

reports comment that:

e the National Improvement Framework (NIF) indicators do not fully align with the

anticipated outcomes set out in national policy and CfE

e there is an emphasis on measures of attainment, and this fails to recognise and

promote the broader aims of CfE and value wider outcomes for young people.

15. Following the OECD review, the Scottish Government announced that the Scottish
Quialifications Agency (SQA) will be replaced with a new specialist agency for both
curriculum and assessment and that Education Scotland will be reformed, so that it is
no longer responsible for inspections. Professor Ken Muir is currently leading work to
advise the Scottish Government on taking forward these reforms. The Scottish
Government will need to maintain a focus on outcomes as it takes forward structural
changes in the Scottish education system. In Planning for outcomes we said:

“....new policies, strategies or plans should set out the outcomes they are aiming to
achieve and the intermediate outputs, measures and milestones. Aligning activities with
outcomes involves considering what a proposed new strategy is aiming to achieve at
the outset and being clear what success will look like.”

Further and higher education

Colleges

16.The AGS appoints external auditors to Scotland’s 20 incorporated colleges and
Glasgow Colleges’ Regional Board. We use the information in the annual accounts and
annual audit reports to present an overall picture of the financial health of the sector
and the main issues and risks facing it. The most recent commentary on Scotland’s
Colleges, based on the 2019/20 annual audits, was published in May 2021.


https://www.audit-scotland.gov.uk/uploads/docs/report/2019/briefing_190603_planning_outcomes.pdf
https://www.audit-scotland.gov.uk/report/scotlands-colleges-2020
https://www.audit-scotland.gov.uk/report/scotlands-colleges-2020

17.This focused on the increasingly tight financial environment that colleges are operating
in. We reported that the gap between the sector's total income and expenditure is
widening, and was £54 million in academic year 2019-20. This is forecast to continue
because of costs that are beyond colleges’ direct control, such as pensions and
depreciation of assets. After stripping out these costs, the sector’s underlying financial
position (adjusted operating position) was a surplus of £3.8 million in 2019-20.1 This
was around £9 million lower than the previous year.

18. Scottish Government funding (provided through grants from the SFC) provided 77 per
cent of the college sector’s income in 2019-20 and staff costs accounted for 68 per
cent of expenditure. Two of the biggest financial challenges facing colleges are
increases in employer contributions to pension schemes and additional staff costs
arising from both cost of living pay awards and the outcome of the National Bargaining
job evaluation for support staff. Scottish Government funding for the sector continues to
rise — it received over £615 million of revenue funding in financial year 2019/20, a two
per cent real terms increase. Increases in Scottish Government revenue funding for the
college sector over recent years have primarily covered additional costs from
harmonising staff terms and conditions.

19.Covid-19 has increased the financial pressures and uncertainties already facing
colleges. The annual audits for academic year 2020-21 are currently underway and will
be reported in early 2022. Based on colleges’ financial forecasts, the Scottish Funding
Council (SFC) estimates that the impact of Covid-19 in 2020-21 may not be as severe
as initially anticipated.?

20.In return for their funding from the SFC, college regions agree a range of outcomes
they aim to deliver each year. College Outcome Agreements contain ten measures to
assess colleges’ progress. Within these ten measures there are national priority
measures based around learning activity delivered (measured in ‘credits’), the
achievement of qualifications (attainment) and students going on to employment or
further study (positive destinations). The SFC publishes data on college performance
and outcomes for students each year.

21.We last reported on colleges’ performance in Scotland’s Colleges 2019 (June 2019),
drawing on SFC data for 2017-18. We noted that there is considerable variation across
individual colleges in terms of student attainment and retention and those going on to
positive destinations. Across the sector, we reported that:

1 These figures do not include the six non-incorporated colleges or Scotland’s Rural College.
2 Coherence and Sustainability: Financial Sustainability of Colleges and Universities (sfc.ac.uk)



https://www.audit-scotland.gov.uk/uploads/docs/report/2019/nr_190604_scotlands_colleges.pdf
http://www.sfc.ac.uk/web/FILES/Review/coherence-and-sustainability-financial-sustainability-of-colleges-and-universities.pdf

e Average attainment rates have remained relatively static, although the SFC aims to
increase the proportion of full-time students completing their course successfully to
75 per cent by 2020-21. Attainment rates in 2017-18 were 66.1 per cent for
students in full-time further education and 71.3 per cent for those in full-time higher

education.

e Students from an ethnic minority, on average, achieve better results than the overall
student population, but more work is required to close the attainment gap for the
rest of the identified student groups. Attainment gaps exist for students from the
most deprived areas, students with disabilities and care-experienced students.

e Challenges still exist in improving student retention. The proportion of full-time
further education students that completed their course remained unchanged in

2017-18, but the proportion fell slightly for part-time and higher education students.

e A slightly higher proportion of students gaining a qualification went on to positive
destinations in 2016-17. Data shows that 84.5 per cent of all student qualifiers (with
destinations confirmed) entered a positive destination, compared to 82.7 per cent in
2015-16. Around two-thirds of all qualifiers went on to further study or training and

17.7 per cent of all qualifiers entered work.
Universities

22.The Auditor General published a report on the Finances of Scottish Universities in

September 2019, based on financial data up to academic year 2017-18. The Scottish
university sector is diverse and it is difficult to provide an overall picture of the sector.
Many sector-level indicators are disproportionately affected by three of the four ancient
universities (Edinburgh, Glasgow and St Andrews), which generally report the
strongest financial positions.

23.While the aggregated underlying financial position in 2017-18 showed the sector
overall to be in good and stable financial health, it masked significant variation between
individual institutions. Surpluses were concentrated in three of the ancient universities,
while more than half of universities were in deficit. The financial position was worse for
most modern and chartered universities than in 2014-15.

24.In 2017-18, tuition fees replaced SFC grants as the single largest source of income for
the university sector. Scottish Government funding (provided through grants from the
SFC) accounted for 30 per cent of total income (£1.1 billion in 2017-18), while tuition


https://www.audit-scotland.gov.uk/uploads/docs/report/2019/nr_190919_finances_universities.pdf

fees accounted for 32 per cent. Again, there is significant variation in the extent to
which individual intuitions rely on SFC funding.

25.The university sector faces financial pressures and uncertainties, including pension
costs, estates costs and the impact of the UK leaving the EU. Generally, the ancient
universities are better placed to respond to these pressures, because of their ability to
generate income from other sources and the balances in their reserves. Covid-19
exacerbated existing pressures and introduced financial challenges, particularly for
universities with high levels of commercial and international income. The impact of this
may start to be seen in universities’ annual accounts for academic year 2020-21.

26.0Outcome agreements between the SFC and universities set out what universities plan
to deliver in return for SFC funding. These agreements are expected to identify targets
to demonstrate what progress individual universities are making towards the Scottish
Government’s priorities and national measures for the sector. However, in 2017-18 we
reported that it was difficult to determine whether universities were delivering all that
Scottish ministers expected of them. Many universities did not have agreed targets for
some outcome agreement measures relating to teaching and research and, in some
cases, as few as two universities met their targets.

Scottish Funding Council review

27.In June 2020, the Scottish Government commissioned the SFC to undertake a review
of the provision and sustainability of tertiary education and research. The SFC
published its final report and recommendations in June 2021. The report calls for
greater collaboration across colleges and universities, the development of longer-
term public funding assumptions to help institutions’ planning, investment in more
targeted research, better recognition of the importance of international education, and
more systematic engagement with employers to respond to their needs.

28.The review recommends that the SFC, in collaboration with stakeholders, develops a
new overarching National Impact Framework for colleges and universities. The
framework would provide a more direct line of sight to Scotland’s National Performance
Framework, UN Sustainable Development Goals and the Scottish Government’s
strategic intent. The report calls for a revised approach to Outcome Agreements, in the
context of this new framework, to ensure investment provides the right mix of diverse

education and skills provision.

29.The Scottish Government responded to the recommendations in the SFC’s review at
the end of October 2021. Taking forward these recommendations will require


http://www.sfc.ac.uk/web/FILES/Review/coherence-and-sustainability.pdf
https://www.gov.scot/publications/scottish-governments-response-scottish-funding-councils-review-tertiary-education-research-scotland/documents/

collaboration between the SFC, Scottish Government, colleges, universities, Skills
Development Scotland (SDS) and other stakeholders. We will watch closely how these
organisations work together to implement the recommendations of the review.

Skills

30. Post-school skills provision in Scotland is mainly delivered through colleges,
universities, apprenticeships and other work-based learning. The Scottish budget for
2021/22 included around £1.9 billion for the Scottish Funding Council, to fund the
university and college sectors, and around £230 million for Skills Development
Scotland, which supports people and businesses to develop the skills they need
(including delivering apprenticeships and other work-based learning).

31.Audit Scotland is currently undertaking a performance audit on skills, on behalf of the
Auditor General. The audit will assess how effectively the Scottish Government, SDS
and the SFC are working together to ensure that the skills system responds to needs of
individuals and employers in Scotland. It will examine the extent to which governance
arrangements and strategic plans support an integrated approach to skills planning.
Further details of the audit scope can be found here. We plan to publish our report in
January 2022.

Annual audit reports

32. Audit Scotland carries out annual audits of Education Scotland, the Scottish Funding
Council, the Scottish Qualifications Agency (SQA) and Skills Development Scotland
and reports the findings. We will continue to monitor the impact of the planned reform
of the SQA and Education Scotland on those organisations’ delivery of their remits.

33.As in previous years, and for other central government bodies, the Education Scotland
Annual Audit Report 2019/20 comments on the challenges of the Scottish
Government’s approach to allocating funding to Education Scotland. It notes that ‘The
setting of a budget, which excludes a significant element of the agency’s core
expenditure, and then drip-feeding further budget allocations is an impediment to
efficient and effective short-term budget planning and monitoring. It also presents an
obstacle to preparing medium to longer term funding strategies to address the agency’s
priorities.’

34.The SQA Annual Audit Report 2019/20 did not raise any particular concerns but noted
the planned reviews by the OECD and by Professor Priestley on the national
qualifications experience in 2020 when examinations were cancelled.



http://www.sfc.ac.uk/
https://www.skillsdevelopmentscotland.co.uk/
https://www.skillsdevelopmentscotland.co.uk/
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/as_210526_investing_skills_as.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/aar_1920_education_scotland.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/aar_1920_education_scotland.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/aar_1920_scottish_qualifications_authority.pdf

35.The Scottish Funding Council Annual Audit Report 2019/20 notes the complexities of

the SFC’s budget management process, with the application of a financial year budget
to an academic year, along with the need to manage budget pressures and
commitments. It highlights the work the SFC is doing to build a more detailed picture of
the financial position of colleges and universities, and recommends that it uses this
information to inform the development of its own medium to longer-term financial plans.

36.The Skills Development Scotland Annual Audit Report 2019/20 highlights ongoing
potential cash flow issues due to delays in receiving European Social Fund (ESF)

funding, underlining the need for SDS to keep its financial plans under close review.
SDS has an effective longer-term financial plan which is underpinned by scenario
planning, which will be vital in helping SDS be flexible and responsive to its financial
position and changing demands on its services.

37.The 2020/21 annual audit reports for these organisations will be published in March
2022.

Planned performance audit work

38. As part of our longer-term work programme, we plan to carry out audit work in the
following areas of interest to the Committee:

e The impact of the expansion in funded early learning and childcare

e Outcomes for children with additional support needs and for care-experienced
children and young people

e Child poverty.


https://www.audit-scotland.gov.uk/uploads/docs/report/2021/aar_1920_scottish_funding_council.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/aar_1920_skills_development_scotland.pdf
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Key messages

1 School education is not just about exam results. It also aims to
improve children’s and young people’s health and wellbeing and
support wider outcomes such as vocational qualifications. The
Covid-19 pandemic has affected children and young people in
many ways, including their learning, wellbeing and economic
circumstances. Pupils living in the most challenging circumstances
have been most affected by school closures.

2 Those involved in planning, delivering and supporting school
education were working well together prior to the pandemic.
This strong foundation helped them to collaborate to deliver a rapid
response to Covid-19 in exceptionally challenging circumstances.
The pandemic has reinforced the importance of school education
and other sectors working together to tackle issues which affect
young people’s life chances and outcomes, such as child poverty
and health and wellbeing.

3 Both national education policy and the curriculum reflect the
importance for pupils of different pathways and opportunities,
and outcomes beyond exam results. There has been an increase
In the types of opportunities, awards and qualifications available
to children and young people and an increase in the number
awarded. However, better data is needed to understand if other
outcomes, like wellbeing and confidence, are improving.

4 There is wide variation in education performance across councils,
with evidence of worsening performance on some indicators in
some councils. At the national level, exam performance and other
attainment measures have improved. But the rate of improvement
up until 2018-19 has been inconsistent across different measures.



Key messages | 4

Measuring progress has been hampered by the cancellation of
exams and other data gaps caused by Covid-19. This could create
risks around accountability.

The poverty-related attainment gap remains wide and inequalities
have been exacerbated by Covid-19. Progress on closing the gap
has been limited and falls short of the Scottish Government's
aims. Improvement needs to happen more quickly and there
needs to be greater consistency across the country. The
government and councils recognise that addressing inequalities
must be at the heart of the response to Covid-19, longer-term
recovery and improving education.

Council spending on primary and secondary school education
across Scotland increased by 5.1 per cent in real terms between
2013/14 and 2018/19, from £4.1 billion to £4.3 billion. Most of the
real-terms increase in spend can be attributed to the Attainment
Scotland Fund, which the Scottish Government set up in 2015/16
to close the poverty-related attainment gap. When this is
excluded, real-terms spending increased by 0.7 per cent during
the period, to just over £4.1 billion. The Scottish Government had
put over £200 million of extra money into Covid-19 mitigation
measures and education recovery by early January 2021.




Key messages

Recommendations

The Scottish Government, councils and Education Scotland should work
together to take forward the recommendations, where appropriate, within
the context of a collaborative system and with lead responsibility as set
out below.

The Scottish Government should:

continue to lead the development of priorities for education recovery and
improvement, building on the actions set out in the National Improvement
Framework (NIF) for 2021, the Equity Audit and the forthcoming OECD
review, being clear about anticipated outcomes and milestones

work with stakeholders to develop and publish consistent and robust
national data that reflects the ambitions of the national curriculum, national
policy priorities such as health and wellbeing and confidence, and key
priorities for Covid-19 recovery and improvement

update the NIF to reflect data on these agreed outcomes and consider

how to ensure that there is greater prominence on these broader outcome
measures in public reporting and messaging, for example by inclusion in the
NIF key indicators

work with stakeholders to agree an approach to dealing with the challenges
created by data disruption in 2020 and 2021 which will affect monitoring

of progress in achieving policy ambitions relating to outcomes and the
attainment gap

ensure that future methods for targeting support to address inequalities
reflect broader demographic issues, which are not well reflected in the

Scottish Index of Multiple Deprivation (SIMD), and updated data on the
economic impact of Covid-19 on communities.

Education Scotland should work with schools, councils and RICs to:

understand the factors that cause variation in performance across schools
and councils

achieve greater consistency in applying the NIF drivers through a targeted
response that reflects local priorities for improvement, with a focus on
reducing inequalities

ensure the successful innovation and learning from the Covid-19 response,
such as the opportunities from using digital learning, informs future planning
for improved outcomes for children and young people.

Councils should:

work with schools, Regional Improvement Collaboratives, other policy
teams and partners, for example in the third sector, to reduce variability in
outcomes by more consistent application of the drivers of improvement set
out in the NIF, by:

— using data to understand trends in outcome measures over time and
across different demographic groups

5



Key messages

— using evidence-based quality-improvement approaches
— sharing learning and applying good practice across schools and councils

— helping schools to build up their data analytical, evaluation and quality-
improvement skills so they can make evidence-based decisions

e monitor the short- and longer-term impacts of Covid-19 (including the
impact of remote learning) on local children’s and young people’s learning
and wellbeing and take action when required to mitigate the effects and
improve outcomes

e more effectively and consistently involve young people and parents in
planning to improve outcomes and to inform the local response to Covid-19

e ensure third-sector organisations working with or representing children and
young people are effectively involved in local planning to improve longer-
term outcomes, and to deliver the local education response to Covid-19.

The Scottish Government, Education Scotland and councils should:

e continue to ensure a coordinated policy response within and across
government (for example with health and children and families services)
when planning to improve longer-term outcomes for children and young
people and delivering the education recovery response to the equality
impacts of Covid-19

e use the Equity Audit and other evidence to monitor the short- and longer-
term impact of Covid-19 on children’s and young people’s learning and
wellbeing, and to inform the development of local and national priorities and
targeting of mitigating actions

e further promote the importance of the different pathways, qualifications
and awards available to young people with parents, carers, politicians, and
the media, to support wider public understanding of the importance of
broader outcomes.

About this audit

1. In 2019, Audit Scotland carried out audit work to look at how effectively the
Scottish Government, councils and their partners were improving outcomes for
young people through school education. This work was paused in March 2020
because of the Covid-19 pandemic. It was restarted in October 2020 to look at the
impact of Covid-19 on school education and the response taken by the Scottish
Government, councils and their partners. This report draws together the key
findings from these two pieces of work. We recognise that this is a fast-changing
situation and this report only covers actions taken by the Scottish Government,
councils and their partners up until early January 2021. We also recognise that
the global Covid-19 pandemic has had a significant effect on education systems,
children and young people and families across the world. The objectives of the
initial and follow-up work are set out in the audit scopes on our website (=] and
methodologies are outlined in Appendix 1. Methodology (page 52). This audit
considered mainstream primary and secondary school education and is part of a
body of audit work in this area (Exhibit 1, page 7).

2. We would like to thank members of the audit advisory group listed in
Appendix 2. Advisory group (page 55), and also members of the Inform 100
youth panel who worked with us throughout the audit.
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Key messages

Exhibit 1

Related audit work on outcomes for children and young people

This report is part of a wider programme of audit work.
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Key messages

Background

3. School education is fundamental to ensuring positive long-term outcomes for

young people and it impacts on Scotland’s economy and society. It performs

a key role in contributing to the 11 long-term outcomes set out in the Scottish

Government'’s National Performance Framework (NPF).! The Scottish Government

is responsible for developing national policy and strategic direction. Its vision for

education in Scotland is: l l

e excellence through raising attainment: ensuring that every child achieves
the highest standards in literacy and numeracy, as well as the knowledge
and skills necessary to shape their future as successful learners, confident
individuals, responsible citizens, and effective contributors

e achieving equity: ensuring every child has the same opportunity to succeed, l
with a particular focus on closing the poverty-related attainment gap.? l l
4. The Scottish Government, in its strategic response to Covid-19, has designated
keeping schools open a key priority.? In March 2020, the Scottish Government took January
the decision to close all schools as a result of the Covid-19 pandemic. Councils 2021

provided hubs for the children of keyworkers and vulnerable children, but most

learning was carried out remotely. Schools reopened after the summer holidays

in August 2020 and closed again after the Christmas holidays (see the school School education Covid-
education Covid-19 timeline [] on our website). 19 timeline

5. Scotland’s 32 councils are responsible for local education policy, providing
school education for every school-age child and improving outcomes.? They also
have a statutory duty to reduce inequalities in outcomes for those pupils from

a disadvantaged background.® Children normally spend seven years in primary
school (P1-P7) and at least four years in secondary school (S1-S4). Pupils can
then leave school at 16 or stay on for one or two more years (S5 and S6). In
September 2020, there were 2,362 council-run primary and secondary schools
teaching 694,911 pupils.® In 2018/19, councils spent a total of around £4.3 billion
providing primary and secondary school education, 28 per cent of their total
revenue spending.’

