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EIS survey on SNSAs – teacher feedback 
 

• Annexe A- User-friendliness (children and young people)- appropriateness of 
level of digital and keyboard skills required, and accessibility of language, 
font, layout, and assessment tasks. (Concerns)  

 

• Annexe B- User Friendliness: (for children and young people)- 
appropriateness of level of digital and keyboard skills required, and 
accessibility of language, font, layout, and assessment tasks. (Positive 
feedback) 
 

• Annexe C- Usefulness of SNSA data: extent to which data provided in SNSA 
learner reports has been useful to you in providing reliable information on 
progress, in identifying next steps in learning and informing your professional 
judgement on the achievement of CfE levels. (Concerns) 
 

• Annexe D- Usefulness of SNSA data: extent to which data provided in SNSA 
learner reports has been useful to you in providing reliable information on 
progress, in identifying next steps in learning and informing your professional 
judgement on the achievement of CfE levels. (Positive feedback) 
 

• Annexe E- Timing of assessments – extent to which you were able to use 
professional judgement to determine the timing of the assessments with a 
view to supporting the learning of individuals and groups of children. 
(Concerns) 
 

• Annexe F- Timing of Assessments: extent to which you were able to use 
professional judgement to determine the timing of the assessments with a 
view to supporting the learning of individuals and groups of children. (Positive 
Feedback) 
 

• Annexe G- Practical delivery – extent to which SNSAs impacted on classroom 
management, deployment of additional support staff/ teachers and availability 
of ICT. (Concerns) 
 

• Annexe H- Practical delivery: extent to which SNSAs impacted on classroom 
management, deployment of additional support staff/ teachers and availability 
of ICT. (Positive feedback) 
 

• Annexe I- Alignment to CfE – extent to which assessment tasks reflect CfE 
Experiences, Outcomes and the four capacities, as appropriate to each age 
and stage. (Concerns) 
 

• Annexe J- Alignment with CFE: extent to which assessment tasks reflect CfE 
Experiences, Outcomes and the four capacities, as appropriate to each age 
and stage.  (Positive feedback) 
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 Annexe A  
 
User-friendliness (children and young people)- appropriateness of level of 
digital and keyboard skills required, and accessibility of language, font, layout, 
and assessment tasks. (Concerns) 

 
ABERDEEN 
The language and font were geared to much older children.  The length of the text 
required to read caused a lot of stress on my pupils. Really not acceptable. Not a 
reflection of the benchmarks. Even the simple questions such as rhyme were so 
badly laid out, that even my confident rhymers got them wrong - so badly worded, 
too many choices and silly words. 
 
In P4 assessments, there were definite barriers for children whose EAL. Similarly, 
with those who were unable or poorer readers. Required a fairly good grasp of 
English language to demonstrate understanding.  
 
Wasn’t user friendly. We completed 1 to 1 and asked child to identify answer by 
pointing then adult clicked/dragged as appropriate. Had to scroll down sidebar to get 
to next button. 
 
I carried out the assessment on iPads as I felt they were more user friendly. The 
need to scroll to find the next button or answer part of the question caused some 
issues. Some children would scroll too close to the answer section and their answer 
would be deselected and they would press next before they realised. There was not 
a lot of empty space for children who were heavy handed to control with care. I 
ended up scrolling for a lot of them.  
 
ABREDEENSHIRE 
Easy to operate system but layout too large for screen on some literacy tests so had 
to keep moving about in order to see all the text.    
 
Having to read off a screen was problematic for some pupils. I also ended up 
sellotaping coloured overlays to the screen to help a dyslexic child.  The fact that the 
maths and writing tasks weren’t able to be listened to on the computer was not 
helpful. 
 
It was ok for upper stages but due to sitting them in January we hadn’t covered half 
the curriculum. 
 
Children of this age cannot scroll and click independently for such a sustained period 
of time.   They needed adult support to stay on task and ensure they didn’t miss 
questions they could answer. They are used to reading aloud and need to do this to 
comprehend text. The text needed to be enlarged for some questions and reduced 
again for others. This is not something the children can do independently. 
 
OK for most but very difficult for literacy difficulties and ASN who were unable to use 
any of the tools or strategies we've spent ages encouraging them to use. 
 
Primary 1 don’t have good mouse skills to do this. 



3 
 

 
I didn't do practice assessment as it took too much time. I did numeracy and literacy 
separately so children didn't sit for over an hour.  I moved the assessment on as 
children couldn't.   

 
ANGUS 
The programme is user friendly, however the fact that the majority of questions have 
three multiple choice answers means that children have a 33% chance of guessing 
correctly (which many children have been doing). This will ultimately result in 
national results showing children to be at a higher ability than they are.  
 
Next button off bottom of iPad screen requiring scrolling just to reach next page.  
Questions were not at the appropriate level for the children. Children asked to read 
full passages of writing which does not correspond to early level benchmarks.  
 
Ridiculously hard for early level. 
 
Many seemed to lose interest in the long reading passages (the recorded voice was 
not engaging nor was the story content). The use of capital letters on the front cover 
of a book also caused many difficulties as they do not use capital letters regularly 
yet. 
 
No very child friendly! A member of staff had to sit and direct the children. 
Font too small. Far too much reading. Sentences too close together. The stories 
were far too long, and the children were getting bored by the end of them. Even 
higher ability readers found if difficult to read the sentences and the questions.   
 
ARGYLL & BUTE 
The writing didn't fit on the screen, so the children had to keep scrolling up and down 
to access all the information. This made it difficult for some pupils. 
 
P4 & P7 no problems. P1 totally inappropriate! We have high achieving pupils & they 
struggled with the reading tasks! Please look at the Es & Os & benchmarks before 
making a test! 
 
I am just worried that some were clicking any box to get finished. 
 
The IT skills of 80% of class were still even learning how to use curser and mouse 
pad on laptop. Step by step instructions, repeatedly and also not to lean on the pad 
as errors constantly made size changes and jumped pages. 
 
Most of children’s computer skills are too young for coping with this. 
 
I have a lot of outdoor children raised with a low digital experience - so very difficult 
for some to access fairly. Tasks were mostly quite straightforward to complete with 
appropriate language for stage. P1 listening was good. We have 80% children with 
ASN, so most assessments were not accessible or relevant for them.  
 
CLACKMANNANSHIRE 
Not great to view on the little netbooks we have in the authority.  
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DUMFRIES AND GALLOWAY 
Not very child friendly, especially reading. A LOT of instructions within text which 
often distracted rather than enhance experience. Very small text too. Enlarging text 
then led to children scrolling up and down to see options, often forgetting what initial 
question was. ICT skills had to be quite good. 
 
Font far too small. Too much scrolling.   
 
P1 children can't complete the tests on their own. They need help with the ICT skills. 
"Drag and Drop" confused many of them. Having to scroll down was also difficult.  
 
As previously stated, the passwords and usernames were too difficult for the children 
to input themselves. I thought the reading test was too ‘busy’ as well. At one point, 
children were expected to click on several read to me buttons on one page, therefore 
some got missed. 
 
I found that children found the drag and dropping activities difficult because they 
have never been taught this in P1 before. Due to the time the assessments took it 
was not feasible for children to complete the practise assessment. Children had to 
be shown as a whole class. The books were also difficult for the children to 
manoeuvre and a lot of the children missed pages of the book because they thought 
that they had clicked on all the pages even although they hadn't.  
 
The ICT skills required of a P1 to complete the assessment means there is no 
possibility of completing it at any other point than the end of year. Children are 
expected to zoom in and out or scroll down as on some questions the ‘next’ button is 
too far down the page. At no point have I had to teach children how to zoom in and 
out on a screen in P1 until now.  The language of some of the questions doesn’t 
support a P1 understanding what they have to do.  The ability to skip questions 
without answering also means that some children become ‘skip happy’ hoping the 
finish the test quicker - especially the literacy. The Hummingbird questions was 
absolutely ridiculous as children looked at what they were being expected to read 
and immediately went “I can’t do that” and wouldn’t even attempt it. 
 
Not user friendly at all. Too long, far too much reading.  
 
Very small text and graphics for pupils to see on the screen, especially on the laptop 
where navigation of the page became a barrier. 
 
Absolutely awful! It kept freezing and needed constantly refreshed, the children had 
to click and drag using the mouse, they thought they had answered wrongly because 
their selection bounced back out of the dotted lines, instead of trying the same one 
again they selected a different answer and tried to get it to stay in place. The literacy 
layout is horrendous! By the time the children had clicked all the numbers to read the 
pages on different screens, clicked the mouth to hear the question, clicked the 3 
mouths to hear the answers they lost interest and forgot what they were meant to do 
in the first place!  
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Tricky for P1s hence why I had to sit with two at a time. Even this was difficult as 
many of the children talked their way through the assessment. Some parts of the 
sound did not work. Scrolling down was tricky. Took too long to complete - doesn't 
match with average attention span. 
 
Several P1s found the whole process exhausting and demoralising. The more able 
could do the assessments but the result didn’t tell us anything we didn’t already 
know. 
 
In the primary 1 assessment the font was too small for the children to read, I had 
pupils tell me they were struggling because of this. Primary 1 pupils cannot be 
expected to complete this assessment independently if you would like reliable 
answers as they are likely to click on anything at times. We do not have access to 
tablets, the assessments were completed using PCs, the children do not have the 
capabilities to use the mouse accurately for the length of time expected in these 
assessments. The assessments take far too long to complete, and the children were 
visibly exhausted by the end. Assessment tasks were pitched far beyond what is 
expected in Early Level.  
 
Very complicated. Multiple instructions given at the same time. It was difficult for 
pupils to ‘drag’ answers. In my opinion completely inappropriate.  
Primary One could not and did not complete these on their own. Great expectations 
from those in government. 
 
So, the child has to listen with headphones, then read text, then move mouse to 
listen to question then read the three answer options, then drag with the mouse the 
correct answer. A five-year-old doing this for 50 minutes solid! They are spending so 
long trying to work it they just guessed answers! 
 
P1 has too much ICT skill required. Too much clicking and scrolling. 
 
Every single P1 pupils required 1:1 support as they had to be confident using 
system, working a mouse, using computer/laptop and needed prompting with what to 
do if unsure/struggling. Language used not always relevant in P1 assessment. 
Names used (fatima) could be sounded out but were unusual names, therefore even 
more able pupils struggled to understand the context as they did not know what the 
name meant or was about. 
 
The assessment relied completely on mouse control which is not secure with many 
Primary 1 (particularly with so many children having tablets at home, PCs are alien 
to them so many forget and try to touch or swipe the screen) pupils.  As the teacher 
or any adult delivering the assessment, there should have been some kind of basic 
training or leaflet supplied so we knew what to expect and what to do if the child can't 
answer, like in the CEM testing (PIPS).   
 
Needed to buy mice for all the laptops as kids found it difficult to use the pads. Some 
had difficulty in scrolling to bottom of pages. 
 
Children all required individual support at P1 stage- could not leave pupils to do 
tasks independently. Assessment tasks most definitely not set by a P1 teacher and 
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not relevant to their life experience. Even the listening stories set for those who were 
unable to read were far too long for understanding, analysing and evaluating came 
too near the end of the assessment and they had already lost concentration by this 
point. 
Keyboard skills- for P1 way beyond their ability.  Drag and hold really difficult with 
little hands on a large mouse.  You need to scroll down using the bar on the right to 
be able to access the button to click for the next page. Too many mouths all in 
different places and P1's will not click them in the correct order. PC mouse often not 
working, and you then have to click the back key and then return to page to get the 
mouse working. As for logging on, a 5-year-old cannot type all the user name and 
then the password correctly without adult help and giving them a very long time to do 
it!! As for the font- that caused confusion for a few of my children. 
 
Very small print for reading passages when reading online.  Passwords an absolute 
nightmare and that was in p7!  
 
Keyboard skills required and movement between questions was acceptable. 
Accessibility of language, layout and in particular font, were all horrendous. Reading 
in particular proved extremely challenging for some as a result of the size of the text 
font and the length of and number of texts. Again, texts did not appear to be suitably 
adaptive to meet individual needs.  
 
DUNDEE 
Would have been better if accessible on tablets/net books. Hard to scroll through 
and find multiple choice and receive all the information needed. Would have been 
much easier if it was all on 1 size of screen with no scrolling needed. 
 
Because we were testing P1, an adult had to take children individually. This was also 
due to our lack of computers to complete the tests. Children definitely could not 
undertake these tests independently. 
 
Awful - p1s are used to using touch screens not a mouse. Click drag etc... Awful for 
p1 children. 
 
Computer based assessments are often seen by some children as gaming and "not 
important".   The scroll down feature on the screen was not child friendly and 
children would only choose from the first 2 or 3 options.   The font on the reading 
assessments was far too small. 
 
Absolutely shocking to expect 5-year olds to navigate around these assessments. 
They just couldn't do it, they would've taken around 1.5 -2 hours if I had left each 
child to do the dragging, dropping, clicking etc!!! The layout is boring and 
unappealing for young children. My children certainly appeared bored and 
disengaged when doing them! "Can I go back to class now?" And what made it 
worse is that they could hear the joy of their peers as they were busy, focused & 
learning so much during their free-play!!!  
 
The pupils had good keyboard skills and were very confident in their use of ICT. 
However, I did observe a lot of ‘happy clicking’ in order to finish and get on to the 
next job. The need to ‘scroll down’ on some language pages in order to read what 
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was there was confusing for some children who ‘couldn’t be bothered’ to do this. This 
therefore affected their overall comprehension of the text.  
 
The assessments required a huge amount of reading.   
 
EAST AYRSHIRE 
Too many things for young children to think about before actually answering 
questions.  
 
Using a mouse in p1 is difficult enough. The assessments were far too long, if you 
did not sit one to one with pupils, they got tired and bored and started clicking 
through the questions without even answering them at times. One to one was 
necessary but it was not manageable with a class as well. No teaching or learning 
happened during these assessments due to no support. Pupils were asked to read 
books, given tasks and activities but were not checked up on to see if they were 
doing them correctly.  
 
A number of pupils found the length of time taken to complete tests off putting and 
lost focus. 
 
In our situation children needed keyboard and mouse skills which they are lacking at 
the age of 5. 
 
Early level tests were not appropriate, took too long pupils lost interest so expected 
results not always achieved. Other pupils who were reluctant to do the tests found 
that they could just click any answer and finish the test quickly, again not giving a 
true reflection of ability. Some are of the contexts were new to the pupils, so they 
could not relate to the questions. 
 
Some children could not read the instructions by themselves never mind the 
questions. Struggled to login with difficult passwords containing spaces and capital 
letters. Pupils also more careless with computer tests as easy to move on/guess if 
they don’t know which can taint results.  
 
The use of the mouse was very difficult for many pupils who nowadays use touch 
screens. The button reading out questions was helpful and don't and layout were 
clear. 
 
There was far too much reading for p1 to do.  
 
More skills were needed to complete these tests than the children had. Many P1’s 
were trying to use pc screens as touch screens.   
 
P4s and P1s needed support to log in. 
 
For some children the tasks were difficult for the younger stages and some middle 
school children needed support to navigate the site. 
 
The majority of my P1 found it difficult to navigate the assessments. Logging in was 
difficult enough for the adult administrating the assessments. A number of my 
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children simply didn’t answer the question as they couldn’t navigate the keyboard or 
use the mouse confidently enough. So,  you don’t know if the child is unable to 
answer the question because they don’t have an understanding or is it simply they 
couldn’t navigate the ICT. Some of the questions totally inappropriate for age and 
stage e.g. Hummingbirds and Wildcats!  
 
P1 children struggled with click and move objects. 
 
Children could easily click their way through all the questions without even reading 
them. Mouse and keyboard skills in infants is very poorly developed, so the time 
taken to complete assessments was much longer than anticipated. 
 
P4 onwards user friendly. Not suited to some p1s.  
 
The children couldn’t access the mouse technology, but the touch pads were more 
appropriate. Unfortunately, the whole question wouldn’t fit on the screen at once 
meaning the children were needing to scroll around to find options, resulting in them 
forgetting the question or key info required to answer. The schools’ internet also 
caused problems for accessibility.   
 
EAST DUNBARTONSHIRE 
The content was not pitched at the right level for primary 1 readers. Some older 
children guessed or answered too quickly without properly reading the questions. 
 
Management team told us to take the digital/keyboard skills off the P1 pupils, so this 
was completed by a teacher. The speak tool was useful though.  
 
The majority of children (P4) had difficulty scrolling down the page to view the entire 
question and multi choice answers. The layout of the questions was poor in this 
respect. Some Numeracy problems required a level of reading ability which some 
children did not possess. One or two children potentially completed the test without 
doing all the questions and did not have the opportunity to redo the test. 
 
EAST LOTHIAN 
Not user friendly at all for P1 children. 
 
Literacy reading sections were too long. Fine for more able readers, but less able 
readers were guessing a lot and sometimes good guesses gave a potentially less 
accurate result. Listening sections also too long for children to remember and recall.  
Also read aloud in a different way to how stories are read aloud in class. No account 
taken for children who found using the computers stressful. Quite a few anxious 
children. Point size very small and it took a while to work out how to make the point 
size larger. When you do enlarge it, it looks confusing on the page. Children's IT 
skills to minimal to actually use the computers themselves so supported by the adult. 
Irritating that the "next" button was not on the same screen as the items so had to 
scroll down to find the button.         
 
Children assessed in groups of 10-12 so little support provided with ICT. Success 
very dependent on mouse skills and resilience to work independently. Some higher 
ability primary one children were on computer for over an hour without a break/drink. 
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Totally inappropriate to expect that level of mouse and keyboard skills at P1. We 
have 2 iPads for 135 children at P1 so not an option either. Also, inappropriate that 
SMT expected children to do all assessments in one sitting (90 minutes plus) with no 
movement or water breaks. 
 
Layout and style not appropriate for dyslexic children. There should be an option to 
have the tests with different coloured backgrounds for dyslexic children or those with 
visual stress. No option to sit assessments in different languages to support our EAL 
learners (where English is a barrier to learning).    
 
P1 children require a member of staff with them to be able to carry out the 
assessments.  Due to having to complete the assessment in a laptop the children 
require support to manipulate the touch pad or mouse.  
 
Logins too long - needed adult to support. P1 assessment to technical and required 
an adult present at all times to ensure everything was listen to, instructions 
understood, and pages weren’t skipped.  
 
Not suitable for 5-year olds. An adult has to press the buttons for them.  
 
Wasn't so good when given on netbooks as small screen, click and drag techniques 
tricky for younger children. Numeracy was more of a literacy task involving a lot of 
reading. Would like spoken option of questions as per early level to continue into first 
level at least. 
 
Font level is too small for children to read when staring at a computer for 25mins. 
Everything else is user-friendly! 
 
Limited mouse control of P1s means that each individual child needs supervision to 
select answers and in some cases, they select, and teacher clicks for them. 
 
Absolutely not used friendly for P1. The level of keyboard skills required is beyond 
the capabilities of most 5-year olds. The tests themselves are far too long and by 
question 16 in the literacy test most children (and me) had lost the will to live.  The 
size of the font is too small, and the pages can’t be expanded to full-screen. As 
mentioned above, some of the names P1s were expected to read were far too 
complex. 
 
At p4 my pupils were able to use the website, but the logon, usernames and 
passwords were not child-friendly at all.  
 
EAST RENFREWSHIRE 
P4 & P7 found it very straightforward but not P1.  
 
I feel the tasks were not user friendly in terms of so many different reading passages 
for the children to read and comprehend. We were told that if a child was doing really 
badly then the questions would get easier, but I don’t feel this happened. Some of 
the words that the children were being asked about were not words they tend to use 
and so found it difficult. Words like bizarre, strewn and uncharacteristic. This is a P4 
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class. Maths questions involved a lot of problem solving and so many word problems 
which posed issues for my poor readers. 
The children in my class certainly have the keyboard skills to follow the instructions 
and complete the tasks. The problem was the tasks themselves which, in many 
cases, were wholly inappropriate. For example, some of the reading tasks required 
reading skills more typical of Primary 2 or even Primary 3 children. Some questions 
required inferential reading skills which Primary 1 children do not yet possess. 
 
No. Although the voice option was useful the mouse skills that are required are 
beyond difficult. The inability to go back and check an answer was ridiculous.  
One pupils were aware of their GLOW password, this was an easy assessment to 
access. Pupils of all abilities could complete the assessments and access the 
language. Some pupils were clearly clicking to reach the end of the questions rather 
than spending time giving thoughtful answers.  
 
The pupils were able to use touchscreen computers. However, they often had to 
scroll down to find the next button and many double-clicked, meaning they missed 
questions and became upset that they could not go back to answer them. 
 
There were some issues with having to scroll and there would be access problems in 
my opinion using SNSA user names which are frankly not child friendly at all. We 
changed passwords to more suitable ones but there isn't a way to change 
usernames as far as I am aware.    
 
Not the best layout. 
 
Although the children had a very good understanding of how to navigate the 
assessments after being shown the practice tests the actual tasks created many 
problems. The children had to scroll down each page before finding the 'next' arrow. 
In the P1 literacy test, two pages of text had no question, so the children were 
confused and had to ask what to do. The children had been pre-warned that they 
could not go back so had to answer each page. This was confusing.  The font was 
small, and children had to read a 'book' online before answering questions on the 
next page. The text appeared again but there was too much text and the layout was 
cramped. Several children were double clicking so missing every second question. 
Some children guessed an answer, but this does not mean they knew what they 
were doing. I saw children who understood a concept but made a mistake and 
children who guessed and got it correct.  I know who has grasped concepts in my 
classroom and those who haven't yet, so the assessment was not helpful. 
 
EDINBURGH 
Not at all user friendly for P1 - having to scroll to see full page and needed to follow 
icons for listening in order re instructions - not at all intuitive. If children had been 
supported within a group they would not have been able to complete the test as 
successfully as they potentially could.  
 
We completed on the iPad and the children coped with this.  We definitely could not 
have left the P1 children to do this themselves as they would have very quickly just 
clicked through it.  The older children were able to navigate the iPads without any 
problems.  The writing was rather small though.  There was quite a lot of reading in 
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some of the questions (writing and maths) and I think this might have confused the 
children slightly.  As we are very active in our teaching children do not have lots of 
experience of reading a question and answering it.  Sometimes I think this results in 
an unfair result and not reflective of what the children can actually do. 
 
Awful interface for P1. 
 
Small writing. If on mini iPad. If on computer needed mouse skills. Lack of 
headphones for wee ones. 
 
P1 assessments required to be sat with one to one support to deal with the level of 
digital and keyboard skill required.  Too much scrolling down required. Assessments 
at all levels take too long to complete, disheartened/switched off many of the 
children. Not particularly engaging activities. 
 
Wording of questions was often unclear or open for interpretation due to it not being 
accessible for the age of the children. Font was too small for children with vision 
problems. the fact that the layout differed throughout the tests was confusing for the 
children. 
 
At my school we are lucky to have a number of iPads, which were used for P1 
assessments. The children were able to drag/drop independently. However, adults 
were required to help them move to the next page and ensure that all questions were 
actually answered. If we had not had iPads, then we would have had to give 
assessments individually because children do not have the requisite keyboard skills 
(despite this being a major teaching focus this year). Many schools will not have the 
best equipment.  
 
