
Agenda item 3  Es/S5/20/4/5 

1 
 

Education and Skills Committee  
Initial Teacher Education and early phase of teaching - Questionnaire 

Wednesday 19 February 2020 

INTRODUCTION 

The Committee is shortly undertaking an inquiry on recruiting and training new teachers. 
This work is a follow up on some of the issues raised during the Committee’s 2017 inquiry 
Teacher Workforce Planning for Scotland’s Schools. In advance of this inquiry, the 
Committee produced a questionnaire seeking views from people who are taking part in, or 
who have recently completed, Initial Teacher Education (“ITE”) in Scotland.  The 
questionnaire received 653 responses. 

The purposes of the questionnaire were: to help the Committee frame the inquiry and 
identify areas the Committee may wish to explore in more detail; and to support further 
engagement activities as part of the inquiry. 

The questionnaire was open for responses between 6 December 2019 and 27 January 
2020 and was promoted through social media platforms and the Committee’s mailing list.  
Respondents were self-selecting and it is not possible to know how well the views 
expressed in the questionnaire reflect the population.  Members should be cautious 
about using the results of the questionnaire to draw conclusions about the views of 
all individuals who are taking part in, or who have recently completed, ITE in 
Scotland. 

As noted above, one of the purposes of the questionnaire was to support engagement in 
other aspects and activities of the Committee’s inquiry (e.g. written submissions or focus 
groups).  This means that the Committee may have opportunity to deepen its 
understanding of the results of the questionnaire.  The Committee should be aware that 
some individuals may be contributing to the inquiry in more than one way. For example 
someone responding to the survey may also have made a written submission. 

Structure of the Questionnaire 

The questionnaire was purposefully brief to encourage uptake and completion.  The 
questions were in the following broad areas. 

• About the responders and the ITE courses they have undertaken. 

• Responders experience of ITE. 

• Responders experience student placement(s). 

• Responders experience of their probation year. 

• Responders view of their future in teaching. 

• Responders future participation in the inquiry. 

https://digitalpublications.parliament.scot/Committees/Report/ES/2017/9/1/Teacher-Workforce-Planning-for-Scotland-s-Schools
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The remainder of this paper outlines the results from these broad areas, aside from the 
final bullet. 

ABOUT THE RESPONDERS AND THE ITE COURSES 

The questionnaire was purposefully brief and few questions were asked about personal 
characteristics.  The focus was on where the individuals lived, the types of ITE courses the 
individuals undertook, and what stage of their career the respondents are at. 

 

Responders to the questionnaire were from a reasonably broad geographic spread. 

By comparing where responders are from to the most recent teacher census, we can see 
how closely the questionnaire mirrors the population of teachers.  However, the 
questionnaire was also aimed at individuals still in ITE and therefore the comparison is not 
perfect.  The Chart above shows that the larger cities and the North East appear to be 
over-represented in the responses to the questionnaire and other areas are under-
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represented (e.g. North and South Lanarkshire, Highland, East Dunbartonshire, East 
Lothian, Argyll and Bute). Two local authorities had zero responses (Shetland Islands and 
Orkney Islands).   

 

Around 50% of responders finished, or will be finishing, ITE in 2019 and 2020.  Around 
10% of responders are due to finish their ITE in 2021 or later.  Around 20% of responders 
finished their ITE before 2017. 
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Please choose the type of initial teacher education programme you took part in (or 
are taking part in). 

 

65% of respondents are or were full time (FT) or part time (PT) PGDE students.  30% of 
responders are or were undergraduate degree students.1  42 respondents were not or had 
not undertaken a full-time degree or PGDE and had undertaken another route such as 
part-time or flexible study. 

PGDE courses can be for both primary and secondary school educators.  Of the 413 who 
are or had undertaken a FT PGDE course, around 55% were primary teachers or student 
teachers and 44% were secondary teachers or student teachers.2 82% of respondents 
who had embarked on a degree programme had focused on primary education, with the 
remainder, 18%, on secondary education.  

                                                
1 1 person was a PT degree student.  This response is represented by the small sliver of orange in the 
bottom right corner of the diagram. 
2 One respondent was “other”. 
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Please choose the specialism you pursued (you are pursuing) through your initial 
teacher education programme 

65% of respondents were, or training to be, primary school teachers. 34% of respondents 
were, or training to be, secondary school teachers.  Four individuals responded “other” to 
this question. 

What stage of your teaching career are you at now? 

 

The largest categories of responses to this question were “Initial teacher education” (31%), 
“probationary year” (26%) and “Working in a teaching role” (38%). 

RESPONDERS’ EXPERIENCE OF ITE  

This set of questions focused on individuals views on how they rated their ITE to prepare 
them to: 

• Teach literacy; 

• Teach numeracy; and 

• Support Pupils with ASN. 

The questionnaire also asked questions on online safety issues. 

Members should note that the questionnaire did not explore nor attempt to define what is 
meant by preparedness in this context.  It is a subjective measure and might depend on a 
number of factors other than the quality of ITE, for example different experiences in a 
classroom or expectations of what an ITE course could do or ought to do. 
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Working in another education role 
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Literacy, numeracy and ASN 

 

The chart above shows that individuals rated ITE’s preparation to deliver literacy and 
numeracy similarly (around 45% thought it “very good” or good”).  The data for individuals’ 
views on how ITE prepared them to support ASN was less positive, with over 50% of 
responders rating this as “poor” or “very poor”.   