6. Education Scotland is the executive agency of the Scottish Government
tasked with supporting quality and improvement in Scottish education. It carries
out inspections and reviews of schools, colleges, councils and their partners,
and works with teachers and other educators, schools, councils and Regional
Improvement Collaboratives (RICs) to help them improve. Since Covid-19
emerged, Education Scotland has paused inspections and focused more on
providing national and local support for schools, teachers, pupils and parents,
for example with moving to remote learning.

7. In their Joint Agreement published in 2018, the Scottish Government and the
Convention of Scottish Local Authorities (COSLA) set out that ‘improving the
education and life chances of our children and young people is the defining mission
of our Scottish education system. Our shared ambition is to close the unacceptable
gap in attainment between our least and most disadvantaged children and to raise
attainment for all’. The Scottish Government has committed over £800 million

to raise attainment and improve outcomes over the lifetime of this Parliament
(2016 to 2021) through the Scottish Attainment Challenge (SAC). A further

£128 million has been allocated for 2021/22.2 This is part of an ongoing programme
of education reform.
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Key messages

8. Other stakeholders play an important role in improving outcomes for young
people through school education, working in partnership with the Scottish
Government, Education Scotland, councils and schools (Exhibit 2, page 10).

9. Since lockdown started in March 2020, those working in education and their
partners (the education sector) have worked hard in exceptional circumstances

to help meet the needs of children and young people and their families. Leaders,
teachers and others have had to make difficult decisions very quickly and with

no previous experience to draw on. This has been, and continues to be, a very
challenging period for children and young people, their families and people working
in education. We recognise those challenges and the scale of the work and effort
that everyone has put in. We also recognise that it is too early to draw conclusions
on the impact of some of the decisions taken.

9



Key messages

Exhibit 2

Role of other stakeholders in improving outcomes from school education
Many stakeholders work with schools to improve outcomes for young people through their school education.

Colleges

Provide academic and vocational courses to
school pupils as well as providing a pathway for
school leavers.

Scottish Qualifications Authority
(SQA)

Responsible for accrediting and awarding
qualifications other than degrees.

4 N
Universities Trade unions/professional bodies
Run tailored activities in schools and provide Represent those working in the sector.

\information and advice to prospective students. J

( 2\
Eamili d General Teaching Council
Paml €S ana carers for Scotland (GTCS)
rovide a key role in supporting a . .
young person's learning. Schools Carries out a wide range of
Deliver the curriculum to statutory functions and other
school pupils, supporting initiatives to promote, support

- N learners to achieve their and develop professional learning
Third sector full potential \for teachers. )
Delivers a wide range of intensive
support to help families, children
anga/oung pegple. °2e ( Redi

L y "' egional Improvement

Collaboratives (RICs)

p Young people Six regional groups that facilitate
Social work services collaborative working within each
Provide tailored support to protect \ y, region to provide educational
the welfare of the child. improvement support.

& .

e A N
Employers NHS
Deliver work-relevant educational opportunities Works in partnership with schools and provides
to young people to help improve their d services to children and young people including
employability skill set and lead Developing mental health services.

Young Workforce regional groups connecting g
employers with schools.

\ J 4

Skills Development Scotland (SDS)

Supports individuals to develop their
Advocacy services ¢ skills to help them access further career
Represent the views of children and young opportunities including provision of careers
people to national governments, agencies, services in schools and developing vocational
councils and schools as a way of enabling them \qualifications. )

to shape the policies which affect them.

Source: Audit Scotland
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Outcomes

School education in Scotland is not just about exam results.

It also aims to improve children’s and young people’s health

and wellbeing and support wider outcomes such as life skills,
apprenticeships and employment. The National Improvement
Framework (NIF), which sets out the key priorities for education,
Is embedded across the education system and is recognised as
central to driving improvement.

National policy and the national curriculum reflect the importance
of health and wellbeing, different pathways and opportunities, and
other broader outcomes. There has been an increase in the types
of opportunities, awards and qualifications available to children and
young people and an increase in the number awarded.

There is wide variation in performance across councils, including
examples of worsening performance in some councils on some
indicators. Up to 2018/19, most attainment measures, including
performance in exams, had been improving at a national level,
but the rate of improvement has been inconsistent across the
different measures. The rate of improvement was much greater
in the 2020 qualifications awarded to learners, based on teacher
judgements rather than examinations.

Many young people have reported that their mental health

has been affected by the impacts of the Covid-19 pandemic.
There has been a welcome focus on supporting and monitoring
wellbeing during the pandemic and this needs to continue. Prior to
the pandemic, there was a lot of focus on improving and tracking
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attainment through the NIF key measures and less consistent and
robust national data on some wider outcomes, such as health
and wellbeing.

Measurement of progress in achieving outcomes and the national
priorities will be hampered by temporary gaps in data collection
and disruption to data due to the impact of the Covid-19 pandemic,
such as that caused by the changes in assessing qualifications

iIn 2020 and 2021 as a result of the cancellation of exams.

This creates risks relating to accountabllity.




Outcomes

School education contributes to a whole range of outcomes for
children and young people

10. Improving outcomes from school education is a key tenet of Scottish
Government policy, reflecting the importance of education to achieving wider social
and economic outcomes for individuals, communities and the nation.

11. There is consensus across those involved in education in central and local
government in Scotland and their partners that outcomes through school education
are about more than examination results and include confidence, wellbeing,
general life skills and work skills. There is also agreement that outcomes should be
centred around the individual young person.

12. The National Improvement Framework (NIF) is the key plan that sets out
the priorities for education. It is recognised and embedded across the education
system as central to driving improvement. The NIF sets out four priorities:

e improvement in attainment, particularly in literacy and numeracy

e closing the attainment gap between the most and least disadvantaged
children and young people

e improvement in children and young people’s health and wellbeing

e improvement in employability skills and sustained, positive school-leaver
destinations for all young people.®

13. The Scottish Government first published the NIF in 2016 and it has been
updated annually since then. Schools, councils and the Scottish Government use it
as the primary tool for driving improvement. It is used to support the development
of local policies and plans to improve outcomes, and it plays a part in Education
Scotland'’s approach to supporting RICs, councils and schools to improve.

14. School education is delivered in the context of Curriculum for Excellence (CfE),
Scotland'’s national curriculum. This aims to put the young person at the centre

of learning and help them gain the knowledge, skills and attributes for life in the
21st century by providing them with four capacities:

e successful learners

e confident individuals

e responsible citizens

e effective contributors.®

15. The updated NIF, published in December 2020, revised the definition of
excellence through raising attainment to better align with these four capacities

and reflect broader outcomes.” In February 2020, the Scottish Government
announced a review of CfE would be undertaken by the Organisation for Economic
Co-operation and Development (OECD) and findings are due to be reported in
June 2021.

16. Young people themselves agree that outcomes are broader than exam
performance. A survey of 1,731 secondary school pupils across Scotland found
that the top three most important things they wanted to get out of their time at

13



Outcomes | 14

school were: qualifications to get into college/university (51 per cent), skills to help Secondary

get a job (47 per cent) and life skills (40 per cent).’? Self-confidence was also rated .
as important, by 34 per cent increasing to 40 per cent among females. Our focus SChOOl pUpllS
groups with primary and secondary pupils found that outcomes such as ‘learning top_ra-ted

wider life skills’, ‘being happy and confident’ and ‘getting a good job’, were also

important. outcomes

17. Discussions with parent organisations and focus groups found that parents and from educatlon

carers also want pupils to achieve what they need at school to excel in life. This iNnclude

includes both academic achievement and being confident and happy individuals. ‘e .
qualifications,

Con]mentary on education performance mainly focuses on skills for WOI’I(,
attainment i )
life skills
18. Central and local government share an understanding of the policy approach and self-
that is focused on achieving broader outcomes with the young person at the
centre of the system. However, many commentators and other interested Conf idence

parties tend to place greater emphasis on traditional outcome measures. Media
messaging around exam performance is seen as unhelpful and dispiriting by pupils,
teachers and councils as this represents only part of the picture. Focusing on exam
performance is important but needs to be balanced by an understanding of wider
outcomes and recognition of their value. An emphasis on measures of attainment
in exams, while important, fails to recognise and promote the broader aims of CfE
and value the wider achievements of young people.

The Scottish Government reports on a wide range of outcomes
although the key measures focus more on attainment

19. The NIF brings together a range of information and data on the education
system. It includes 11 key measures, seven of which relate to national
qualifications and achievement of CfE levels in literacy and numeracy. These
measures were agreed following external consultation and included in the
NIF in 2018."

20. There is less consistent and robust national data in the NIF on wider outcomes,
such as wellbeing, that have been identified as key priorities. This makes it

difficult to assess whether the Scottish Government is achieving the four key

NIF priorities. The NIF includes some survey data and the Scottish Government

is planning to introduce a new health and wellbeing census to provide better
information. This has been planned since the NIF 2019 but was delayed because
of the impact of Covid-19." The NIF also includes data on wider outcomes such as
attainment of vocational qualifications. However, this is less comprehensive than
the more traditional attainment measures and has less prominence as they are not
key measures.

21. This imbalance towards more traditional attainment in the NIF key measures,
with less prominence on measures of wider outcomes, may not help the
understanding of wider outcomes highlighted earlier (paragraph 18).

22. The Scottish Government also publishes a wide range of data and
commentary on progress against the actions set out for the key drivers to
support improved outcomes detailed in the NIF. We discuss these drivers in
Working together to improve outcomes (page 34). The NIF states that
progress against these drivers is expected to help lead to improved outcomes.”
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Improvement in attainment in relation to exam performance and
CfE was inconsistent before the pandemic, with large variation
across councils

23. Improving attainment for all is central to the Scottish Government's education
policy and this vision is shared by councils and other partners. Performance in
exams and against CfE levels are important in improving attainment. However,
there has been inconsistent improvement across a range of these indicators in
recent years, and the poverty-related attainment gap is still wide. \We discuss the
gap further in Inequalities (page 25).

At a national level there has been improvement in performance across
most indicators of exam performance in the senior phase (S4 to S6) and
across CfE levels but there is wide variation across councils

24. Up t0 2018/19, most measures of performance in exams and against CfE
levels had been improving at a national level, but the rate of improvement has been
inconsistent across indicators since 2013/14. We looked at a range of indicators
reported nationally on the numbers of S4 to S6 pupils who leave school with
awards for Scottish Credit and Qualifications Framework (SCQF) levels 4 to 7
(Exhibit A (=] on our website).

25. Based on these indicators, the largest improvements are in the proportion of
school leavers achieving three or more awards at level six (Higher) which increased
from 45.3 per cent in 2013/14 to 50.9 per cent in 2018/19, and the proportion
achieving five or more awards at level 5 (National 5) which increased from 58.8 per
cent to 64.3 per cent over the same period. The rate of improvement is less than
four percentage points against most of the indicators we looked at.”® A-C pass
rates for awards at National 5, Higher and Advanced Higher increased in 2019/20,
however these were based on teacher judgement and cannot be compared with
previous years."” We discuss this further in paragraphs 30-31. The Scottish
Government’s national aim is to improve outcomes for all, but it has not set out by
how much or by when.

More young people are also achieving other types of awards, in
line with the aims of the national curriculum

26. The NIF states that the four capacities of CfE (paragraph 14) ‘were designed
to produce a more rounded education with broader achievements being
recognised alongside academic attainment’. This highlights the importance of
different pathways and opportunities being available to children and young people
to best meet their needs. The percentage of school leavers achieving vocational
qualifications has increased over this period, particularly at SCQF level 5 (equivalent
to National 5). This has increased from 7.3 per cent of pupils leaving school with
one or more passes at this level in 2013/14 to 17.1 per cent in 2018/19.2% In 2020,
26,970 skills-based awards at level 5 were also awarded including skills for work,
personal development awards, national certificates, and national progression
awards, up from 16,314 in 2014."° We discuss these different pathways and
opportunities further in paragraphs 45-49.

27. In 2019, we asked councils about the types of wider achievement awards
offered in their schools. Of the 28 councils who responded, the number and

type of awards varied from council to council, but almost all offer the Duke

of Edinburgh’s award. This award is not reflected in the Scottish Quialification
Authority’'s (SQA) awards data as it is not accredited. More than 60 per cent of
councils who responded also offer the John Muir Award, Saltire Award and Youth
Scotland Awards.?® In addition to the most popular awards, a wide variety of others
are offered.?! These contribute to the wider experiences of young people.
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Outcomes

There is large variation in trends in outcomes across councils

28. \We have focused on four outcome indicators for more detailed analysis of the
senior phase (Exhibit 3, page 17). These indicators are relevant for most young
people and are generally indicative of trends in exam performance and CfE levels in
councils across Scotland. Nine councils with the highest proportions of pupils living
in the most deprived areas, based on the Scottish Index of Multiple Deprivation
(SIMD) are classified as attainment challenge councils and receive additional
funding from the Scottish Government through the Attainment Scotland Fund
(ASF) which supports the Scottish Attainment Challenge.?? All councils also receive
some additional ASF funding for individual schools or pupils.

29. The level of improvement across councils varies significantly, with The |eve| Of
performance declining against some indicators in some councils. Performance .

on all four indicators improved in 13 of the 32 councils and on three out of the |mprovemeﬂt
four indicators in a further 12. For the indicator measuring the percentage of across

school leavers achieving one or more awards at level 5 or above, performance . .
declined in 13 councils, four of which were attainment challenge councils. councils varies
Falkirk was the most improved council in two of the four indicators. A range Significantly

of factors can contribute to a council’s performance and rate of improvement,

and the NIF sets out key drivers for improvement. We discuss these further in
Working together to improve outcomes (page 34). Councils face different
pressures and challenges, for example due to their geography, levels of deprivation,
staffing levels, funding levels and local priorities. These factors need to be
considered when comparing performance across councils.

Performance in senior phase awards improved in 2020, based
on teacher judgement, but cannot be compared with outcomes
before Covid-19

30. Measurement of progress in achieving outcomes and the national priorities
will be hampered by temporary gaps in data collection and disruption to data due
to Covid-19. When the exams were cancelled in 2020 because of the pandemic,
the Deputy First Minister asked the SQA to develop an alternative certification
model. This certification model was based on teacher judgement. The results
were initially moderated by the SQA using a statistical algorithm that standardised
teacher estimates based on the centre’s recent attainment. However, the Scottish
Government overturned that approach due to concerns about unfairness. Final
results were based on teacher judgements although a small number of students
who had results moderated upwards were allowed to keep a higher grade. The
results in 2021 will also be based on teacher judgement and a quality assurance
process, but no statistically based moderation process will be applied.?

31. The SQA published revised attainment rate statistics on 31 August 2020.
Attainment rates for graded national qualifications in 2020 were much higher than
in previous years. Compared with 2019:

e the National 5 attainment rate (A—C) increased by 10.8 percentage points
from 78.2 per cent to 89.0 per cent

e the Higher attainment rate (A—C) increased by 14.5 percentage points from
74.8 per cent to 89.3 per cent

e the Advanced Higher attainment rate (A—C) increased by 13.7 percentage
points from 79.4 per cent to 93.1 per cent.
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Exhibit 3

National and local performance against a range of indicators in latest year available

and change over time

All indicators show improvement at a national level, although there are large variations in local performance.

Percentage of school leavers Percentage of school leavers achieving

achieving 1 award or more at 5 awards or more at SCQF level 5

SCQF level 5 or better or better

2018/19 % point change 2018/19 % point change
since 2013/14 since 2013/14
Aberdeen City 83.5 B 35 57.9 L] 5.9
Aberdeenshire 86.8 - 4.0 64.8 - 72
Angus 82.5 | 13 617 I 0.9
Argyll and Bute 881 ] 2.6 675 | K
Dumfries and Galloway 86.3 I 1.1 62.4 - 4.8
East Dunbartonshire 96.2 I 1.8 85.8 - 7.2
East Lothian 82.9 | 0.8 63.3 L] 4.0
East Renfrewshire 96.3 | 0.4 88.6 B 6.1
Edinburgh City 83.7 | 05 64.1 ] 3.3
Falkirk 86.5 | 24 67.9 B o
Fife 815 | -05 60.0 B 35
Highland 85.1 | 03 62.5 B 3.1
Midlothian 82.5 B 2.8 58.4 B 35
Moray 85.3 B 37 616 | 07
Orkney Islands 91.7 l 2.2 66.8 . -3.7
Perth and Kinross 85.4 I -0.7 64.1 I 1.9
Scottish Borders 84.9 [ | 18 63.9 ] 0.7
Shetland Islands Not available 72.9 Bl s
South Ayrshire 88.0 | 0.4 70.6 B
South Lanarkshire 84.3 | 2.6 64.9 Bl s
Stirling 86.0 | 16 72.3 B
West Lothian 86.1 | 0.9 72.1 B s
Western Isles 88.9 | 25 65.9 0.0

Cont.
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Percentage of school leavers Percentage of school leavers achieving
achieving 1 award or more at 5 awards or more at SCQF level 5
SCQF level 5 or better or better

Council 2018/19 % point change 2018/19 % point change
since 2013/14 since 2013/14

Attainment challenge councils:

Clackmannanshire 78.8 I -1.2 55.8 - 5.4
Dundee City 78.8 | 13 55.6 L] 5.4
East Ayrshire 80.0 B 29 62.0 I 3.2
Glasgow City 83.2 . 2.7 57.8 - 8.1
Inverclyde 89.5 B 25 67.1 Bl s
North Ayrshire 83.3 B 3.2 60.7 e 76
North Lanarkshire 84.4 I -0.9 62.4 - 57
Renfrewshire 88.2 | 0.6 66.3 B 2.8
West Dunbartonshire 85.6 I 1.4 58.2 I 1.6
Scotland 85.1 I 0.7 64.3 - 5.5
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Percentage of 16-19 year olds
participating in education,
employment or training

Outcomes

Percentage of school leavers achieving
literacy and numeracy at SCQF level 4

2019/20 % point change 2018/19 % point change
since 2015/16 since 2015/16

Aberdeen City 89.9 | 10 85.9 | 20
Aberdeenshire 92.3 I -0.9 907 . 2.0
Angus 914 | 0.2 89.0 | 16
Argyll and Bute 941 ‘ -0.1 89.3 I 1.4
Dumfries and Galloway 91.9 | 13 89.3 i 19
East Dunbartonshire 96.1 I 0.5 97.3 I 1.7
East Lothian 945 B 3.9 88.9 | 0.8
East Renfrewshire 96.7 | 0.3 95.8 | 0.3
Edinburgh City 92.4 B 25 89.1 i 11
Falkirk 91.9 | 21 93.8 Bl
Fife 917 B 3.4 90.1 ] 20
Highland 93.6 | 0.2 87.8 | 13
Midlothian 93.4 L 47 895 [ 17
Moray 93.5 B 25 sas |} 21
Orkney Islands 94.7 I 0.6 89.1 - -3.9
Perth and Kinross 94.8 | 2.0 89.4 | 49
Scottish Borders 94.5 ] 31 89.9 | 10
Shetland Islands 96.8 I -0.6 91.7 l 2.1
South Ayrshire 914 | 0.5 914 | 02
South Lanarkshire 92.7 | | 2.3 88.2 | 1.0
Stirling 94.4 | | 2.3 93.2 | 0.7
West Lothian 92.4 B 27 90.1 | 10
Western Isles 95.5 | 0.3 88.1 | -0.6

Cont.
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Percentage of 16-19 year olds Percentage of school leavers achieving
participating in education, literacy and numeracy at SCQF level 4
employment or training

Council 2019/20 % point change 2018/19 % point change
since 2015/16 since 2015/16

Attainment challenge councils:

Clackmannanshire 89.3 I 1.1 83.9 I 1.1
Dundee City 90.0 ] 23 85.8 | 0.2
East Ayrshire 90.0 | 07 89.2 L 3.8
Glasgow City 89.5 . 2.7 85.8 . 2.7
Inverclyde 92.9 [ | 17 92.4 | 12
North Ayrshire 90.6 | 07 88.2 | 07
North Lanarkshire 90.7 | 14 87.1 | 0.6
Renfrewshire 924 I 1.7 921 I 1.0
\West Dunbartonshire 90.2 I 1.8 88.9 - 4.5
Scotland 92.1 [ | 17 89.3 | 1.2
Notes: The percentage of school leavers achieving one or more award at level 5 is not available for Shetland due to small numbers. m
In senior phase there were changes to how achievement of literacy and numeracy was recognised which is why 2015/16 is the baseline.