There are a range of issues with the design of the system. Some of these may seem 
like relatively pedantic details but I spend my working life designing and using 
‘assessment is for learning’ strategies in which I think carefully about how I phrase 
questions and whether the thing that I am asking is actually allowing the child to 
show what they know about the topic under discussion. I am acutely aware that, 
especially with very young children, extraneous information or a badly worded 
question can absolutely make the difference between them being able to share their 
learning and demonstrate their skills or being utterly confused by context and unable 
to respond. 1. The ‘drag a line’ method for answering questions is really confusing to 
young children. You are being asked to match a picture on the left to a picture on the 
right by dragging a line from one to the other. However, you are asked, not to 
connect the pictures themselves but to connect two spots which are situated in the 
vicinity of the matching pictures. I can see the intention and that the result does not 
seem all that far from the intention but for a young child it feels counterintuitive in a 
way that interrupts their thought process. 2. There are a number of questions that 
required children to drag 4 possible answers which were contained in a row of 4 
rectangular boxes into a particular order in 4 corresponding empty boxes either 
above or below where they were. Unfortunately, none of those questions actually 
explained to the child that the row of items as they were initially displayed was not in 
the correct order. As such a very large number of children just dragged the row of 
items in its existing order into the row of empty boxes. I don’t know whether the 
designers of this system will take the time to examine the responses of the questions 
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they set but I think if they do, they will see a sizable percentage of children simply 
moving the existing row of objects, in the existing order into the new boxes. 3. The 
yellow ‘mouth buttons’ which there are to provide support and read some questions 
and answers aloud to children are often provided on a page in baffling profusion and 
with no indication or apparent logic as to the order in which they should be deployed. 
One child, presented with a page showing, 5 mouth buttons simply gasped and 
looked at me and said, “It’s too much!”. Sometimes the first button you come to is a 
button which simply reads you the label from one of the axes of a graph – so the first 
thing you hear on a page is an out-of-context statement like “number of shells”. To 
an adult it may seem obvious that this is simply a graph title but to a 5-year old it is 
not.  4. Many of the questions contain extended multi-part instructions. It is extremely 
bad practice to use over-complex multi-part instructions with young children. We are 
encouraged by communications specialists to ‘chunk-down’ our instructions to make 
them more accessible to young children and yet this test asks children on occasion 
to remember an instruction which contains 6 different elements. 
 
Very little keyboard skills required for the younger children which is fine however the 
older children found the multiple choice to be unappealing and the just wanted to get 
it over and done with. Multiple choice is not really helping to assess the children.  
 
Completely unacceptable. Having to scroll down an iPad screen for every question to 
find the next button put additional stress on each pupil. The log in detail provided had 
to be entered by a teacher for every pupil in P1,4&7 as they were too long and 
random, with case and space sensitivity. 
 
Terrible for P1 and P4. 
 
Tests too much for P1 to complete without one to one support. This is mainly due to 
length of time they can focus and the length of some of the reading and listening 
passages. Also, the test trying to be PC meant the names children had to read were 
unfamiliar. At this age they can only read their friends name and those they can 
sound out.  
 
The language used was confusing. 
 
P1 found it tricky to navigate the tasks due to the amount of moving up and down 
which needed to be carried out, particularly to keep clicking on next at the bottom 
right hand corner. P4 and P7 coped better with this. It would be great if there was an 
option for the questions to be read to learners in P4 and P7 who may require this 
support, e.g EAL learners. 
 
Not at all. Huge number of EAL learners struggled. Learners with significant levels of 
need found the process highly stressful and more able students questioned (quite 
rightly) the reason for these seemingly abstract assessments.  
 
The reading test glitches a lot for our P1 pupils. I know several adults said they had 
to skip questions with the pupils as it would it not let them choose an answer. This 
was extremely difficult for P1 pupils. 
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For early level not at all appropriate. For some children we had to say you point and 
the teacher will use the mouse and click.  
 
Explaining how to use the tabs on the book about “sally” so that they could turn the 
pages was lengthy. 
 
I think the questions could have been worded a little better, with more detail to help 
the younger children. 
 
Not child friendly to use on iPads. Having to scroll down to find the next arrow and 
dragging things wasn’t successful. Very false and extremely time consuming.  
 
Having to scroll up and down to read and find answers made the test less user 
friendly particularly for younger children. At times it would not let the children put 
their answer in the box also, so the children would be marked incorrect as a result 
even though it was a technical error. 
 
Would be great if the question and answer was on one screen without having to 
scroll on a tablet. 
 
Lack of option to go back was tricky as sometimes pupils clicked the next button 
accidentally. 
 
FALKIRK 
For P1 the font was too small in both literacy and numeracy. In the literacy task the 
layout of the story books and factual information about hummingbirds were 
confusing.   
 
The P1 was adult led however the feedback from colleagues in P4 was that they 
thought it was difficult to support a full class carrying this out at the same time.  
 
The test was simple enough for the children to navigate on an iPad however it was 
very easy for them to accidentally skip a question as the arrow button did not always 
respond and they would then tap it too many times. One to one support was required 
to ensure this did not happen.   The language of the tests was ok however 
sometimes the pronunciation was a bit off and required an adult to repeat for the 
child (e.g. iron was pronounced wrong in a rhyming part of the test).   
 
Very clear but pupils still struggle with basic ICT skills.  
 
I have children in my class whose hand sizes and fine motor skills impede their 
ability to manoeuvre the mouse.   
 
Very slow and a bit tedious. Some questions ask for pupils to do many different 
things so a bit confusing.  
 
Suitability of SNSA tests for P1 and 2 was ridiculous. Too much writing on screen. 
=keyboard skills not there, maybe even reading skills not there. For low achievers in 
P4, still too much writing. Not really user friendly either - no bright pictures, inviting 
text etc. 
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Teacher had to use mouse for child when using computer. We chose to use 
computer over iPads as the sound was better. 
 
Children were given 1:1 support, so assistance could be given with using the mouse 
etc. 
 
These assessments are not very effective. There is no way that these assessments 
can give a fair and accurate reflection of a child's ability. If a child has problems with 
reading, then they are unable to complete any of the tests properly even when 
reading is not what is being tested. It's poorly designed and there were questions 
that did not relate to the progression pathways that have been released.  
 
No audio proved challenging for children to stay focused and on task. The sheer 
amount of questions for each section led to the children becoming disengaged.  
Some of the language proved challenging for users.  
 
For my children with literacy difficulties many found the numeracy section tricky as 
could not read the questions. A “read me” button would be useful.     There was a lot 
of reading for my poor readers and many just guessed as couldn’t not understand 
the passage or question.  
 
Next button had to be scrolled down. Fine for older children but not for p1. Otherwise 
very well presented  
 
P1 found manipulation of digital skills difficult. 
 
Shocking layout for literacy P1 in particular-not child friendly-font far too small! 
Questions were not graded appropriately went from easy to hard on some and vice 
versa- not the same version from the first question nor each pupil so not fair. 
Teacher had to give much reassurance -have a go and try your best. Children 
randomly guessing answers and if lucky guessing correctly! Hummingbirds? Need I 
say more! 
 
The logins were taken from seemis but this meant that some of younger children 
would have had to put in 4 names eg fa17john-Robert-Steven-smith.  Therefore, all 
younger pupils needed to have their accounts pre-loaded before beginning 
assessment. 
 
My class of primary 1s could not navigate the site themselves, I had to sit with each 
child and use the mouse to click their answers. Each test was done one to one. 
There was also no way of clicking back to previous questions. Many maths questions 
were too wordy for primary 1, particularly the position questions where children were 
given 3 instructions at the same time.  Some of the maths questions also required 
children to read (questions about the calendar) which then hindered their ability to 
answer the question.  
 
Lack of clarity over whether pupils should be allowed to do working on paper for 
numeracy questions. 
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Would be beneficial to children to use on an iPad with touch screen technology as 
not all have access to a computer and a mouse so these skills let them down and 
person administering did the clicking/dragging for them. 
 
Primary 1 pupils may struggle with this. The language was at times quite advanced 
and required an explanation to allow a pupil to proceed. 
 
FIFE 
P1 children do not have mouse skills. 
 
Having to scroll down a page to find more info questions wasn’t user friendly. 
P1 absolutely disgraceful. P3 difficult, P7 okay. Overall the layout of the test was 
shocking, with not the full screen on show for each question and children relying on 
scrolling. Some questions were quite leading to wrong answers.  
 
Some children struggled with their ICT skills. Layout of tasks was fine. In a play-
based classroom, children are not used with sitting for long periods of time. 
 
Text too small. Too much reading. Very like 5-14 Assessments. Primary 1 needed an 
adult at all times as most of the children weren’t able to drag at a good enough level. 
The screen kept going black. Tasks that were read to them needed repeated and 
chunked as they couldn’t remember 3 sets of instructions.   The assessments were 
far too long.  Over a hour for each child.  I could only manage 3 a day. 32 children = 
32 hours. 
 
Fine for upper school but primary 1 tests are quite demanding in terms of navigating. 
As an administrator the main difficulty is downloading results in an easy access form. 
If you download individual reports for a whole class it is impossible to see what test 
belongs to which child without opening it. Each report starts with the Scottish 
national, it would be better to start with a pupil’s name. 
 
I think it was well done, lots of reading involved though. And having to scroll down to 
see the rest of the information was a bit unfair as it wasn't highlighted that this would 
be the case - I think many children missed valuable info.  
 
Not appropriate.  Far too challenging. Reading was long, and the children got very 
bored. Screen layout was very confusing.  Some assessment tasks were misleading 
and often children guessed and got the correct answer. 
P7 were fine, P4 and P1 found this challenging. 
Poor. 
 
It is not user friendly for primary 1. Teachers have had to do all of the mouse work 
otherwise it would have taken more than the 45 mins they already take.  
assessments are far from user friendly. A high level of related IT skills are required to 
fully access the tests. Most young children will not have developed these fully.  
Numeracy is not speech supported. In order to have questions read means working 
individually with an adult or using a text to speech program such as Ivona. Font is 
generally too small.  
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For P.1 pupils this was a total waste of time. An hour and a half minimum for each 
child? Unsustainable. 
 
Unfortunately, my pupils found out very quickly that if they pressed F12 the answers 
to the questions came up in a separate window.  Even the best of the class found it 
tempting to 'check' their answers. 
 
P1 was terrible. The text and pictures often needed resized so that it could be seen. 
None of my P1 pupils did anything independently.  Some of the pictures in the 
reading assessment were too ambiguous for young children. There was picture of 
someone who was meant to be playing hide and seek that the children thought was 
upset!  Tasks were sometimes long and dull.  Children completing P1 assessment 
stated they were bored. 
 
The children were required to conduct the assessments on netbooks meaning that 
they had to scroll up and down more than was ideal. This was especially true of the 
reading assessment. There should definitely have been an audio feature so that 
children could hear the questions - especially maths. 
 
Not suitable at all. Far too much scrolling, not ‘friendly’ looking.  
 
Far too small font especially for the ‘books’. Poor system as sound sometimes never 
worked.  
 
GLASGOW 
Totally inappropriate for many p1s.  Especially on laptops, not so bad on PCs but still 
far too distracting for p1s, so we did them one at a time, with an adult clicking the 
mouse based on the child's response. The stories and longer texts were far too long 
and far too much information before the questions at the end.  Children were 
exhausted after attempting the long text, so too tired and fed up to look back and 
check their answers and I believe wouldn't have attempted as much if they didn't 
have an adult sitting with them. The question about mum dad and granny going to 
the shop had a text that was not too difficult, but the question 'who leaves the car?' 
had 2 words, who and leaves, that many children didn't know. Why was this question 
not spoken like the others?  
 
Fine for upper school. Not so much for p1s trained to use iPads. 
 
The font was quite small, and this caused a few difficulties in the writing assessment 
with punctuation marks as they all looked the same to a few children. Some children 
were sitting first level maths but working on early level literacy. A speech feature 
would be beneficial for these children. 
 
I thought the p4 reading paper was pretty daunting for some pupils and they were 
put off by the length of the texts. 
 
In hindsight iPads would have been easier but our internet was too slow. Many 
children kept pressing next as they didn’t notice the screen change or didn’t turn the 
pages of the books. Numeracy again was more suited than the literacy.  
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5-year olds cannot use mouse log in easily.   All questions need verbal button 
answer. 
 
Very difficult to navigate for some children even at p7 level as they are now used to 
touch screen devices and rarely use the OCS however Wi-Fi wouldn’t work to allow 
them to do the assent the on the iPads. Furthermore, didn’t encourage the children 
to do their working in maths assessment as was ok screen and many just ended up 
guessing with multiple choice answers. 
 
The tests cannot be seen on the whole screen and pupils have to scroll to see more 
of the text, questions and the Next button. Some pupils find this difficult.   The 
reading test had far too many different texts and took up to 45 minutes to complete. 
The lack of PCs meant that it took a long time to complete all pupils. 
 
Issuing extremely lengthy mixed case and character username and passwords for 
small children is a time-consuming challenge. Not all language used was appropriate 
for our children. Time was required for explaining layout etc. It's not the most intuitive 
user interface. A lot of scrolling down which some students missed. 
 
Not appropriate at primary one level.  
 
User names cumbersome. Some children have several middle names. EAL children 
have difficult spellings. Many of our P1 and P4 children can’t confidently spell names 
without adult support. I changed all passwords to be the same, though not 
mentioned this was possible. Before that the 3-word passwords included capitals 
and spaces were unmanageable. P1s hard to keep on task whilst concentrating on 
answers. Older children keen to keep clicking ‘next’ without taking enough time to be 
sure of answers. Teacher trying to encourage careful reading and answering can’t 
manage large numbers of children at the same time. No time to work with smaller 
numbers.  
 
Children found the hummingbird questions difficult and also found it difficult to drag 
the lines to match their answers. Some of the questions aren’t stage and age 
appropriate.  
 
As a few of our speakers don't work it was required to read put the questions with 
oral questioning. You need to be quite computer literate to access the assessment. 
 
The large amounts of text to be read in early literacy required a lot of concentration 
and focus. Children of this age are more used to short sentences with related 
illustrations. They lost interest and appeared to be relying on previous knowledge to 
answer rather than show evidence of any real understanding of the text. 
 
The assessments require a degree of mouse control and keyboard skills that almost 
all P1 pupils do not have. 
 
A number of Children required support using technology. 
 
The log in process was extremely difficult for P1’s and therefore had to be done by 
an adult. The general navigation of the programme was ok but the short ‘books’ in 
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the Literacy test were extremely confusing for children. The children did not know 
how to turn the page due to the layout. Additionally, the font size in the Literacy test 
was far too small for P1 learners.  
 
Too many questions for such young children. 
 
Speaking only for my own class the questions supported by images were understood 
better. The size of text could have been slightly larger especially when you are 
reading similar spelt words and need to discriminate the word to make the correct 
choice. 
 
The system was flawed and not being able to read aloud to certain children, cruel. 
 
If school is lucky enough to have headphones or a quiet space for assessments, 
then perhaps audio would have been helpful. iPads worked better than PC. 
The level of digital skills required was acceptable for a P1 child, although they 
required help to make the font bigger for reading at times. The layouts of the 
comprehension tasks in the Literacy SNSA made the question too long and the 
majority of children lost focus. The content of the assessment tasks was, in general, 
extremely difficult. This made the children lose interest, become anxious and refuse 
to answer any more questions. No child had an assessment shorter than 32 
questions. One child sat for 37 questions. There was also a practice assessment 
which lasted 10-12 questions. The length of the assessment was completely 
inappropriate for such young learners. 
 
P1s needed 1-1 help as are click happy with a mouse. Tried iPads but kept losing 
signal. Tried coaching older children to sit and click the mouse for the P1s. Font and 
layout all fine but P1s really couldn’t do it alone.  
 
Not a great website, maybe easier to do in touch screens but not great.  Font was 
way too small, not visually attractive and just too long.  30 plus questions too much. 
 
Logins were quite tricky. 
 
It was ok for the children but literacy assessment was not age appropriate for P1. 
 
Due to the length of both the literacy and numeracy assessments forP1s we are 
working one to one. Myself or a CDO are reading them the questions and working 
the computer mouse.  
 
This was completely inappropriate for P1 children. They lack keyboard skills and 
even the focus required to click on the speech icon and follow the instruction was too 
challenging. Could also move on without selecting an answer. 
 
Given we have a number of Learning needs in the classes and a large proportion of 
EAL the language used in the test was not appropriate. Many children needed 
additional support to read and understand the questions. P1s need a lot of help with 
the keyboard and mouse skills and this meant 1:1 working with them.  
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The language used in the questions was accessible to most, but I had to read the 
questions to about 1/3 of the class.  
 
Most children do not use laptops so have no skills with the mouse of keyboard.  Our 
school will not get ‘proper’ Wi-Fi until 2020 with Glasgow’s roll-out programme so 
more nightmare years ahead. Test didn’t work on an iPad mini and we don’t have the 
big iPads.  None of that even matters as the test was so ridiculously hard. My most 
able pupil cried and became distressed at being unable to read the text. I had to 
abandon it until a later date. The results are ridiculous. My most able children have 
scored between average and well depending on their guesses and random clicks for 
answers. My non-readers have some surprisingly good results because they 
happened to click the correct answer by sheer luck. No skill was involved for them 
and the data is meaningless. Many mid-range ability children have scored in equal 
measures, well and poorly by luck and guesses.   
 
I didn’t think it was appropriate for the children as the layout was confusing. In 
addition, the questions were misleading. 
 
I have only seen the infant one, but layout is poor, non-linear. I was not confident p1 
could independently follow. 
 
Primary 1 have basic mouse skills and are not all confident (because the focus has 
been on iPads more recently due to Apple roll out in 2020) so an adult had to sit with 
each child and go through each test.  
 
HIGHLAND 
We only have 2 iPads in school. P1 did not have good enough mouse control so we 
had to use IT usually based in the p7 classroom. We have no ICT suite.  
 
Too much reading involved for children of lower ability at all stages of  
assessment.  Layout was tricky for some to understand and navigate around for 
many pupils at all levels but particularly in p1.  
 
Absolutely horrendous! Not suitable for P1 at all. Too many instructions to listen to & 
too long an explanation of task. The PSA was told by SMT to click the answers that 
the children pointed to speed up the process. We did try it on a touch screen chrome 
book, but it didn’t display the next button without scrolling which proved very 
challenging for the P1’s. 
 
Completely inappropriate for age and stage. Adult input needed for every single 
assessment.  
 
Not friendly for those pupils with a specific difficulty in literacy. P1 pupils needed 
support to use chrome books as our school has not had a long-awaited refresh of IT 
infrastructure.   
 
User friendly although kept crashing and losing data during assessments. 
 
Children were unable to use mouse control function successfully and this required an 
adult to do this for them, so they could fully concentrate on the questions  
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Assessment tasks for P1 did not reflect the benchmarks for the end of early level. 
 
Scrolling and book were awful. Small writing. We were unsure how to change 
background colour. Most managed ICT skill.  Did not feel content was 
relevant/appropriate to children e.g. hummingbirds! 
 
These assessments were not easy for children to find. Our P7's are used to 
computers, but, found the navigation to simply get to the login page tricky. For 
younger pupils, this became a time-consuming task for PSA's and teachers to 
complete multiple times. If these could be amended to being more like the login 
process used for the INCAs, this would be very helpful. There was also a huge 
volume of language used throughout the assessments, which made them very tricky 
for children with dyslexia or ASN issues. Our able readers even found this 
challenging! There was no option to have text read to children beyond P1, which 
totally alienated some of our able, yet dyslexic pupils. We as staff made the decision 
to read the information TO these pupils, but there was nowhere available to make 
this clear to anyone interpreting or using the printed results. A 'Nature of support 
given' option/box would allow us to write this down and give a much truer reflection 
of the child’s abilities. 
 
It was a struggle for the P1 pupils. 
 
P7 were fine. P4 were reasonably independent.  P1 needed support just to access 
let alone read. We ended up doing controlling iPads to move it on a bit quicker 
otherwise the test took way too long. 
 
P1 needed support just to access let alone read. We ended up controlling iPads to 
move it on a bit quicker otherwise the test took way too long. 
 
INVERCLYDE 
Even at S3, some pupils struggled to access the tests. The distribution of usernames 
and passwords was a big administration task. And some pupils found the process 
very laborious, especially most able in reading as the substantial texts took a long 
time to read on screen begore responding to questions. 
PCs were used as we have no tablets.  This means that children require good 
mouse skills.  Also, many questions needed scrolling down.  No way children could 
complete independently.   
 
This was a huge concern. Much of the test relied on excellent mouse skills, which 
many primary one pupils have not yet developed. The clicking and dragging was 
beyond them, as they are more used to using tablets and iPads with single finger 
touch. Similarly, we could not expect P1s to scroll down to see the whole passage, 
so this was done by a support assistant. The size of font used was also too small for 
my youngsters.  
 
I feel the test was not user friendly as I had to do the clicking and dragging to answer 
questions. 
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P1 children unable to login, drag & drop, read, pay attention for more than 10-15 
mins. 
 
Not appropriate for P1.  
 
Moving the page down to click 'next' was problematic for P1 pupils. 
 
MIDLOTHIAN 
Assessments were completed on iPads. Screen did not fit to the page so scrolling 
was necessary and difficult for P1. Also, the ‘next’ button didn’t work automatically so 
pupils continued to press which led to them skipping questions unintentionally and 
therefore inaccurate results. 
 
Staff required 1:1 for P1s. 
 
Children could use iPads to hover and check the spelling, therefore no point in 
testing spelling.  
 
 
MORAY 
Due to a lack of computing skills of children within our school we selected their 
chosen answer for them. 
 
NORTH AYRSHIRE 
I am a Teacher of the deaf supporting students with who range from moderately to 
profoundly deaf. Deaf children cannot fully access the recorded voice used in these 
assessments and find the accent of the speaker sometimes hard to understand. 
Deaf children are at a disadvantage with assessments that use a recorded voice. 
Results may not be a true reflection of their abilities.  
 
Highlighted that ICT skills need addressed in school particularly at P1 
 
The short stories in the reading assessments were laid out poorly. The audio 
instruction on the P1 literacy assessment did not explain the numbered pages and 
how to access each part of the story.  
 
Saw practice questions. The layout looked difficult as the pupils had to scroll down in 
order to see all answers. This was ok as I teach P7 but would have been challenging 
for younger pupils. 
 
If it was only available on laptops, then we would find it difficult to deliver due to less 
devices and reliability. Again, the Wi-Fi was working those weeks but there are days 
we have issues with connectivity - so it could be an issue in the future.    Primary 1 
assessment- too many buttons to press to hear question and answers. Children, if 
not supervised would not have been able to navigate.  Children in the literacy section 
unable to read text but guessing an answer and getting it right. 
 
I don't think many P1 children would be able to carry out the assessment without an 
adult beside them. The audio buttons were helpful, but some pages had various 
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audio buttons and the children needed guidance about the order in which to click 
them so that they could make sense of the question.  
 
Inputting the long web link to get onto the tests was not user friendly in anyway, nor 
was distributing the user name and passwords as I had to then spend time 
photocopying /enlarging in order to get the children online. The passwords were not 
user friendly either. 
 
NORTH LANARKSHIRE 
As I said we had iPads, I can only imagine how difficult this would be on a laptop for 
a p1 particularly the hummingbird section where they were expected to join two parts 
together, again assessment of ICT skills rather than reading for information. 
Language used was not appropriate, children were asked to find the same letter from 
a selection below, in actual fact they should have been asked to find the uppercase 
of the letter, 5-year olds repeatedly told me there isn't one the same! Hummingbirds 
totally inappropriate for 5/6-year olds in Scotland! The use of the voice was good, in 
parts, bad layout and only to read the question in other parts meant children were 
not supported enough. Use of font was difficult for some as they look for flicks on 
letters.  
 
The assessments were difficult for P1s to complete using a desktop.  it was much 
easier for them to use an iPad. 
 
Although many of the children in my P1 class are used to using iPads, I have 
discovered that they just click on any button when playing games until they achieve 
the desired outcome. This meant that although they could drag/drop etc, they weren't 
necessarily paying attention to instructions and so I used a desktop and clicked on 
the button they decided to choose. 
 
Some of the literacy questions were tricky to navigate.  
 
User friendly except P1. Texts were too difficult.  
 
Format OK but even able pupils found reading tasks too challenging. Many just 
pressed next to move on. 
 
P1 found navigating online books difficult, p7 supported with this to help time 
management and support pupils.  P7 coped fine, some p4’s needed support.  
Majority children struggled with long username and password to access.    
 
PERTH & KINROSS 
Fine but text in more than one page was tricky. 
 
Felt that the assessments tested IT competence rather than academic ability.  For 
that reason, our PSA was out of class completing assessments for 2 weeks, rather 
than supporting pupils in class.  
 