The different cohorts of responders to the questionnaire responded, on average, differently 
to these questions.  In reading the chart below, members should recall the differing sizes of 
those cohorts3. 

                                                
3 The chart shows the cohorts of those responding to the survey (n=X).  For each of the three questions two 
individuals chose not to answer, but not the same two individuals. 
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There appears to be an upward trend in this data where those who are still in ITE or 
recently completed ITE are generally likely to have a positive view of how well ITE 
prepares teachers in these three aspects.  There are a number of possible interpretations 
to this data and there could be a mix of any or all of these reasons.  For example, this data 
could potentially be suggesting that: ITE is improving over time; or that people forget the 
content of ITE; or that greater teaching practice time decreases the value respondents 
place on ITE.   

The last option could be construed both positively or negatively.  Positively as – in the 
context of continuing professional development, reflective practice and collegiate support – 
the comparative value of the content of ITE diminishes over time.  Or it could be 
interpreted negatively because perhaps experience shows up deficiencies in ITE.   

The reasons for this apparent relationship might be something the Committee wishes to 
explore further.   

Online safety 

30% of responders indicated that online issues are/were covered in their ITE.  Of those 
who answered that it was included, 13% thought it prepared them support “pupils to deal 
with online safety issues” “very well”; 76% “partially” and 11% “not well”.4 

                                                
4 Excluding “N/A”. 
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The chart above shows the results from two questions.  The first is whether online safety 
was included in ITE and the second was how well it prepared the individual to support 
pupils with online safety issues.  The chart is again split by year the individual has 
completed, or will be completing, ITE5.  The first part of each bar in solid purple represents 
the percentage of responses that said that the online safety issues were both included and 
prepared the “very well” or “partially”; the second part of each bar in purple dots represents 
those that said that it was included but had “not well” prepared them; and the final maroon 
part of each bar represents those who said that online safety was not, or has not been, 
included in their ITE. 

As with the data for literacy, numeracy and ASN in the previous subsection, there appears 
to greater recognition that online safety was included in ITE for cohorts leaving in 2019 and 
2020 than in previous years.  Again, one could interpret this in a number of different ways. 

Interestingly, of those that answered that online safety was not included in their ITE, 14% 
nonetheless thought that the ITE had “partially” well prepared the individuals to support 
pupils with online safety issues (“not well” or “N/A” = 86%).  This could be due to errors in 
the responses or could show that aspects of ITE which do not directly link to online safety 
are considered partially useful preparation to support pupils’ online safety. 

  

                                                
5 n=X here denotes the responses to the questions. 
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PLACEMENTS 

As part of ITE, students will undertake placements at educational establishments during 
which the student’s teaching practice is developed and assessed. 

 

626 responses were received for this question.  Less than a fifth (18%) of responders 
considered their experience of being allocated a placement as “Very poor” or “poor”.  71% 
considered the experience “good” or “very good”. 
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627 responses were received for this question.  Again, responses were broadly positive.  
13% of responders considered the support they received when on a placement as “Very 
poor” or “poor”. 75% considered the support “good” or “very good”. 

For both these questions there was not a clear difference in the responses from individuals 
on different types of courses or who had or will complete ITE in different years. 

PROBATIONARY YEAR 

Once completing their teaching qualification, individuals will be able to apply for provisional 
registration at the GTCS which will allow them to teach during their probationary year.   

 

This question drew 414 responses and, as the chart shows, respondents were, on the 
whole, positive about their experience in their probationary year.  16% described the 
support as “poor” or “very poor”. 74% considered the support “good” or “very good”. 

The responses from more recent graduates were more likely to say that the probationary 
year experience was “very good” than earlier graduates who responded to the 
questionnaire.  Taking the responses “very good” or “good” together, every relevant 
cohort’s response for these categories was over 65%. 
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INTENTIONS TO CONTINUE TEACHING 

 

This question received 653 responses. 62% of all responders indicated that they intend to 
stay over 10 years. A further 8% said they would continue teaching for between 5 and 10 
years.  7% indicated that they anticipated to continue teaching for 1-5 years and 3% of 
respondents indicated they had left or would not be joining the profession. 

Removing the responses that said, “don’t know” and “too early to say”, changes the 
percentages to: “More than 10 years” 78%, “5 to 10 years” 10%, “1-5 years” 9%, “left 
teaching” 3%. 

72% of respondents who are currently undertaking ITE said that they intend to stay in the 
profession for more than 10 years. This figure falls for respondents who had qualified in 
2019 (64%) and 2018 (50%) before rising again for individuals who qualified before 2018 
(57%). Percentages in this paragraph exclude individuals who had already left the 
profession 

If you do not plan to work in teaching long term, or if you have already left teaching, 
can you briefly tell us why? 

160 out of 653 responders answered this question, although several were along the lines 
of “Not Applicable” and these are removed. The intention was that those who suggested in 
answer to the previous question that they did not intend to remain in teaching in the long 
term would specify why this was the case. The responses to this question are reproduced 
in full here and on the Committee’s inquiry webpage. Themes to responses include: 

• Workload; 

• Lack of resource; 

• Unable to meet ASN; 

• Culture. 
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https://www.parliament.scot/S5_Education/Inquiries/Summary_of_final_ITE_survey_Q.pdf
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Ned Sharratt 
SPICe Research 
13 February 2020 
 

Note: Committee briefing papers are provided by SPICe for the use of Scottish 
Parliament committees and clerking staff.  They provide focused information or respond 
to specific questions or areas of interest to committees and are not intended to offer 
comprehensive coverage of a subject area. 
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