The participation measure was first published in 2015/16 and 2019/20 data was published in August 2020.

Sources: 1 award or more at level 5 or better - Summary statistics for attainment and initial leaver destinations, Scottish Government;
School leavers with 5 or more awards at level 5 and level 4 literacy and numeracy - Insight Database, Scottish Government (We have
used two separate sources for qualifications data due to data availability — these are not directly comparable. See methodology section
for further details); Annual Participation measure — Skills Development Scotland.

32. The increase in pass rates means more young people were eligible for places
at university. The Scottish Government gave a commitment that there would

be ‘provision for enough places in universities and colleges to ensure that no

one is crowded out of a place they would otherwise have been awarded’ and
announced plans to fund additional student places.?* The Rapid Review of National
Qualifications also noted it had been reported that entrance grades for some
courses had been inflated for 2021 as a consequence of more young people
applying for courses.?

Data collection on national performance for primary and early secondary
pupils was cancelled in 2020 due to the pandemic. This will affect
performance tracking over time.

33. In our previous school education report in 2014, we reported that performance
measurement of primary school pupils was limited to the Scottish Survey of
Literacy and Numeracy (SSLN). The SSLN was discontinued in 2017 and the
Scottish Government developed new measures. These new measures of pupil
performance at primary and early secondary school, based on teacher judgement,
have been available since 2016/17. These show some improvements between
2016/17 and 2018/19, with variation across councils.?® However, data was not
collected in 2020 due to the Covid-19 pandemic, meaning there is no national data
on trends in academic performance for these pupils.
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		Improving outcomes for young people through school education

		Exhibit 3

		National and local performance against key indicators and change over time

				Percentage of school leavers achieving 1 or more awards at SCQF level 5 or better				Percentage of school leavers achieving 5 awards or more at level 5 or better								Percentage of 16-19 year olds participating in education, employment or training				Percentage of school leavers achieving literacy and numeracy at level 4

		Council		2018/19		Percentage point change since 2013/14		2018/19		Percentage point change since 2013/14				Council		2019/20		Percentage point change since 2015/16		2018/19		Percentage point change since 15/16

		Aberdeen City		83.5		3.5		57.9		5.9				Aberdeen City		89.9		1.0		85.9		-2.0

		Aberdeenshire		86.8		4.0		64.8		7.2				Aberdeenshire		92.3		-0.9		90.7		-2.0

		Angus		82.5		-1.3		61.7		0.9				Angus		91.4		-0.2		89.0		-1.6

		Argyll & Bute		88.1		2.6		67.5		8.3				Argyll & Bute		94.1		-0.1		89.3		1.4

		Clackmannanshire		78.8		-1.2		55.8		5.4				Clackmannanshire		89.3		1.1		83.9		1.1

		Dumfries & Galloway		86.3		1.1		62.4		4.8				Dumfries & Galloway		91.9		1.3		89.3		1.9

		Dundee City		78.8		-1.3		55.6		5.4				Dundee City		90.0		2.3		85.8		-0.2

		East Ayrshire		80.0		-2.9		62.0		3.2				East Ayrshire		90.0		0.7		89.2		3.8

		East Dunbartonshire		96.2		1.8		85.8		7.2				East Dunbartonshire		96.1		0.5		97.3		1.7

		East Lothian		82.9		-0.8		63.3		4.0				East Lothian		94.5		3.9		88.9		0.8

		East Renfrewshire		96.3		0.4		88.6		6.1				East Renfrewshire		96.7		0.3		95.8		0.3

		Edinburgh City		83.7		-0.5		64.1		3.3				Edinburgh City		92.4		2.5		89.1		1.1

		Falkirk		86.5		2.4		67.9		10.5				Falkirk		91.9		2.1		93.8		7.7

		Fife		81.5		-0.5		60.0		3.5				Fife		91.7		3.4		90.1		2.0

		Glasgow City		83.2		2.7		57.8		8.1				Glasgow City		89.5		2.7		85.8		2.7

		Highland		85.1		-0.3		62.5		3.1				Highland		93.6		0.2		87.8		1.3

		Inverclyde		89.5		2.5		67.1		8.5				Inverclyde		92.9		1.7		92.4		1.2

		Midlothian		82.5		2.8		58.4		3.5				Midlothian		93.4		4.7		89.5		1.7

		Moray		85.3		-3.7		61.6		0.7				Moray		93.5		2.5		84.8		-2.1

		North Ayrshire		83.3		3.2		60.7		7.6				North Ayrshire		90.6		0.7		88.2		0.7

		North Lanarkshire		84.4		-0.9		62.4		5.7				North Lanarkshire		90.7		1.4		87.1		0.6

		Orkney Islands		91.7		2.2		66.8		-3.7				Orkney Islands		94.7		0.6		89.1		-3.9

		Perth & Kinross		85.4		-0.7		64.1		1.9				Perth & Kinross		94.8		2.0		89.4		4.9

		Renfrewshire		88.2		0.6		66.3		2.8				Renfrewshire		92.4		1.7		92.1		1.0

		Scottish Borders		84.9		1.8		63.9		0.7				Scottish Borders		94.5		3.1		89.9		1.0

		Shetland Islands		Not available		Not available		72.9		8.5				Shetland Islands		96.8		-0.6		91.7		-2.1

		South Ayrshire		88.0		0.4		70.6		9.4				South Ayrshire		91.4		0.5		91.4		-0.2

		South Lanarkshire		84.3		2.6		64.9		8.5				South Lanarkshire		92.7		2.3		88.2		1.0

		Stirling		86.0		-1.6		72.3		9.1				Stirling		94.4		2.3		93.2		0.7

		West Dunbartonshire		85.6		1.4		58.2		1.6				West Dunbartonshire		90.2		1.8		88.9		4.5

		West Lothian		86.1		0.9		72.1		8.2				West Lothian		92.4		2.7		90.1		1.0

		Western Isles		88.9		-2.5		65.9		0.0				Western Isles		95.5		-0.3		88.1		-0.6

		Scotland		85.1		0.7		64.3		5.5				Scotland		92.1		1.7		89.3		1.2

		Notes: The percentage of school leavers achieving one or more award at level 5 is not available for Shetland due to small numbers.

		In senior phase there were changes to how achievement of literacy and numeracy was recognised which is why 2015/16 is the baseline.

		The participation measure was first published in 2015/16 and 2019/20 data was published in August 2020.



		Sources: 1 award or more at level 5 or better – Summary statistics for attainment and initial leaver destinations, Scottish Government;

		School leavers with 5 or more awards at level 5 and level 4 literacy and numeracy – Insight Database, Scottish Government (We have

		used two separate sources for qualifications data due to data availability – these are not directly comparable. See methodology section

		for further details); 

		Annual Participation measure – Skills Development Scotland.
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The Covid-19 pandemic has had negative impacts on children and
young people that could affect them across a range of outcomes

34. The public health response to the Covid-19 pandemic meant that schools

in Scotland were closed from 23 March 2020 until after the school holidays in
August. This had an impact on children’s and young people’s learning, experiences
and wellbeing, and could affect their outcomes in the longer term. The Children’s
Commissioner has also highlighted concerns about the impact on children’s and
young people’s human rights.?” After schools reopened, pupils continued to be
affected by public health measures. Some were required to self-isolate and spend
time away from school because they or a close contact had tested positive for
Covid-19. Schools closed again in January 2021 for a period of remote teaching
and learning. We discuss the support that schools, councils, Scottish Government
and their partners provided to children and young people and their families in
Working together to improve outcomes (page 34).

35. This disruption to learning is likely to have an impact on the range of outcomes
that young people should achieve through school education. Negative impacts
identified by the Scottish Government include loss of learning and loss of school
experiences such as interacting with their peers.?® The pandemic has also
impacted on the opportunities for young people to participate in some activities
that contribute to those broader life skills and wider outcomes, such as work
placements and Duke of Edinburgh’s Awards.

36. The cancellation of senior phase examinations in 2020 meant a period of
significant challenge and uncertainty for young people. They reported confusion
and anxiety over conflicting messages about how their grades would be
calculated.® Some young people who initially achieved university places through
clearing reported that they could not go back to their original course choices when
grades were improved using teacher judgement.®

37. This audit does not look specifically at outcomes for children and young people
who need additional support for learning (ASL) or care-experienced children and
young people. However, available research shows that Covid-19 has had additional
detrimental impacts on these children and young people. For example, some
parents and carers of children who need ASL have found it particularly challenging
to support their learning at home, and care-experienced children and young
people are more likely to face challenges with distance learning.®' A survey of over
1,000 children who were care experienced or on the edges of the care system

by the mentoring charity MCR pathways found that 67 per cent reported feeling
low, more anxious and stressed and 68 per cent did no schoolwork during the
initial lockdown.*2

38. Covid-19 has affected children and young people in wider ways. Increased
isolation, the impact of the economic downturn on their family/carer’s financial
situation, having family or friends experiencing illness or bereavement, increased
stress in the home or domestic situation and increased risk of other adverse
childhood experiences have all taken a toll.

Covid-19 has had a detrimental effect on children’s and young people’s
mental health and wellbeing

39. Many young people have reported that their mental health and wellbeing has
been affected by the impacts of the pandemic. A series of surveys carried out by
the Children’s Parliament found that the proportion of children who were able to
cope and bounce back from adversity had declined over time. The proportion of
respondents agreeing or strongly agreeing with the statement ‘Even if | am having
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a difficult time, | feel | will be okay’ fell from 72 per cent in April, to 70 per cent in
May and 67 per cent in June.®®* The most recent survey showed no change over
time for 12-14-year-old boys in those who agreed with the statement, but a fall
from 62 per cent to 54 per cent in girls of the same age.**

40. Some children and young people had a better experience. Findings from
the Scottish Government’s equity audit show that some children found it easier
to learn remotely, especially if they had a good digital set-up and good parental
engagement.®

Schools, councils and the Scottish Government have increased
their focus on improving children’s and young people’s health and
wellbeing following the impact of Covid-19

41. The Audit Scotland review of children’s and young people’s mental health
found that support for mental health and wellbeing within schools varies.*® The NIF
recognises the importance of health and wellbeing to pupils’ ability to learn. Prior
to the Covid-19 pandemic, schools and councils were already putting a lot of work
into improving children’s and young people’s health and wellbeing. We found many
examples of how councils and schools are doing this, both as part of their core
activity and through specific projects and posts funded by the Attainment Scotland
Fund (ASF). The ASF includes Pupil Equity Funding (PEF) that has gone directly

to schools and a number of PEF projects in schools aim to improve children’s

and young people’s health and wellbeing. We discuss the ASF further in the

next chapter.

42. Those working in education are focusing on children’s and young people's
wellbeing as a key priority as the sector continues to deal with and recover from
the impact of Covid-19. For example, the RICs have prioritised health and wellbeing
in their recovery plans. The Scottish Government acknowledges that the mental
health and wellbeing of children and young people, as well as that of parents and
carers, has been negatively affected by the pandemic.”’

43. The Coronavirus (Covid-19): mental health — transition and recovery plan, part
of which is designed to specifically support children, young people and their carers,
sets out a series of actions. These include ensuring all schools have access to a
counselling service by the end of October 2020, providing a framework to support
a whole school approach to mental health and wellbeing in the context of Covid-19,
and developing a national policy to support children’s and young people’s mental
health and wellbeing for all sectors of the children and families workforce by
Autumn 2021.% Funding of £15 million has been distributed amongst all councils
to support the mental health and wellbeing of children, young people and their
parents and carers.®

44. There has been a focus on supporting other aspects of wellbeing during the
pandemic. For example, through the provision of free school meals for eligible
children during lockdown, and in the Easter, summer and Christmas holidays.

There are more opportunities for young people to achieve wider
outcomes, but there are challenges and Covid-19 has added
to these

45. A number of other opportunities are available to pupils at schools through
partnerships with colleges and employers, reflecting the ambitions in CfE.
These include pupils achieving Foundation Apprenticeships and pupils studying

Outcomes

©

The proportion
of children
who were able
to cope and
bounce back
from adversity
declined over
time, notably
among 12-14
-year-old girls
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for qualifications through courses at colleges. These alternative pathways are
becoming more common for young people.

46. Foundation Apprenticeships are a work-based learning opportunity for
secondary school pupils in the senior phase, usually lasting for two years.

Students typically start their Foundation Apprenticeship in S5, working out of
school in college or with a local employer. They can do this while studying for other
qualifications at school.

47. The first cohort of Foundation Apprenticeships started in 2016. The number of
people starting a Foundation Apprenticeship has increased almost tenfold, from
346 in the 2016 cohort to 3,445 in 2019.% However, drop-out rates are high.*

48. The Scottish Government has said that it wants to achieve the change in the
system necessary to embed Foundation Apprenticeships in the senior phase
curriculum. Education Scotland will be reviewing the Foundation Apprenticeships
programme with the aim of improving their delivery.*?

49. College as an alternative pathvvay for young people is becoming more The number

common. The number of school pupils under 16 years of age attending college

almost doubled between 2014/15 and 2019/20 (from 18,450 in 2014/15 to 35,801 of school

in 2019/20). Pupils aged under 16 now make up 15 per cent of the student ;

population compared with eight per cent in 2014/15.%3 pUpllS under
16 years of

50. Barriers to the provision of these different pathways include aligning school .

and college timetables, and transport difficulties, particularly in more rural areas. age attendlng

Aspects of the way colleges are funded can also create challenges. In most cases, CO”ege almOSt

courses undertaken by school pupils at college, such as Highers, are funded

through core rather than additional funding. It is for colleges to work with their dOUbled

partners to assess demand from school and post-school learners and decide how between

best to allocate places and funding. Foundation Apprenticeships undertaken by
school pupils are funded as additional activity, paid as pupils hit agreed milestones. 201 4/1 5 and
This can be problematic when the drop-out rate is high.

2019/20

51. The focus by some commentators on exam qualifications being the perceived
best outcome for young people, and the greater focus on academic attainment in
key performance measures, can also mean that some young people do not get the
same encouragement and support to pursue these alternative pathways. These
issues have implications for ensuring that young people are pursuing a path that is
best for them, which may not be an academic one, and for achieving the Scottish
Government'’s skills ambitions.

52. There are risks that the economic downturn resulting from Covid-19 will affect
the opportunities available to young people. Employers may not be able to offer
the same apprenticeship and work placement opportunities, and colleges are
facing financial pressures.** In addition, the economic situation is likely to reduce
the number of jobs and other opportunities available to young people.* * The
Scottish Government is aiming to mitigate this through the introduction of the
Young Person’s Guarantee in September 2020. This guarantees that by September
2022 everyone in Scotland between the ages of 16 and 24 will have the
opportunity, based on their own personal circumstances and ambitions, to go to
university or college, or participate in an apprenticeship programme, training, work
experience or a formal volunteering programme.”’
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The Scottish Government, councils and their partners need to
build on the work already undertaken to agree clear priorities for
education recovery and improved outcomes after Covid-19

53. As we have previously highlighted, it is always important that national and local
policy sets out what outcomes it intends to achieve for people, and that data and
evidence are available to measure progress and take further action if needed.*®

[t is now more important than ever that schools, councils and the Scottish
Government are clear about:

e the priorities for education recovery from the impact of the Covid-19
pandemic and how to improve outcomes beyond what was being
achieved before

e what that means in terms of the anticipated outcomes for children and
young people

e how these outcomes will be measured, reported and acted on.

54. They need to build on the actions set out in the NIF 2021, the policy alignment
that is already in place across the education sector, the joint working, and the
learning from how education has responded to the Covid-19 pandemic.

55. The impact of Covid-19 has increased the focus on wider outcomes,
particularly health and wellbeing. As the country recovers from the impact of
Covid-19 and agrees its priorities for improvement there are opportunities for
the Scottish Government and local government to do more to ensure that wider
outcomes receive the same attention and prominence as exam performance as
they work to address the negative impacts on children and young people.
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Inequalities

1 Nationally the poverty-related attainment gap between pupils living
In the most and least deprived areas has narrowed across most
NIF outcome indicators, but it remains wide. The gap is wider at
higher levels of qualifications. The reduction in the poverty-related
attainment gap is because the performance of pupils in the most
deprived areas has improved more than the performance of
those from the least deprived areas. Reducing the poverty-related
attainment gap is a complex challenge and will take time but
improvement needs to happen more quickly.

2 Measurement of progress to reduce the poverty-related
attainment gap will be affected by temporary disruption to data,
for example caused by changes to the assessment process as a
result of exam cancellations.

3 The effects of Covid-19, including the economic impacts and the
public health measures which have been put in place, are likely
to increase levels of inequality experienced by children and young
people. During the pandemic there has been variation in the
learning experience of children and young people, and there is a
risk that this will exacerbate the poverty-related attainment gap.

4 The impact of Covid-19 on outcomes for children and young
people is influenced by their circumstances including their
experience of poverty and deprivation. Pupils living in very
challenging circumstances have been most affected by the impact
of school closures. These pupils were particularly affected by
access to digital resources. The Scottish Government and its
partners have taken action to address the digital gap, but it has
taken time to implement these measures.
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5 The Scottish Government, councils and their partners recognise

that addressing inequalities must be at the core of plans for
education recovery and beyond.

6 Future efforts to tackle the poverty-related attainment gap,
including the targeting of funds, should take account of the impact
of Covid-19 on the scale and spread of poverty, and address the
limitations of the current approach to targeting based on SIMD.




The gap in attainment between pupils in the most and
least deprived communities has reduced in recent years but
remains wide

56. The Scottish Government defines the poverty-related attainment gap as the
difference in attainment between pupils living in the most deprived and least
deprived areas, with level of deprivation being based on SIMD quintiles. An
individual’s SIMD status is based on where they live, with those who live in the
20 per cent of areas with the highest deprivation recorded as being in the most
deprived quintile.