Having the chance to enable the assessment to read the questions out loud would 
have supported the pupils with a literacy barrier as well as taken the pressure off 
myself in terms of trying to support large numbers of children at once. 
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Children struggled when text was small, so they could see all the text/options on one 
page without needing to scroll. Others needed it zoomed in meaning they possibly 
missed information.  
 
P1 tests were far too wordy and intimidated them. 
 
Younger children found it quite difficult. 
 
Names in reading very challenging. Wording overall in reading tough going. 
 
My colleague in primary 1 showed me their assessment and I thought it was maybe 
too tricky.   
 
Children had to be guided through each test by a member of staff. This involved the 
child being taken out of the classroom. I felt that there was no way the children could 
have completed the test without support from an adult. The language, layout and 
assessment tasks bore no resemblance to anything the children had come across 
before. I felt that a large portion of the assessment was based on the children’s' ICT 
ability and their ability to use the technology. 
 
Too difficult for P1. Too much language in extended texts and some of the subject 
matter for example hummingbirds was not particularly relevant to the stage.  
 
Not suitable for P1s who can be click happy and lack focus. 
 
I disagree with not being allowed to go back to correct or check answers as we 
teachers spend a lot of our time encouraging children to do this with a view to 
developing their editing and reviewing skills as they go in to secondary school. 
 
RENFREWSHIRE 
P1 children really struggled with the digital manipulation of the assessment.  Too 
much text that children were expected to read. Not age and stage appropriate. With 
a focus on cultural capital and relating learning to pupil experiences and interests, 
the assessment is the total opposite of this. If children knew lots about birds, they 
were at an advantage. Surely this puts children in deprived areas at a disadvantage? 
 
Wi-Fi cut out and then had to be carried out on laptops, children found that harder. 
 
Some of the numeracy questions used difficult language which hindered those 
stronger in numeracy than literacy. Pupils could right click to be auto-correct spelling. 
Pupils could also inspect elements to change wording of questions.  
 
P1 children barely have the dexterity to use a mouse and cannot log on 
independently as they keyboard is in capitals which P1 can't read! The font is too 
small and the text itself is too long. Any child with auditory processing issues has 
failed before they even start. What on earth are we doing to this generation!?  
 
P7 seemed to cope but there was far too much involved for some pupils who found 
the assessments very stressful.  
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First barrier was using the computer. Then there was the method of assessment, no 
need for formative assessments at that age. Many of the children viewed the ICT 
software as a ‘game’ and therefore rushed through it in order to ‘get to the next 
level.’  Wording of questions with no two-way discussion with an adult meant many 
of the questions were misread or open to interpretation.  
 
Don’t think the use of laptops makes the test accessible to all. Many struggled with 
the navigation and raced through the test to their detriment.  
 
P1 children could not do test without 1:1. Mouse manipulation too difficult.  Tasks far 
too difficult. PIPS had some little issues but in general was far superior and reflected 
the child's ability. 
 
Text could be too small at times to read for P4 and P7.    
 
P1 tests. Awful. Scrolling down to click was time consuming, testing on ICT skills. In 
both the P1 literacy and numeracy tests several questions which required an answer 
to be dragged and dropped, the answers kept bouncing back and children were 
unable to answer those questions. This occurred in almost every test sat. The 
uncertainty of consistency between users. The assessments tasks were for some, 
given in an order that was not progressively difficult, so the first questions were so 
tricky and lengthy to read that the child had given up after a few questions. The 
literacy tasks were far too challenging, and it was far too long to expect a child of 5 
or 6 to concentrate and read for that long. For some it was in excess of 45 mins. The 
nature of the multiple choice made it easy for children to guess answers as there 
was no option to skip section or click for does not know. It meant children who 
struggled has to continue with this demoralizing exercise for excessive lengths of 
time. 
 
It did take ages to type in the https address as it was quite wordy. I had to help with 
this before working with the children I had left. 
 
ICT level was aimed too high. the children had to be aware that they had to scroll up 
and down the screen to access more information.  The font size for the hummingbird 
reading text was far too small, the P1 children had never come across anything so 
small as was the size of the eggs that they had to count in the numeracy test. The 
tests were not equal as some children had questions about weight and others didn't. 
 
SCOTTISH BORDERS 
P1 is a bit challenging. 
 
Difficult to pick out information and get to right part and click on right answer. I felt 
many children just guessed answers. 
 
Many children found it difficult to navigate the pages without a mouse. When clicking 
on the next button it was too easy to accidentally double click it and miss the next 
question. Sometimes the pictures did not load. Sometimes the sound failed.  
Occasionally the whole system crashed.  Font confusing for P1 particularly the 
letters ‘l’ and ‘i’.    
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Was not particularly user friendly and all stages needed adult intervention especially 
P1 who had problems navigating the screen and also accessing the text.  
   
Some questions were too wordy for students. If stripped back the actual calculation 
was doable but too many did not understand what they were being asked.  
 
Some of our pupils with learning difficulties found the reading task very problematic. 
Large chunks of text and a large number of questions were a struggle. Some of them 
had their confidence very badly knocked by this.  
 
Was challenging for pupils required a lot of reading even in numeracy! 
 
As said before, the P1’s didn’t have the mouse control skills to negotiate the test in a 
timely manner.  
 
Layout for less able pupils was an issue.  
 
What was it testing - digital skills or numeracy and literacy? I feel that for young 
people it was too long to stare (concentrating hard) at a screen. 
 
P1 had to have an adult control the mouse for them as they cannot click and drag. 
They are only used to computer games and touchscreen. It would simply have been 
a test of mouse skills if adult has not done this. 
 
SHETLAND 
Font in literacy was too small and too many words. P1 children could not log in 
independently. 
 
Some of the language jumped quite quickly to more complex for my lower level 
readers. 
 
As I said above, some questions were worded in an unnecessarily complex way and 
multiple-choice answers provided seemed to be trying to trip children up. The need 
to scroll down, in most questions, to move on added further difficulty which could 
have been avoided with a slightly better design.  
 
SOUTH AYRSHIRE 
Just the time to administer and complete is long for children not used to completing 
online assessments as intense as SNSA. 
 
Far too challenging for P1 to use computers independently and to successfully click 
on all the correct parts of the assessment without adult support. The interactive 
books were challenging to navigate, and many children did not understand that they 
could go back and read the pages again, however this would mean for P1 to read 
each page again as they have not developed skimming and scanning strategies. 
 
I felt the literacy was not suitable for early level pupils. It also didn’t adjust according 
to the child’s ability although the maths did. The use of language was far too 
challenging. Keyboard skills expected were tricky teacher clicked on correct answer. 
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SOUTH LANARKSHIRE 
Huge emphasis on mouse control and ITC skills, to the extent poor ITC skills could 
impact on results. 
 
Screen background colour could not be changed - not suitable for children with 
dyslexia or other conditions which cause reading difficulties requiring a background 
change.  
 
Delivery was a nightmare. Ended up using iPad as mouse control required was too 
much for P1. Had to be administered on a one to one basis as test was too complex 
for them. Some P4s struggled if they had literacy or numeracy needs or sight 
difficulties.     
 
iPads had to be used for infants- they saw it as a game and skipped questions they 
didn't like and didn't press answers fully with their finger    
 
Most P1 children dud not have the necessary IT skills to undertake the assessment. 
Staff working with the children undertook the mouse skills for the children when they 
had indicated what their answer was. 
 
The ICT skills required were not on line with a child at early level. 
 
This for me as a PT and a P1 teacher was the most difficult. I think the P1 children 
found the assessments very difficult to complete independently. There were a few 
technical aspects that I feel need to be reconsidered, our school is fortunate in that 
we have mobile devices (Chromebooks) but felt we were at a disadvantage for not 
having tablets. Some of our P1 children found it difficult to navigate between moving 
through the assessment and listening to the questions, I feel the question should 
perhaps begin automatically when children proceed to the next question. The 
opportunity to move on or ‘skip’ to the next question should be greyed out for a 
period of time, as despite being supervised I had several children skip through the 
majority of the assessment resulting in low scores. There was also a lot of questions 
that required a ‘drag’ function, this was very difficult for children to do on the 
Chromebooks and there seemed no real point to needing a drag function. Surely, 
they could’ve just clicked on the correct item/answer? The technical aspect was the 
hardest hurdle to overcome for P1 children. 
 
For P1 it was not user-friendly. 
 
The font and layout of the P1 literacy test was outrageous. It wasn’t child friendly and 
very difficult for the children to navigate particular to questions.  
 
Impossible for p1 to navigate which resulted in my p7 class losing a further 2 days of 
teaching to support p1 in navigating the assessment. The language used was tricky 
and not typical of resources used to teach in class.  
 
Not user friendly at all for P1. Some children who have little/no mouse skills. Children 
had to complete individually at CTouch which again did not work well as we could 
not scroll down on CTouch therefore teacher had to intervene constantly. Extremely 
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repetitive for one teacher to complete with whole classes.  One of the children in my 
class fainted whilst completing test due to use of the mouse/staring at screen.  Also, 
children were skipping questions as pressing mouse too many times (due to poor 
mouse skills) therefore data collected for children was not accurate as they had 
skipped so many questions. Children’s eyes were watering whilst looking at screens 
as not used to this way of working.  At times pictures were not loading up quick 
enough therefore having to wait 2 minutes each time for questions to load properly. 
 
Pupils more familiar with tablet style activities, struggled with scrolling, tests allowed 
children to click 'next' without answering a question which meant staff had to go 
through each question one at a time making sure each child had selected an answer 
before moving on. 
 
Very difficult for learners on a National 3/4 pathway, even with the differentiation 
inbuilt to the system. Digital skills component ok but the failure to include the text to 
speech option due to cost constraints was unhelpful. 
 
I had to spend some time (a few sessions) to ensure the children could operate a 
mouse accurately enough. I didn't mind this as it built up the children's skills.  
 
Totally inappropriate for p1s to use. Digital skills required were ridiculous.  Drag... 
right click etc. Started on laptops but had to abandon and use pc's.  Layout wholly 
inappropriate and very difficult for p1s to use. Language far too advanced.  
 
Digital and keyboard skills were ok on iPads because I have purposely taught these 
skills more intensely than I otherwise would have had we not seen the morning 
assessments. Some questions appeared to have unnecessarily challenging 
language. The font was considerably smaller than children are familiar with, with a lot 
in the one screen- some children who, in my professional judgement, are very able, 
looked at the screen and immediately said they couldn’t do it. They are not yet 
familiar with visually keeping track of where they’re reading when there’s so much 
text. When there were several questions with the same image on the screen, 
children didn’t always realise that there was a new question, and accidentally 
skipped. Moving through ‘pages’ of books, or when there were 6 or 7 orange mouth 
icons on a screen, that became very difficult to navigate. 
 
Too difficult for P1. Too easy for them to potentially skip a question when using 
mouse. Switched to iPads and had several glitches, kept telling us that it ‘couldn’t 
sav‘, and to ‘try again’. One of our P1 pupils received a ‘low’ score. On inspection of 
the report, it said she had missed 9 questions in a row- she hadn’t as a member of 
staff was sitting with her! SNSA helpdesk was helpful, explained there was a 
problem with that paper, but a week on and it hadn’t been fixed.  
 
Very difficult for P1 to access independently and so needs an adult beside them. The 
fact that children’s can move to another question without answering is ridiculous! The 
speaker icon was confusing for some as they thought When they tapped this they 
had selected the answer which is not the case, the text to the right must be selected 
before pressing next. 
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Our p1’s completes the tests on iPads as their mouse control etc is not of the 
standard to be able to complete the tests (p7’s logged them on)    
 
P1 have limited mouse control. Wanted to ‘swipe’ the screen. Screen not configured 
and too much time spent scrolling to the bottom of the page.  
 
I did not find this to be particularly user friendly at all. The page would move during 
all drag and drop activities and so the children found using the touch screen difficult 
(especially as this is the digital mode that they would be most familiar with). The 
mouse skills required for Primary 1 were then quite difficult and meant the whole 
exercise was even more time consuming than it already was.  
 
This was not child friendly. Some support assistants asked for help to use this. 
 
Again, great difficulty for Primary 1. The P7 pupils with additional support needs 
support was non-existent, there should be a tab that they can access that would 
allow the questions to be read/ broken down for them. 
 
Highly inappropriate for p1 children in all ways. Many children found whole process 
difficult and quite disheartening, this process could easily put pupils off, especially 
from reading.  
 
They were all accompanied by spoken instructions, however our children found this 
difficult as all children moved through tests at different rates. The children using 
iPads found them ok but the computers were strange due to recent upgrade. They 
used new notebooks which were unfamiliar to children. Doing these tests when new 
computers were used was a big mistake. Stressed children out. 
 
Some of the language was difficult and tasks in literacy outside their interest or 
experience.  
 
STIRLING 
P4 and P7 were reasonably user friendly. P1 was completely unsuitable both in the 
content of questions (literacy assessment) and the skills needed to navigate. P7 
helpers brought in, and a request to reset the maths test submitted. 
 
Far too hard for P1s to tackle. P7s had to help them, and inevitably skewed the 
results.  Old ICT in school really rubbish and slow. Many P4s even found instructions 
hard or digital skills were lacking. 
 
No accessibility for children with dyslexia or other difficulties with reading/processing 
of information. As a result, this was a very stressful experience for some pupils and 
did nothing to improve their self-esteem or confidence in exams. 
 
Layout not ideal for younger children and those not used to using a mouse. having to 
scroll down to see all of the question was far from ideal. One size does not fit all 
when the varying degrees of antiquated technology in schools is taken into 
consideration. 
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WEST DUNBARTONSHIRE 
Children reported the test was too long and it became boring. Some reported 
guessing. 
 
The layout for both assessments were completely different from the formats the 
children are used to. Some of the children merely pressed buttons at random 
therefore, the results in my view for many are invalid.  
 
Primary 1 pupils do not have the ability to use a mouse effectively enough to 
complete these on a desktop PC - staff are having to click for them. It is far too easy 
to skip questions by mistake. The spoken aspect of the Literacy assessments means 
that it is difficult to run 2 at a time and impossible to do more. 
 
I logged all of the children on prior to starting the assessment, which was easy 
enough. The font is too small for the reading and writing assessments. Some of the 
children had quite a lot of reading to do and I felt that it was a strain on their eyes. 
The p4 and p7 reading assessment required around 8 passages of text to be read, 
all of which required zooming in. Also, during the maths assessments, it would have 
been helpful if all the multiple-choice answers had been visible on 1 screen. The 
children needed constant reminders to scroll down and check, to see if there were 
other options. 
 
The font size of reading passages at Early level is too small. It requires one to one to 
ensure children are not just clicking on any answer.  
 
WEST LOTHIAN 
Our children have not used the netbooks before the test and we don't have our iPads 
connected to the internet in school so could not use these which would have helped. 
The children required support to click on answers and use the netbook.  
 
P1 need one to one for scrolling down which is required for every question. 
Keyboard skills not appropriate for this level. Layout issues - why the need to scroll 
down when the question is on one page? The sound stopped midway through some 
assessments. Tasks were stressful for the children and reassurance was required.  
 
Children can use it but primary 1 still get a little confused.  The moving up and down 
the screen to go to the next question was difficult for some to manoeuvre. 
 
The questions appeared to take a long time not adjust to child's ability. The children 
were asked several questions at a high level before this changed.     Children used a 
touch screen note book. Would not have been possible with a mouse.  
 
Too much reading! Not user-friendly, easier to use on iPad. 
 
Asking children that are not secure at first level and in some cases still working at 
early to take a test that we know they can't access and will fail is abhorrent in my 
mind. Setting children up to fail goes against all the principles of the CfE and 
GIRFEC. 
 
It was stressful, and the language and font could have been more user friendly 
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Children couldn’t read questions. The next button was accidentally knocked by most 
children meaning they missed/skipped questions. 
 
In P1 and adult helped them with the digital and keyboard aspect of the tests.    
Multiple questions on calendars were asked which were very difficult and far beyond 
what I would expect of a P1.   
 
Far too advanced for P1 children. 
 
Font way too small. Layout not good - had to read online books which were tiny and 
had lots of text. 
 
I have yet to meet a teacher who thought the P1 tests were fit for purpose or child 
friendly. The assessments were quite drab. The questions were not very child 
friendly, as the font was too small and some counting question illustrations were too 
small to count, eg the birthday cake candles question. The stories that had to be 
listened to were boring, any illustrations were tiny and dull and the voice as not very 
expressive to hold the interest of young children. Asking young children at early level 
to read long passages on topics such as 'Hummingbirds' was not very appropriate 
and was a lengthy chore for some and upsetting for others as they were unable to do 
read it by themselves and recognised that fact. They were completely abstract, and 
this was not suitable for some learners. 
 
Was not user friendly at all for P1 to complete independently. 
 
P4 and P7 mainly managed however one P4 pupil absolutely panicked due to the 
pressure and came out as low in all assessments. Some P1s were very upset during 
and after and commented on how or affected their feelings during a check in/circle 
time.  
 
WESTERN ISLES 
Children should not be able to move onto the next page until the question has been 
answered in full. Some children double clicked the next page button and therefore 
skipped questions. 
 
As said above.  My p4s were fine. Could manage computers/ icy skills were ok. They 
were able to follow the tests and carry out independently. Not so for p1s - see above. 
P1 tests also far too long, even with self-imposed breaks. 
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Annexe B 
USER FRIENDLINESS: (for children and young people)- appropriateness of 
level of digital and keyboard skills required, and accessibility of language, 
font, layout, and assessment tasks. (Positive feedback) 
 
ABERDEEN 
Easy to use. 
 
ABREDEENSHIRE 
All ok. Primary 1 don’t have good mouse skills to do this.  
 
ANGUS 
Due to the task being suitable for a smart board, the children completed this fairly 
independently.  
 
We used iPads and the children could access the assessments easily with adult 
support. The children enjoyed the tests although many seemed to lose interest in the 
long reading passages (the recorded voice was not engaging nor was the story 
content). The use of capital letters on the front cover of a book also caused many 
difficulties as they do not use capital letters regularly yet.  
 
ARGYLL & BUTE 
Ok for P7. 
 
All our pupils had ample keyboard skills to deal with the test.  I am just worried that 
some were clicking any box to get finished. 
 
When using an iPad, I thought the assessment was quite user friendly. Most of my 
P1 pupils navigated it easily enough.  
 
DUMFRIES AND GALLOWAY 
From a P7 point of view, there were no reported issues and the pupils enjoyed doing 
them as opposed to INCAS.  
 
Very small text and graphics for pupils to see on the screen, especially on the laptop 
where navigation of the page became a barrier.  Pupils on desktop PCs coped much 
better. 
 
Seemed fine. Some of the questions that I managed to see (over shoulders) could 
have been expressed better or the concept tested in a better manner. 
 
My P7’s managed without an issue apart from two with additional needs. 
 
All the children managed to navigate the tests fairly easily. 
 
Young children found the scrolling down hard to get used to. Otherwise fairly 
appropriate. 
 
Most students needed little or no help to complete the task at a PC. 
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P7 and P4 easy to use by children. P1 has too much ICT skill required. Too much 
clicking and scrolling. 
 
Pupils reported they were easier than Incas assessments but preferred the layout of 
Incas as they were easier to read and listen to. 
 
See above...children did find the site easy to access once they managed to put in 
their passwords which took time due to capitalisation of some letters. 
 
DUNDEE 
Accessibility was fine however as previously stated, the assessments required a 
huge amount of reading.   
 
EAST AYRSHIRE 
Pupils did not report any issues regarding digital skills.   A number of pupils found 
the length of time taken to complete tests off-putting and lost focus. 
 
The language for questions was fine, and the listening option was helpful. In our 
situation children needed keyboard and mouse skills which they are lacking at the 
age of 5. 
 
Fairly well received by pupils.  
 
I have had no access or input with SNSA as it has been done during my NCCT 
period and senior management have conducted the assessments with support from 
P7 peer mentors.  
 
There were no issues highlighted by our learners. Avono reader worked well to allow 
our SFL pupils to access the assessment. 
 
Again, no problem for P7s, P4s and P1s needed support to log in.  
 
Ok for primary 4.  
 
EAST DUNBARTONSHIRE 
These were fine and engaging. 
 
Fairly user friendly. 
 
Mostly OK for P7 pupils to access.   A few had issues with the laptop screen being 
too small - works best on PCs.   
 
EAST LOTHIAN 
The layout of the tests is user friendly and straightforward. 
 
I think they are very accessible to the children. 
 
EAST RENFREWSHIRE 
P4 & P7 found it very straightforward but not P1.  
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ICT wise my class coped fine. No issues.  
 
Some found dragging more challenging than others, but the touchscreen helped.  
 
EDINBURGH 
Good  
 
Very good. 
 
Fine.  
 
Appropriate. 
 
The keyboard skills required for the P1 tests were age-appropriate as were the font 
size, graphics, sound, etc.    
 
P7 ok as they were old enough to deal with the instructions and technology. 
Most children were able to manipulate the iPads.  
 
My class managed this, more or less. 
 
This was actually ok- a lot of drag and drop. 
 
P7 coped absolutely fine with the tests and found it easy. 
 
The children enjoyed using the iPad and this approach actively engaged them.  
 
Seemed very user friendly apart from having to scroll up and down to read and 
answer.  
 
Pupils were able to access testing on iPads which they are very familiar with.  
 
FALKIRK 
Children were happy to do assessments as using iPads.  
 
Very clear but pupils still struggle with basic ICT skills.  
 
If they knew their Glow log-in - it was easy to access and once they had done the 
practice tests, they were familiar with how to navigate the assessment.  The font was 
easy to read.   
 
Next button had to be scrolled down. Fine for older children but not for p1. Otherwise 
very well presented.  
 
Pupils found the tasks accessible. 
 
Children completed these assessments on a 1-1 basis with an adult to negate issues 
of ICT competency.  
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The pupils found using the iPads very straightforward. The skills required for a 
primary 7 class were ones that could be carried out individually without support.  
 
The Primary 4 and 7 assessments were very appropriate for the children.   The 
Primary 1 assessment had to be carried out on a one to one basis as it was difficult 
for them to navigate the page and remained focus for the prolonged period of time.  
 
Most pupils coped. One or two found it a bit overwhelming and just clicked the first 
answer to move on. 
 
Logging in was hard for pupils because of the complexity of the passwords, this was 
P4. We completed the tests on a mini iPad and in hindsight this was maybe slightly 
too small a screen for pupils to access this on because of the size and amount of 
text on the page. 
 
The digital skill required seems pitched appropriately.  
 
Children who were ICT literate were more comfortable completing the assessments. 
The layout was suitable for the age/stage of most pupils (P7 class).  
 
Everything seems very straightforward to use. We have had no issues with the 
interface so far. The children can follow the instructions well.  
 
FIFE 
Only required mouse skills with was beneficial to most.  
 
It works with Ivona which is good. But pupils had to keep changing font size and 
there is a lot of scrolling down unnecessarily.  
 
Fine. 
 
Tests were accessible, and pupils were able to use them with no significant issues. 
Biggest problem was pupils refusing to do them. 
 
Very easy to use and there was a practice test for my P4 class to do before the 
actual tests to get them used to the layout.  
 
Fine - kids had no worries.  
 
Seemed easy enough once connected.  
 
The level of ICT skill was in keeping with age and stage. 
 
GLASGOW 
Fine for upper school. 
 
P4 and P7 tasks were generally accessible. 
 
Using iPad made this more user-friendly.  
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Very user friendly. 
 
Appropriate for most. 
 
All my P7s found the interface easy to navigate. Having to scroll down to click next 
was useful, stopped the children being click happy.  
 
HIGHLAND 
Apart from speed issue, I don't know of anything. The s3 results showed me nothing 
my own exam/assessment didn't tell me back in Feb. 
 
All my P1 pupils coped with the level of technology using a tablet. 
 
The p4 & p7 pupils managed. 
 
P7 were fine.  P4 were reasonably independent.   
 
INVERCLYDE 
The font was appropriate and the spoken aspect of the test was clear. 
 
Seemed ok. 
 
Children coped well with digital and keyboard skills required of them. (P4)   
 
Fine for P4 and 7.  
 