57. Nationally, the poverty-related attainment gap has narrowed slightly across
most indicators in recent years, mainly because the performance of those from
the most deprived SIMD quintile has improved at a faster rate. For example, the
gap in school leavers achieving five or more awards at level 5 narrowed by 5.4
percentage points between 2013/14 and 2018/19 (Exhibit B [=] on our website).
Leavers from the most deprived quintile improved by 8.4 percentage points and
leavers from the least deprived quintile improved by 3.0 percentage points.*
Across all the indicators we looked at relating to the senior phase there is a gap
between pupils from the least deprived and most deprived areas (Exhibit C [=]on
our website). This gap is wider at higher levels of award:

e |n2018/19, 94.0 per cent of pupils from the least deprived areas achieved
five or more awards at level 4, compared to 76.1 per cent of pupils from the
most deprived areas — a gap of 18.0 percentage points.

e |n 2018/19, the proportion of school leavers achieving five or more awards at
level 5 was 82.7 per cent for pupils from the least deprived areas, compared
t0 46.5 per cent for school leavers from the most deprived areas — a gap of
36.2 percentage points.

58. Deprivation alone does not account for all variation in council performance
(Exhibit 4, page 28). For school leavers from the most deprived areas who
achieved five or more awards at level 5 in 2018/19, performance across councils
ranged from 26.5 per cent to 71.5 per cent. In the case of school leavers from the
least deprived areas, performance ranged from 72.7 per cent to 93.6 per cent.

59. Between 2014/15 and 2018/19 the poverty-related attainment gap in the
percentage of school leavers achieving five or more awards at level 5 narrowed in
most councils, although it increased in ten (Exhibit D [x] on our website).

60. The poverty-related attainment gap, in terms of expected levels of literacy and
numeracy, is also evident at primary school level and early secondary school level,
and is reducing only slightly— (Exhibit E [x] on our website).

61. Exam awards in 2020 showed a narrowing of the attainment gap, but awards
were based on teacher judgements and are not directly comparable with those of
previous years.
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Exhibit 4

Gap between most deprived and least deprived pupils in percentage of school leavers achieving five
or more awards at level 5 2018/19

The gap between SIMD Quintile 5 (least deprived) and SIMD Quintile 1 (most deprived) is evident at a local level,
with some councils reporting much bigger gaps than others.

100
90
o o
g 80 o
[10}
L 70
©
o 60
<
3
2 50
o
%40
£ 30 [
3 o
o 20
o
10
0
@ @ QW A 9 VD WA 9O Q0 OO0 Q0 Q8 Q0 9 9 WA A DS O
RNEERNS N L8 8L LK. K o & &K B RN N N
S S S S ST TS TCETFTTESES
N OO S §0J¢u%fof0foxfo,¢®fo e P o S &N
FSETERTIITFCELLETESES 58588
& & > @ £ < g S @
FEITE TTLE SSESTFIFS @FFs o5 °
T N RN NS N F L K
NIKS @ SU& o 59 RIS Q 5
S o< § SIS T < o
N3 & ¥ S & S & Q 2%
& w < 9 S < &
& $ N
Q
@ SIMDQ1 (most deprived) @ SIVIDQS5 (least deprived) m

Source: Insight. Due to small numbers this analysis does not include Moray, Western Isles, Orkney and Shetland.

62. Based on the alternative assessment model for National 5, Higher and
Advanced Higher awards in 2020, the increase in pass rates was greater for pupils
from the most deprived areas than for pupils from the least deprived areas:

e At National 5 the attainment gap measured by pass rate decreased from
17.1 percentage points to 7.8 percentage points.

e At Higher it decreased from 16.4 percentage points to 6.4 percentage
points.

e At Advanced Higher it decreased from 13.6 percentage points to
2.7 percentage points.®®

Reducing the poverty-related attainment gap is a complex
challenge and will take time but improvement needs to happen
more quickly

63. The Scottish Government committed to reducing the poverty-related
attainment gap over the lifetime of this parliament (2016-2021). There is broad
recognition among Scottish Government, Education Scotland, councils and
schools that the complexity of contributory factors means that it will take time
to significantly reduce the poverty-related attainment gap. The 2018 NIF Plan
identified stretch aims for the NIF indicators, for each SIMD quintile. The latest
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Exhibit 4

		Improving outcomes for young people through school education

		Exhibit 4

		Gap between most deprived and least deprived pupils in percentage of school leavers achieving five or more awards at level five, 2018/19

				SIMDQ1 (most deprived)		SIMDQ5 (least deprived)		Difference

		East Dunbartonshire		71.5%		92.0%		20.4%

		East Renfrewshire		69.9%		93.6%		23.7%

		West Lothian		57.0%		85.8%		28.8%

		Inverclyde		53.2%		84.1%		30.9%

		Dumfries & Galloway		46.3%		77.3%		31.0%

		Angus		43.6%		76.6%		32.9%

		Highland		38.7%		72.7%		34.0%

		Argyll & Bute		51.8%		85.9%		34.1%

		Glasgow City		50.1%		84.4%		34.3%

		Renfrewshire		48.8%		84.7%		35.8%

		Falkirk		48.8%		85.5%		36.7%

		South Lanarkshire		45.4%		82.2%		36.8%

		South Ayrshire		46.5%		83.6%		37.1%

		North Ayrshire		47.8%		84.8%		37.1%

		Clackmannanshire		38.3%		76.4%		38.0%

		Midlothian		42.3%		80.8%		38.5%

		North Lanarkshire		47.4%		86.1%		38.7%

		Perth & Kinross		39.3%		78.2%		38.9%

		East Ayrshire		44.1%		83.9%		39.7%

		West Dunbartonshire		46.7%		86.5%		39.9%

		Fife		38.4%		80.9%		42.4%

		Edinburgh		40.5%		83.3%		42.8%

		Aberdeen City		33.3%		76.5%		43.2%

		Aberdeenshire		30.4%		73.8%		43.3%

		Dundee City		39.8%		84.6%		44.8%

		Stirling		42.6%		87.5%		44.8%

		East Lothian		26.5%		80.2%		53.6%

		Scottish Borders		30.8%		87.4%		56.6%

		Scotland		46.5%		82.7%		36.2%

		Source: Insight. Due to small numbers this exhibit does not include Moray, Western Isles, Orkney or Shetland
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NIF Plan states that none of the measures are currently narrowing to the extent
shown by the stretch aims.”! The Scottish Government has explicitly said that
stretch aims are not targets, but challenging ambitions. Improvement will need
to happen more quickly if substantial inroads are to be made in reducing the gap,
particularly in view of the unequal effects of Covid-19.

The Scottish Attainment Challenge and Attainment Scotland Fund
are important elements of the drive to reduce the poverty-related
attainment gap

64. The Scottish Government launched the Scottish Attainment Challenge £736 million
(SAC) in 2015, supported by the Attainment Scotland Fund (ASF). This funding
is intended to tackle the poverty-related attainment gap over the course of this from the ASF
parliament, with further funding announced for 2021/22. £488 million of the ASF haS been
funding was for the Pupil Equity Fund (PEF) between 2017/18 and 2020/21, with
this money going directly to schools based on the number of pupils eligible for free a”ocated t0
school meals.

schools and
65. Nine councils with the highest levels of deprivation based on SIMD received councils since
£212 million funding through the ASF, and a further £36 million was allocated to
schools with high levels of deprivation across all council areas. The remainder 201 5

was allocated to national programsmes (£39 million) and specific targeting for care-
experienced children and young people (£29 million). After the initial closure of
schools in March 2020, the Scottish Government issued guidance to councils that
use of the ASF could be more flexible, citing examples where funding had been
already used to provide digital devices, books and other learning material, transport
for children to attend school hubs and supporting home-school link workers to
maintain contact with children.®

Councils and schools are using the Attainment Scotland Fund in
different ways in response to local needs. There is more scope for
sustained improvement where the approach is one that aims to
develop and embed practice

66. Most ASF funding is being spent on staffing; programmes focused on
transitions between different stages of education, such as from primary to
secondary; literacy and numeracy; teaching methods; quality of teaching and
leadership; and wellbeing and nutrition.

67. In some cases, councils and schools are funding specific activities, for example
programmes to offset the impact of poverty by reducing the cost of the school

day to families (such as paying for equipment and trips) so that all learners have
the same opportunities. Schools and councils have also employed or contracted
additional specialist support such as family link workers and speech and language
therapists. Councils told us it would be difficult to pay for this extra support without
the additional funding.

68. Other uses of the fund have the potential to be more sustainable in the longer
term, such as those where funding has been used to improve teaching expertise
and practice and this can be embedded within the school or local education
system. In 2017 and 2018, Education Scotland carried out inspections of all

nine attainment challenge councils to assess their progress.> They highlighted
sustainability as a concern, particularly given the temporary nature of ASF funding.
The inspections also noted the need to integrate ASF-funded activity with core
services to add value.
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Headteachers believe the Attainment Scotland Fund is making
a difference for pupils. However, it is too early to see evidence
of its long-term impact on outcomes, and performance data on
attainment does not indicate improvement across all indicators
and all councils

69. It is hard to identify the long-term impact of SAC and the ASF on outcomes
at this stage as it will take time for changes to filter through. Performance data
suggests that the impact of the funding on attainment is limited so far. However,
case studies, school reports and evidence from the third interim evaluation of the
ASF, published in October 2020, indicate that it is making a difference for pupils.
A survey of headteachers in the latest evaluation found:

® 97 per cent of headteachers reported they have seen an improvement
in closing the poverty-related attainment gap as a result of the ASF
approaches, an increase of 13 percentage points since 2017

e 98 per cent of headteachers expected to see improvement in closing the 98 per cent Of
gap in the following five years headteaCherS
* headteachers most likely to report an improvement in closing the gap were eXpeCted 1o see
those that had a seen a change in culture or ethos and where there was :
improved understanding of the barriers faced by pupils and families !mproyement
in closing the

e headteachers who felt confident using evidence to inform their approach
were also most likely to report an improvement in closing the gap.” pOVGFtv-re|aTed

attainment gap

70. Schools and councils are getting better at identifying needs, reviewing what

works, and determining the impact on closing the poverty-related attainment gap. in 'the fO”OWing
They are being supported in this by RICs and Education Scotland. There is scope f
to achieve greater consistency and impact across the system through evaluation Ve yea s

and transfer of learning.

71. The 2017 and 2018 Education Scotland inspections of the challenge councils
found that there was progress across all councils, with excellent progress in
Glasgow City and Renfrewshire.”® In the majority of attainment challenge councils,
data is being used effectively to inform all aspects of the work of the SAC and
senior officers make good use of data to support and challenge their schools.

72. Given the level of resource that has been targeted through the ASF and

the slow rate of improvement in attainment, if the ASF continues in some form
beyond the current funding period the Scottish Government needs to be clearer
about the anticipated pace of change, identify and measure against appropriate
milestones, and consider the lessons about what works in determining how
funding is directed.

The way that ASF funding has been targeted does not fully
capture pupils living in poverty. The economic consequences of
Covid-19 require a fresh assessment of the criteria for targeting
poverty-related funds

73. There is a perception among some non-attainment challenge councils that the
provision of higher levels of ASF funding to the nine attainment challenge councils
is having a negative effect on those in the middle who may have a lot of pupils
experiencing challenges related to deprivation, but do not receive additional money
from this part of the programme.
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74. The methodology behind how the Scottish Government targeted SAC does not
fully reflect broader demographic issues, for example adequately taking account

of rural poverty and the costs of delivering education in remote communities. Nor
does it reflect isolated deprivation in more affluent areas, or councils with high
numbers of pupils in deprived areas but proportionately less, compared with some
attainment challenge councils with smaller populations.

75. Covid-19 has had, and will continue to have, a detrimental impact on
unemployment, the labour market and poverty. It may also lead to a corresponding
change in the distribution of people living in poverty. These factors will have
implications for how support is targeted, including how pupils are identified and
supported quickly. It also raises questions about the scale and duration of targeted
funding that will be necessary. The Scottish Government is considering this as it
develops the next version of the SAC.

The effects of Covid-19 are likely to increase levels of inequality
experienced by children and young people

76. The impact of Covid-19 on outcomes for children and young people is
influenced by their circumstances including their experience of poverty and
deprivation both before the onset of the pandemic and since.

77. Economic impacts and public health measures are likely to increase inequality
as more people become unemployed or experience reduced income, with a
resulting rise in child poverty.”’ In a survey of teachers, there were significant
differences in the answers to questions from teachers working in the most and
least deprived areas; 57 per cent of teachers working in the most deprived areas
expected more students to be malnourished as a result of school closures due

to Covid-19, compared to three per cent of those working in the least deprived
areas.”® A survey of young people of colour carried out during lockdown reported
that 45 per cent of respondents felt they had fewer opportunities than their white
counterparts before the pandemic and that this has been exacerbated. Two-thirds
of respondents thought that compared with their white counterparts their
education was at greater risk as a consequence of Covid-19.%

At different stages of the pandemic there has been variation in the
learning experience of children and young people which is likely to
increase the poverty-related attainment gap

78. During the first lockdown (March — June 2020), young people from T h d
disadvantaged backgrounds experienced difficulties in learning due to factors such WoO-thiras
as lack of access to IT and suitable workspaces, and caring responsibilities. Of teaCherS

79. The level of support available from families also influenced the take-up of home said that their
learning. Access to devices and broadband was a significant inhibitor, as was StUdeﬂtS’
parental knowledge and understanding of the various platforms used by schools.
The Children's Commissioner stated that families reported many problems in Cha”enging
relation to digital access including lack of devices, only having phones to access

the internet, and not having access to Wi-Fi.?> Among teachers, 57 per cent home

thought that having poor or no internet was a barrier to home learning and 64 per CirCumStanceS
cent said that having no access to technology was a barrier to home learning.®’

were a barrier

80. Two-thirds of teachers (and 78.3 per cent of heads and deputes) said that their t h
students’ challenging home circumstances including illness, financial problems, O home
limited access to food and domestic abuse were a barrier to home learning.® |earning

In the same survey, 61 per cent of teachers thought that low student participation
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was a barrier to delivering home learning.®® Most teachers said their highest
attaining students were engaging with online learning better than their lowest
attaining students. Teachers also thought that their lowest attaining students’
learning would suffer more from the lack of contact with other students compared
to their highest attaining students.® During lockdown, books and materials

were delivered to vulnerable families and some schools were not only delivering
schoolwork to children’'s homes, but also food and clothing.

81. Between schools returning in August 2020 and closing again in January 2021,
young people from more disadvantaged areas have had a higher percentage of
Covid-19-related absences than those from areas with less disadvantage. WWhen
schools initially reopened the distribution of Covid-19-related absences was more
even, differing between areas by at most 0.2 per cent. In the months since,

there have been times when the most disadvantaged areas have had more than
double the percentage of absences due to Covid-19-related reasons than the
least disadvantaged areas. In mid-November, for example, the absence rate in the
least disadvantaged areas was around 3.2 per cent compared with 6.6 per cent

in the most disadvantaged areas.® The variation in absence rates could affect the
poverty-related attainment gap and was part of the rationale for the decision to halt
the diet of exams in 2021, in the interests of equity and faimess.®

82. Digital exclusion has been identified by the Children and Young People's
Commissioner Scotland as a significant risk in exacerbating existing inequalities.®’”
The Scottish Government has invested £25 million in reducing the number of
children and young people digitally excluded.®® However, there are still people

and communities that do not have access to an affordable or reliable internet
connection. Good internet connectivity is a challenge for some councils, particularly
in rural areas.”

83. The Scottish Government and its partners have taken action to reduce digital

exclusion, and we recognise the challenges and scale of the endeavour, however, At December
the response has taken some j[ime to fully implemgnt. At Depgmber 2020 over 2020 over
58,000 devices had been provided to learners, against an original target of 70,000,

and 10,000 internet connections had been provided. 58,000

84. During the first lockdown and subsequently while self-isolating, pupils’ deVICeS and

experiences of remote learning and teaching have been variable, with different 1 0,000 in‘ternet

approaches and levels of provision across the country, councils and schools. .
connections

85. Due to the timing of the audit work, we have not looked at remote learning in had been

the second lockdown. .
provided

The education sector recognises that addressing inequalities has

to be at the core of the longer-term plans for education recovery,

improvement and achievement of outcomes

86. The latest version of the NIF continues to stress the importance of achieving
equity with a particular focus on closing the attainment gap as a key priority for
the Scottish Government. The NIF outlines actions the Scottish Government
has taken to reduce the effect of the Covid-19 pandemic on the attainment gap
including funding extra teaching and support staff, and providing free school
meals during the school holidays and digital support for disadvantaged pupils.
Spending on education (page 42) looks at this extra funding in more detail.
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87. The Scottish Government, councils and their partners need to fully understand
the impact of Covid-19 on all young people and gather the relevant data if they are
to support the development of appropriate responses. The Scottish Government
published an equity audit in early 2021.”° The audit aimed to understand the impact
on children from disadvantaged backgrounds. The report identified five key areas to
focus on for accelerating recovery:

e health and wellbeing support

e digital infrastructure and connectivity

e support to parents and families

e teaching provision and quality of learning

e support for teachers and wider workforce.
88. The Scottish Government plans to use the evidence from the equity audit,
alongside the most recent published NIF, the report from the International Council
of Education Advisors, and the five-year impact report on the SAC (yet to be

published) to continue to support learning and reduce inequality, including in its
development of plans to replace the SAC which ends in 2021.”
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Working together to improve
outcomes

1 Before the Covid-19 pandemic, schools, councils and Regional
Improvement Collaboratives (RICs) were already working together
constructively and with the Scottish Government and Education
Scotland around a shared vision of improving education outcomes.

2 This strong foundation helped in the delivery of a rapid and
nationally coordinated response to the pandemic, in exceptionally
challenging circumstances. The Covid-19 Education Recovery
Group (CERQ) is a particularly good example of effective joint
working during this time. Collaboration between councils in
their response to the pandemic was strong, particularly through
Directors of Education in their involvement with the CERG
and the Association of Directors of Education (ADES), their
professional network.

3 The RICs are still developing and have the potential to be key
drivers of improvement provided that they have broad local
engagement and that they add value to what is already happening
in councils and schools.

4 Empowering pupils, parents and teachers is an important part
of the recent education reforms. Those involved in education
recognised that the initial response to the pandemic needed to
be centrally controlled and consistent, while still allowing schools
and councils to decide how best to support local pupils. Teachers,
schools, pupils and parents working together will be key to a
successful recovery.
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5 At the start of the pandemic there was a shift to remote learning,
and support for this was provided nationally. There was, however,
significant local variation in the delivery and take-up of remote
learning during the first lockdown.

6 The approach to parental and pupil engagement varies to take
account of local circumstances and the level of priority it is
given by schools and councils. There is scope for the Scottish
Government and councils to be more proactive in communicating
with children and young people about how their views have been
taken into account in the decision-making process.
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The education sector was working well together before Covid-19
with an agreed approach on delivering education reform

89. Before the pandemic, schools, councils and RICs were already working
constructively with each other and with the Scottish Government and Education
Scotland around a shared vision of improving education outcomes. This alignment
was reflected in how the NIF priorities and drivers for improvement are used in
education planning (paragraphs 12 and 95).

90. The Joint Agreement between the Scottish Government and COSLA reached
in 2018 set out a mutually agreed approach to delivering education reforms and

a shared commitment to empower schools by moving more decision-making

and responsibility to local level.” It also recognises the part played by ‘strong
leadership, collaborative working and clarity of purpose at all layers of the system
and the notion of the empowered school within a collaborative community’.

91. Since the publication of the Joint Agreement, the Scottish Government,
Education Scotland, COSLA, ADES and a range of stakeholders have worked
together to develop draft guidance on how to move towards a more empowered
system of more local decision-making in collaboration.”®

92. The education reforms have introduced change into the Scottish system by
creating RICs and promoting local empowerment. The bodies involved in planning,
delivering and improving school education are making progress in implementing
the reforms though it is too early to judge their impact on outcomes.

93. The RICs are still developing and have the potential to be key drivers of
improvement provided that they have broad local engagement with councils,
schools and other partners, such as third sector organisations and employers, and
that they add value to what is already happening to improve education outcomes.
Early concerns that RICs could encroach upon the role of councils in delivering
education outcomes have diminished and stakeholders are clear that local
accountability for improving outcomes remains with councils.

94. The School Empowerment Group, which includes representation from
across the sector, published a draft evaluation strategy setting out how school
empowerment will be evaluated, but this does not focus on outcomes or set out
its relationship with the NIF indicators. The aims of the strategy are concerned
with assessing stakeholder engagement and understanding how well the
empowerment agenda is embedded across the system, and what is and is not
working well in moving towards empowerment.

Councils, schools and others are working together using the
six drivers in the National Improvement Framework to improve
outcomes
95. Schools, councils, RICs and Education Scotland are carrying out quality
improvement through multiple channels. They are working to improve outcomes
by taking action and making progress nationally and locally in relation to the six
drivers of improvement set out in the NIF:

e teacher professionalism

® parental engagement

e |eadership in schools
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e continuous improvement in education
e assessing children’s progress to ensure actions are improving outcomes

e using performance information to understand what contributes to a
successful education system and how it is improving.

96. The strong link between the quality of teaching and outcomes for

young people is reflected in the NIF drivers and actions to improve teacher
professionalism and leadership. The NIF drivers also reflect the importance of
schools and councils making good use of data to drive forward improvement
planning. Since the Accounts Commission report in 2014, more data is available
to allow schools and councils to look at where improvement is needed. \WWe saw
examples of detailed analysis of this data by schools and councils leading to them
targeting interventions and approaches at specific pupils or groups of pupils.

97. The Scottish Government, Education Scotland, teaching unions, headteacher
associations, councils and parents and carers groups, have developed draft
guidance on Empowering Teachers and Practitioners. Our discussions with teacher
organisations and teacher and head-teacher focus groups in 2019 found that
teachers already felt empowered to utilise their professional skills to make the best
decisions for the pupils they are teaching.

98. Council_s and schools are increasingly using an evidenc_e—based approach COUﬂCiIS and

to support improvement. For example, schools and councils have stopped or

amended programmes or initiatives funded by the Attainment Scotland Fund schools are

where they are showing insufficient impact on outcomes. lncreasmgly

Joint wprking has s?rengthened throughout the pand_emic with using an

the Covid-19 Education Recovery Group (CERG) working well :
evidence-

99. The strong foundation of good joint working helped education stakeholders based

to work well together to deliver a rapid and nationally coordinated response to

the pandemic in exceptionally challenging circumstances. All parts of the system approaCh

had to work together and at pace to put in place remote learning for pupils when

the schools closed and to safeguard children and young people. The scale of to SUppOrt

the challenge should not be under-estimated, and we commend the sector for improvement

its response.

100. Stakeholders recognised that the initial response to the pandemic needed
to be centrally controlled and consistent. As a result, there was less of a focus on
local empowerment although schools, councils and teachers still took decisions
locally about how to support pupils. Guidance that was issued by the Scottish
Government was often developed in partnership with directors of education and
other local representatives involved in the CERG and its workstreams.

101. The CERG is a particularly good example of effective joint working during

the pandemic. Jointly chaired by the Cabinet Secretary for Education and Skills
and the COSLA Children and Young People spokesperson, the group provides
leadership and advice to ministers and council leaders in order to develop the
strategic response to recovery.” The group’s membership includes representatives
of the Scottish Government, COSLA, parent bodies, councils, professional bodies
and trades unions. Its ten workstreams address a wide range of immediate,
practical and operational issues, and longer-term impacts of the pandemic.
Examples include workforce support, supporting learners from disadvantaged
backgrounds and curriculum and assessment. The group met frequently from
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April 2020, advising leaders at a fast pace in a rapidly changing environment and
producing national guidance for schools, teachers, parents and pupils.

102. A sub-group of the Scottish Government Covid-19 Advisory Group was also
created for education and children'’s issues. This provided advice and guidance to
policy teams and ministers, particularly around the safe reopening of schools.

103. The CERG was not part of the process for all decisions. For example, the
Scottish Government's final decision to reopen schools after the summer holidays
in August 2020 was not discussed with the CERG in advance and represented a
significant change in plan with little notice.

Improving outcomes for children and young people through
school education requires the contribution of wider stakeholders

104. Wider stakeholders also have a role to play in improving outcomes for children
and young people through school education (Exhibit 2, page 10). Health, social
work and the third sector provide vital services for children and young people to
support them in their education for example through youth support workers or
mental health services.

105. At a strategic level in addition to the CERG, a COVID-19 Children and Families
Collective Leadership Group was established in May 2020 and is chaired by the
Scottish Government's Chief Social Work Adviser and SOLACE Children and
Families Lead.” The group involves partners from health, social work and the third
sector and considers the needs of vulnerable children and families and the support
that is required. There is scope to build on this cross-sector working in the future.

Collaboration between councils in their response to the pandemic
was strong

106. There was a key role for councils’ Directors of Education in responding

to the pandemic. Collaboration through the Directors of Education was strong,
both through their role on the CERG and as a professional network through the
Association of Directors of Education (ADES). This group moved to meeting
every week from previously meeting every six months, aiding governance and
collaboration.

107. All RICs developed recovery plans which reprioritised workstreams, with
particular prominence given to health and wellbeing, practitioner networks,
professional development and the use of digital technology. The West Partnership,
for example, developed the West OS, an online library of recorded learning
episodes which is part of the resources now available to all schools and learners
across Scotland.

There was significant local variation in delivery and take-up of
remote learning and teaching

108. When schools closed in March 2020, schools, teachers and councils moved
quickly to providing remote learning. Education Scotland supported this shift
nationally, making resources available online through GLOVV, the national digital
platform for remote learning. Councils and schools were also able to use and
provide other online resources. The provision varied across schools, teachers and
subjects, with pupils using a range of different digital tools. There was also wide
variation in the extent to which pupils had access to face-to-face teaching from a
teacher. The Children's Commissioner and parents’ groups, have raised concerns
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about the variation in the resources to support remote learning and teaching during
the initial school closures, for example inconsistent use of GLOW, the ability of
teachers to engage online and access to devices.”® 7’

109. Working in partnership, Education Scotland, councils and RICs have
developed more comprehensive and coordinated national resources and support.
This National e-Learning Offer is for practitioners planning and preparing remote

or blended e-learning opportunities for children and young people. Part of this is
delivered through e-Sgoil (initially developed by Western Isles Council) to provide
live, interactive lessons for pupils in senior phase and broad general education,
along with study support in a range of qualifications. The National e-Learning Offer
also uses recorded content led by the West Partnership, and materials identified by
teacher networks and organised by Education Scotland that senior pupils can use

themselves to support their learning in a range of national qualifications. Pa rtnerShlp
110. The shift to digital learning was a huge change for pupils, parents and Worklng haS
teachers. Pupils faced a number of challenges, including access to the digital led to more
technology and connectivity they needed to use resources and having the -

space, time and mental capacity to engage with remote learning at a very COOrdlnated
difficult and unsettling time. Research by the EIS teaching union in May 2020 nationa|

found that 61 per cent of teachers thought that low student participation was

a barrier to delivering home learning, which highlights the challenge of keeping resources and

students engaged in their learning when working remotely.”® We comment
further in Inequalities (page 25) on the unequal impact of these difficulties on

support for

some pupils. practitioners
111. In June 2020, councils prepared plans for blended learning for the 2020/21 N p|anﬂlng
school year with the expectation that pupils would be in school part of the ;
time and have remote learning the rest of the time because of the public health and preparlng
measures that were necessary. However, these moved to contingency plans remote or
when the decision was taken by the Scottish Government to open schools fully bl d d

in August 2020. Since then, evidence submitted by Education Scotland to the enae

Scottish Government in November 2020 showed that 30 out of 31 responding e_|ea rning

councils had implemented contingency plans for remote learning since schools
returned in August 2020.”° The extent to which these plans were used was low in
almost all councils and where they were used, it was to support pupils who were
unable to attend school because of the effects of the pandemic. Most councils
reported a medium or high level of confidence that learners could continue to
engage with and be supported by their teachers during periods of remote learning.

112. Education Scotland is providing support for teachers in delivering digitally,
including providing online events on digital skills. The CERG Workforce Support
workstream developed a range of materials to support staff, including online
training and professional development. It has also shared learning and best
practice, for example through the weekly Scotland Learns Practitioner newsletter,
and helped provide peer support for teachers through initiatives such as ‘Big
Blethers', informal online gatherings for teachers across the country.

113. The Covid-19 response has highlighted the potential benefits of digital learning
alongside in-person teaching. Some children, for example those who need ASL
and those with autism spectrum disorder (ASD), struggle to cope with school full
time. Some of these children found the remote learning during lockdown a relief
from some of the stress and sensory overload of school. These children may
benefit from a blended learning model in the future.®® The Scottish Government,
Education Scotland and councils intend to look further at the potential of the
national remote learning offer beyond the pandemic.
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Covid-19 has had a significant impact on school teachers

114. There have been concerns among teachers about their safety, for example
about the effectiveness of risk mitigations put in place in schools, although many
expressed support for schools remaining open. For many teachers this has put a
strain on their wellbeing and mental health.?'

115. Through the CERG Workforce Support workstream a package of measures
was put in place to support school staff in dealing with additional pressures from
the pandemic including:

e mental health support for staff
e coaching and mentoring for teachers
¢ increased support for post-probation teachers.

116. From September to December 2020, teacher absence for Covid-19 related
reasons fluctuated between just over 1,500 teacher absences (approximately
2.8 per cent of all teachers) to over 2,600 (around 5 per cent).?

117. Teacher surveys have shown a mixed view of how well they have been
engaged and empowered during the pandemic.?® Among teachers, 67.5 per cent
thought their school had given them the freedom to tailor learning to their students
and this rose to 86.7 per cent among heads and deputes. However, only a third

of teachers agreed/strongly agreed that they felt well informed about Covid-19
measures and their impact on education.®

Councils and schools have an increasing focus on engagement
with parents and pupils to drive forward improvement but the
extent to which this engagement is meaningful varies. There
are opportunities to build on the examples of increased parental
engagement that emerged during lockdown

118. An empowered system demands increased levels of engagement with
young people and parents to improve outcomes. The Scottish Government
published a national action plan on parental involvement in August 2018.%°

To determine whether the action plan is having its intended impact, the Scottish
Government carried out a census of parents in 2019.2 The results showed some
evidence of positive engagement between schools and parents, with room for
improvement in involving parents in decision making earlier.”’

119. At council and school level the approach to parental engagement varies
depending on local needs and circumstances. Challenges exist, for example

some parents are highly engaged and others less so, for various reasons. Some
schools are trying to support the involvement of less engaged parents, through
interventions such as providing food, childcare for younger siblings, translators, or
practical activities during meetings. There is also a recognition by schools, councils
and parent bodies that parent councils need to be more representative of the
whole student parent population.

120. During lockdown, most children were learning at home. As a result, many
parents were more involved in, and developed a better understanding of, their
child’s learning. The increased use of digital technology has also given parents
who have the access and skills, an increased understanding of their child’s
learning, as well as the opportunity to engage digitally with parent forums.
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For example, some parents and carers welcomed the opportunity to engage
digitally with school and council parent groups from their homes, without having to
travel or organise childcare.® This is a positive development that can be built on.

Pupil engagement is happening but inconsistently and not always
in line with best practice

121. Pupil engagement structures are in place at school and council levels.

For example, in Shetland, the council uses its MSYPs (Members of the Scottish
Youth Parliament) to gather opinion as they sit on the Education and Families
Committee. The extent to which council and school engagement structures are
meaningful and result in pupils influencing improvement is variable. Most schools
have a pupil council but students in our focus groups told us that this does not
always mean that their voices are being heard. A recent survey of black, asian and
minority ethnic (BAME) secondary school pupils in Scotland also found a need for
those involved in decision-making in school education to further listen to and value
their voices.®

122. In the Ipsos MORI Young People in Scotland survey in 2019, 37 per cent of
all respondents said that their school was good at talking to them about what they
wanted to get from their time at school (34 per cent of females and 41 per cent of
males). A fifth said that their school was bad at this. The remaining respondents
said it was neither good nor bad, they didn't know, or they preferred not to say.

123. The recent pandemic has led to a welcome increase in children and young
people being asked for their opinions, particularly through third sector organisations
and at a school level. In some cases, young people’s views have influenced
decisions, for example in response to the method of grading awards in the
absence of exams. However, the Children's Commissioner has highlighted the
need for the Scottish Government to routinely assess the impact of decisions

on children and on children’s rights.?® The CERG now has a youth panel but this
was only established in October 2020, six months after the main group. The SQA
has also now set up a learner panel to work with children and young people.
There is scope for the Scottish Government and councils to be more proactive in
communicating with children and young people about how their views have then
been taken into account in the decision-making process.

37 per cent of
young people
surveyed

said that their
school was
good at talking
to them about
what they
want to get
from their time
at school

41



42

Spending on education

1 Council spending on primary and secondary school education
across Scotland increased by 5.1 per cent in real terms between
2013/14 and 2018/19, from £4.1 billion to £4.3 billion. Most of the
real-terms increase in spend can be attributed to the Attainment
Scotland Fund, which the Scottish Government set up in 2015/16
to close the poverty-related attainment gap. When this is
excluded, real-terms spending increased by 0.7 per cent during the
period, to just over £4.1 billion.

2 Councils spend just over a quarter of their revenue budgets on
education. There is wide variation in councils’ spending per pupll
but no link between that and attainment levels.

3 The Attainment Scotland Fund represented around four per cent of
overall education revenue budgets in 2018/19. The funding is only
confirmed until 2021/22 and councils highlighted that they will face
significant challenges if they no longer have it.

4 The Scottish Government had put over £200 million extra money
into Covid-19 mitigation measures and education recovery by the
beginning of January 2021. It is not yet clear how much additional
cost will rest with local government,
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Council spending on school education has increased in real terms "

124. Most funding for school education comes through councils. Our Local
Government in Scotland: Financial Overview 2019/20 (+) reports on the
financial posmor_w of councils. Councils’ funding and income increased in 2019/20, Local Government in
however reductions over the last seven years are still larger than other areas of the - :

. . T o " Scotland: Financial
Scottish budget. Councils have limited flexibility over how they use additional .

. ) . . . . o _ Overview 2019/20
funding, and the financial overview provides further detail on this.> The remainder
of funding for school education comes directly from Scottish Government and
Scottish Government agencies.

=\

January 2021

125. Taking inflation into account, council revenue spending on school education
across Scotland increased by 5.1 per cent between 2013/14 and 2018/19, from
£4.1 billion to £4.3 billion. This excludes spending on early learning and childcare
and spending on special schools and community learning. In 2018/19 councils
spent £2.2 billion on primary education and £2.1 billion on secondary education,
an increase of nine per cent and one per cent respectively since 2013/14. When
the ASF spend is excluded, the increase in real terms over the period becomes
0.7 per cent, to just over £4.1 billion (Exhibit 5). VWe set our approach to analysis
of financial information in Appendix 1. Methodology (page 52).

126. Spending has increased in some areas and decreased in others. Teaching
staff is the largest area of education spending for councils and this increased by
4.2 per cent in real terms (ie when adjusted for inflation) from 2013/14 to 2018/19,
from £2.3 billion to £2.4 billion. The second largest area of spending is non-
teaching staff, such as pupil support assistants and business support staff, which
increased by 16.2 per cent in real terms, from £519 million in 2013/14 to

£604 million in 2018/19.

Exhibit 5

Spending on school education in real terms 2013/14 — 2018/19

Council spending on school education has increased slightly in real terms when ASF money allocated to councils
and schools is excluded.

£0.18

£0.01 £0.03

billion billion billion

Attainment councils,
attainment schools
and PEF spend

School spend
minus ASF

2013/14 2014/15 2015/16 2016/17 2017/18 2018/19 E

Source: Local Government Finance (LFR) Statistics, Scottish Government. School spending is for primary and secondary schools and
excludes special schools.
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		Exhibit 5

		Spend on school education in real terms 2013/14 – 2018/19

				2013/14		2014/15		2015/16		2016/17		2017/18		2018/19

		School spend minus ASF		£4.10		£4.05		£4.08		£4.06		£4.03		£4.13

		Attainment councils, attainment schools and PEF spend						£0.01		£0.03		£0.12		£0.18

		Source: Local Government Finance (LFR) statistics, Scottish Government. School spending is for primary and secondary schools and excludes special schools.
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127. Some of the increase in education spending can be attributed to Scottish
Government policy, for example spending on school meals has increased by
12.1 per cent in real terms to £190 million. In 2015, the Scottish Government
began funding free school meals for all children in primary 1 to primary 3.

128. Spending has fallen in areas such as school hostels, school transport and
additional support for learning (ASL) in mainstream schools. Over the same period
spending on ASL has increased in special schools, and in the overall education
budget ASL spending in real terms has increased by 8.2 per cent.

Education accounts for around a quarter of council revenue
spending and was one of the few services where council spending
was increasing prior to the pandemic

129. Council spending on school education accounts for around a quarter of
council revenue expenditure. Prior to the Covid-19 pandemic it was one of the

few services where spending was increasing.”> Spending on total education
services has increased by seven per cent in real terms since 2013/14, reflecting
Scottish Government policies such as the increase in funded early learning and
childcare. There are elements in the local government settlement from the Scottish
Government for school education where councils have little flexibility. These
include increases in teacher pay, teacher numbers and the Teacher Induction
Scheme which guarantees a one year post to eligible teaching graduates.

130. Over the same period the percentage of general fund expenditure that

was spent on school education (excluding early learning and childcare, special
schools and community learning) increased slightly from 26.4 to 27.7 per cent.
The percentage varies across councils depending on local needs and decisions.
Across attainment challenge councils it varies from 20.2 per cent in Glasgow City
to 33.8 per cent in North Lanarkshire, and in non-attainment challenge councils it
varies from 18.8 per cent in Shetland to 40.1 per cent in East Renfrewshire.

131. Spending increased in all attainment challenge councils over this period,
ranging from 2.0 per cent in West Dunbartonshire to 18.4 per cent in Glasgow City,
whereas spending fell in real terms in seven out of 23 non-attainment challenge
councils. There are many factors outwith the ASF which affect the change in
overall spending. For example, Midlothian and Edinburgh had the largest increases
in pupil numbers over the period and were among the councils with the largest
increases in overall spending.