No issues I'm aware of with the children in my class. 
 
This part seemed ok. 
 
MIDLOTHIAN 
Older children found it okay on the whole. 
 
Fine.  
 
The assessments were very accessible to most pupils. They didn’t require much in 
the way of IT skills. 
 
The kids in my class (P4) accessed it very easily. It was similar to the Accelerated 
Reader format, which we use, so it was straightforward for them. We also have a 
coloured screen filter installed on every PC so those who needed it could switch it on 
and readily access the text too. 
 
MORAY 
Again use of ipads greatly helped this.   
 
On an iPad these tests were suitable.  
 
Fine. 
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NORTH AYRSHIRE 
For the most part it was fine. 
  
Fine for majority of P4. 
 
P4 and P7 no issues at all.   Assessment is iPad friendly and we have sufficient 
devices in our school. 
 
We used iPads for P1 as the children are very comfortable with using them to select, 
click and drag etc.  
 
NORTH LANARKSHIRE 
The language, font etc were all appropriate for the age and stage of the pupils. 
 
ORKNEY 
All fine. Kids are very screen-savvy these days!  
 
PERTH & KINROSS 
Most children in P7 equipped with skills when using computer. P1/4s did struggle. 
 
Excellent on laptops. Children needed a quick demo on using an iPad but worked 
well and easily managed.  
 
The assessment itself was user friendly. The children got the hang of pressing the 
mouth to hear the instructions. Some of the instructions were a little complicated for 
the children but more often than not they could get the gist of the question.  
 
The children (Primary 1) used iPads which made them much more accessible, the 
only problem was that some of them kept pressing the ‘next’ button twice which 
skipped questions.   I felt that the literacy was very difficult for P1 and I have some 
excellent readers! It took them a long time to complete the task, although it was good 
that they could go back to it and not have to complete it in one sitting. The maths 
was set at a much more appropriate level.  
 
For P7 the level of required digital/keyboard skills was appropriate. Font and layout 
were appropriate and accessible. 
 
No problems. 
 
P7 reported they enjoyed them, which indicates they coped with the digital aspect - 
but they are very skilled IT users as I am an ex computer programmer. 
 
For my primary 4s this level was fine. 
 
Absolutely fine for s3 pupils. 
 
The layout looked okay.  
 
Fine for P7. 
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RENFREWSHIRE 
Quite accessible on iPad for children.  
 
Was ok for p7 pupils. 
 
Children were all able to complete tasks and navigate through questions. There were 
no technical problems or issues.  
 
P1 tests were completed individually with teacher. Easy for pupils to select answers. 
Why names such as Aysha and Noah were chosen I cannot understand! 
 
Fine for Primary 4. 
 
P4 could cope with the computer. 
 
SCOTTISH BORDERS 
Fine   
 
Good.  
 
Easy enough. 
 
Seemed okay, just tests were really long!  
 
SHETLAND 
Children could progress easily through the assessment independently using iPads.   
 
As I said mine completed the assessments on the iPad, but would have struggled a 
bit more on the laptops. Worked well with the iPad, but some pupils accidentally 
pushed the next button instead of the ear symbol.  I felt the layout of the tasks was 
fine for mine, there was sometimes a bit of a delay on the talking symbol.  My pupils 
managed to read the font well.  
 
My pupils managed to access the tests with the computing skills they possess. The 
audio button available to P1 pupils would have been very helpful for some pupils in 
P4/7 as well.  
 
SOUTH AYRSHIRE 
Layout was fine, no time limit is excellent, and language used was appropriate for 
children. 
 
Very user friendly for children. 
 
SOUTH LANARKSHIRE 
Everyone successfully negotiated the practise papers with ease. I did not administer 
the real assessments. 
 
Layout and format was accessible. 
 
P7s were fine. 
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I teach P7 and they managed well. P1 were shown how to complete the 
assessments by the p7s using a practice test.  
 
Easy to use, even for P1.  
 
P4-p7 managed well. 
 
Fine, clear. 
 
Children fine with digital and keyboard skills. 
 
WEST DUNBARTONSHIRE 
Children easy to manage as long as they were able to enlarge the screen to read 
questions properly.  
 
The P7s had the relevant ICT skills to complete tests and adequate literacy skills to 
read and make sense of questions. 
 
Digital skills were appropriate. Language was ok. 
 
WEST LOTHIAN 
The children found it easy to use. 
 
Seemed fine. 
 
Digital skill level was good.    
 
We used an iPad which was much easier for primary 1 than trying to use a laptop. 
We did not attempt to change any sizes, font etc. 
 
WESTERN ISLES 
My p4s were fine. Could manage computers/ icy skills were ok. They were able to 
follow the tests and carry out independently. Not so for p1s - see above. P1 tests 
also far too long, even with self-imposed breaks. 
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Annexe C 
USEFULNESS OF SNSA DATA: extent to which data provided in SNSA learner 
reports has been useful to you in providing reliable information on progress, 
in identifying next steps in learning and informing your professional 
judgement on the achievement of CfE levels. (Concerns) 
 
ABERDEEN 
Absolutely useless.  My lower ability children outperformed my able pupils by 
guessing! 
 
The results we obtained in P4 did not match the in-house assessments we had 
completed throughout the year.  Some were seriously flawed...children who couldn’t 
read were assessed as being high achieving and those whose reading age was 
above average came out as low. Similar issues with children who needed scribe for 
writing, came out higher than those again working at second level.  If the results 
were more consistent with what we had in-house, the post assessment statements 
would be useful for planning and assessment.  
 
Not useful. Pips was better. Lots of children guessed the answers from the pics or 
guessed regardless 
 
ABERDEENSHIRE 
I understand the results might be useful from a cluster or whole school to see gaps 
but they were not useful for individual children. In fact, it was disheartening to see 
some children really struggle. It was setting them up for a fail. I cannot see why that 
is helpful. 
  
Didn’t show me anything that my own professional judgement didn’t tell me! 
We don’t know what high medium and low means. SNSA data meaningless if test 
was not appropriate for p1.    
 
My group of 6 all came out as high level which I wouldn’t agree with.  It was useful to 
see across the year group where the gaps are but for one of my group there were no 
next steps as she answered all questions correctly in literacy. The Incas scoring was 
more useful for informing groupings for next year’s classes. 
I haven't received any training on how to interpret the results. Required printing and 
analysing reams of paper and I'm not sure I was really able to interpret it properly.  
 
Nothing I didn't know already.  Not accurate as I know some guessed correctly.    
As this is first year we have no baseline to compare it to.  
 
ANGUS 
The generated report at the end would be helpful if the test was an accurate 
assessment of children's capabilities, however due to guesswork it isn't.  
 
The data of the assessments was meant to be shared to teachers by SMT but so far 
has not been.  
Not sure what they could show as they are massively over-pitched. 
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Not very useful at all. Much of the literacy test was too hard and the P1 teachers 
could have identified the areas of strength and development without having to spend 
the huge number of hours doing the tests.  I'm not convinced by the validity of the 
tests as I felt as though the skill actually being tested was not the skill that was 
supposed to be tested. E.g. the question about the day that the boy went on his 
journey. Is this testing remembering or is it actually testing the ability to go back to 
check and retrieve an answer? If it is the latter I would suggest this is not an 
appropriate skill to assess at P1 level. If it is the latter then I would have failed as a 
teacher as I could not remember the 2nd word in the story when it had no impact on 
the rest of the story. 
 
I understand they want evidence; however the SNSA tests are extensive and do not 
assess our curriculum. Why stress the children? My professional judgement is more 
reliable and helpful. This is just a paper exercise and pointless. Children are not 
robots and perform differently on a daily basis. It’s an unfamiliar situation and this 
results in the children being distracted. Not helpful at all!  
I do not think the SNSA will show a true reflection, especially for the lower ability 
children.  
 
I do not think the SNSA will show a true reflection, especially for the lower ability 
children.  
 
ARGYLL & BUTE 
Nothing I didn’t already know. 
 
There is a lot in both the reading and writing that is useful and can be built upon.  We 
are, however a little worried about the pupils who gained High in writing when they 
have clearly never shown those capabilities in the classroom. 
 
It didn't provide me with anything I didn't know about learners already. In fact, some 
SNSA data was wholly inaccurate where a pupil had guessed all the way through 
and ended up coming out at a high level when he struggles with literacy and has 
nowhere achieved the level.  
 
No help to next stage at all. 
 
Does not reflect at all on information and progress. 
 
We had high hopes for diagnostic feedback. Nothing new came from the reports, at 
least not enough to justify the time spent on them. Our cohorts are too small to be 
able to look across groups to see if there are gaps in teaching as well as learning. 
Identifying next steps information was not really that useful. I would not say overall 
that we are any better informed in terms of making a professional judgement about 
achieving a level as a result of using these.  
 
CLACKMANANSHIRE 
I have been bombarded with data to such an extent this last year. It did highlight 
some pupils requiring support but I was already aware of these from my own 
assessments. I feel this data is not really for teachers.  
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DUMFRIES AND GALLOWAY 
This year hasn't really helped.  High, med low capacity for learning? A few children 
performed much better than anticipated. What is threshold for low capacity? I was 
lucky enough to be on hand during the assessments and saw where the children 
struggled. However, feedback in report was not as clear. Future years when SfLA 
might conduct tests might make this even less useful. 
 
The assessments did not provide useful information. Some of the lower ability P1 
children couldn't read the "Hummingbirds" text and just guessed the answers and by 
chance got most of them correct. So it is a false representation. The questions 
should be more like "PIPS", where if they get more than 2/3 wrong in a certain area, 
they don't progress any further. The results are not showing any differentiation. 
Higher ability pupils who could read the text fluently and get all the questions correct 
and the lower ability pupils who couldn't read any of it but guessed the answers and 
got them correct. So they all come out as the same.  
 
I was quite disappointed with the reports. One of my less able children (who does not 
know numbers to 10) was answering middle level questions in Maths, along with 
others who are way ahead of him. In Literacy, a girl who can read short sentences 
was answering low level questions along with this same child who cannot read 
simple CVC words. I feel I can’t trust the results.  
 
I am unclear as to what the data means for the child. Does a high score mean that 
the children are working on the next level of the curriculum or does that mean that 
they are secure in the level that they are working?  
 
I have not found the information to be reliable. Multiple choice questions lead to 
children guessing when they don’t know and I have children who are particularly low 
achievers from my professional judgement, coming out as High. They cannot explain 
why they chose their answers, they were lucky guessing.   
 
On the whole the data reflects my professional judgement of the pupils tested but 
there were some inconsistencies with the reading. 
 
I have been given a spreadsheet telling me which pupils were graded High or 
Medium, and which questions were answered correctly or incorrectly by each pupil. 
However, not knowing what the questions were means this information is of no real 
use. This morning I spent 2 hours opening cells on the spreadsheet to see word 
descriptions of each question, but some of these descriptions are so ambiguous that 
the exact nature/level of the question is impossible to determine. Still need to try to 
analyse these as best I can.   
 
I cannot use the results to determine the next steps in learning. Of no use in 
determining the achievement of CfE levels.  Of interest, for example, was the 
success rate of my pupils in one particular question relating to expected 
outcomes/probability - my pupils have not been taught this concept and absolutely 
do not possess the ability to reason their way through to the solution. Only lucky 
guesses can explain the success rate. Another question had a very low success 
rate, and according to the word description of the question my pupils are more than 
capable of dealing with questions on this concept - I have evidence from 
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formal/informal assessments to confirm this. Could the question be poor, or badly 
worded?   
 
I am not against the idea of testing throughout the country to gauge. It is what they 
are trying to gauge and how they are going about it that I am not at ease with.  
 
Fairly useful but not really giving me any information I didn’t already have through 
assessments of my own and professional judgement. 
 
Not useful at all. Some of my pupils scored low because they couldn’t cope with the 
terrible format of the test and some have scored high from randomly clicking and 
guessing. We assess the children daily in small steps and respond appropriately by 
adjusting our teaching to meet their needs. Of course, we know which children in our 
classes need extra support, we don’t need these tests to inform us of that. Many of 
the answers were lucky guesses or random clicks. So many of my pupils got upset, 
fed up and frustrated, they were unable to demonstrate their full potential.  The test 
is far too long and complicated. There are so many better ways to assess pupils, 
these tests are a huge waste of time and not at all age appropriate.  
 
There's a lot of data to sift through. Didn't really tell me anything new. No 
comparisons as yet as to where children are at in terms of an 'average' child.  
 
Would prefer it is assessments matched clearly with the benchmarks and helped 
more with achievement of a level at the end of the year. 
 
A miss that all questions are the same and do not change depending on the child's 
answers so very able children score full marks but it's not shown how much further 
they can go in the next level. 
 
As we have still not managed to complete all of the assessments due to staffing 
issues we have yet to review any data provided by the SNSA assessment. However, 
while administering the assessment I did not feel it told me anything I did not already 
know about my children and had already recorded using our school’s formats. 
Instead of being of any value I feel they have taken my time away from the class as 
a whole during what is already an overloaded term. 
It has had no relevance.  
 
Incas gave a more detailed breakdown of results. SNSA give general nonspecific 
info not able to be used for supporting the learners. Incas were done for the right 
reasons with data to support learners. SNSA are only for government to gather data 
and not for the children. 
 
Not helpful at all! My very able child got so bored he guessed all the answers and 
came out low. My academically poor child also guessed and got high! 
 
P7&P4 accurate to our judgement.  P1 not as accurate. Implies children are more 
capable than we think with our professional judgement.  
 
Feel that they are not suitable for P1. 
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The SNSA data has confirmed my professional judgement however I think the 
method used to obtain the data from the children needs re thought, particularly 
questions on abbreviated days of the week, which we just wouldn't have taught to a 
P1, or huge passages of writing. 
 
Some came out where expected but many came out higher than expected, backing 
up staff and pupils’ perceptions of them being pitched at an easier level. 
 
Knew before SNSA where pupils were with their reading and their next steps. Did not 
need them to confirm my judgement. Complete waste of time. 
 
I have not seen the data yet as only my HT has access to it at the moment. 
However, as I have sat with every child to complete the assessments I know that the 
data provided will be incomplete as many guessed correctly. I am a hard-working 
professional who is constantly assessing, planning next steps and evaluating my 
pupils on a daily basis. That after all is my job. I don't need some unreliable 
Australian assessment to tell me that my professional judgement is correct.  
 
High medium and low doesn’t tell me anything! What does that actually mean? 
 
Questions over how reliable (or useful) the low, medium and high capacity result is.  
 
As far as achievement of a level, the results of the SNSA formed an extremely small 
piece of the jigsaw.  
 
DUNDEE 
Some teachers felt the results were not representative of their own judgements or 
assessments in class. I also feel that the experience of testing in these 
circumstances was intimidating and overwhelming for some children, as they were 
unaware of what was expected and had to leave their classroom environment and 
visit parts of the school they were unfamiliar with due to lack of resources. 
 
No use at all. Don’t feel they have told me anything I didn't already know. Children 
highlighted have been highlighted by me from the start of the year. Pips are better... 
but I don't think we should be testing p1 children especially. 
 
I don't know as it has not been shared with any of the class teachers involved. 
 
These assessments have not been useful to me at all with regards to my children's 
learning. My own professional judgement and daily observations/interactions with my 
children serve me better in judging where they are in their learning & overall 
development.     
 
Having recently been on an educational study trip to Finland and speaking with 
teachers there, it is clear that in Scotland we need to have more trust in our teachers 
and allow teachers more autonomy rather than always being fixated with gathering 
data & results focused! We can learn so much from our Finnish peers by being much 
more research driven, and as copious amounts of research tells us, children at 4 & 5 
years old learn best through play! The teachers in Finland were utterly shocked to 
hear that in Scotland we administer tests like these to 5 year olds - "…when they 
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should be learning through their play at that age" ( was a quote from one teacher).    
I really hope these assessments can be reviewed or even better removed completely 
from primary 1 as they serve no purpose to me as a professional or to my young 
learners.  
 
We administered the assessments just before the Easter break...and, while I know 
that the results have been discussed/compared at cluster level, I (and my stage 
partners) have yet to be told what the results are. This information may have been 
useful to know to confirm judgements when writing pupil reports. It may also be 
helpful when preparing transition paperwork for the children moving on to secondary 
school.   
 
Not useful at all - did not see how children could get 14 questions wrong and still be 
judged as ‘high’.  
 
EAST AYRSHIRE 
Don't feel all the results were truly accurate. Level of concentration having a big 
influence on young children who got fed up and started clicking next button to get it 
over with. If an adult was sitting with the child to ensure they answered all questions 
to the best of their ability, then the learner reports would be useful. 
 
It has not identified anything. Professional judgement tells me if my pupils know how 
to identify half of an object or a rhyming word. The assessments were not completed 
properly due to lack of support and therefore results are unreliable. Even from class 
to class in my school, one teacher read the paragraphs to the pupils but I did not. It 
is not an accurate representation of where the pupils are at in the curriculum. 
 
The individual pupil reports do not appear to be useful. Diagnostic reports are too 
much data with no clear/easy way to analyse - for example only one question 
appeared to deal with multiplying while six questions dealt with probability/chance.  
Descriptions of questions are no use without seeing the question it refers to. 
 
It is only giving a snap shot of the pupil at that time, on that day and it is ESSENTIAL 
that the results are used in the correct way, i.e. as part of a whole range of 
assessments. If they are used as standalone to give for example a  
rating for a school or authority then they are NOT giving a true picture of the pupil, 
the school, or the authority. 
 
No data received as yet. Better used when your professional judgement has 
determined a child has achieved the level. Some of my P4’s are only beginning 1st 
level and were needlessly stressed. A P3 in my class I feel has achieved 1st level 
but was not eligible for the test.  
 
Some use in determining level but only vague. Tests so disconnected from Es and 
Os that not CfE useful.  
I have had no access or input with SNSA as it has been done during my NCCT 
period and senior management have conducted the assessments with support from 
P7 peer mentors.  I have had no access to SNSA data as this has been solely for 
management at this time. 
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The information is completely useless. Children who are academically poor could 
and did achieve high scores just by clicking the correct answers by chance as it was 
multiple choice. I would never use the data to inform my next steps. I know my 
children inside out and my own judgement is far better.  
 
Somewhat useful. But totally expect the data from SNSA’s to become used in some 
sort of league table like England.  
 
Not convinced of usefulness of data as some of my more able pupils scored badly 
due to lack of effort when l know them to be more than capable of completing tasks 
and the high medium and low score levels did not really give clarity of scores.  
 
In my opinion, the SNSA has told me nothing about the achievement of CfE levels. 
For example, 1 child who needs support on a daily basis working with numbers 
within 10, scored better in their numeracy assessment than some of my very able 
children in numeracy. A case of 1 child guessing the correct answers and another 
not being able to navigate the ICT as their work in class on a daily basis reflects their 
actual achievement. Also, tests will be administered differently across all schools, i.e. 
some schools give no help with navigating assessments to schools that provide 
guidance on navigating assessments especially with the P1 tests when the children 
are so young. So how can a fair comparison be made? As previously mentioned, so 
many of my P1 class thought they answered the question but hadn’t and then moved 
onto the next question.  
 
My class results showed lots of questions not answered. Either the children didn’t 
know or they couldn’t navigate the ICT. So the data is flawed. To enable for the data 
to be accurate you would have needed to observe each P1 individually and recorded 
if the child didn’t answer due to understanding or lack of ability to navigate the ICT.  
 
Lots of anomalies! Children were able to guess and come out high capacity.  
Considering one lower ability pupil scored highest in maths I really don't think the 
tests carry much weight.  
 
I didn't like how pupils only answered some questions.  As you couldn't compare 
well.  
 
The results didn’t show reliably what level the children are at. I had a few children 
who struggle to retain single sounds or count objects get results of high. I also had a 
few children who are able to show understanding daily in the classroom activities 
and assessment that scored poorly in these assessments, most likely due to the 
abstract and new format for the children, as well as questions being too hard. I 
haven’t learned any more about my pupils than I already knew and I have a wealth of 
classroom evidence that shows that many results are not accurate to the child’s 
current ability.  
 
EAST DUNBARTONSHIRE 
Very little use. Feedback of low, medium or high mark was not particularly useful. 
Detailed feedback on individual questions was overwhelmingly in depth and did not 
provide an accurate overview of a pupil’s strengths/ areas for development. 
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I feel it was a pointless task. Teachers could have placed pupils easily without the 
need for this style of inappropriate testing. I sat watching pupils who couldn’t read 
the text, guess and answer correctly. Therefore, the computer records it as right, 
rendering the whole process as pointless. Give teachers the professionalism they 
deserve and allow them to assess pupils or help to create an appropriate test. 
 
I have not seen the results of the tests yet therefore the data has not been useful.  
 
I was surprised by the number of pupils who scored 'high'. Results did not seem to 
reflect the spread of ability within the class. Hopefully this will improve with full 
standardised results. 
 
Children naturally tried to sound out the words and used all the tactics known to 
them so far.  You could see their enthusiasm and effort disappear as the reading 
became more difficult and it didn't do anything for their self-esteem.  Even with the 
adult encouraging them and saying how well they had done they knew they hadn't 
mainly because they didn't know it.  They knew that, and it stressed the children 
unnecessarily.  Even the children who did really well it stressed them also. 
 
EAST LOTHIAN 
After approximately 30 -40 hours of assessment I have now had it confirmed that the 
one child who struggles most in my class is low in literacy.  I already knew this 
before any of the assessments and have discussed his progress with his parents.     
 
The results generally look good but a lot of the answers were definite guesses 
especially in the literacy section.    
  
Assessment data has not provided reliable information as success dependent on 
keyboard skills, resilience and attention span.  Data not reliable as tests being 
administered individually, pairs and in groups depending on school context with 
differing levels of support. Learning in the early years and its application should take 
place in different contexts not sitting with earphones on pointing and clicking!  
 
Of no use whatsoever since we have not yet received data from SMT despite our 
end of year reports having been written, approved and signed ready for issue. Four 
weeks of term to go - even if we receive the long-promised data today (1st June) we 
only have until 7th June to submit data to the SMT for levels to submit to Scottish 
Government. So, of no benefit to us for learning and teaching. 
 
Difficult to tell. Some children scored high abilities in the assessments, when this 
ability is not reflected in class or written work.     
 
P7 Grammar and spelling test was far too easy - not rigorous enough. 
 
If you are a good teacher with good formative, summative and diagnostic 
assessments in your classroom, you know your children and thus do not need hours 
of testing instead of teaching and using play to develop the whole child!  
Not really useful at all as it doesn’t tell me where my child is or how much they have 
achieved in the year. The activities do not match the CfE and benchmarks.  
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My own assessment and school/authority tracking systems better inform teaching 
and learning. Tests not needed. 
 
I am aware of the children in my class who are achieving as expected and those who 
aren’t. I'm aware of the areas of literacy - including talking and listening - and the 
areas of numeracy and maths that the children are competent in and those areas 
that need further development and consolidation. It doesn't inform my professional 
judgement, it only confirms it which leads me to think that someone, somewhere has 
put this test in place to question it.  It's extremely disappointing that these tests, 
supposedly tailor made for SCOTTISH education, clearly aren't and as such, are 
unfit for purpose. 
 
We have not been trained properly on how to unpick the data.  Looking at Low, 
Medium and High does not seem to reflect our rough groupings in the class but we 
are unsure how wide the parameters are to be in each group.  
 
There were no major surprises for me in how my pupils scored in their assessments 
which confirms to me that I already knew where my pupils were but it acts as an 
additional piece of assessment. It doesn’t really help me with achievement of a level 
as it’s just one piece of assessment and can’t be used in isolation.   I think this 
information will be more useful to their next teacher as carried out so late in the year 
it is not massively helpful for me to plan next steps. 
 
EAST RENFREWSHIRE 
It may be the fault of my school not relating information but I have no idea what this 
data will be used for. I haven’t seen any data or had feedback on how my class did. 
However, I will certainly not be using this to inform next steps or progression of 
pupils. It’s multiple choice so children can guess and get some correct when they 
actually don’t have a clue. Also, there will be huge discrepancies over how the test is 
administered. We were quite strict not reading questions out etc. but I’ve heard of 
schools doing these one to one and doing practise papers.  
 