The Attainment Scotland Fund is a small percentage of total
education spending

132. The SAC is a major policy initiative accompanied by ASF funding. But it is
important to recognise that this represents a small percentage of total council
spending on education. In 2018/19, ASF spending was £179.5 million, which was
around four per cent of total council education spending in that year.

133. The proportion of school education spending that came from the ASF in
2018/19 also varied across councils, from 0.7 per cent in Orkney and Shetland to
9.9 per cent in Dundee City.

Spending on school education fell in real terms in most attainment
challenge councils when ASF money is excluded

134. We noted earlier that total national education spending including ASF
increased by 0.7 per cent in real terms between 2013/14 and 2018/19, but this
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increase is not reflected in all councils. Spending in all attainment challenge
councils except Glasgow fell over this period if ASF money is excluded. In contrast,
spending still increased in 13 of the 23 non-attainment challenge councils.

The Scottish Government also funds central agencies

135. The Scottish Government also funds Education Scotland to work with
councils, schools and RICs and to provide national services. Education Scotland’s
core budget fell in real terms from £25.3 million in 2013/14 to £20.4 million in
2018/19.% * The budget for 2020/21 increased to £25.6 million (in 2018/19 prices)
to account for additional posts in the organisation and is set to increase again

to £28.2 million in 2021/22.% Other funding is distributed through agencies; for
example, Skills Development Scotland funds foundation apprenticeships and the
Scottish Funding Council funds college provision for school students.

There is variation in spending per pupil across Scotland, and this
is not related to the variation in attainment

136. The national average spend per primary school pupil in 2018/19 was £5,259,
a real-terms increase of 2.8 per cent since 2013/14.%® Real-terms expenditure on
primary schools increased by 9.0 per cent over the period and the number of
pupils increased by 6.1 per cent. The national average spend per secondary school
pupil in 2018/19 was £7,157. This is a real-terms increase of 1.4 per cent since
2013/14. Real-terms expenditure on secondary schools increased by 0.3 per cent
over the period and secondary pupil numbers fell by 1 per cent.’

137. The three island councils had the highest spending per primary school pupil

in 2018/19, ranging from £8,041 per pupil in Shetland to £9,153 per pupil in the
Western Isles. There is wide variation across mainland councils, with spending per
primary pupil ranging from £4,655 in Falkirk to £6,490 in Argyll and Bute.

138. Our analysis has not found a link between spending per pupil and educational
attainment. For example, councils with higher spending per primary pupil do

not always have higher proportions of pupils achieving expected CfE levels in
numeracy or literacy. Similarly, councils with higher spending per secondary

pupil do not always have higher attainment at senior level, and some with lower
spending per pupil have higher rates of attainment. Many factors impact on the
average spend per pupil such as teacher demographics, local choices over non-
ring-fenced elements of the education staffing budget, public-private partnership/
public finance initiative (PPP/PFI) contract costs and arrangements, service design
and management structure. Access to ASF money also has an impact.®

Teacher numbers were increasing prior to Covid-19 and there has
been an injection of staff to support Covid-19 recovery

139. As outlined in paragraph 126, teaching staff is the largest area of education
spending for councils. There were 49,728 full-time equivalent (FTE) teachers

in primary and secondary schools in Scotland as at September 2020, up from
46,361 in 2014 (7.3 per cent increase) and 48,550 in 2019 (2.4 per cent increase).”
Around 50,000 teachers are based in schools with around 3,000 others centrally
employed or based in special schools. Between 2014 and 2020:

e primary school teachers in schools increased by 2,691 FTE, from 22,960
to 25,651 (up 11.7 per cent); the pupil: teacher ratio decreased from
16.8t0 15.4
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e secondary school teachers in schools increased by 676 FTE, from 23,401
10 24,077 (up 2.9 per cent). Pupil numbers increased in 2019 and 2020,
reversing the previous declining trend and the pupil: teacher ratio increased
slightly from 12.2 to 12.5.%

140. The year-on-year increase in 2020 is larger than in previous years because the
Scottish Government provided additional funding for staffing as part of the
Covid-19 response (paragraph 144). Exhibit 6 shows how teacher numbers have
changed year on year.

Exhibit 6
Number of primary and secondary school teachers (FTE) 2014-2020
There was a larger increase in teachers in 2020 following Scottish Government funding for the Covid-19 response.

25,651
24,899 25027
24,477
23920 24,077
23,401 23,425 )3 150 23317 23,522
i I I i)Sg | I I I
2014 2015 2016 2017 2018 2019 2020
M Primary B Secondary

Source: Summary statistics for schools in Scotland, Scottish Government. Figures taken at census in September each year.

The number of support staff has also increased

141. Changes to support staff definitions mean data is only available going back to
2017. The number of support staff increased between 2017 and 2019, particularly
pupil support assistants, behaviour support staff and home-school link workers.

142. Some of the increase may be attributable to the availability of ASF funding.
Our data returns indicate that, other than teachers, the most common additional
staff recruited using ASF funding were pupil support assistants. The 29 councils
that submitted a return together employed at least 55 pupil support assistants and
at least 30 home-school link workers in 2018/19 using ASF money.

143. There is some evidence that home-school link workers are having an impact
on outcomes. Education Scotland’s review of attainment challenge councils found
that home school link workers had a positive impact on attendance, exclusions and

engagement in schools.™
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		Exhibit 6

		Number of primary and secondary school teachers (FTE) 2014 – 2020

				2014		2015		2016		2017		2018		2019		2020

		Primary		22,960		23,425		23,920		24,477		24,899		25,027		25,651

		Secondary		23,401		23,059		22,957		23,150		23,317		23,522		24,077



		Source: Summary statistics for schools in Scotland, Scottish Government. Figures taken at census in September each year.
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By the start of January 2021, the Scottish Government had
put over £200 million of extra money into Covid-19 mitigation
measures and education recovery

144. Since the pandemic started the Scottish Government has provided or
committed additional money to support education. This includes:

e £80 million to recruit 1,400 teachers and 200 support staff (£75 million
for teachers and £5 million for support staff) over a period of two years
with some flexibility to prioritise teachers or support staff depending on
local need

e £50 million for costs associated with health protection measures, enhanced
cleaning and other logistics, £20 million of which had been allocated to
councils by January 2021

e {25 million to provide digital devices and internet connection to schools
e 1.5 million capital funding for school transport

e an additional £45 million of funding for councils announced in early January
2021 which may be used for the purposes of recruiting additional staff,
additional digital devices and providing additional family support.

145. At December 2020:
e councils had recruited 1,423 teachers and 247 support staff

e £24 million of the £25 million for digital inclusion had been allocated to
councils. Of the original target of 70,000 devices, over 58,000 had been
provided to learners, along with 10,000 connections.

146. The £80 million for staff is to be provided over a period of two years with
£53.3 million in 2020/21 and £26.7 million in 2021/22. The Scottish Government
has indicated that it expects councils to be able to retain these posts in future by
funding them through other teachers retiring and leaving the profession. COSLA
has highlighted potential risks with this approach if teachers do not leave at the
rate expected.

It is not yet clear how much of the additional costs of mitigation
measures and recovery will rest with local government

147. The Scottish Government announced £50 million funding for councils for
logistics associated with re-opening schools. By January 2021, £20 million of this
has been allocated by local government leaders (through COSLA) using a formula
with 90 per cent based on education-related Grant Aided Expenditure (GAE) and
10 per cent based on rurality in councils, to reflect the additional cost pressures.
The remaining £30 million will be distributed following a cost collection exercise
carried out by COSLA, designed in consultation with the Covid-19 Education
Recovery Group.

148. The exercise collected actual expenditure data from councils from the
beginning of the 2020/21 financial year (1 April) to the end of October 2020,

with projected costs for the rest of the year. COSLA is still undertaking quality
assurance work on the data returned, however it highlights significant pressure in
the following areas:
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e Staffing: the cost of extra staffing has been significant for councils, in some
cases exceeding the grant provided by the Scottish Government, although
COSLA acknowledged the funding announcement in January 2021 may
help mitigate this.

e Digital devices and connectivity.

e Personal Protective Equipment (PPE): councils have had to invest
significantly in face coverings and other PPE for staff and pupils to minimise
transmission of the virus.

e (leaning: cleaning has been increased and upscaled significantly to comply
with public health guidelines.

e Heating and ventilation: schools have had to increase the amount of
time doors and windows are left open for ventilation. In the autumn and
winter months this has led to additional heating costs to maintain indoor
temperatures.

e Additional equipment to avoid pupils sharing: in catering there are more
single uses of products and service delivery costs.

149. Councils have indicated that they do not expect the £50 million for logistics to
be sufficient to meet the additional costs of Covid-19 mitigation measures, and this
will be a pressure on education budgets.
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Appendix 1. Methodology

Our objectives

e \We carried out audit work in two phases. The first phase of work took place
prior to the Covid-19 pandemic. It aimed to establish how effectively the
Scottish Government, councils and their partners are improving outcomes
for young people through school education.

e The second phase of work took place in late 2020 and examined how
the Covid-19 lockdown, recovery and ongoing public health measures are
impacting on outcomes for young people through school education. It also
considered the effectiveness of the mitigation measures put in place by the
Scottish Government, councils and their partners.

e Qur audit questions are set out in the scopes [ ] for the first phase and
second phase of the work.

Our methodology

¢ \We conducted interviews and focus groups with a range of stakeholders
during both phases of the audit work. These included the Scottish
Government, COSLA, Improvement Service, ADES, RIC Leads, Skills
Development Scotland, Colleges Scotland, Universities Scotland, Education
Scotland, Scottish Qualifications Authority, teaching unions and professional
bodies, national parent groups, youth representation bodies and third
sector organisations. We also interviewed the Scottish Funding Council and
SOLACE as part of the first phase of work.

¢ In the first phase we carried out detailed fieldwork in four council
areas (Dundee City, Fife, Renfrewshire and Shetland) to gain a wider
understanding of school education at a local level. The areas were chosen
based on criteria which included a spread in attainment performance, a
mix of rural and urban areas and a mix of attainment challenge and non-
attainment challenge councils.

e \Within each of the four council areas we conducted interviews and focus
groups with elected members (on relevant scrutiny committees), Directors
of Education, Heads of Service, central education department staff including
finance, resources and quality improvement, representatives from local
colleges and other partner organisations eg third sector providers, Education
Scotland staff eg Attainment Advisers, pupils, parent/carers, head teachers,
teachers, trade unions representatives and Developing the Young Workforce
(DYW) representatives, including employers and Skills Development
Scotland in some areas.

e \We reviewed documents in each of the four councils including education
plans, school improvement plans, PEF plans, committee documents,
evaluation reports and annual service reports.


https://www.audit-scotland.gov.uk/report/improving-outcomes-for-young-people-through-school-education
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As part of the first phase of the audit we sought the views of young people
in a number of ways:

—  We worked with Audit Scotland'’s Inform 100 panel, a panel of young
advisers aged 12-25, to help shape the scope of the audit, design
questions for the survey and focus groups of young people. The young
advisers also helped facilitate two focus groups with youth groups.

— We added two guestions to the Ipsos MORI Young People in Scotland
Survey 2019 to help gain the views of young people in schools. These
were What are the top 3 most important things from the following list, if
any, you hope to get out of your time at school? and How good or bad is
your school at talking to you about what you want to get from your time
at school? It is a survey of secondary school pupils across Scotland with
1,731 respondents.

— We carried out focus groups with primary and secondary school pupils
in each fieldwork council area, along with focus groups with two youth
groups in two of the areas.

In both phases of the audit we reviewed national documents including key
Scottish Government and stakeholder documents including plans, reviews,
inspection reports, evaluations and minutes of key groups. In the second
phase we reviewed a range of reports from national bodies on the response
to Covid-19.

We reviewed research reports from a range of organisations, and evidence
sessions and papers of the Scottish Parliament’s Education and Skills
Committee.

In the first phase of the audit we reviewed returns from a data request
issued to all 32 councils asking for information on council education
structures, finance information, staffing information and wider achievements
and qualifications.

Data analysis

We carried out detailed data analysis in the first phase of the audit work, and we
updated this where appropriate when we carried out further work in late 2020.

Attainment

Performance in primary school and early secondary is measured using
Achievement of Curriculum for Excellence Levels (ACEL). The first set of
data was published in 2015/16 but we have used 2016/17 as the baseline
year due to consistency issues with the data prior to 2016/17.

We used two sources of data to analyse senior phase attainment up

to 2018/19: The Summary Statistics for Attainment and Initial Leaver
Destinations publication and the Insight benchmarking tool. Data for some
indicators is only available at a detailed level (eg council and SIMD quintile)
via Insight. We were given access to Insight so we could carry out our own
analysis for the audit. The two sources both use SQA data however there
are some differences in the coverage including:

— Summary Statistics for Attainment and Initial Leaver Destinations
includes all leavers in a given school year. Insight excludes people who
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leave school before senior phase (S4-S6) and leavers from special
schools

— inInsight a ‘D’ grade at level 5 is counted as a level 5 award whereas in
the attainment and leaver destinations publication it would count as level
4 (and so on for other levels of award)

— Insight includes awards from non-SQA providers such as The Duke of
Edinburgh’s Award and Youth Scotland.

e \We used SQA data on attainment rates for graded national qualifications for
pupils in 2020. These are not exactly the same as the indicators we have
used to measure school leaver attainment. Leaver attainment for 2019/20
had not been published when we carried out the audit work and we used
qualification attainment rates as a proxy measure.

e e used data on the percentage of 16—19 year olds participating in
Education, Employment or Training that is published and managed by Skills
Development Scotland.

Indicators in exhibit 3
Due to the number of ways of looking at the data we decided to look at four
indicators in closer detail. The indicators and reasons for choosing them are below:

1 or more award at level 5 (NIF indicator) — This is one of the 11 key
measures in the NIF. It affects most pupils.

— Participation (NIF indicator) — This looks at outcomes beyond
performance in exams and affects all pupils.

— Literacy and numeracy at level 4 (Insight) — This is a key area of focus for
the Scottish Attainment Challenge.

— Five or more awards at level 5 (Insight) — This is a measure of those who
have achieved a higher level of attainment in exams.

Financial data

e \We analysed financial data from the Local Financial Returns (LFRs) which
are used to produce the Local Government Finance Statistics published by
the Scottish Government. Financial data relates to primary and secondary
schools and excludes Early Learning and Childcare, special schools and
community learning unless stated. This data was only available up to
2018/19 when we carried out the audit work. Where we have calculated
figures in real terms, we have used 2018/19 as the baseline year.

e Real terms figures were calculated using GDP deflators at market prices
and money GDP at September 2019

e \We analysed additional information on Attainment Challenge and Pupil Equity
Fund allocations and spending, and RIC funding using some data published
by the Scottish Government and some requested directly from councils.

e \We used data from Scottish Government announcements on funding, and
information provided to us by the Scottish Government and COSLA.

Workforce data
e \We analysed data on teacher numbers and other staff which has been
published by the Scottish Government. We also used data from Scottish
Government announcements.


https://www.gov.uk/government/statistics/gdp-deflators-at-market-prices-and-money-gdp-september-2019-quarterly-national-accounts
https://www.gov.uk/government/statistics/gdp-deflators-at-market-prices-and-money-gdp-september-2019-quarterly-national-accounts

Appendix 2. Advisory group

Audit Scotland would like to thank members of the advisory group for their input and advice throughout the audit.

Member Organisation

Sam Anson

Scottish Government

David Belsey

The Educational Institute of Scotland

Jackie Brock

Children in Scotland

Craig Clement (left in December 2020)

Association of Directors of Education in Scotland

Greg Dempster

Association of Headteachers and Deputes in Scotland

Eddie Follan

Convention of Scottish Local Authorities

Gayle Gorman

Education Scotland

Gary Greenhorn (joined in January 2021)

Association of Directors of Education in Scotland

Carrie Lindsay

Association of Directors of Education in Scotland

Graeme Logan

Scottish Government

Maureen McKenna (not involved in the updated work)

Association of Directors of Education in Scotland

Janie McManus (joined in October 2020)

Education Scotland

Eileen Prior

Connect

Jim Thewliss

School Leaders Scotland

Maria Walker (left in October 2020)

Education Scotland

Note: Members sat in an advisory capacity only. The content and conclusions of this report are the sole responsibility of Audit Scotland.

We would also like to thank the members of the Inform 100 youth panel who worked with us throughout the audit.
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Annexe C
Universities Scotland’s briefing for the Education, Children and Young People
Committee to inform pre-2022/23 Budget Scrutiny

We are grateful for the Committee’s role in pre-budget scrutiny. Scotland’s universities
are hopeful that the Scottish Government’s budget will invest additional resource into
universities to support students and staff to overcome the impact of the pandemic and
in ways that enable universities to increase their existing support for the recovery,
which includes support for Scottish businesses and the wider workforce.

Universities Scotland has submitted its funding bid to the Scottish Government. The
full bid, including detail on the financial pressures facing the sector can be found here.
This submission summarises some of the key points in our bid.

Context

e The pandemic has had a hugely detrimental impact on students, on staff and on
universities. Universities are still far from operating as business-as-usual, with most
working extremely hard to deliver hybrid teaching and research under what is
essentially level O restrictions (rather than “beyond level 0” like much of the rest of
Scotland’s economy and society). This is hugely time and resource intensive.

e In 2020 the Scottish Funding Council described the immediate period and next
year or two (academic years 2021/22 and 2022/23) as “emergency years” for
universities. It reconfirmed the “emergency” and “extremely volatile” environment
when it published its Review of Coherence and Sustainability in late spring this
year.!

e University borrowing now stands at £1.7 billion, which is simply unsustainable, and
50% of institutions are forecasting deficits for 2020/21.

e Universities received some “emergency” funding from Scottish Government to get
them through the worst of the pandemic. Additionally, last year some programmes
were funded by short-term, COVID-related pots of money from the UK
Government. The Scottish Government’s next budget is not the time to withdraw
that resource and leave universities facing financial instability again. Cuts to
university funding — whether they are applied directly or through an expectation
that universities can absorb additional provision, like apprenticeships, from within
their core budgets, will be deeply damaging to universities’ ability to support their
students, their staff and the wider communities that depend on them.

We'd like to draw the following points of our budget submission to the Scottish
Government to your attention:

An increase is needed in the amount invested per student to avoid a long and

harmful COVID legacy.

e Universities want to see an increase of £120 million into the higher education
Teaching Grant (TG) to directly support the education of undergraduate students.

e The pandemic’s disruption to education has taken a toll on our students. Half of
school and college leavers now feel unprepared for university and 80% of students
say the pandemic had a negative effect on their learning.

1 https://www.sfc.ac.uk/review/review.aspx


https://www.universities-scotland.ac.uk/wp-content/uploads/2021/09/US-SG-SR-Submission-2021-FINAL-v1.0.pdf

These harmful impacts on our learners won'’t just right themselves and it can’t
possibly be compensated for by universities when there is now £869 less public
funding in real terms for universities to invest in every student than there was in
2014/15. The increase we are asking for would take SFC funding per student from
£5,760 to £6,640?; still significantly below the funding level Scotland invests in
other parts of the education system.