I have not yet seen the learner reports for my class but based on my experience of 
supervising some of my children whilst they completed the test, I would be very 
surprised if they told me anything that I don't already know, having taught them all 
year.  
 
I have not even looked at them. This does not inform me as it is so far removed from 
the content or manner in which we teach. I use the benchmarks to support my own 
professional judgement and I cannot deem the results of this as accurate as much 
was too difficult or presented in a very poor way for the stage of the children.  
 
To date, we have not utilised this data as it is in a basic format at the moment. We 
have other data which is useful to use for pupil progress and identifying next steps.  
 
My biggest concern is that many pupils were simply guessing multiple choice 
answers, therefore resulting in the data being unreliable as it is not showing their true 
understanding or ability in the tests if they are able to guess the right answer. I do 
not feel the results will provide more evidence or information which is already being 
provided through class formative and summative assessment. 
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Haven’t been able to work out how the data will be of any use. 
  
The data has been of no use and will not change my professional judgement.  As 
already stated, some children guessed an answer so if I accepted this data as 
reliable I would be moving on to an unsuitable next step.  Some children accidentally 
double clicked so missed every second question and this will have a huge impact on 
the data.  Some members of staff did not see any of the assessment so would not be 
able to comment on the data.   
 
EDINBURGH 
Didn’t inform me or their teacher of anything we didn’t know already know about 
them.   
 
Not helpful as so many children guessed answers and the guesses were correct 
therefore tests results do not reflect their true ability.    
 
The Literacy comprehension section about Hummingbirds was very especially poor - 
one question had nothing to do with reading but more general knowledge e.g. 
another word for beak being a bill. Finally, both tests were far too long for this age 
group - unnecessarily long and very boring to administer. It was quite possibly the 
worst experience of my 24 years of teaching and goes against everything that is 
good Early Years practice. The fact that these tests were seen as appropriate for our 
youngest children is really worrying and makes me question the professional 
understanding of those that made this decision. Shame on the Scottish Government 
for putting our children and staff through it.  
 
This is the part I am most confused by as I really don't know what the results tell me 
or how I would begin to use the results of this.  The last thing we want to do is have 
class teachers spending hours poring over the results and trying to work out the next 
steps for the children when they probably already know where they need to go.   
 
There were no shocks or surprises with regards to high, medium and low so in 
essence the tests have told us nothing that we didn't know already.  Overall I really 
don't see the point in these tests. 
 
Not at all useful- complete waste of everyone's time. 
 
High and medium seem quite arbitrary - 2 children classified as different despite 
getting same questions wrong. Less information about phonological awareness than 
pips. No information about written skills. 
 
Assessments did not add anything new to the teacher's own professional judgement. 
Not really any great surprises. Fee we are already able to identify pupils’ next steps 
based on current use of assessment and moderation in school.  Therefore not too 
sure if this is a layer of assessment that is really needed and is useful. 
 
There is a 4-page document for each child and each test. Not exactly user-friendly.  
As I've just finished them I've not really collected the data yet, I'm hoping there is 
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some nice page-to-view kind of thing where I can see an overview of the whole 
class. 
 
Nope. Very little meaningful data. High, medium, low doesn't give me what I need to 
set classes.  
 
The tests ask a child one question to cast judgement on whether they can or cannot 
do something - all this tests is that one question, but it is used as a clear cut 
measure of their ability. A vast number of the children performed significantly 
differently to their actual ability level, so the tests provided little to no meaningful 
data. 
 
The data is totally unreliable and cannot be used to indicate children’s levels in any 
way, shape or form. Because the questions were too difficult, children were simply 
guessing. They had no idea what they were guessing. I know because I was with 
them. I have not used the data to inform children’s attainment levels at all. And yet I 
have to enter it into our tracking system. A total waste of time.  
 
Having completed these tests, I now have my children divided up into 3 categories – 
high, medium and low. This is a very simplistic way of outputting this data. Previous 
standardised assessments I have encountered have given me an actual 
standardised score which provides much more detail about relative performance 
than ‘high, medium or low’.      
 
Having watched the children complete the tests I also have no confidence in the 
validity of the assessment of any of those three categories. Out of our 54 children, 
not one child came out as low on the numeracy test, even though some of them only 
gave a handful of correct answers.  
 
This assessment does not in any way support or marry up with the detailed 
understanding that we have developed over the past year of the strengths, 
challenges and support needs of our children.      
 
The only conclusion I can reach having watched this process from beginning to end 
is that these tests have been set up to give a deliberately vague picture which 
broadly supports the idea that the attainment gap is closing.      
 
I cannot use the data from these tests to support my teaching in ANY way. It does 
not provide reliable information on any aspect of my children’s learning or 
development. Their response to any question on this test is equally likely to be the 
result of guess work or confusion than it is any indication of their skills or knowledge 
in that area of the curriculum.      
 
If this process is to continue next academic year then PLEASE take the time to allow 
experienced Early Years teachers to feed back on the testing before it is finalised 
and PLEASE listen to what they say. We are not simply trying to make it easier for 
our kids so we look good (the results of this process make my teaching look 
fantastic!) but we are keen that a process which is so demanding of time, energy and 
public money should provide usable, valid data which supports the work we strive to 
do.    
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The current reporting system is not much use as we have no real data to look at to 
compare with last year to see our progress. I know that this will change next year but 
this year should have been clearer on how we can actually use the reporting system.    
 
The results are far more inaccurate then those of previous assessments as the 
questions on all assessments gave children too many opportunities to select any 
answer without reading the questions.   The next steps are not really any use with 
such an assessment as the results are generally inaccurate.  
 
Not useful at all! One of our support P7 learners, who has to count his fingers to 5 
came out as medium in the numeracy test. We have no low learners in P1 according 
to the results in numeracy, not at all accurate!  I am appalled to have had to spend 2 
weeks using these tests with P4 and 7. As a Support for Learning teacher it goes 
against everything I hold dear in trying to be fair to my pupils and provide work at 
their standard.  
 
Not at all. Multiple choice meant that many pupils guessed the answers and scored 
above their ability. Not useful data at all. 
 
Not known yet. P4 and P1 horror stories and not accurate of our learners.   
 
Not sure how useful or reliable the data is!  
 
Reports and data already submitted before testing complete so no use to current 
teacher to assess level for SEEMIS.  
 
Data has mostly been in line with professional judgements made by staff. It would be 
helpful if all of the reports could be downloaded as some can only be printed. It 
would be helpful to have an indication of the question that the child was asked, 
particularly in Maths and Writing as previously teachers have had access to this 
information when carrying out other standardised assessments.  
 
Completely useless in terms of CfE. Identified one or two areas of interest but 
nothing significant that we were not already aware of. The feedback has not had any 
impact on my learners’ targets or my professional judgement. How could it when 
there is absolutely no link with Es&Os or benchmarks? I question how much money 
has been spent to create these meaningless assessments not to mention the 
additional pressure put on young people. Whilst I teach in Secondary, I really do not 
understand the thinking behind assessing 5-year-old children in this way. What was 
the rationale? I do not know a single member of the teaching profession who sees 
anything positive in these assessments.  
 
Not at all. We still use our own assessments to set classes. 
 
I found it very unhelpful to only receive feedback on if pupils were ‘low, medium or 
high’. I would have just preferred to get a score and a breakdown for each pupil. It 
felt like a waste of time to only be told low, medium or high. 
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Have yet to see the data as at the moment has only been shared with management 
and support for learning.  
 
SMT dealing with this aspect so have not seen anything so can’t comment. Pity 
really seeing as it would impact final year levels. 
 
We have not yet seen this. I hope there will be a breakdown of each question, 
alongside the standardised score.  
 
Invalid data. Personally, I think it is a complete waste of time. We would be much 
better using assessments we conduct regularly in our own settings and value 
teacher judgement. We are skilled professionals who know our children very well 
and our own assessment data is more valid. Some children were guessing answers 
and guessed correctly so it’s meaningless. Children’s dates of birth will also affect 
these results so a younger child may appear more able than an older child when in 
actual fact this is false.  
 
Very difficult to access data and analyse it. No way to quantify and compare results 
at all. Too general. Not enough detail about questions asked. No way to generate 
diagnostic results to view trends and analyse specific results and outcomes for 
pupils. No idea what high, medium or low refers to and how to use it within teaching 
and reporting. Would need to spend hours looking at the data to help identify next 
steps and also unhelpful for judgement on the achievement of CfE levels. Doesn't 
support and enhance professional judgement at all. 
 
Since it has been done so late in the school year the data won't be as useful for the 
class teachers to inform planning and extras steps. We would prefer to test primary 4 
and 7 children earlier in the year then use the data to support learning and teaching. 
 
As a practitioner who loves nothing more than analysing data and identifying next 
steps in learning, the SNSA is the most useless pieces of assessment data I have 
ever come across. When I tracked individual learner results, it was clear that scores 
DO NOT reflect the abilities of all children. Children who had not yet learned content 
were scoring highly as they had randomly guessed the correct answer. In addition to 
this, children were asked different questions. How is that data comparable? It quite 
simply is not and makes a mockery of our whole assessment process. An open-
ended approach to the questions would make this data useful and relevant. An 
unreliable and arduous process. Highly disappointing.  
 
I would like to receive a standardised score as our data from previous years is 
focussed on standardised scores. I found high, medium and low a bit vague and the 
4-page report for each pupil was helpful but almost too much. Somewhere in 
between would be better. 
 
Tests did not reveal a lot as it was unclear whether high medium and low referred 
only to our class or to a wider area e.g. local authority. Also, multiple choice meant 
that a number of pupils were able to guess the answer and received a score that was 
in no way reflective of their achievements over the course of the year. Formative 
assessment info was much more useful in informing judgement on achievement of 
CfE level.  
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FALKIRK 
Not yet got the results but regardless, the management team will intervene and 
interpret the data without seeking professional judgements from staff.  
 
Data seems fair in terms with children’s abilities, however a few performed highly but 
this is not shown in class work, could be guessing or they liked the format of test? 
 
The SNSA data will be useful for passing on to the children's P2 teacher however 
they did not tell me anything I did not know about my children from my own 
assessments, observations and from working with the children every day.  
 
The results of the SNSA did not inform my professional judgements I had already 
made them and they did not need to be changed from the information.  
 
Didn’t find low medium high very useful.  
 
Some usefulness but when we are told to differentiate learning and are provided with 
standardised tests, how much is it to be valued...really? 
 
This has not supported my professional judgement. I learn more about my pupils 
through my own assessments and observations. 
 
I have not seen the results yet as they were only completed on Friday. I do not 
believe they will be worthwhile in providing me with more reliable information than 
my daily observations and continuous classroom assessments. 
 
The data is useful in as much as you can see any patterns or areas of literacy and 
numeracy that need revised/covered etc. There are flaws even in this area however - 
children guessing, rushing, feeling pressure. 
 
There is not really a great deal of information in the reports.  Correct or incorrect only 
tells you the type of question that they got wrong and the line of Low Medium High is 
just that.    By analysing each question, you could identify next steps in learning but I 
don't think it helps to decide whether they have achieved a level or not. 
 
The reports generated are not very useful. I have found my own assessments more 
reliable.    
The data only confirms our own professional judgement of where the children are at, 
next steps were totally dictated by the narrow focus of the assessment; and totally 
irrelevant where individual children underperformed due to stress, boredom and 
frustration. 
 
Results do not match what children are achieving in class-complete waste of time for 
pupils and lots of staff. We used to do CEM testing in P1 which was a more accurate 
assessment and child friendly assessment in numeracy and literacy which pupils 
enjoyed and teacher found very useful.   
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Only just started to analyse data in school.  The high medium and low doesn’t really 
give you a true indicator of ability.  In administering tests many staff felt the 
assessment should start at low and work its way up rather than start on the middle. 
 
I have had no information on what the results mean or what the low, medium or high 
levels refer to. The results, at the moment, don't tell me anything.      
 
The results have confirmed my teacher judgement as my children came out where I 
would have expected, there were no surprises in results.  
 
The data provided for my P1 students told me nothing new.  The 'dot' indicating high, 
medium and low largely matched with my own teacher judgements and other 
assessment data gathered throughout the year. I feel that there are less 
cumbersome, more child centred ways of gathering this sort of data and am not 
overly impressed with the new assessments.  
 
There appears to be very little data of any use from the learner reports. All we were 
provided with was an indication of what level of question difficulty each pupil 
attempted. This has not made any impact on identifying next steps, I would like to 
see the level of information to be far more useful in future.  
 
I felt the Writing assessment did not help to evidence a child's level.  
 
This year the results only show low, medium and high. Most pupils came out as 
expected. 
 
There seems to be a huge breadth of ability in the bands of categorisation.   This did 
not add to my understanding of learners and their ability.  
 
I don’t think the reports are very clear. Quantitative data would be useful. Clear 
guidance on what High, Medium and Low scores mean who also help.  
 
 
FIFE 
Feedback is actually quite generic. So not useful.  
 
Simply not very.  
 
Not at all. No surprises and the level of questions is meaningless. 
Not available yet. Lots of children guessed so not sure how accurate the results will 
be. 
 
Data has not been shared with me as yet.  
 
No idea. Had no input on how to use the data. P7 data seen as having no value so 
it's been a waste of time.  
 
No idea of results but cannot take them seriously anyway after watching the way in 
which the test was taken.  
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No idea!  No training!  Haven’t finished the P1s yet.     
 
As a teacher of 30 years, ASN/ support for learning for 12 years, I found the 
assessments pointless.     
 
I am a fan of standardised assessments and felt that Fife had it right with PIPs and 
AfE.  Not perfect but I could sit with a P1 while they were doing there 20min 
assessment and pin point their strengths and learning needs. 
 
Still trying to interpret results and download results in an easy to access format. 
Spreadsheets are wide and difficult to read. 
 
The feedback was good and detailed but doesn’t necessarily tie up with benchmarks 
or the language of CfE. 
 
Promoted staff have not released the data to class teachers so   a) can't use data to 
support reports b) pupils got no feedback therefore exercise pointless. 
I did not find the P1 data useful in providing summative or formative information.  It 
was not rigorous enough for the former nor diagnostic enough for the latter.  
 
For me, the assessments were conducted too late in the year to be of full use. The 
data I was given was on an individual child basis and so was difficult to correlate and 
make judgements on for the class. 
 
Not linked closely enough to benchmarks to help provide reliable data.  
 
Confirms my professional judgement was spot on. Really hasn’t given me any more 
insight than before the test other than confirming I had assessed them myself 
accurately. Overall a waste of time and only suggesting that teachers’ judgement is 
not trusted.  
 
GLASGOW 
Not at all. Doesn't tell you anything we didn't already know about our learners.  
 
Children who couldn't read the passages or got lots wrong came out scoring as high 
on the scale. Something far wrong with that! 
The children weren't all asked the same questions therefore more difficult to use as a 
tool for next steps.      
The results haven't surprised me but reinforced what I already know about my 
children's attainment. 
  
I asked to see the results of assessments. There is a wealth of information but I've 
asked to speak to someone who went on training about the best and quickest way to 
use the detailed information.  
 
I did not gain any further insight on my pupils’ progress. It confirmed everything I 
knew and had already had evidence of through consistent formative assessment and 
school summative assessments.  
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Quick reports. But some not reflective of other assessment carried out and my 
judgements as their teacher.      
 
Cfe levels clearly unclear - not matching up to benchmarks. Lack of consistency and 
waste of time.  
 
I haven't had the chance to go into detail yet but some pupils who are not achieving 
First Level in class are doing well in the test and vice versa able pupils are making a 
lot of mistakes.  
 
The data results were hard to decipher. SNSA failed to explain what the levels are. 
You have to really drill down on each student to get a full understanding.  Not very 
manageable.  
 
Not been useful to me and I don’t think P1s should be put under pressure and stress 
of a test.  
 
Still to be confirmed. Not sure that it will provide any information not already 
identified through ongoing recording and monitoring system within the class setting.    
 
Formal assessments like these seem to be in direct contrast to what children at early 
level are familiar with.  Formative assessments and observations made during play 
based learning are less time consuming and can be equally useful and effective. 
 
So much time has been set aside for the administration of the assessments that we 
have been unable to take the time to scrutinise the data. We have learned that there 
may be value in assessing P4 and P7 children around October time and using the 
data from their assessments to determine next steps in planning.  
 
We have still to be given feedback from management on the data provided but from 
speaking to the teacher who carried out the assessments I've been told that the only 
information received was that the children were able to answer easy early level 
questions or hard early level questions. 
 
These tests didn’t tell me anything new. In fact, many of the results can be 
considered invalid as the children simply guessed answers or clicked to the next 
page without answering which in turn gave them a ‘low’ score, instead of directing 
the children to an easier question.  
 
The information is not widely available.  
 
Not received any SNSA data. 
 
The results were eventually given to me, (the class teacher) about 5 weeks after the 
pupils sat the assessments. Even then it was at my request as I had to discuss their 
progress at a tracking meeting.  I’m not sure if I received all of the available data, the 
printouts I received were simply colour coded to indicate if pupils had a high, medium 
or low score. I did not find that particularly useful. I do not even know what 
percentage matches each category. I would have preferred actual scores or 
percentages. The information I was given did not refer to strengths or weaknesses in 
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any way. Nor did it break any marks down into particular skills. It would be 
impossible to formulate next steps from the information I was given. From my 
tracking conversation with HT, I was led to believe that high or medium (yellow/ 
green on printout) meant pupils were on track for second level. Low (red) meant they 
were not. This did match my professional judgement of how my pupils were doing, 
but the vagueness of the information was really not useful to me at all as a class 
teacher.   
 
The range of ways to assess children's learning as individuals is better reflected in 
the many different assessment methods used in the classroom. The SNSA data may 
help inform learning for the next stage of learning - but closing the attainment gap 
would only continue to improve when funding is targeted on learning resources and 
additional staff, not testing of children under 11. 
As a professional these stats are simply for the bosses to use for their own benefit. 
These were not created for the benefit of the children who should ALWAYS be at the 
core.  
 
Does not provide accurate data. Many capable children clicked anything to get it 
over with as they were bored or copied a friend. Next steps more reliable when taken 
from professional judgement and evidence build up consistently over time. One of 
random assessment does not provide reliable information. 
 
The SNSA data has been completely meaningless in providing information on the 
children. All of my children achieved the level I thought they would. I therefore spent 
6 weeks on forcing children to complete assessments which were too difficult and 
demoralising.  
 
Very little. It is more meaningless numbers.  
 
Children that came out as low were pretty much expected to.    
 
A lot of the medium/high results I didn’t agree with as I think the children just got 
bored and began to click anything. They perform better in class.    
 
Not used yet but teachers would have been able to predict where the children would 
struggle/ excel without the need for the SNSA. 
 
SMT have not shared data with staff yet.  
 
Would have been more useful if carried out earlier in the year. 
It wasn't useful at all. The assessments carried out during the year and my own 
professional judgement matched the information these assessments provided. It 
seemed a lot of work and stress for staff and children for no reason when we already 
had the information it provided. In my professional opinion there was no benefit to 
the p1 children I teach and goes against the way we deliver the curriculum in p1 i.e. 
play based learning.  
 
Not useful. No feedback has been given. 
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These tests do not provide any data that the class teacher does not have access to 
through normal ongoing assessments 
 
It has not informed practice in any way. It was a waste of time and given teacher 
professional judgement about where children are, and the test not being directly 
linked to class learning, it was not fit for purpose.  
 
A waste of my time and the children's time.  Still to do maths which I believe is better 
but the results will have no impact as far as I’m concerned.  So angry about this.   
 
I have a secure grasp of my children and their levels and therefore I didn’t find the 
data necessary.  
 
We have not been given SNSA results. 
 
The data provided was not useful at all. It stated ‘high’ or ‘medium’ for all children in 
my class however some of these children are not on track to achieve early level, so I 
do not understand how they can come out as ‘medium’ in the testing. Totally baffles 
me. I do not support these assessments. They need to be modified. They are 
stressful and unnecessary for 4 and 5-year olds. Teachers would NOT be able to 
carry out these tests particularly in an infant classroom whilst coping with the day to 
day demands of teaching.  
 
HIGHLAND 
Owing to timing the children were being asked to complete maths they had not 
covered during the session yet.  
 
I had no surprise in my results.     
 
Obviously as these re new there is no recognised standard to compare with.     For 
p1 the reading as far too hard for them and several were noticeably worried, even 
though we made it a game and fun. Most of the answers to the reading were 
guesses which were often correct thus, I believe, not true results. 
 
Absolutely useless. My own professional judgment is a much better reflection of 
where my children actually are in their learning. I am not using the results to help me 
plan my next steps. A huge waste of teaching & learning time.  
 
SNSA provides no more information than I can gather myself in a child friendly way. 
Children did not enjoy the test and the results have not impacted my 
classroom/teaching.  
 
Nowhere near as useful as sosca. 
    
Pupils only come out with low, medium or high. How high is high and how low is low? 
Unfair to use as reliable as the assessments don't seem to have been administered 
the same in any school.  However, we have now had the secondary school asking 
for results and wanting individual reports for our P7 pupils. We have not done this 
due to the massive workload of downloading 3 pages for each assessment for 40 
pupils!!! This year we are very glad we have other evidence and confident teacher 
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judgement in our primary school but it is worrying pupils may be 'set' using this data 
despite our protests.  
 
Helped with achievement of a level but that was all. Next steps could’ve been (and 
were) identified in other ways.  
 
Not sure as no-one has told us how to analyse this data thus far.  
 
There is too much data.   
 
Because not all were asked the same kind of question did not feel could use data as 
well for comparisons.  Did not feel these were as responsive to pupils getting 
right/wrong. Difficult to know the reliability of them - easy to guess and do well.   
Feedback was detailed, but as we did not have a record of the wording of the actual 
question posed, it was not as useful as it could have been. Could the actual question 
posed be noted, along with the feed-back, to make this more useful? 
 
The data may be useful if it was easier to actually see the whole group without 
having to print off huge amounts of pages.   Overall, given the amount of time taken 
(our ASNT had to be used to test 40+ p1 pupils), these tests are an incredible waste 
of time and teacher resources.  
 
Not particularly. Especially so for P1. Children who teacher knew weren't achieving 
Early Level came out as medium. Teacher judgement a lot more reliable alongside 
benchmarks and pupils’ work. The PT has also spent quite some time collating 
information- reliability is questionable. 
 
INVERCLYDE 
I have had no training at all from my SMT or LA regarding SNSA although I have 
requested it.  Consequently, I have no information about the learners as I do not 
know how to access this and don't have time to find out how to. 
 
So far, I have only had a report which confirmed my pupils as low, medium or high 
ability, which matched my own professional judgement. I have not yet been shown 
how to access the more detailed reports, and would I really have time to read them 
all anyway?  
The data provided by these tests are skewed. Children have a chance of guessing 
answers and obviously have a chance of being correct although they have no idea. 
This resulted on one of my most able children having the same test score as one of 
the least able children in my class. I have many other pieces of information, tests, 
etc. which support my professional opinion. For a few of the results, my opinion does 
not marry up. The guessing element meant that the branching questions were not 
ability appropriate. Children guessed and luckily clicked the correct answer. This 
meant they were continually faced with questions far too difficult for their ability.    
 
The report with next steps could be useful for planning next steps but in the real 
world, when do we have time to collate this information in order to use it 
appropriately for supporting individual learning?   
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I feel really strongly against these tests. We are using a standardised test for non 
standard children in order to provide nothing but league table data. It goes against all 
research into the fact that children need play to develop. Valuable teaching time was 
lost due to the time taken to test. It put children under unnecessary stress. There is 
also no way of regulating how much support is given by each school/ class/ 
authority.   Let children be children be children. Allow teachers’ time to teach. 
 
Told us nothing that we do not already know from our own assessments. EIS should 
boycott them, yet another total waste of teachers’ time. 
 