There has never been such an important time for the Scottish Government to
increase the level of teaching resource per student. Investment now will help
students to catch up on lost learning. It will support access, transitions, study skills
and the wider student experience, which in turn supports student retention and
successful outcomes.

Scotland must ensure that Graduate Apprenticeship funding is additional — not
skimmed off existing grants.

On top of core undergraduate funding, universities need to see an additional £7
million of additional and recurring funding found to support the 1,378 number of
graduate apprenticeships that last year’s budget helped to expand.?

Last year’s budget paid for this with one-off COVID consequentials. As that was a
one-year solution, the long-term financial security of graduate apprenticeships is
now at risk, with the sector worried that rather than provide additional resource for
additional activity, the funding will be taken from within the existing Teaching Grant,
further eroding the resource available for each undergraduate student, as
described above, and leaving universities unable to meet their needs.

We need to fund Scottish research at a level that allows universities to bring
back more investment to Scotland and create sustainable growth.

Until recently, Scottish research punched well above its weight. Scottish
universities won a high share of UK research funding. That performance has
slipped: in 2013/14 we won 15.39% of competitive UK research funding; that has
declined to 12.96%. Each percentage point drop means a loss of £20m.
Scotland’s performance is no longer as strong because this is a competitive
process against universities and research institutes across the rest of the UK;
Scotland’s core funding for research has declined whilst investment in R&D in
England has increased. The SFC Review estimates that Scottish research is
underfunded by £328m.

Every penny of UK research funding makes Scottish investment go further, creates
jobs and levers in private and foreign investment.

Universities need to see a £36.5 million boost to the Research Excellence Grant in
this budget to give them a chance to get back on track and bring in more resource
for Scotland. Investing now, ahead of the 2022 REF outcome, which we hope will
reconfirm the excellence of Scottish research, sets Scotland up to capitalise on
those results.

A further £3 million per year for the Research Postgraduate Grant would help to
address the major disruption that early-career researchers have faced due to the
pandemic, with their research delayed and time-limited funding running out.

2 This figure describes the level of teaching funding provided by the SFC. This does not include the SAAS undergraduate
tuition fee component of the funding that universities receive. That element of teaching funding has remained static at
£1,820 in over ten years (since 2009-10) reducing its real term value by over 20%.

3 Scottish Funding Council, Paragraph 43 here: university-final-funding-2021-22-announcement.pdf
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file:///C:/Users/David/Downloads/university-final-funding-2021-22-announcement.pdf

Universities stand ready to do more to support SMEs and the existing
workforce through the recovery but additional activity needs to be resourced.

Demand for university innovation services and training and professional
development has increased since the pandemic. The take-up of short courses and
microcredentials has been very strong and the number of Scottish SMEs using
Interface to partner with HEIs for innovation increased by 16% between August
2020 and July 2021.

Universities have the capacity, but not the resource, to do more.

Increasing the SFC’s up-skilling and re-skilling budget by £7m would be money
well invested in Scotland’s existing workforce, helping them to pivot out of the
disruption of the pandemic, towards opportunities in growth sectors such as
renewables and digital.

An increase of £4.5m in the Universities Innovation Fund, would restore the grant
to its real terms value from 2014-15 and enable a step-change in universities’
interaction with business at a crucial time for business adaptation and growth.

A multi-year settlement for universities and colleges.

We note the Scottish Government’s response to the Scottish Funding Council’s
recommendation that multi-year funding deals would help universities and colleges
to plan strategically and better manage their way out of the funding challenges as
exacerbated by the pandemic.

Universities Scotland has been calling for multi-year settlements for years as the
last one set out for the sector was a decade ago.

We welcome the Scottish Government’s indication that the Finance Secretary will
publish a: “multi-year resource spending review framework for public consultation
alongside Budget 2022-23” as set out in its response to the SFC Review but we’re
not clear whether that means we can rely on a multi-year settlement in 2022 for the
period 2023-26.


mailto:susannah@universities-scotland.ac.uk
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Education, Children and Young People Committee

Pre-Budget Scrutiny: Auditor General for Scotland, Accounts Commission

3 November 2021

INTRODUCTION

The Auditor General is responsible for the audit of all public bodies in Scotland, except
local authorities. The Accounts Commission is responsible for reporting on the audit of
local government. Both are supported in their work by Audit Scotland and officials from
that organisation will also be giving evidence.

PRE-BUDGET SCRUTINY

This session is intended to support the Committee in its pre-budget scrutiny. The Scottish
Government’s budget for 2022-23 is due to be published on 9 December 2021.

The Finance and Public Administration Committee issued guidance for subject committees
on 25 June. This guidance builds on the work of the Budget Process Review Group, which
reported in 2017. The review recommended the following framework for budget scrutiny.

A full year approach: a broader process in which committees have the flexibility to
incorporate budget scrutiny including public engagement into their work prior to the
publication of firm and detailed spending proposals.

A Continuous cycle: scrutiny should be continuous with an emphasis on developing
an understanding of the impact of budgetary decisions over a number of years
including budgetary trends.

Output / outcome focused: scrutiny should also be evaluative with an emphasis on
what budgets have achieved and aim to achieve over the long term, including
scrutiny of equalities outcomes.

Fiscal responsibility: scrutiny should have a long-term outlook and focus more on
prioritisation, addressing fiscal constraints and the impact of increasing demand for
public services.

Interdependent: scrutiny should focus more on the interdependent nature of many of
the policies which the budget is seeking to deliver.

The FPAC guidance states—

“‘Parliamentary committees should seek to influence the Budget when priorities are
being set through constructive dialogue with Ministers, public bodies and other
stakeholders. This dialogue should continue throughout the year using an
outcomes-based approach.”


https://www.parliament.scot/-/media/files/committees/finance-and-public-administration-committee/budget-process--guidance-to-subject-committees.pdf
https://archive2021.parliament.scot/parliamentarybusiness/currentcommittees/100930.aspx

An outcomes-based approach is one that includes bringing together financial and
performance information. A 2019 paper published by the then AGS on outcomes-based
policy and scrutiny is explored briefly later in this paper. The Scottish Government’s budget
document also seeks to link spending decisions to outcomes. The 2021-22 budget
stated—

“The Scottish Budget is underpinned by Scotland’s National Performance
Framework. This sets out a vision for a more successful country, where all of
Scotland has the opportunity to flourish through increased wellbeing, and
sustainable and inclusive economic growth. Alongside this vision, the Scottish
Budget delivers against our eleven national outcomes [in the NPF]”. (p9)

DELIVERING OUTCOMES

National Performance Framework

The NPF has 11 national outcomes including one titled Children and young people, and
another titled Education. These are set out in the Annexe to this paper.

National Improvement Framework

The Scottish Government publishes a national improvement framework and plan annually.
This, “sets out the vision and priorities for Scottish education that have been agreed across
the system, and the national improvement activity that needs to be undertaken to help
deliver those key priorities.” The framework is taken forward jointly between Education
Scotland and the Scottish Government, along with other partners. The NIF focuses largely
on pre-school and school education.

The vision for Scottish education is two-fold. It is—

e Excellence through raising attainment: ensuring that every child achieves the
highest standards in literacy and numeracy, as well as the knowledge and skills
necessary to shape their future as successful learners, confident individuals,
responsible citizens, and effective contributors;

e Achieving equity: ensuring every child has the same opportunity to succeed, with a
particular focus on closing the poverty related attainment gap.

There are 11 measures for measuring the attainment gap. These are

e 27-30 month review (children showing no concerns across all domains)

Two Health and Wellbeing measures: Children total difficulties score at ages 4-12
and at ages 13 & 15

Four measures of literacy and numeracy in primary and secondary schools

Three school-leaver measures, having at least one qualification at SCQF Levels 4,
5 and 6 on leaving school

16-19 year olds patrticipating in education, training or employment.


https://www.gov.scot/binaries/content/documents/govscot/publications/corporate-report/2021/01/scottish-budget-2021-22/documents/scottish-budget-2021-22/scottish-budget-2021-22/govscot%3Adocument/scottish-budget-2021-22.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/corporate-report/2021/01/scottish-budget-2021-22/documents/scottish-budget-2021-22/scottish-budget-2021-22/govscot%3Adocument/scottish-budget-2021-22.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2020/12/2021-national-improvement-framework-improvement-plan/documents/achieving-excellence-equity-2021-national-improvement-framework-improvement-plan/achieving-excellence-equity-2021-national-improvement-framework-improvement-plan/govscot%3Adocument/achieving-excellence-equity-2021-national-improvement-framework-improvement-plan.pdf

Outcome Agreements in FE and HE

Each year, Scottish Government funding for colleges and universities in Scotland is set out
in the Scottish Budget and distributed to institutions via SFC. Following the budget
announcement, the Minister with responsibility for Further Education, Higher Education
and Science writes to the Chair of SFC setting out the Government's priorities for the
sector in the year ahead in a Letter of Guidance. The Letter of Guidance is used by SFC to
shape priorities for each institution. These priorities are then set out in OQutcome
Agreements between SFC and individual institutions.

These Outcome Agreements set out what institutions plan to do in return for their SFC
funding. They also act as a means of monitoring the sector's progress on certain issues,
e.g. student mental health and quality of learning.

For academic year 2020-21, the Outcome Agreements process was changed to take into
account the impact of the pandemic. The Outcome Agreements process has evolved over
the years and SFC has acknowledged that it has become time consuming. The 2020
Cumberford-Little report on the future of the college sector stated Outcome Agreements
have: “... become a labour-intensive process, rarely meeting the aim of setting out
succinctly what an institution is delivering for its public sector investment, and diverting
precious resource from focusing on improved delivery. As it is, it is hard to see the real
value the current OA process adds.”

In response to such concerns, the SFC Review of Coherent Provision and Sustainability
proposes that Outcome Agreements should develop into a National Impact Framework,
with a focus on outcomes, longer term planning and gathering data and evidence to
demonstrate impact. The review also called for the Government to set out its overall
strategic intent for further and higher education and research, along with a national vision
and strategy for the college and university estate.

The Scottish Government published its response to the SFC’s review on 26 October 2021.
This said—

“[The Scottish Government accepts] the SFC’s recommendation that the Scottish
Government should set out more clearly its longer-term strategic intent for tertiary
education and research in Scotland and will consult with SFC, the sector and
stakeholders in developing this further. We aim to give this priority and to have this
work concluded at the earliest opportunity.”

And—

“[The Scottish Government agrees] that SFC should lead the development of an
associated National Impact Framework, that sets out the outcomes and impact we
should expect from colleges and universities, and how they will be assessed. We
expect SFC to create this in a way that connects with Scotland’s National
Performance Framework, which incorporates the United Nation’s Sustainable
Development Goals, and in partnership with us, the sector, students and key
interests. Given the concerns expressed in the sector about the possible burden
that SFC’s proposals for a refreshed accountability framework may bring, we also
expect SFC to balance rigour and proportionality in the way its accountability
activities impact on the sector and the means by which this National Impact
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https://www.gov.scot/publications/scottish-governments-response-scottish-funding-councils-review-tertiary-education-research-scotland/pages/2/

Framework is tracked and made operational. The implementation of any framework
must recognise the particular function and contribution of each element of the
tertiary education system.”

REPORTS AND BLOGS

Audit Scotland regularly prepares reports that are within the remit of this Committee, as
well as more overarching commentary on the work of the public sector.

Planning for Outcomes

Audit Scotland was involved in the Budget Process Review Group which, as noted above,
suggests a more output/outcomes focus of budget scrutiny. In 2019, the then AGS
published Planning for Outcomes. This report set out to support Parliamentary scrutiny of
outcomes and discussed some of the challenges of an outcomes-based approach to policy
making and ways to achieve this.

The key challenges identified were:

e Greater collaboration across the public sector on how activities and finances work
together and a shared understanding of how progress should be measured.

e Understanding that different intended outcomes might work against each other or
seeking long-term goals could have short-term consequences.

e Complexity of understanding how and which public sector interventions lead to
outcomes. This means that “the challenge to the public sector is how it can be clear
about its intended impact, and gather the evidence to support and measure this
effectively.”

e Accountability and incentives support long-term and outcomes based approaches.

e “Outcomes are more difficult to measure than short-term targets or outputs, which
again may put long-term objectives at risk if appropriate measurement criteria and a
strong evidence base is not put in place.”

The report argued for integration and collaboration across the public sector and a cultural
commitment to outcomes-based approaches. It also stressed the importance of clearly
setting out, at the outset, the outcomes that any policy initiative is intended to achieve as
well as “the intermediate outputs, measures and milestones”.

The report also said that financial reporting should show the link between financial
decisions and outcomes. The report called for “an honest assessment of gaps in funding
[to] help identify any future threats to achieving outcomes” and for clear reporting when
progress against outcomes is slower than expected. Finally, the report noted that planning
for outcomes should be an on-going process of sharing best practice and meaningful
engagement with the public and communities.

Members may wish to explore with the panel:

1. Policy in school education is frequently administratively achieved or a result
of negotiation between the Scottish Government and COSLA ensuring that
particular inputs (ASN support staff, counsellors etc.) are in place across the
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https://www.audit-scotland.gov.uk/uploads/docs/report/2019/briefing_190603_planning_outcomes.pdf

country. Should local authorities, the Scottish Government, and the
Parliament track the impacts of these individual policy compacts on
outcomes?

2. How do changing datasets impact on understanding outcomes in the longer
term?

3. Where have there been good examples of planning for evaluation in policy
making? Has the panel seen evidence of planning for policies to be changed
or reversed in light of evaluation work?

Christie Commission 10 years on

Both the AGS and the interim Chair of the Accounts Commission have recently published
blogs reflecting on the ten years since the publication of the final report of the Christie
Commission in 2011.

The Christie Commission identified four principles of reform in the face of rising demand
and constrained public spending. It said—

“If we are to have effective and sustainable public services capable of meeting the
challenges ahead, the reform process must begin now. The principles informing this
process are clear:

Reforms must aim to empower individuals and communities receiving public
services by involving them in the design and delivery of the services they use.

Public service providers must be required to work much more closely in partnership,
to integrate service provision and thus improve the outcomes they achieve.

We must prioritise expenditure on public services which prevent negative outcomes
from arising.

And our whole system of public services - public, third and private sectors - must
become more efficient by reducing duplication and sharing services wherever
possible.”

The AGS'’ blog, Christie's Clarion Call Can't Wait Another Decade, identified limited
progress on Christie-based reform. He said—

“Concerted action has been taken to try and implement progressive policies in areas
such as community empowerment and self-directed support since Christie was
published. But audit work consistently shows a major implementation gap between
policy ambitions and delivery on the ground.”

The AGS identified a number of barriers to implementing the recommendations of the
Christie Commission. These included: a focus on shorter term indicators rather than longer
term outcomes; a lack of empowerment of public sector leaders to work collaboratively and
deliver change; and a culture which works against risk taking.

The Interim Chair of the Accounts Commission published Christie - It Really Is Now Or
Never in October. She echoed the AGS, saying that there was some progress but not
enough. She identified fragmented and provider-led provision as well as the continued



https://www.gov.scot/publications/commission-future-delivery-public-services/
https://www.gov.scot/publications/commission-future-delivery-public-services/
https://www.audit-scotland.gov.uk/report/blog-christie-10-years-on
https://www.audit-scotland.gov.uk/report/blog-christie-it-really-is-now-or-never
https://www.audit-scotland.gov.uk/report/blog-christie-it-really-is-now-or-never

focus on inputs rather than how well public services deliver. In terms of how to support the
sort of approach envisaged by Christie, she said—

“It requires our politicians to be bold and put our citizens, particularly our most
vulnerable citizens, right at the centre of decisions. It requires our executives to be
clear and precise about what is required, based on evidence and experience of
those living in our communities. It requires all of us to play our part in making
change happen. To encourage innovation, to manage risk, to forgive mistakes and
then to learn from those mistakes and quickly adapt.”

Both the AGS and the Interim Chair of the Accounts Commission noted that the urgency of
the pandemic had led to greater collaboration across the public sector. The AGS said—

“The last 18 months have proved that the public sector can deliver transformational
change of the kind that Christie envisaged. Since last March, we’ve seen public
bodies disobeying organisational boundaries and delivering ‘Christie’ at scale and
pace. It's been truly impressive and shows what can be done. We all owe them an
immense debt of gratitude.”

Members may wish to explore with the panel:
4. How relevant is Christie to policy making and delivery now?

5. What are the barriers to long-term thinking and planning in the public sector
and particularly the education, children and skills policy areas?

6. How has the pandemic led to “delivering ‘Christie’ at scale”? What are the
lessons to learned in policy approaches?

7. Following the OECD review and the AGS and Accounts Commission recent
report on school education, there is likely to be a significant programme of
reform in the coming years. What key actions should the Scottish
Government take to ensure that this programme of reform plans for good
outcomes and reflects the Christie principles?

Improving outcomes for young people through school education

This report was published on 23 March 2021. It combined commentary on the Scottish
Government’s school education policy and delivery and the effects of the pandemic up to
January 2021.

The report had six key messages, these were—
e The aims of school education extend beyond academic exam results and include
health and wellbeing and vocational learning. The greatest impact of the pandemic
has been on pupils who were already living in challenging circumstances.

e Collaboration across the sector is a strength.

¢ While CfE allows for a diversity of pathways better data is required to understand
and measure the breadth of outcomes education seeks to achieve.


https://www.audit-scotland.gov.uk/uploads/docs/report/2021/nr_210323_education_outcomes.pdf

e At a national level, there has been some improvement in attainment measures,
although the rate of improvement had been inconsistent. And “there is wide
variation in education performance across councils, with evidence of worsening
performance on some indicators in some councils.”

e The progress on closing the attainment gap was described as “limited” and
“improvement needs to happen more quickly and there needs to be greater
consistency across the country”. This will be in the context of recovery from the
effects of the pandemic.

e Council spending on primary and secondary education has increased in real terms,
however much of this increase in primary and secondary education prior to the
pandemic can be attributed to the Scottish Attainment Challenge.

Members have been provided a copy of this report and the submission from Audit Scotland
provides further commentary on its key points.

Scottish Government response

There does not appear to have been a formal response to this report. However, the
Scottish Government’s response to the OECD review also referenced Audit Scotland’s
report in relation to working to develop measures that better reflect the four capacities.

Public Audit Committee

The Auditor General for Scotland gave evidence to the Public Audit Committee on 9
September on this report.

The AGS’ opening statement to the PAC highlighted the breadth of outcomes expected
from the education system and the vision of Excellence and Equity (raising attainment for
all and closing the poverty-elated attainment gap). The variation in performance and that
progress in closing the attainment gap had fallen short of the Scottish Government’s aims.
He noted that funding for school education had been increasing prior to the pandemic. He
said that in the context of recovery from the pandemic and any response to the OECD
review, the Scottish Government should, “focus on building co-ordination and good
collaboration that help deliver a rapid improvement in outcomes across the country.” (Cols
2-3)

The Committee members explored: how this report fitted into the comments and
observations the AGS had made on the Christie Report appropriate data to measure
progress; synergies with the OECD review’s findings; the system’s collective response to
the pandemic and the impacts of a move to digital learning; the need to understand the
impact of the pandemic on different learners; the variety of learner journeys; the
comparability of local authorities’ performance; the use of SIMD to target funding; and the
role of a variety of services to support outcomes.