Tells me nothing. Do the results show how long they could pay attention? If they can 
use a computer? If they can follow instructions? That's before the literacy or 
numeracy content- only observations & professional judgement can give us a true 
baseline at early level. 
 
I would've preferred an easier to read report as it took some time to read and 
evaluate.  Again, no clear reference was made to progress within CfE level.   Since 
different questions were asked of different children, it was perhaps less meaningful.    
 
Not telling us anything that our own judgement through our internal school 
assessments hadn't already told us. Massive workload issue for PTs in analysing 
how pupils have done in the tests. In general yet another needless increase in 
workload for no reason at all, the Union should instruct us to boycott them. 
 
MIDLOTHIAN 
The high, medium and low scores have not been explained. Is high above what is 
expected of children of that age etc? 
 
Not at all useful. Nothing to compare them to. Children not managing skills in the 
assessment that I know they can do.  
 
Disappointed in the data received following the SNSSA Assessments.  Yes, it was 
good to have the results right away but the data that we previously received following 
GL assessments was of far better use. GL assessments have Reading ages and 
was able to highlight possible SfL issues.  I felt the SNSA data was not specific 
enough to each child and the general comments given for each assessment were 
not always fully reflective of the pupils’ performance in the assessment.  
 
I don’t think the data gathered tells me very much about my learners. I knew most of 
the information already. 
 
MORAY 
NO training has been given in use of SNSA.  I'm shocked that an in-service day was 
not dedicated to SNSA by the Scottish Government.  At least with PIPS analysis, 
value added could be quantified.  I don't know where to start with SNSA.  Also, even 
downloading each individual result is VERY time consuming.   
The numeracy test was better at setting next steps. I felt I couldn’t use much of the 
literacy data reliably as it had no comparison to the early level standards that are 
reflected in the benchmarks.  
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The majority of results matched my own professional judgement. 
 
Really poor. Very difficult to use to assess a level. Only use is to identify class 
strengths and weaknesses. 
 
NORTH AYRSHIRE 
As only giving high/medium/low it’s difficult to really see levels.  Very time consuming 
to analyse individual children.  Will require teacher training to update all staff. 
 
P7 teacher was not surprised at the individual results.  She was able to see areas 
that all children found difficult. However, we feel the timing of these assessments 
would be better near the start of the year to help the teacher decide individual targets 
for each child.       
 
We have children in our school who are capable but do not cope with digital 
assessments. Their assessment results do not reflect their ability.  Our teachers use 
both summative and formative assessments to help guide their judgement. We are 
using the benchmarks to guide us with achieving a level. 
 
Some of the data is useful although I have been able to interpret it more accurately 
because I observed the children closely while they were completing the 
assessments. E.g. I know that one child scored 'high' because of an unusual amount 
of lucky guesses on questions that I knew they hadn't understood! I also feel it is vital 
that all the assessments are carried out in the same way. From various discussions 
with other staff this has not been the case. Should the children be guessing if they 
don't actually know an answer or should they click next? Should they be allowed to 
attempt the questions if they haven't been able to read the text? This all has an 
impact on the data produced. 
 
We have been told to analyse the data but have been given no training on this.  Our 
PT is going on the data coach training as no-one is volunteering for it as it looks to 
be a mammoth task as no-one has explained what the data is for, where it is going, 
what we've to do with it as I know what the children in my class are capable of or not.   
 
I received my data today, incomplete, and some duplicated in a large bundle that 
doesn't endear me to look at it as there are many other things that I have to do; 
marking, P7 graduation, student, WTA negotiations, reviews and target setting, 
transition with 2 schools, to name but a few.  My report cards and learning 
conversations are complete so this information is not adding anything and I wouldn't 
be interested in reading this if a class were passed to me that had just sat it. 
 
NORTH LANARKSHIRE 
Not useful! Teachers know their children! One of mine who is extremely bright and in 
my top reading group was bored and was guessing answers because he wanted to 
get back to class to complete his task, came out low. Another of mine who is in my 
need of support group, worked her wee socks off but also made some lucky guesses 
and came out high! I cannot and will not use these results to determine my work with 
these children, I encourage and challenge each child to their full capacity but I also 
want to see them confident and engaged not bored and demoralised. 
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Many children became anxious / frustrated and gave up / just clicked buttons so the 
assessments were complete.  This will therefore not give an accurate picture of the 
child's abilities.   
 
I am not sure if they are going to tell staff any more than they already know. 
 
The tests were lengthy, time consuming and did not tell me anything I didn't already 
know about my pupils. The assessments I already use in class were far more useful 
in providing reliable information I need on progress and next steps for my class. I feel 
this is yet another drive for data which does not take into account the individual 
needs of the learners. 
 
Not relevant. Find class-based assessment more realistic and effective than stand-
alone assessment piece. 
 
Need to assess how useful data is and act on it appropriately to justify time spent on 
them, alongside teacher judgement and daily assessment in the classroom. 
 
PERTH & KINROSS 
No time to analyse data so pretty useless!! 
 
As a small school, much of the data is not relevant or useable by us. I simply don’t 
have the time to look through such an abundance of intricate data. Who does? Just 
more work for us to do with very little gain.  
 
The feedback was useful, but would have been far better if the clearly matched up to 
the benchmarks. In some ways there was far too much detail in the feedback. 
 
For the majority of children who have an ASN and find accessing the curriculum 
difficult on a day to day basis the results were generally as you would expect.     
However, for the middle and upper groups of learners the results seemed to be all 
over the place and didn't truly reflect their ability across the three areas being 
assessed. When we looked and compared the results across this large group of 
children, we started to question the scoring or the assessments; for example, pupils 
who got the majority of low to medium questions correct but made mistakes in the 
high-level questions were scored lower than pupils who got fewer questions correct 
overall but the ones they did get correct were classified as high. Our teacher 
judgement in this case was that the majority of the pupils in this second category 
(low overall score, questions correct in the high category) were likely to be guessing 
the answers as in class they would not have been able to answer that level of 
question without support.  
 
They don’t seem to match benchmarks and are limited in coverage. It’s a tiny 
snapshot in whole-assessment evidence. It does show gaps but would this 
encourage ‘teach to the test’?      
 
Across school/Scotland there is a huge range of support or lack of for children 
undertaking- how can judgements be made reliably if one class got lots of support 
while another got no support?  
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The findings confirmed my judgements in most cases but not all. The writing 
assessment doesn’t actually assess extended writing as I expected so not sure it is 
of value. I have not used the results in my report writing.  
 
Good to look at but so far from CfE that it hasn't influenced teaching. Day to day 
AiFL and moderation in school does that. Reports from SNSA filed neatly, which 
means they don't get used.  
 
Computer print outs given to me by management were "interesting" and not 
reflective on their abilities and what they had completed in class. 
 
The information has been of no use at all at early level. The majority of the children 
came out very well - much better than I would have anticipated. Some of the children 
who came out high, in my opinion, were not secure at early level. I felt the 
assessments were an unnecessary burden on the children and staff, and didn't 
provide any real information on progress.  
 
Time-consuming to print out results.  
 
In a way it confirmed my professional judgement for most children but there were too 
many that I would say wouldn't/ shouldn't have come out high if you look at the work 
they have been producing over the year. 
 
RENFREWSHIRE 
The data provided is vague. Having used GL assessments previously the information 
from GL is more informative and allows the measuring of improvements and use of 
the information to plan future learning. 
 
Not had results through yet but I am sure they will have no impact on my next steps 
as I felt the questions and task were irrelevant and not what I would use to measure 
my children's ability.  
 
Don't even have the data and don't know when we'll be given it or what the results 
will look like!     
 
I’ve not seen the results yet although SMT have still to attend training on how to 
analyse data.  
 
Due to the timing of assessments the information is irrelevant. I have so few teaching 
weeks left with P7. 
 
I have E&O's and benchmarks along with my own professional judgement. These 
ridiculous tests have provided me with no useful information.  
 
Doing the assessments as a cohort in May for P7 has not helped me in any way. I 
have already completed all transition paperwork, had conversations and identified 
areas of concern for pupils. By the time the results are analysed and digested, there 
will be no time to effect change and I cannot see the high schools making use of the 
data.  
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Unknown but I suspect that the data received is not fully representative of what the 
children are capable of. 
  
The results told me nothing that I didn't already know! 
 
I feel the testing has deprived my students of valuable learning time in a term that is 
already jammed full of other activities and events.  As far as next steps are 
concerned it didn’t tell me anything I didn’t already know.   
 
At P1 stage not at all. My HT is pleased with results, however, there are some 
children who scored well whom I will not be presenting as secure at Early Level.  
 
Data merely supported progress information that had already been collected by 
myself. In a few instances data was incorrect, highlighting pupils as better than they 
actually are, as they had correctly guessed questions on passages they had not 
been able to read themselves. 
 
I have been sent a link to access Seemis for the data now that my children have 
finished the tests (29.5.18). Again, no information about what I'll see or how to 
navigate the information. It will be interesting to see how the data, in whatever form it 
is, tallies with my knowledge of the children.  
 
The data was not a true reflection in any way. One child in my p1 class with severe 
learning needs had great difficulty with the numeracy test and could only answer 2 
questions correctly but came out as medium level in the results. 
 
SCOTTISH BORDERS 
Only get low medium high.   
 
Detailed result table is great but interpretation is not easy.   
 
Difficult to use as it is only a snapshot of a child’s learning.  
 
We are all still very confused by data.  
 
We have not done this yet. Not sure when we will get the time to do this. Summer 
term is so busy with other things that we may not get around to it.  
 
P.7 data useless to primary staff as they are moving on to high school.  Management 
need to analyse the data or the whole process is a complete waste of time. 
   
It hasn’t been and while it may be viewed as a management tool it isn’t likely to be 
accessed or used by classes teachers.  
 
The training phase 2 looked at sample data for Literacy. I am yet to see any data 
pertinent to Numeracy for any sample or for my cohort of students.     From the 
training day and the level of detail for the Literacy papers, I welcome and look 
forward to seeing the results for our new S1 cohort so that planning can take place 
for moving them forward when they arrive in August.  However, given that we are 
now in the last 3 weeks of term, this information is currently not available, and now 
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seniors have returned from exam leave to start new courses, there is no time to do 
the detailed analysis required. Protected time needs to be given over for Primary and 
Secondary staff to analyse results together to move the future P7 cohort forward in 
readiness for S1.  
 
Scottish Borders only did the phase 2 training last week. Phase 1 training was 
cancelled.   
 
I do not feel that schools have had enough time to give this new initiative the 
credence that it needed.     
 
I understand why S3 are tested but this is at exit of cfe and interrupted the National 
courses which started for us in S3 and ultimately will not impact on the level of 
learning for most.  End of S2 would be a better time so that work could be 
undertaken to address issues before National courses start. Our Nat 4 students can 
have a calculator for their Numeracy Unit but it is not allowed on the Numeracy 
assessment. Would be interesting to see if using a calculator made a difference to 
these students. Why not have a trial with a calculator? Also, some students can do 
the calculations but not cope with the language around the question. Why not trial 
the same questions stripped back to see if language is the barrier?  Having a 
multiple-choice tick box test does not tell you what a student can actually do. 
  
I haven't had sufficient time or training to do this properly. 
 
Nowhere near as good as what I already know about my kids. 
 
Interesting but assessment already ongoing in class is more useful for benchmarks 
and cfe levels. 
 
They provided nothing that our school didn’t know already.  
 
My class is still being withdrawn to sit the tests and I have had no feedback at this 
stage. 
 
Quite useful but I feel that the NGRT and PTM was also reliable and identified next 
steps in learning at both group, class and individual level. 
 
We already have assessments to give us summative data for planning next steps.  
 
These are not useful in literacy as they do not tie in with the end of level benchmarks 
and are not user friendly for P1. 
 
Haven’t seen the results yet! Will have to look at them alongside progress in maths 
and English too! Over testing for what purpose?  
 
SHETLAND 
With the literacy assessment, I felt it was not so cut and dried. I felt the increase in 
difficulty with the questions for my less able readers was not gradual enough and 
therefore their strengths are maybe not fairly represented as they had answered a 
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question which was just beyond their reach. Maybe the literacy could be 
reconsidered for next year, some random questions which could be more focused. 
 
SNSA data has told me little about my pupils that I didn't already know. It is an 
expensive and time-consuming way for me to learn nothing new. It adds a great deal 
to my workload but not a lot else. Besides this, different pupils got different questions 
at different levels at different times so it is worthless as a standardised assessment. 
 
SOUTH AYRSHIRE 
Currently I have found the data not very useful as it is very generic, however I hope 
this changes after the first year and they are able to tweak them to challenge or 
support children more. 
 
I did not find the assessment information useful, as I knew from classroom learning, 
observations and assessments the progress learners had made. Also, several 
children randomly guessed and selected the correct answers resulting in them being 
identified as ‘High’ whereas they are in fact in a support group for reading. 
 
Not been given the opportunity yet to look at data. 
 
SOUTH LANARKSHIRE 
Could have obtained data from teacher judgment without putting young children 
through such a demanding task. 
 
Yet to be determined. There is an abundance of data available to me, but no time 
earmarked for me to access the data for each student and draw conclusions. I also 
wonder practically what use it would be to me when I have no knowledge of the 
questions asked. 
 
Some of the reading assessments required pupils to have fairly niche background 
knowledge to be able to access the key ideas of the text. Not all children, for 
example, will know what a tsar is and be able to understand a passage about 
Russian history. 
 
Data does not support teacher judgement at all. 
 
My knowledge of the child and ongoing assessment of the child is a more valuable 
and reliable source of information to inform next steps. Using benchmarks to assess 
classroom activities/tasks is a good tool to judge achievement of a level. I was very 
concerned in the Literacy assessment that even though a child could not read a 
given passage, they could select a correct answer randomly ~ not an accurate 
picture of their understanding. 
  
This data in my opinion is invalid because it did not reflect the same results as the 
other many assessments or the teachers’ judgement. 
 
I would say that the information at P1 is not wholly accurate as there were a lot of 
children either guessing or skipping questions which meant their data was less 
valuable. I do worry that these assessment indicators or benchmarks might become 
more influential in planning therefore adding another layer of bureaucracy into our 
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planning particularly when we need to see progression at intermediary stages in 
between. 
 
It is difficult to compare such a small number of pupils (12) as a few did completely 
different questions from the rest.  
 
The individual reports are interesting when analysed however not all results were 
reliable as children who didn’t understand questions guessed correctly on numerous 
occasions.  
 
On the whole the data proved what I had predicted at my last forward plan meeting. I 
haven't had time or the required information to access and fully analyse the data. 
Another issue, p1, 4 and 7 teachers now have extra work in terms of analysing 
additional assessment data.  
The results surprised me as children who struggled with initial sounds and blending 
cake out as high and others who cope well with daily school work came out lower 
than expected.  
 
I have other data that I’ve collected over the year. I do not feel data has been 
beneficial to me as a class teacher. All children in my class came out as HIGH in 
numeracy when I know clearly that not all of my children are at the same level.   
 
Did not find these tests helpful at all. Needs to be some big changes to P1 tests.    
Multiple choice questions maybe not best practice either as some children who were 
guessing and choosing any answer were coming out as better than children who 
were trying hard (again, not accurate results). 
 
Having had feedback of the results from the HT, the SNSA results do NOT reflect the 
children's ability (especially the lower ability children).  It put them much higher than 
they actually are and this is very disappointing.  I will not use the results at all but will 
go with my own professional judgement.   
 
Merely confirmed what I already knew. Information came too late for report writing.  
 
The results made our very slow-paced pupils who use lots of concrete support i.e. 
cubes, number line, etc look comparable to our fast-paced independent learners.  It 
has not given a true reflection on the independence or progress of some.  
 
No use whatsoever.  Some of the children ‘achieved’ better results than their true 
ability would have predicted, just by sheer luck.    
 
Looking at which questions were typically answered incorrectly, it was clear that the 
questions were those that do not appear to tally with the benchmarks.  I know my 
learners and assess as part of all planned learning, so know what next steps I need 
to plan for for every group and individual.  
 
Fairly useful, however it didn’t tell us anything we didn’t know. It caused so much 
stress to some pupils that I don’t think it was worth it. If I was a parent of a P1 pupil, 
I’d have withdrawn my child from this.  
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Not particularly helpful as some children who we expected to score lower have come 
out high, not due to understanding but by ‘lucky guessing’ multiple choice answers.  
As mentioned many P1 missed out answers accidentally and so received a low 
score when we know them to be in the highest achiever’s category. 
 
We have had some surprising results from the data which we are reluctant to rely on 
(guesswork). The expectation from the p1 reading test was, in our opinion, too high, 
so we again are reluctant to base any predictions/achievements on this data. 
 
High/medium/low not very detailed. Children all answer completely different 
questions so cannot compare results between children either. Not useful data in the 
slightest.  
The data in some cases did not reflect the actual ability of the child as they were able 
to guess correctly from the multiple choice so they came out much higher than they 
actually were.  
 
Does not match previous assessment data and very difficult to interpret. 
 
We have already used the data to inform us of gaps in pupils’ learning that we will 
target.  
 
SNSA data has been of no use to me at all! It may have confirmed what l already 
knew, although some did come out higher due to their luck guessing the multiple-
choice answers!    
 
The actual results they provided were time consuming to access & really would 
require me to spent too much of my already over stretched time to read fully. 
Therefore, l wouldn’t bother to use it at all!   The whole process took much longer 
than was it worth. 
 
The evidence provided is not true reflection of where children are. Most of P1 came 
out high or medium, yet at least half couldn't read the reading material provided. Not 
a good way to move our children forward as most of them just hit a button or 
guessed. 
 
Not really looked at this in depth but the classification of the questions not related to 
the level.  
 
Is high level question, High for level, beyond the level  without knowing that hard to 
say where child is working at.  
 
STIRLING 
Not useful at all. Told us nothing that other school assessments can’t tell us and 
most importantly teacher judgement. 
 
No use whatsoever. Not even as 'part' of professional judgements. Nearly all had to 
be completely ignored during 'tracking and assessment' meetings as teachers knew 
results were not representative! All staff objected to 'having' to make the children 
take the tests at all, and especially as whole year cohorts, at a given time in the year! 
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Council and school doing exact opposite of all recommendations, despite this being 
pointed out to those in authority! 
 
Not really useful. The Class Teacher is best suited for identifying next steps. At best 
the SNSA data is a small and limited piece of the picture as to whether a level has 
been achieved or not. 
 
WEST DUNBARTONSHIRE 
As a classroom teacher I have not been given information about the results. 
I don't feel I can comment as yet as haven't seen results.  
 
I haven’t accessed these yet, and as I have received no training on using the tests, I 
had no idea that I could access them. 
 
Completely useless. The layout and the questions were not linked tightly enough to 
the benchmarks. In Primary 1 I want to know about the children's progress for 
phonological awareness, phonics, sight vocabulary, common words and 
comprehension. Our school-based assessment is of greater relevance for planning 
the next steps in learning. Furthermore, I am dismayed at the stress some of my 
young children endured, particularly with the literacy assessment. One of my young, 
confident girls burst into tears and despite reassuring her she was left very 
distressed. Completely unnecessary in my view.  
 
They have told me NOTHING that I don't already know and some poorer pupils have 
had lots of lucky guesses and have been banded as medium or high, which does not 
reflect their ability.   
 
They are a stressful waste of time which is taking away valuable teaching time. 
 
I'm not entirely sure how helpful the results will be. I have only seen some results 
and the children appear to have been given a "high, medium or low", but the 
description at the side seems far too vague. Also, as the test kept changing and 
adjusting for each pupil it makes it difficult to compare. Plus, as the tests were 
multiple choice, I know that some children 'guessed' their way through the test 
because it was too difficult for them.  
 
Data is useful if reliable, however I am reluctant to say that all children in all schools 
are receiving the same level of support within/across schools to complete the 
assessments.  Therefore, I question the reliability of the data for using for next steps.  
 
WEST LOTHIAN 
As a lot of children were guessing answers and getting them right, I do not think it 
was useful when pitched at this level. It could be useful if pitched at a suitable level 
to support professional judgement, but as we are being told to take a play-based 
learning approach I feel this form of assessment does not fit with that approach.  
 
We found our own in school assessments far more beneficial. We have worked with 
colleagues to develop our own use of the data as we did not find the training 
sessions terribly helpful. Why can't some of the results be on one A3 page rather 
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than over 18 pages? I can do this myself taking ages to copy paste and fiddle on 
excel but I shouldn't have to do this. 
 
The box graphs do not show you much as the children from professional judgement 
who need extra support and struggle with areas guessed and get the answers 
correct not giving us a true reflection of their level. 
 
Information is useful. As was sitting with each child and watching them complete the 
assessment. Many children guessed a lot of answers correctly. This cannot be 
judged from the data alone.  
 
Not particularly helpful - the benchmarks are a better indicator of progress. 
 
The data could be presented in a less confusing manner.   
 
The results were not a surprise however the reliability can come into question as 
some children guessed their way through. 
 
Data was not very accurate as some children who really struggle got lucky with 
multiple choice questions but as we did it with them we knew that they had just 
guessed the correct answer so not to take the results too seriously.      
 
It did not tell us anything that we didn’t know already from professional judgment. 
  
Not at all as most children guessed answers and at times these guesses were 
correct therefore not informing me on their actual knowledge at all. 
 
As mentioned above, I found in many cases that the data was unreliable. Staff 
administering the tests confirmed that in many cases where the pupil was unsure of 
the answer they simply guessed and in a lot of cases got the answer correct. I have 
assessed my pupils on some of the areas that they got correct in the SNSAs and 
found that their knowledge did not match what I read on the SNSA results. Overall, I 
think it is better to use varying assessments throughout the session to support 
teacher judgement instead of stressing pupils out with a lengthy, difficult and time 
consuming standardised assessment.  
 
Very haphazard as a lot of children guessed answers and got them right, which 
meant they were onto the more advanced questions. The tests are supposed to tell 
us what we don’t already know but some results were actually misleading due to the 
nature of multiple choice questions. 
 
I don't know how reliable the assessments are when the questions are multiple 
choice. Several of my primary 1 children came out at a much higher level than 
anticipated, then all other previous assessments have shown. 
 
Always interesting to analyse the data but a few less able children came out really 
well due to lucky guessing. At least I was able to see that that’s what it was by sitting 
alongside them as they were completing it. Even still, I would have known based on 
my assessment evidence in class.  
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The results did not give me any new information. They just confirmed what my 
lengthy teaching experience and professional judgement told me having taught the 
pupils for best part of a year. Not fit for purpose and a waste of 3 days good teaching 
time in my opinion. 
 
All the SNSA has really done is back up what I already knew.  Given a blank scale 
and asked to place my children on it I would have put them pretty much in a similar 
position. I don't feel it helped particularly with next steps because telling children to 
just 'have a go and choose an answer' tells me they don't know whether they 
guessed correctly or not.       
 
Time would have been spent far more effectively in primary 1 on active, hands on 
assessment with children rather than this computer 'game'. 
 
The data tells you very little right now as there are no stats behind this. We found our 
own in school assessments far more beneficial. We have worked with colleagues to 
develop our own use of the data as we did not find the training sessions terribly 
helpful. Why can't some of the results be on one A3 page rather than over 18 pages? 
I can do this myself taking ages to copy paste and fiddle on excel but I shouldn't 
have to do this. 
 
WESTERN ISLES 
Many of the tests were not a true reflection of the child's age or stage. Children were 
able to guess the correct answer without fully carrying out the task or showing any 
understanding of the question. 
 
Not given me anything I didn’t know.  Dismayed that a judgement/ rating given for 
answering only a third of the questions correctly!! (but don’t worry that child is rated 
‘medium’ !!!) 
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Annexe D 
USEFULNESS OF SNSA DATA: extent to which data provided in SNSA learner 
reports has been useful to you in providing reliable information on progress, 
in identifying next steps in learning and informing your professional 
judgement on the achievement of CfE levels. (Positive feedback) 
 
ABERDEEN 
I liked the data and it did help support my views achieving the level. However, some 
children who had very little number knowledge managed to guess their way through.  
 
Good for next steps especially for groups.  After norms testing results should be 
more beneficial. Good as a minor support when judging CfE levels.  
 
ABERDEENSHIRE 
Tests threw up a few anomalies with certain children that when investigated became 
clearer. A breakdown of question types useful to see exact strengths and areas to 
investigate.  Lower scores in Numeracy mainly due to work not covered yet at timing 
of tests.  Confirmed professional judgements. 
 
My group of 6 all came out as high level which I wouldn’t agree with.  It was useful to 
see across the year group where the gaps are but for one of my group there were no 
next steps as she answered all questions correctly in literacy. The Incas scoring was 
more useful for informing groupings for next year’s classes. 
 
As this is first year we have no baseline to compare it to.  
 
ANGUS 
The feedback is of a high standard and will be of good use, alongside teacher 
judgement for identifying next steps and supporting transition discussions. 
 
ARGYLL & BUTE 
Data matched professional judgement.  So, help to build confidence and sits 
comfortably with other form of evidence. 
 
Fairly useful when used alongside additional assessment info. 
 
There is a lot in both the reading and writing that is useful and can be built upon.  We 
are, however, a little worried about the pupils who gained High in writing when they 
have clearly never shown those capabilities in the classroom. 
 
DUMFRIES AND GALLOWAY 
Very useful! Found it incredibly detailed and exactly what I was looking for.  
Validated exactly what I thought about pupils in relation to levels. 
 
I have found that the breakdown of the questions answered have been beneficial to 
me because I can see the areas which need to still be covered for children or the 
areas in which I need to assess again because the children may have not 
understood the question due to their lack of clicking on the right area (e.g. The pages 
of the book).  
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It is a reassuring tool to use to back up professional judgement and particularly in 
P7, with transition information. I feel that for P7 they should be completed in the last 
week of May, ensuring that the latest and most reliable information is available for 
class teachers. Each assessment should be at the yearend as this will allow 
teachers to teach a full year’s curriculum before sitting the assessment which is a 
broad overview of the key curricular areas. 
 
PIPS was better for P1.  SNSA for the rest is fine. The diagnostic information is 
useful. 
 
Very useful information about where the gaps are and what further teaching is 
needed.  
 
The data has been detailed enough but more analysis and comparison will be 
required to see how it aligns with our own data and what we know of our pupils. 
 
Data is clear and useful. It will be better next year when we have something to 
compare it to.  P7&P4 accurate to our judgement.  P1 not as accurate. Implies 
children are more capable than we think with our professional judgement.  
 
Useful information gathered. Feel that they are not suitable for P1 but very easily 
completed, used and data can be analysed within P4 and P7 assessments.  
 
More detailed than INCAS and can see where problems lie. 
 
Can’t comment as haven’t had time to analyse.  Would be more useful to do p7 early 
in the year to allow us to act upon results thus influencing next steps and planning. 
 
Class teachers found skills based question/answer breakdown provided in individual 
report somewhat useful. Table format overview of results also helped to inform next 
steps, particularly when gaps in knowledge could be easily identified for 
individuals/whole classes. Questions over how reliable (or useful) the low, medium 
and high capacity result is. The results have often not been consistent with class 
teachers’ own professional judgements and other assessments carried out 
throughout the year. As far as achievement of a level, the results of the SNSA 
formed an extremely small piece of the jigsaw. I do expect this to change and 
improve in future years.  
 
DUNDEE 
It was useful to learn, ok at gaps in pupils learning however it only gave 
high/medium/low as a result which was hard to analyse. 
 
EAST AYRSHIRE 
The learner reports have been extremely useful in identifying trends and they 
completely reiterated my teacher judgement which was reassuring.  
 
We have only started to analyse the data but it has already provided lots of important 
information that first of all supports the decisions we have made in terms of our 
curriculum and informs some planned changes. 
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EAST DUNBARTONSHIRE 
Very useful to compare against teacher judgement alongside all of the ongoing 
assessments. 
 
EAST LOTHIAN 
Liked being able to compare children with the different tools available and get group 
assessment data.  
 
Interesting and useful as handover information and in informing next steps of 
learning. Has proved to be a good confirmation of teacher judgement.  
 
Will be used to identify any gaps in learning and can be passed on to next teacher as 
a transition document.  
 
EAST RENFREWSHIRE 
The diagnostic data was very useful for individual children and potentially for 
identifying areas where a number of children were finding the same difficulties.  
 
We have still to find out further information about the data we will receive, however 
the tables showing where pupils sit within the class and the stage seem helpful. My 
biggest concern is that many pupils were simply guessing multiple choice answers, 
therefore resulting in the data being unreliable as it is not showing their true 
understanding or ability in the tests if they are able to guess the right answer. I do 
not feel the results will provide more evidence or information which is already being 
provided through class formative and summative assessment. 
 
EDINBURGH 
Some useful info. High and medium seem quite arbitrary - 2 children classified as 
different despite getting same questions wrong. Less information about phonological 
awareness than pips. No information about written skills. 
 
FALKIRK 
Detailed categories. 
 
It is another piece of information about progress, not more relevant than other 
information, although very useful to compare progress against "National Standards". 
 
Would be beneficial to have a baseline at the start of the year and at the end to 
compare the data to. 
 
I think that because it is not differentiated to children's needs it is hard to say where 
the children are. However, for the children you expect to do well it is good to have 
that confirmed.  
 
FIFE 
Useful and informative for parents and reporting 
 
Limited use so far, but huge potential benefits. I would see a mass testing approach 
being a positive, preferably at the start of a year, so either at the start of S3 to help 
inform pupil development in S3 OR at the end of S3 to inform staff about the pupil 
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position in entry to S4.  Testing mid-year may limit potential uses of data for long 
term planning of pupil learning. 
 
Excellent.  I really valued the immediate feedback which informed next steps for the 
children and allowed good reference point for reporting also.  
 
Useful in p4 and P7. 
 
The function to identify areas as a stage/school we need to develop is useful.      
 
The data is useful and provided staff with confirmation of their professional 
judgements. 
 
GLASGOW 
The children weren't all asked the same questions therefore more difficult to use as a 
tool for next steps.  The results haven't surprised me but reinforced what I already 
know about my children's attainment  
 
Data from SNSAs reports are useful but timely to print out and analyse.  
 
INVERCLYDE 
It was good to see my professional judgement was accurate against most of the data 
provided. I would've preferred an easier to read report as it took some time to read 
and evaluate.  Again, no clear reference was made to progress within CfE level.   
Since different questions were asked of different children, it was perhaps less 
meaningful.   An option for individual children to be set low/medium/high questions 
might be useful, or start off with all low questions, progressing when an appropriate 
number had been answered correctly.  
 
Definitely useful.  
 
Data is useful.  
 
Very useful data provided. 
 
MORAY 
The numeracy test was better at setting next steps. I felt I couldn’t use much of the 
literacy data reliably as it had no comparison to the early level standards that are 
reflected in the benchmarks.  
 
Some of the information is useful as it identifies gaps in their learning. Perhaps 
particularly useful for air force children or children who have moved schools lots.   
The majority of results matched my own professional judgement. 
 
 
NORTH AYRSHIRE 
Has added more weight to what we already knew.  
 
Useful. 
 



75 
 

NORTH LANARKSHIRE 
We carried out assessments in March and it was useful to identify gaps that had 
been missed.  
 
Data is incredibly detailed and personalised. Feedback will be very useful in looking 
for next steps. Some of our data showed areas of weakness we hadn’t expected and 
some showed strengths, especially in P1, that we hadn’t expected. I think that they 
will support teacher judgement and will make us look at some things and children’s 
needs. They are not definitive though. We will use them alongside other types of 
assessment to build a picture of the whole child.  
 
Currently analysing after completing tests.  Shared with relevant class teachers and 
further discussion planned at this year’s final curriculum development staff meeting.  
Hopefully help pin-point specific learning needs for individuals and groups in line with 
CfE targets.  Colour coding seems useful.  Used to cem age related results.  
Individual reports seem useful.   
 
ORKNEY 
They’ve been useful to me as HT where some teachers are not awarding a level due 
to their personal view of a child, based on ASN or behaviour - the SNSAs have given 
me a way to prompt conversations about underestimating children. I hope that they 
will be used by class teachers next year to plan learning. 
 
PERTH & KINROSS 
Great use. SNSA data confirmed teacher judgements through effective moderation 
cycle in school. Clearly identifies the next steps and makes it manageable for the 
class teacher to manipulate the data on excel.  
 
The information has been useful to back up my decision on the achievement of 
individuals within early level. Some of the children who I have decided have not 
achieved early level scored well in the assessment as they were able to guess a lot 
of the answers. It has been useful to identify areas of weakness within literacy and 
maths and has informed my planning this term. 
 
The feedback was useful, but would have been far better if the clearly matched up to 
the benchmarks. In some ways there was far too much detail in the feedback. 
 
Confirmed what I knew aside from 2 examples were PSA had overly supported and 
therefore our data is ridiculously flawed. 
 
I have found the data to be very useful in class.   
 
Very useful in general. 
 
It was useful after I had been trained in using it fully.  
 
Like the reports, the layout & detail. High, medium, low not overall helpful but believe 
that was for first year only. 
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SCOTTISH BORDERS 
Quite useful but I feel that the NGRT and PTM was also reliable and identified next 
steps in learning at both group, class and individual level, 
 
SHETLAND 
Numeracy results have been used when reporting and identifying ‘gaps’ in learning 
but I wouldn’t value the results gained from the literacy assessments. 
 
I like the generated reports that highlight areas all pupils are struggling with, but felt 
with the English I was well aware of the skills highlighted. I felt the maths was much 
more helpful. This highlighted areas which we had yet to cover towards the end of 
the year, and allowed me to see that 3 of my P1’s already had sound knowledge of 
aspects they wouldn’t be learning about until the beginning of P2. I have therefore 
change my approach with this group and feel confident to push them further than I 
may have done before.    
 
SOUTH AYRSHIRE 
I have valued the data that has been produced and used it to inform my planning in 
ensuring that where children have been shown to have gaps in their learning, that I 
am targeting this and ensuring more experiences for depth of learning are provided. 
The data has been very useful in aiding the judgement of achievement of a level.  
 
SOUTH LANARKSHIRE 
Data is very useful and we are already using it for comparative purposes. 
 
Breakdown of questions useful although not sure how reliable as questions were 
skipped by mistake.  
 
STIRLING 
Been ok, useful as another measure alongside other forms of assessment. No other 
insights. 
 
WEST LOTHIAN 
The reports have been useful as they support your professional judgement, just as 
the 5-14 National Assessments did! They also help you identify next steps in learning 
and where there may be gaps in learning. 
 
Our data was analysed by our PEF coordinator within a cluster group-each school 
analysed individual results and cluster results which have been used to inform our 
school improvement planning. We also discussed individual children who had 
performed more or less well than expected and the reasons for this.  
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Annexe E 
Timing of assessments – extent to which you were able to use professional 
judgement to determine the timing of the assessments with a view to 
supporting the learning of individuals and groups of children. (Concerns) 
 
ABERDEEN 
I was told I had to complete the SNSA by the end of March.  This is before I had 
taught a whole term worth of material so my pupils were at a big disadvantage. 
 
I wasn't asked my opinion at all.  My children were all taken from me, one at a time, 
to sit and do these assessments with the Senior Early Years Practitioner from our 
nursery.  One child wasn't taken at all because she was considered to not to do well 
in the assessments due to her having English as a Second Language.  Two other 
children were not taken because they were new to the school. 
 
No input at all. Was told it had been Decided by LA that P4’s were being assessed in 
January. First week back after holidays. No consultation done at all!   I fed back to 
HT following results that this was bad timing as bulk of teaching weeks hadn’t 
happened yet (bigger terms 3 & 4 up here) and as P4’s, CfE guidance was that most 
children achieve the level at end of P4, so it felt contradictory. Noticed same timing is 
already down on school calendar for next session. Felt the timing didn’t allow kids to 
succeed.  Also, due to staffing, PSA’s administered assessments to all kids, and they 
sat all tests consecutively which again wasn’t good practice. 
 
None. Were given a window of time to complete Test. 
  
Too early for P1, there was still a whole term and a bit left we’re lots of the more 
practical aspects of maths are taught. May / June would mean more had been taught 
and give an accurate representation of where they are at the end of early level.  
 
We were told which month to administer the tests. 
 
ABERDEENSHIRE 
2 tests each taking at least 30-40 mins for each test. 
 
70 minutes per pupil to complete each test 56 P1 pupils in our school requiring 1-1 
support to complete tests on an iPad. Cover required for teachers to support 
individual children through each test 
 
Aberdeenshire Council provided dates which the assessments had to be completed 
within. These dates were in term 4 for P1.  
 
The timing for P4 and P7 was appropriate although to achieve the P1 expectations 
another month would have been useful to test those pupils. 
 
Aberdeenshire determine ‘windows’ when assessment should take place  
As late as possible within the given window (after Easter until 31 May) 
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Huge amount of standardised tests this year between SNSA and INCAS. Short 
windows to achieve each before moving onto to the next batch. Internet a problem 
for us which made very stressful. 
 
I was in a privileged position as I am a teacher in a rural school teaching a P1-3 
class. At that time, I only had 1 P1 and my head teacher made herself available to 
carry out the assessment. However, this still took a significant length of time for each 
assessment we did say that we were glad we didn't have a class full of P1's as we 
would not know where the time would come from. I know my friends who teach 
whole P1 classes have had to use their non-class contact time.  
 
I was told when our SNSAs were supposed to be completed, I think it was a month 
or 2 we were allocated. While the timing (Nov/Dec) was fine for my p7s, they would 
have scored better if it had been later in the year. It also wasn’t around reporting time 
so the feedback was a little dated by the time reports were written.  
 
Literacy assessments ranged from 45 minutes to 1.5 hours per child.  Numeracy 
assessments were 30-45 minutes. 
 
Management gave us a timetable and told us when we were supervising our classes 
doing the assessment. I had no input into the timing. 
 
No extent. Timing set out by local authority. 
 
No, none 
 
None 
 
None all had to complete assessments for p4 with no support. 
 
Not applicable. 
 
Not at all as predetermined times were decided by our local authority. 
 
Not really at all - only within a couple of weeks. Timings were set by the Council. 
 
Professional judgement did not come into it. As ASL teacher for a large school I was 
given a window of when to carry out all the P7 then P4 and P1 SNSAs and norming 
studies. 
 
Schools were told by Local Authority when the tests had to be carried out. Time of 
tests were not decided by individual teachers. 
 
The literacy test took between 30-40, if attempting all reading.  Numeracy around 20 
mins. Too long for P1 to stay focused. 
 
The SNSA period for the p4s was predetermined for before the Easter holidays, 
however, as it judges them based on end of level success I feel it would be more 
beneficial to allow the teachers to determine when a child should sit the SNSAs 
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based on said child’s achievement and attainment. I also think this would improve 
the results. 
 
The timetable was given to us in the form of windows when the assessments were to 
be administered. This did not take into account whether the pupils were at the end of 
a level or whether the school had the resources or staff to conduct the assessments. 
 
Timing appeared to be dictated by local authority. 
 
Timing for use was dictated by council. 
 
Timing was out with my control as a time period was specified.  
 
Very little professional judgement was allowed. We were told by SMT when the kids 
would be doing it, in a noisy environment and after discussions about levels all my 
class had to do the p4 first level assessments. I didn’t feel a couple were ready but 
as they were just past early level (perhaps p2 level) they had to do the first level. I 
didn’t feel comfortable with this decision.  
 
We had a slight say but time was very much set. 
 
We had a time 'window ' imposed upon us in which to compete all of the tests.  
 
This did not support children's learning but disrupted it. All children had to be taken 
out of class to a quiet room with a teacher 1 to 1 to ensure the best environment for 
them to take the test. 
 
We were given a slot of around 6 weeks from after Easter until 25th May in which 
they had to be completed. 
 
We were given a window to complete them in. 
 
We were told by management when we would do the assessments.  
 
We were told when we had to sit them with a timeframe of 3 weeks.  
 
ANGUS 
Assessments completed in May for all P1 children in our school. Timing completely 
undermined the learning and progress of some children in our care who are not 
developmentally ready for an assessment of this length and complexity. 
 
None Has to be done in May.  
 
None whatsoever. 
 
Not at all. Assessments are being carried out after final reports have been submitted.  
 
P1 assessments completed on a one to one basis with pupil and class teacher. 
 
P1 has to be completed within May  
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The assessments, even when supported, took a roughly 20 mins to 30 mins for each 
part. Children were talked through the task by a member of staff. Early level would 
not have managed without support.  
 
There were part of the testing that were ridiculously hard and impossible for 5/6 year 
olds  
 
We were told by the authority when to complete the assessments. 
 
We were told they had to be completed In May.  
 
ARGYLL & BUTE 
It was explained to us that we had to have them competed by mid-May. No other 
guidelines 
 
None. I was told to do them by SMT. I had no warning, just came in on the first 
Monday after the Easter holidays and told to do them. 
 
Told to do them during usual May testing period. Not concerned by this as wanted to 
use them to confirm if my P7s has achieved 2nd level, so would’ve done them at this 
time anyway. 
 
We were not very organised and our Senior Management team waited till the last 
minute to tell us to oversee the tests 
 
We were told by the authority when to do them (May 2018). They were to be 
complete with all children at the same time with a deadline of mid-May. 
 
While sitting with children doing assessment I felt sad that the children's 
concentration level is a fraction of the time it took to do the assessment.  A child's 
concentration for doing anything like this is approximately 20 minutes approximately.   
It saddened me to think you think this appropriate. 
 
Wrong for this age group. Could not judge them on this. 
 
We were not very organised and our Senior Management team waited till the last 
minute to tell us to oversee the tests.  I have studied the results and there are quite a 
few differences in the writing test.  We have 9 pupils who we, as professionals, 
having taught them for 3 years, we would say are low and all gained high in the test. 
 
CLACKMANNANSHIRE 
The decision was out of my control and the authority decided when they were to be 
completed by.    
 
DUMFRIES AND GALLOWAY 
30-40 mins for each primary one pupil which had to be done one to one.  
 
About 40 minutes for literacy and 20 minutes numeracy - P1  
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All P1 children were required to complete these assessments in May even although I 
knew that two of the children would be repeating P1 next year because of their 
needs. This caused undue stress for them in answering questions that were far too 
difficult for them.  
 
Assessments should be used at the end of the academic year for achievement of a 
level purposes and for transition into secondary for P7. I see no value in doing them 
in term 3 or 2. In my school, term 4 was perfect.  
 
Dumfries and Galloway Council gave no instructions as to when we had to complete 
the SNSAs, only guidance. My Headteacher decided we would complete the P1 
assessments as late as possible. P7 completed theirs earliest to support a diagnostic 
result, with P4 following them. 
 
Guidance I was given by HT, SNSA’s to be done with my P4s in May 
 
I had to carry out tests with an autistic child on a 1:1 basis during my RICCT as I felt 
he’d benefit from me doing the test with him rather than a bought in member of staff!  
 
I was given the day and time that my pupils were sitting the test. It didn't pose a 
problem in reality.  
 
I wasn’t able to at all as children were taken by management. 
 
I wasn’t. I was told I had to blanket test the whole class regardless of whether I 
thought they were ready for the test or not.  I said this was against Scottish 
government and E.I.S. advice and was told that authority said we had to blanket test 
the whole class by end of May. 
 
None at all. We were told to do them at the end of year.  
 
None. We were to do them all at the same time. 
 
Not at all. First year so just had to do them in time.  
 
Not at all, told they had to be done in 2-week period for whole class 
 
Only a short window of opportunity to administer the assessments so each child had 
to sit through the assessment in full. If there had been an opportunity I would rather 
have given children a break as they were very strenuous particularly the literacy 
assessment. P1 class 
 
Our Senior Management Team and Learning Assistants carried out SNSAs with my 
P1 class. I had no say as to when children were taken or in which order.  
School or LA decided the time  
 
Senior managers decided assessment timings. 
 
These assessments were in no way timed to benefit the children in my class.  
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None of the questions appear to align with the benchmarks or the play based 
approach I am taking with my class.  Complete and utter waste of time! A short time 
to complete time consuming tests in an already full curriculum. 
 
Timing decided in consultation with SMT 
 
Timing directed by local authority. 
 
Timing was set by Head teacher 
 
Told to do it with whole class. 
 
Was given a time slot to complete assessments during May. End date by authority 
set. 
 
We had to complete the assessments in May 
 
We were just told that they had to be completed by the end of May and no training 
was given.  
 
We were made to have an assessment window and have all pupils sit the tests at the 
same time. This meant my first level ASN kids were sitting tests designed for end of 
second level. Soul destroying for them. 
 
Whole year groups were assessed on a designated week, as close to the end of the 
assessment window (June) as possible. This was an instruction from HT, and 
therefore was not based on teachers’ professional judgements.  
 
DUNDEE 
Far too long for pupils to concentrate and navigate through. 
 
None as they took so long. Time was given as and when it could to each teacher. 
 
Not at all 
 
These assessments were extremely time consuming taking up to 45-50 minutes per 
child. Far too long for any 5-year-old to sit at a computer and asked to read far too 
challenging texts! These tests do not reflect the early level benchmarks at all! 
 
We had no option.  SMT administered the assessments.  Individuals who were 
absent on the day(s) of the assessments did not complete their assessments until 
many weeks after the other children, again because SMT had other 
priorities/commitments. This was my first year of working with a class doing these 
assessments and there really has to be a better way of managing these 
assessments.  
 
We were told we had to do them half way through the year which meant lots of 
learning had not been covered. The children were therefore at a disadvantage.  
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I felt the assessments were not level appropriate, many children who undertook the 
survey with me in primary 1 were very despondent as the questions progressed. The 
test did not seem to assess the level of the children and adapt to suit their ability. I'm 
not sure teachers can gain much from these tests in terms of children's current level 
of understanding. I know from our school many felt the results were not coherent 
with their own assessment of children's progress and their own professional 
judgement.  
 
EAST AYRSHIRE 
All tests administered within the month of May. 
 
As a staff the SNSAs were briefly discussed at a meeting that the P1 teacher 
(myself) were not at. No information followed after the meeting. We received an 
email from the authority saying training would be available and with a link to the 
practise assessments. My colleague and I then emailed our HT to ask for assistance 
to complete these and also for training on how to do it. We did not get an email back 
and tried speaking to our HT but never got an answer. Therefore, we have been 
doing it the last week because we were told by management they needed them 
ASAP. We did not use teacher judgement at all as to when we should do them, it 
was a last-minute decision because nothing was put in place before hand. 
 
Authority determined when assessments were completed - full cohort of S3 
completed assessments over a period of 2 weeks plus a week of “mopping up” 
 
Deadline given by LA.  staff training given approximately 8 weeks before deadline 
giving very little time to complete when in a large school 
 
Deadline of May 2018 to be completed for all P4’s regardless of whether my 
professional judgement determined they were ready.  
 
Done summatively at end of year to support level assignment of pupils 
 
I was given the assessments to complete 4 weeks before the end of term therefore it 
felt rushed. Pupils completed Literacy and Numeracy straight after each other as a 
result. Therefore, they were tired and struggled. P1 pupils took an average of 75 
minutes to complete it fully. I was not given the time or space to be able to use my 
professional judgement. Parents were also not given the option to opt out of the 
assessment either. 
 
I was not given the opportunity to give input as to when the SNSA was implemented 
and with which children. It was decided on a management level that all the P1 
children would sit the SNSA in May which in my opinion does not give the children 
time to inform their next steps for early level. 
 
I was told when to do them and computers were timetabled so I had to go 
 
It was limited this due to the late introduction and therefore availability of the system. 
I believe it would’ve best done earlier in the academic year - pre- Christmas. 
 
None. Told to do them before 18th May. Really pushed for time and ICT resources.  
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Not good 
 
Term four 
 
Timing of assessment was not within my control 
 
Timing of assessments made by management team to ensure the authority’s 
deadline was met.  
 
Timing varied child to child. P1 took over an hour to complete.  
 
Timing was dictated by management. 
 