Scottish Government officials and Gayle Gorman, the Chief Executive of Education
Scotland gave evidence to the Public Audit Committee on 30 September. The Committee
raised similar themes with these officials as with the AGS. In terms of data on health and
wellbeing, the Scottish Government noted that the new Health and Wellbeing census
would take place in the current academic year. Officials also highlighted the 11 measures
within the National Improvement Framework to measure progress on closing the
attainment gap, and indicated that the Scottish Government would be exploring using the
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DWP'’s Children In Low-Income Families methodology for programmes targeted at closing
the poverty related attainment gap.

In terms of accountability for variability of performance, the Scottish Government said—

“We do not publish league tables of local authorities by performance. We take the
view that the risk of doing so is that it could lead to oversimplified conclusions. That
can be demoralising, most importantly for the teaching workforce, all of whom are
doing their absolute best in difficult circumstances. We think that the effect that the
publication of a league table that shows that a particular authority is at or near the
bottom can have is not good.” (Col 8)

Members may wish to explore with the panel:

8. To what degree have policy initiatives aimed at achieving the twin goals of
excellence and equity been outcome focused, encouraged collaboration
across services and aimed at long term goals?

9. The NIF has 11 measures for determining progress against closing poverty
related attainment gap. How are these measures used locally and nationally
to support planning for outcomes?

10.What measures are used to nationally and locally to understand progress
against the first part of the Scottish Government’s vision, “Excellence
through raising attainment”? Do the focuses of the accountability
mechanisms in the system match the aims of the education system and
support better outcomes for young people?

11.How can geographical variability in performance be best measured and
understood?

Colleges and Universities

The Auditor General is responsible for the audit of further education colleges. He appoints
external auditors to the 20 incorporated colleges in Scotland and Glasgow Colleges’
Regional Board. Scottish universities are autonomous, charitable bodies and, as such, are
responsible for appointing their own external auditors. The Auditor General is responsible
for the audit of the Scottish Funding Council (SFC) and has powers to undertake
performance audits in bodies funded by the SFC, including universities.

Both sectors may also be the subject of reform in the coming years following the SFC
Review of Coherent Provision and Sustainability.

Colleges

Audit Scotland has been publishing annual reports on Colleges’ finances and performance
for several years; the latest full report covered 2017-18. This year, the AGS published a
shorter document looking at the year 2019-20.

Prior to the pandemic, Audit Scotland reported that the sector was facing financial pressure
both in terms of meeting day-to-day expenditure and maintaining the estate. Student
numbers were increasing and there was “considerable variation across colleges in terms of
student outcomes.”


https://www.gov.uk/government/collections/children-in-low-income-families-local-area-statistics
https://www.audit-scotland.gov.uk/report/scotlands-colleges-2020

The latest publication, based on 2019-20, reported that financial pressures remain. It also
said—

“The effects of the Covid-19 pandemic are likely to be felt in colleges for years to
come. This includes longer-term implications for colleges’ financial sustainability, the
experience of students and staff, the college estate and the role of the sector in
supporting Scotland’s recovery and renewal. Responding to this will be challenging,
but also offers opportunities to learn from what is working well to enable future
change.”

On 23 September 2021, the Public Audit Committee took evidence in a round table format
from a range of withesses on Scotland’s colleges. The PAC wrote to the Scottish
Government on 1 October highlighting the financial health and sustainability of the sector
and how the sector is delivering the necessary skills.

Regionalisation

The college sector’s structure was substantially reformed in the past decade to a move to
regionalisation. A joint SFC and Scottish Government consultation in 2011 set out some of
the expected advantages of the regional model:

e Reduced fragmentation and advantages of working at scale, including cost benefits.

e Enhanced capacity to plan and deliver part-time learning across the region,
particularly for adults in employment.

e Regionalisation to provide a stronger basis upon which to develop provision for
employers and ensure better joint working between schools, colleges and
universities.

Members may wish to explore with the panel:

12.How has the reported tight financial environment for colleges impacted on
outcomes?

13.To what degree is it possible to determine whether the aims of college
regionalisation have been met? What lessons could be learned for any future
reform to the tertiary education sector?

Universities

The then AGS published a report on the finances of Scottish universities in September
2019. This report stated—

“While the sector overall is in good financial health, this masks significant variation
across universities, and many sector-level indicators are disproportionately affected
by the financial results of three of the four ancient universities. At an aggregate
sector level, the operating position has remained broadly stable over the past four
years, but six universities reported deficits every year.”

The report identified additional pressures facing the sector, particularly the exit from the
EU, capital costs, and pensions.


https://www.parliament.scot/chamber-and-committees/committees/current-and-previous-committees/session-6-public-audit-committee/correspondence/2021/scotlands-colleges-2020
https://www.parliament.scot/chamber-and-committees/committees/current-and-previous-committees/session-6-public-audit-committee/correspondence/2021/scotlands-colleges-2020
https://www.audit-scotland.gov.uk/uploads/docs/report/2019/nr_190919_finances_universities.pdf

The report noted that Outcome Agreements between the universities and the SFC
reflected the priorities of the Scottish Government. However, it said “the absence of
targets, and evidence of under-performance against some agreed targets, makes it difficult
to determine whether universities are delivering what is expected of them”. As noted
above, the Government’s response to the SFC Review of Coherent Provision and
Sustainability indicated that there would be changes to how the SFC agrees and monitors
outcomes with the sector.

Members may wish to explore with the panel:

14.Has the right balance been struck in respecting universities independence
and holding those organisations accountable for agreed outcomes?

Early Learning and Childcare

The Auditor General and Accounts Commission jointly produced reports on the expansion
of ELC to 1,140 hours. The most recent was published in March 2020. It highlighted risks
to the delivery of the programme (at that time) and noted that the Scottish Government had
made improvements in how the project would be evaluated.

The pandemic delayed the roll-out of the expansion by a year. The Improvement Service’s
most recent report stated—

“In early August 2021 all local authorities confirmed by correspondence that they
were able to offer a place to all eligible children who applied for funded ELC,
indicating successful delivery of the expansion to 1140 hours funded ELC.”

Members may wish to explore with the panel:

15.How should the evaluation of expansion to 1,140 hours inform any future
policy making in this area?

Future work

Audit Scotland is in the process of a performance audit on skills, on behalf of the Auditor
General.

The submission from the Auditor General and Accounts Commission identified three areas
of interest within their future work programme:

e The impact of the expansion in funded early learning and childcare

e Outcomes for children with additional support needs and for care-experienced
children and young people

e Child poverty.

BUDGET AND LOCAL AUTHORITY EXPENDITURE

This section is largely intended as background for members. The first subsection is on the
Scottish Government budget and there are no suggested questions here. The second
subsection discusses how the local government spending on education has been changing
in the past years which the panel may wish to comment on.
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https://www.improvementservice.org.uk/__data/assets/pdf_file/0022/27850/ELC-Delivery-Progress-Report-Oct-2021.pdf
https://www.improvementservice.org.uk/__data/assets/pdf_file/0022/27850/ELC-Delivery-Progress-Report-Oct-2021.pdf

Scottish Government Budget

The 2021-22 budget included total funding under ‘Education and Skills’ of £4.2bn. A
further £648m was allocated under Local Authority grants, covering three specific
purposes.

The budget supports a variety of work. This is includes funding for colleges and
universities, a number of public bodies (e.g. SDS, SQA, Education Scotland, Bord na
Gaidhlig), and a range of other initiatives.

To illustrate the range and relative scales of the budget lines, the chart below shows the
level 2 (in bold) and 3 budgets detailed in the 2021-22 budget.

Education and Skills £m
Learning, of which: 297.8 316.5
Education Scotland 26.6 29.9
Gaelic 25.2 25.2
Curriculum and Qualifications 44.4 45.1
Workforce, Infrastructure and Reform 97.0 108.8
Education Analytical Services 5.2 4.9
Improvement, Attainment and Wellbeing 99.4 102.6
Children and Families, of which: 149.7 182.5
Care and Justice 43.0 44.3
Care and Protection 34.5 60.3
Disclosure Scotland 21.2 22.9
Office of Chief Social Work Adviser 20.3 21.1
Creating Positive Futures 30.6 33.8
Early Learning and Childcare Programme 39.8 39.8
Advanced Learning and Science, of
which: 13.4 20.5
Higher Education 7.4 14.5
Qualifications and Accreditation 3.0 3.0
Science Engagement and Advice 3.0 3.0
Scottish Funding Council 1880.1 1911.0
Higher Education Student Support of
which: 925.7 1399.3

DEL [Discretionary funding on Student
support and tuition fees, etc.] 533.2 983.0

AME [Non-discretionary spending on student
loans] 392.5 416.3

Skills and Training, of which 264.1 270.2
Skills Development Scotland 224.8 230.9

Employment and Training Interventions 39.3 39.3
COVID Funding - 68.0
TOTAL EDUCATION AND SKILLS 3570.5 4207.7

The Local Authority Grants under this portfolio are set out below:
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Local Government Grants £m

Gaelic 4.5 4.5
Pupil Equity Funding 120.0 120.0
ELC 584.2 521.9

It is beyond the scope of this session to undertake a fulsome analysis of the budgets and
the changes year-on-year. The aim of including the two tables above is to illustrate the
breadth and complexity of the budget lines under the Education and Skills portfolio. In
terms of the complexity, it is worth highlighting the Higher Education Student Support, DEL
line, which increased year on year, largely due to a non-cash level 4 line increasing by
£430m, due to the modelling of cost of the interest rate subsidy and potential non-
repayment of student loans. In addition, policy initiatives can appear in different parts of
the budget.

Scottish Funding Council

Colleges and universities receive around £1.8 billion total public investment each year.
While colleges rely predominantly on public funding, universities have other income
streams including tuition fees and donations.

Funding for Colleges

The college resource Scottish Budget allocation has increased in recent years, with the
2021-22 budget up by £35.7m on the previous year to £675.7m. The capital budget has
fallen from a high of £76.7m in 2018-19 to £33.7m in 2021-22.

£600m

£400m
a I Net Capital

B Net Resource

£200m

£0m

16-17 17-18 18-19 19-20 20-21 21-22

Source: Scottish Budget 2018-19 and Scottish Budget 2021-22

Funding for universities

Over £1bn of funding is allocated to universities in the Scottish Budget each year. The
total resource and capital budgets for 2021-22 represented a funding increase of 2.7% on
the previous year. Prior to 2020-21, research funding was considered revenue spend. This
accounts for the shift from revenue to capital in that year.
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Local authority outturns

There are a range of finance statistics collected for councils in Scotland and published by
the Scottish Government. These include Provisional Outturns and Budget Estimates which
are published around June. The provisional outturns are for the previous financial year
and the budget estimates for the current financial year. The Scottish Local Government
Finance Statistics is based on the audited accounts of local authorities is published early
the following year, normally around February. The different releases can present data in
slightly differing ways.

In addition, the Improvement Service publishes its local government benchmarking tool
which reports on a high number of measures, including costs per pupil and attainment data
by local authority and for Scotland as a whole.

Local government funding on education in the last audited accounts from 2019/20 was
£5.3bn net, 48% of the total net spend by local authorities in that year. The LGFS define
‘net’ as—

“Net revenue expenditure is gross service expenditure minus gross service income.
It reflects the amount of service expenditure to be funded by general funding or
reserves.”

Service income is “total income authorities receive from services, such as service specific
grants or income generated through fees, etc.” That is, specific ringfenced grants do not
appear in the net expenditure in the reported net education spend.

The tables below show local government the expenditure first in Net terms then in gross
terms. Both tables are in cash terms.
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https://www.improvementservice.org.uk/benchmarking/explore-the-data

Local Government Net Expenditure

2015-16  2016-17  2017-18 2018-19  2019-20

Education

Pre-
Primary 369 403 400 406 384
Education

Primary
Education

Secondary
Education
Special
Education
Community
Learning

Other Non-
School 25 22 21 19 22
Funding

Total NET
Education

1,834 1,885 1,904 1,984 2,109
1,865 1,880 1,865 1,966 2,088
533 536 549 576 621

109 102 100 103 103

4,735 4,828 4,839 5,054 5,327

Local Government Gross Expenditure

2015-16  2016-17  2017-18 2018-19 2019-20

Education

Pre-
Primary 385 421 440 501 671
Education

Primary
Education
Secondary
Education
Special
Education
Community
Learning

Other Non-
School 33 29 27 28 30
Funding

Total
Gross 4,946 5,070 5,224 5,551 6,034
Education

1,905 1,973 2,067 2,176 2,302
1,947 1,976 2,006 2,129 2,270
550 552 565 596 642

126 120 119 121 120

Local Government Gross Expenditure

2015-16 2016-17 2017-18 2018-19 2019-20

Education
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Pre-
Primary 384,833 421,238 440,342 501,072 670,603
Education

Primary
Education
Secondary
Education
Special
Education
Community
Learning

Other Non-
School 32,804 28,501 27,376 27,772 30,471
Funding

Total
Gross 4,945 644 5,070,123 5,224,170 5,550,846 6,034,385
Education

1,905,471 1,973,068 2,066,848 2,176,480 2,301,781
1,946,888 1,975,665 2,005,589 2,128,556 2,269,643
549,727 551,770 565,215 596,061 641,715

125,921 119,881 118,800 120,905 120,173

Expenditure in both net and gross terms have increased in the five years between 2015-16
and 2019-20. However, ringfenced monies have become a larger part of the overall
spend, particularly in relation to the pre-primary sector. In 2019-20 (using LFR00) the
Scottish Government specific grants totalled £510m or 8.4% of gross spend (on funding
basis).! In 2015-16, Scottish Government specific grants totalled £47m or 1.0% of gross
spend.

Prior to the pandemic, a key policy debate was the extent to which local government
funding was becoming earmarked for specific Scottish Government priorities. Either in the
form of ringfenced monies in the local government settlement or policy-specific funding
added to the core funding settlement of local government. In a letter to the Education and
Skills Committee in 2019, COSLA stated—

“Protections within ‘core’ budgets are continuing to increase which impacts Local
Government’s ability to plan strategically and holistically.”

However budgets are being structured, the five years to 2019/20 saw increased
expenditure by local authorities in education, rising per pupil spend in real terms, and rising
numbers of teachers employed. The inputs increased during that period. This is noted in
Audit Scotland’s report on Improving Outcomes. That report found—

“Our analysis has not found a link between spending per pupil and educational
attainment. For example, councils with higher spending per primary pupil do not
always have higher proportions of pupils achieving expected CfE levels in numeracy
or literacy. Similarly, councils with higher spending per secondary pupil do not
always have higher attainment at senior level, and some with lower spending per
pupil have higher rates of attainment. Many factors impact on the average spend
per pupil such as teacher demographics, local choices over non ring-fenced
elements of the education staffing budget, public-private partnership/ public finance
initiative (PPP/PFI) contract costs and arrangements, service design and

1 There are other categories in gross income (e.g. rent, fees etc).
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https://archive2021.parliament.scot/S5_Education/Inquiries/20191031Cosla_combined_pack_responses_pre_budgetscrutiny_2020-21.pdf

management structure. Access to [Attainment Scotland Fund] money also has an
impact.” (para 138)

Members may wish to explore with the panel:

16.What are the strengths and weaknesses of a greater proportion of targeted
funding in local authorities’ education budgets?

17.What are the policy implications of the finding that per pupil spend does not
correlate to performance? Can the panel share any observations of the
characteristics of local authorities that perform well in terms of culture or

policy and delivery approaches?

Ned Sharratt
SPICe Research
29 October 2021

Note: Committee briefing papers are provided by SPICe for the use of Scottish
Parliament committees and clerking staff. They provide focused information or respond
to specific questions or areas of interest to committees and are not intended to offer

comprehensive coverage of a subject area.

The Scottish Parliament, Edinburgh, EH99 1SP www.parliament.scot
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ANNEXE

National Outcomes

The National Performance Framework includes 11 National Outcomes. These can be
found here: https://nationalperformance.gov.scot/national-outcomes

Underneath each outcome are listed a number of indicators to measure progress against
the outcome.

Two of the Outcomes are highlighted in this Annexe, entitles Children and young people,
and Education.

Children and young people
The national outcome for children and young people is—
We grow up loved, safe and respected so that we realise our full potential.

Underneath this outcome are a number of indicators. Data collections can take some time
to report. The Government reports on whether the indicators are improving, maintaining or
worsening — each indicator has criteria for these descriptions. The indicators under the
children and young people outcome are—

e Child social and physical development (latest data 2019-20)
This indicator measures the percentage of children with a concern at their 27-30
month review (as a % of children reviewed).
Performance Maintaining

e Child wellbeing and happiness (latest data 2016-19 — reported by 3 year
averages)
The proportion of children aged 4-12 who had a "abnormal” or "borderline” total
difficulties score.
Performance Maintaining

e Children's voices (2019)
Percentage of young people who feel adults take their views into account in
decisions that affect their lives.
Performance Improving

e Healthy start (2020)
This indicator measures the perinatal Mortality Rate per 1,000 births (stillbirths plus
deaths in the first week of life).
Performance Maintaining

e Quality of children's services (2019)
Percentage of settings providing funded Early Learning and Childcare (ELC)
achieving good or better.
Performance Maintaining

e Children have positive relationships (2018)

Percentage of S2 and S4 pupils who report to have "three or more" close friends.
Performance Maintaining
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e Child material deprivation (2017-20)
Percentage of children in combined material deprivation and low income after
housing costs (below 70% of UK median income).
Performance Maintaining
Education
The national outcome for education is—
We are well educated, skilled and able to contribute to society.
The Educational attainment indicator has 7 sub-measures. These are—
« Proportion of Primary pupils achieving expected levels literacy
e Proportion of S3 pupils achieving Third Level or better in literacy
« Proportion of Primary pupils achieving expected levels in Numeracy
« Proportion of S3 pupils achieving Third Level or better in Numeracy
e Proportion of school leavers attaining 1 or more award at SCQF Level 4 or above
« Proportion of school leavers attaining 1 or more award at SCQF Level 5 or above

e Proportion of school leavers attaining 1 or more award at SCQF Level 6 or above

The first four are collected through the Achievement of CfE Levels data collection. ACEL
was not undertaken in 2020 dues to the pandemic. The changes to the methodology of
certification will also mean that data from the 2020 and 2021 cohorts are unlikely to be
comparable to previous years. The Scottish Government reports that this indicator is
“Performance to be confirmed”.

There are three indicators which are still ‘in development’ and no data has been reported.
These are—

e Confidence of children and young people;

e Resilience of children and young people; and

e Engagement in extra-curricular activities.

The remaining indictors under the Education outcome are—

e Work place learning (latest data 2019)
This indicator measures the percentage of employees who receive on the job
training.
Performance Improving

e Young people's participation (2021)
Percentage of young adults (16-19 year olds) participating in education, training or

employment.
Performance Maintaining
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e SKkill profile of the population (2019)
Proportion of adults aged 16-64 with low or no qualifications.
Performance Maintaining

e Skill shortage vacancies (2020)
Proportion of establishments reporting at least one skills shortage vacancy.
Performance Improving

e Performance Improving (2020)
Proportion of establishments with at least one employee with skills and
gualifications more advanced than required for their current job role.
Performance Improving
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