Was told everyone had to do them whether they were ready or not. And had to do 
them for a specific date in March rather at the end of primary 4.  
 
We were told we had one week to get all of our P1,4 and 7s through all the 
assessments. We are a 4-stream school meaning there are around 100 kids at each 
stage. It was far too pressured on us and the kids were put under even more 
pressure due to the time limits being far too tight.  We were told all children should sit 
it however I used my teacher judgement to remove one child who was not 
emotionally capable of facing the tests. The children were supported by older 
buddies to help us get through the tests in the time frame, however this meant that 
the children did not receive adequate teacher reassurance/support. This left a lot of 
children overly anxious and upset during and after the tests.  
 
Being in primary 1 all children had to be supported individually to make appropriate 
use of technology. The software was not available on the iPads and didn’t work for 
some questions on the promethean board. Children are not used to mouse control 
so we helped with this to ensure it did not impact on their attainment. 
 
EAST DUNBARTONSHIRE 
Flexibility was ok but quite a pressure to complete the P1 tests which obviously took 
much longer to administer. 
 
None - due to resources and to minimise disruption to classes all S3 needed to 
complete assessments in same week. 
 
Tests were administered either in one go or in two goes. The P1 reading assessment 
could take up to an hour. It was painstaking. If the pupil had had enough, we could 
use professional judgement to stop testing and try again at another date. Far too 
lengthy for the age of pupil, especially when active learning is what they are used to. 
 
Was not given sufficient advance notification of the tests to support any individual 
groups. 
 
We were asked to do it between Oct and Feb but as a school decided to leave it as 
late as possible. 
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EAST LOTHIAN 
40 mins minimum per child. A huge amount of time being wasted!  
 
All children were assessed irrespective of ability.  All children in primary 1 were 
assessed 1:1 which accommodated supporting the learning of individuals. 
 
No choice as whole year cohort tested at same time without consultation. 
 
No choice. SMT made decision when to test cohort of 135 P1 children in school.  All 
done in a fortnight. 
 
No clear guidance was provided by local authority for this year - also unsure if it will 
be similar next year.    Myself and my HT discussed what we think the best timings of 
these assessments will be, but unsure if we will be allowed the autonomy to decide 
this or not. 
 
None. We were instructed by the authority when to assess.  
 
P1 assessments took a long time per child - this ate into a lot of support time which 
had to be taken away from other pupils.  
 
The assessments are at a crucial and busy time of year. I teach p1 and am expected 
to complete these within class time. I have to do the tests individually and each 
literacy and numeracy one takes approximately an hour to complete. So for me that’s 
24 hours spent on individual children and leaving the rest of the class to ‘get on with 
things’ 
 
This was limited to the third term for us as we had not had the port unity to have the 
phase B training prior to third term. 
 
We could select when to undertake testing, however this year we completed our 
training in the third term. For this reason, we have had to do tests in term three. 
 
We were presented with the tests at the end of April and told all children in P1 were 
to be tested before end of session. 
 
We were told by our local authority to complete the assessments after an inspection 
from HMIE.  There was no discussion and we still do not know how these will be 
used to support the learning of our children.  
 
We were told to carry out assessments by end of June so there was no scope for us 
to decide when to do the assessments. Within my classroom it was up to me to 
decide when in the week I wanted to assess the pupils. 
 
EAST RENFREWSHIRE 
A six-week window was given for the assessments.  
 
Given time slots by management, no say in timing at all. Children did manage to 
complete them in an appropriate time, I didn’t feel that it dragged on. Children with 
severe dyslexia were given extra time and breaks as needed.  



86 
 

 
I was not involved in determining the timing of the assessments at all. All I.C.T. 
sessions were cancelled for several weeks while each class sat the tests. These 
were timetabled according to the availability of staff to supervise small groups of 
children. 
 
If I had not heard from other practitioners, I would not have been aware a P1 paper 
would take on average 50 minutes to complete in full.  
 
Some children completed the tests quickly (especially the Numeracy assessment). 
However, some pupils were working for over 2 hours with only their morning break to 
split up the time. This was an excessive amount of time to spend on one task and 
caused some stress and upset with individuals.  
 
Timing was determined by the authority during a 6 week period. 
 
Timing was terrible for p7 
 
We were shown the practice tests but as ICT was cancelled to allow the 
assessments to take place, the children couldn't try it themselves. There was no 
discussion, we were simply told to complete the task and given a few days to 
complete. 
 
EDINBURGH 
As I had participated in the P1 norming study I knew to estimate 25 mins per child for 
Numeracy and 40 mins per child for literacy. I knew they had to be administered 
individually due to the fact the tests themselves were not intuitive for P1 age 
children.  
 
As the tests were not timed the children took as long as they needed.  On average it 
took about 45mins for the literacy and 30mins for the maths.  We had children who 
got tired or their attention wandered so having the ability to stop the test and come 
back to it was a positive.  It took an awful lot of time to administer the P1 tests as we 
did these one to one with each child.  We only have one class of P1s so I can only 
imagine how long this took for a school which has three P1 classes!   
 
Assessments took on average 1 hour 40 minutes per child. 
 
Authority wanted them done in May 
 
Both assessments where slightly too long by a few questions especially the literacy 
in some instances took over 30mins 
 
City of Edinburgh limited time to May. 
 
Having the P7 do their tests at the end of the year is completely useless. With 
Edinburgh wanting them done in May there is very little time to act on the results.    
We are currently looking at how we can use the P4 test results next year. But end of 
year.... not good. 
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I wanted to do at the end of S3 but had to complete in May. Will need to do in 
March/April next year. Does not fit in with our course outlines  
I was given a date and time that each of the tests would be sat. 
 
I was given the assessment dates by my Senior Management Team with no 
personal choice.  
 
I was not able to use any judgement about the timing of the assessments - they were 
made available in April and we were asked to have them completed by 25th May! 
There was also talk about us being provided with 'many practise assessments' to get 
the kids used to the whole thing but actually the practise assessment was provided 
AFTER the actual assessment was provided and was basically a guide to how to 
press the buttons! 
 
No clear time scale given. We usually complete assessments around this time of the 
year. Found out a week ago that we have a deadline of the 1st of June.  More time 
needed to ensure that primary 1 children have sufficient time to complete them. 
 
No consultation at all even though the trainers told us they could be completed at 
any time during the school year. We were sent a deadline on an email regarding a 
different matter. Very upsetting for all staff involved at my school, especially P1, as 
they then had to stop learning and teaching until the SNSAs were completed to the 
deadline. 
 
No guidance given 
 
None as we had to rush through them in order to meet our LA’s deadline.  We 
managed to secure EAL support for our Polish-speaking children.    
 
None we were told which month to test. 
 
None! Was told they all had to complete it by end of May! It literally took hours for all 
the Promaty 1’s! We chose to do it 1:1 but glad we did despite the amount of time it 
took!!  
 
None.  
 
Not at all. 
 
Not at all. First, the authority told us when we could test from (post April) and then 
the whole year group was blanket tested at the same time. This was arranged by the 
school business manager, not by teachers.  
 
Not at all. Senior Management sent down a decree of when the assessments would 
be and that was the end of the matter.  
 
Our p1 pupil had to sit with an adult on a 1-1 basis and they were unable to use the 
ICT to support this. This took a huge amount of adult support. (2 weeks to complete)     
Older pupils were able to complete the assessments in small groups when ICT was 
available. (1 week for p4 and one week for p7). 
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To no extent.  
 
Told to complete them by a deadline.  
 
We completed the assessment in Term 4 of the session. I think this worked best for 
the Primary 1 pupils as it enabled them more time to secure their knowledge and 
cover all Mathematical and Numeracy topics. I think the assessments are too long 
for the younger pupils, more so the literacy than the numeracy. I found children 
guessing answers simply to complete the test because they had lost focus or 
concentration.  
 
We scheduled the assessments to be done over two weeks which was the most 
suitable tome to conduct them but if meant almost 2 weeks of no new teaching and a 
big impact on time and staffing.  
 
We were able to plan the timings of the assessments when suited us best. 
We were asked by our local authority to conduct the assessment for all p1, 4 and 7 
pupils in May. 
 
We were at a point where the children had covered most of the relevant content in 
May therefore timing was appropriate.  
 
We were told to let all of the children go through the assessment in their own time.  
 
Window of time given to implement assessments was relatively short however 
assessments did not take as long as initially anticipated. Working within a large p1 
class so it was impossible to provide one on one support to all learners during 
assessments.  
 
FALKIRK 
A deadline was given by the management team and my P1 pupils were taken out by 
various members of management and other staff to complete their tests, I am unsure 
if the support the children required was given. I feel the class teacher should be 
doing these tests to ensure the pupils are working to their potential.  
 
All SNSA tests carried out by senior management, therefore have had no 
involvement. 
 
All tests had to be completed for all children at the same time. I felt some children 
were ready to try the assessments but some were definitely not. The assessments 
took about 1.5hrs per child to complete. 
 
As a primary 1 teacher the assessments were very timely for this stage. A long time 
for young learners to be sat at computer answering questions.  
 
Extremely long. 45 minutes per session is completely unrealistic.  
 
Given full scope to determine timing of assessments. 
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I was given a window of a month to complete the SNSA assessments, of which they 
took roughly 3 days. So, I choose the specific days. I would have preferred to 
complete them much later in June (completed early May). 
 
I was given no choice of when the assessments were able to be carried out. I was 
told they must be completed in the month of May- this was of no support to my 
understanding of pupils  
 
I was not involved in the timing at all.  
 
In collaboration with HT, we decided it would be best to do this at the end of the year 
to ensure we'd covered as much as can be expected by the end of P4. 
it had to be done in the May June window and to be completed by 8 June - so little 
professional judgement. 
 
Management decided on the timescale. There was no training provided to complete 
the assessments so it was a bit rushed.  
 
Management ran a one-hour training meeting and gave us a one month window to 
complete the assessments.  
 
My understanding is that this testing can happen whenever so professional 
judgement would be used.  
 
none.... timing set by local council 
 
None-told by management that Falkirk Council want assessments to be done by 
June by all pupils in my P1 class. 
 
Not at all 
 
Our council asked for them to be completed by the beginning of June. 
 
Our school management team made the decision as to when the testing was to take 
place.  
 
Our window in which to complete the assessments seemed reasonable and 
appropriate as we were used to completing PIPS/CEM assessments at this time of 
year already.  
 
Pupils were allocated 100 mins to complete all assessments back to back. 
 
The assessments were carried out at the end of the school year (May 18). I feel that 
for a Primary 7 class this does not benefit our pupils as they will shortly be moving to 
High School therefore I will have little to no time to implement any change as a 
result. It felt that we were asked to submit assessments before the end of summer 
term to fulfil a requirement rather than for our benefit or the pupils'.  
 
The children completed the assessments within a specific time stated by the council.  
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Timing dictated by HT. 
 
Timings were decided by local authority. 
 
We were not able to access SNSAs until May and have been delivering them slowly 
since.  
 
We were to carry out the assessments in the final term. All pupils were to carry out 
the assessment at the same time regardless of their learning level.  
 
We were told by local authority that they all had to be completed by the 8th of June. I 
have had 2 weeks to try to get through 32 children using 4 iPads at 30-40minutes 
each! With the less able children I sat with them in pairs so we could click things 
together. 
 
FIFE 
All P1 pupils have to complete them in May. Regardless of readiness.  
 
As it was at the start of the final term there were still some areas that were yet to be 
covered that arose in the test questions. This was especially apparent in the primary 
1 testing. 
 
Assessments overall were too long. The whole idea of a P1 pupils sitting in front of a 
computer screen for over 40mins is ludicrous.  
 
Council set out timings 
 
Had no input. Decision was made by LA and Support for Learning teacher 
Have done most of them for P1 in May which is probably the best time. Some 
children are not at the end of Early Level yet so feel this group should not be tested. 
 
In time frames pre-determined by Fife Council. 
 
It was decided by management with minimum notice given to staff.  
 
Not allowed to decide. Local authority gave us dates to be done by.    
 
Not at all - week was selected.  
 
Not at all.  There was a window of timing for all pupils in P1, 4 and 7.  No 
professional judgement was taken into account. 
 
Not really given a choice. Dates set for us. 
 
P7 assessments were a little early, I feel given a few more weeks the children could 
have shown further achievement.  
 
Suitable for the P1 testing I did. 
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The flexible timing was fine but if it’s truly standardised then surely a time limit should 
be in place. I don’t agree with the tests but don’t see how they can call it 
standardised when pupils can take almost however long they like 
 
These took too long and with a full class tools week to manage each year group  
 
Timing of assessments for Primary 1 is terrible. It is towards the end of the school 
year when children are tired and hot.  
 
Timing was a management decision as per a directive from Fife Council as far as I 
know.  I had no influence over the timing.  
 
Timing was fine. Although a suggest time line was made we suited ourselves and 
undertook the assessments when we were able to do this.  
 
Very little.  We were given a short window in which to administer the tests.  They 
were locked until then.   
 
We were given a window by the council for each year group.  If the true purpose of 
the assessments were to inform the teacher, they should have been done near the 
beginning of the year so that interventions could be made where needed. 
 
We were given suggestions of when to carry out the SNSAs with each stage.  
 
We were told on the Friday that the following week the assessments had to all be 
completed. 2 x assessments per child, 40 children, 5 days. We also had to teach 
within this time. We felt pressured, which no doubt impacted on the children. It was 
good, however that the tests themselves were not timed and have the children ample 
time to complete. 
 
We were told when they had to be done by Fife Council  
 
GLASGOW 
All carried out in 4th term. Although there are a number of children who I have said 
aren't at the end of first level yet they all had to sit the assessments 
 
All stages p1,4,7 were instructed to complete assessments in Term 4. 
 
Alongside SLT we decided it would be best to use the assessments at the end of the 
year to assess their learning in p1. I had already completed the achieving the level 
data prior to the assessments and did not find anything out from completing the 
assessments. However due to lack of fine motor/computer skills and ability to read 
we did not think it was suitable to complete the assessments at the beginning of p1.  
 
As a probationer with no experience on standardised testing I used my extra time out 
of class (part of probation programme) to work 1-2-1 with children. Timing varied 
between 20 min a pupil to 45. I then started to use ipads doing it in groups. Hard to 
implement with little equipment (45 min slot, needs internet connection which don’t 
always get). Also, if doing on desk top no guidance if a teacher can move the mouse 
if pupil points. Took up a lot of time which could have been better used for planning 



92 
 

lessons. Also had other testing to do in school (MALT). Goes against guidance but 
better to have as not all results were reflective.  
 
As we do not have WiFi in this school this was very tricky as children were based on 
computers throughout the school meaning I had no way of supervising them/ telling 
them to stop if I felt they had been struggling too long.   
 
Basically, told to test all P4 pupils from March onwards.  No professional judgement 
allowed.  
 
Considering our school has a very limited set of hardware our choice for when our 
students take these tests are not in our control or when we as professionals would 
like our students to take them i.e after all teaching has been covered to enhance our 
student’s chances of success. 
 
Each assessment takes about 30-40 mins for able pupils and 45-50 for less able.  
I have been asked to assess all P1, 4 and 7 pupils during end May/ start June. no 
individualisation of timing.  
 
I think if a child is ready for the test in February and complete the test then I would 
say the child who completes it in June would do better as they have had more 
teacher input.   I’m my school the teacher had no input on when these tests should 
be conducted. I was told when they were getting started and it has been a member 
of management that has been conducting the test.  
 
Instructed to carry out tests in a given week. I have supported P1, P4 and P7 
assessments. 
 
It was agreed with HT that most P1 pupils in my class would need the full session to 
have covered the benchmarks at early level in numeracy and literacy. This resulted 
all P1 children having to be assessed in the final few weeks of the session. 
 
Management decided when testing would be carried out. 
 
Management stated class to be tested in term 4. Some children remain to be tested 
at present time. 
 
My Head Teacher suggested that the SNSA’s should be done in Term 4. I am at the 
P1 stage and the thinking behind it was to allow the children to have the maximum 
possible time for learning before administering the tests.  My Head Teacher 
suggested these could be done during class time with the support of myself and a 
classroom assistant of need be.  
 
None really. Management instructed as we were short staffed 
 
None, decided by SMT. 
 
None.  Tests were imposed to whole cohort and testing as whole classes during May 
not when the child is ready to sit the test.   This included ASD learners, where it was 
originally stated, these learners would either be exempted or at least be tested as an 
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individual as the experience would be too stressful for these young individuals to 
experience. I personally felt the first level numeracy test was an accurate 
representation of where the children should be at this point in their learning. Both first 
level reading and writing tests did not consider children with reading and writing 
difficulties when attempting to produce a set of accurate results and instead guessed 
at selecting an answer giving them a 1:4 chance of selecting the correct answer. 
Guessing answers or finger in the air is not a way to ensure children’s confidence at 
their understanding. A differentiated test would have more fairly represented these 
young learners feeling more confident at being included, instead of setting them up 
to fail. The assessment materials used to evidence all young learner’s standards of 
work (excluding SNSA's) allows young people to feel they have an ability to succeed 
and not look at a face of wee anxious people - wondering why this stress has been 
imposed on them.  
 
Rushed through at the end of the year so management can attempt to 'pockle' the 
results as much as possible  
 
The assessments do not, in my opinion, support the learning of the children at all. 
The content is not in keeping with early level benchmarks, nor does it support or 
enhance the concrete approach to numeracy at early level recommended by 
Glasgow Counts.  The Literacy content is not relevant to the children. Abstract 
assessment that told me no more about my children than I already knew, in fact in 
many cases it reflected negatively on their abilities in comparison to what they can 
do day in day in in the context of their classroom learning environment. 
 
The content of the assessments was so difficult and out-of-step with the P1 
curriculum that they could not be administered as the child was ready.  Each child 
had to complete the assessment in a quiet room. This was impossible in the 
classroom. The placement of a student teacher in May enabled the class teacher to 
remove children to complete the assessments.  
 
This session, very little. Due to timing implication of SQA examinations and our own 
‘in house’ S3 exams these have been pushed back and pushed back. Students were 
given little notice and everything has been very rushed.  
 
This was fine - have been testing ability groups since January - it’s still ongoing 
though 
 
Time constraints in terms of being able to support children with practicalities of test 
meant that I had to do it when told- trying to get 3 stages through tests which take 
about 45 mins each has been time and personnel heavy 
 
Time for assessments was decided by SMT class teachers were not advised or 
asked about the implementation of assessments.  
 
Too long for most children to sit the 3 tests together therefore it has taken much 
longer than anticipated. 
 
Waited until term 4 to deliver so children were settled into school.  
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Was given a specific short period in term 4 
 
We are testing all P1, P4 and P7 children now in May.  
 
We could choose a time to complete but all children were still not ready for this. 
 
We had to allow an hr per pupil in p1 
 
We had to complete them within a 2-week period as that was when cover was 
available, we had PGDE students in who were teaching full time, allowing the class 
teachers to cover our classes while we took small groups to the ICT suite to 
complete the tests. 
 
We had to do the tests ourselves due to staff shortages and that meant not teaching 
in the afternoons for 2 weeks. There are only 16 children in my class. They had to 
play while I spent a minimum of 40 minutes with each child. I have only managed 
literacy so far. 
 
We were asked to complete the SNSAs in May as quickly as possible. This was not 
the best time for our children.  
 
We were told when testing would occur with no options to delay. For P1 this means 
not all content of early level has been covered.   
 
We were told when to implement the assessments. Not given a say in anything with 
regards to this.  
 
HIGHLAND 
Asked to administer in March.   
 
Felt that the assessments are aimed at the end of a level so should be at the end of 
the school year - this was not the case with our local authority guidance. 
 
I was told by SMT that the testing was happening to all P1’s as soon as we returned 
to school after the Easter Holidays. 
 
Never knew they happened till week before. I had S2 and S3 doing them, the S3 
were unfazed, but my S2, some said they were too fast they didn't like that, being 
accustomed to taking time.  
 
None 
 
None. Whole school sat them on demand.  
 
Not at all. This was set by authority and was same for all pupils in p4 &7. P were 
slightly later.  
 
The Timing was not great. Should’ve been nearer the end of the year  
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There was no choice at all with regards to the timing of these assessments. HT said 
all had to be done by end of April as dictated by the authority. It was a rush to get 
through all the P1s and I needed help from the PEF teacher meaning both myself 
(ASN) and PEF we’re unable to continue with own job until these assessments were 
completed.  
 
Timing of the assessments was not in my control. 
 
We were able to decide this in our schools. 
 
We were told these had to be completed by a given time. Mid-year for P.4 and P.7 
pupils. Not ideal, as none of our pupils had fully completed the course contents. 
 
We were told when the tests had to be done. It was before the end of April, so not 
even a full school year in for the p1 pupils.  
 
We were told when we had to have them done by. End of Feb for older ones and 
end of March for younger ones. 
 
We were told when we had to have them done by. End of Feb for older ones and 
end of March for younger ones. 
 
INVERCLYDE 
As training was so late in the year, we had no choice but to test all S3 in last term. 
 
Dictated by our local authority. 
 
I had no say over the timing of assessments.  In April, we were instructed to have 
them done by the end of the school year and since the PIPs assessments were still 
to be carried out by June, we had to administer the SNSAs before Easter. The 
reason being this takes up so much time as well.    
 
I was told by management that these tests must be started as soon as possible as 
we were already aware of how long it would take to get through them with three sets 
of Primary one children. I have a class of 22 and it took 8 full school days of constant 
testing (classroom assistant and I). During this time, no formal teaching tool place. 
Each child took roughly 20 minutes to complete Numeracy and 40-45 minutes for 
Literacy. This was time spent after having a formal whole school Assessment Week.    
 
No say at all, dictated to by the head of Education Ruth Binks who told schools 
which month they had to do it. 
 
None. These were decided by management with no warning. 
 
SMT decided- class teachers weren't consulted. Children even removed from nurture 
class to be assessed. 
 
SMT defined the timing, but at least it was near the end of the term when most of the 
pupils were achieving/performing at first level (P4).  I would have liked more time to 
support individuals as tests were carried out. 
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Some advice given from authority on this. Advice welcome.  
 
Times decided by SMT 
 
Told by LA to test in final term.  
 
Very problematic - each P1 pupil had to be done individually with an adult. 
 
Whole year group were tested together on mass in May for Numeracy, Writing and 
Reading, totally against the whole ethos of what they were meant to be about. Some 
pupils rushed through and completed all 3 in a single period. 
 
MIDLOTHIAN 
Council gave us a window but HT tried to support us with timings. There was still 
some pressure though. 
 
Not at all. 
 
These were blanket assessments which took place over a period of time which was 
not decided upon by the class teachers.  
 
Timing of our assessments was decided at local authority level. I agreed with doing 
the assessments in March as that gave the pupils the best possible chance to show 
their learning and skills so far.  
 
We were given a week per year group to do all the tests in our hall-cum-computer 
suite. We sent them in small groups or as individuals, according to support needs. 
They were tested throughout the day and throughout the week. We could arrange it 
ourselves, in conjunction with the Learning Assistants, who went when. 
 
We were given a window to complete the assessments.  
 
Were informed of a week in which the assessments were to be carried out for each 
year group. Due to the short time for this, assessments were carried out all day 
whenever possible.  
 
MORAY 
No professional judgement was able to be applied.  Moray Council took the decision 
to dictate timing for all SNSA.  P1 was May  
 
None - all children had to be tested in May. One child with exceptional needs did not 
sit it.  
 
Our authority had pre-selected for all our tests to be taken at the same time. 
Told by the authority when to do it 
 
NORTH AYRSHIRE 
Authority decision for May 
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For the most part - some children worked through them far quicker than I had 
anticipated, which was positive. Other children needed far more support and this was 
difficult to manage while ensure appropriate length tasks for others.  
 
Little flexibility  
 
Management took all pupils last week and tested them over a period of two days. I, 
as class teacher, had no professional judgement with regards to timings. 
 
This year we took part in the November and March norming studies - 4 pupils.  We 
were then asked to complete the P1, P4 and P7 assessments this year at the same 
time- May 2018. However, it was discussed at training meetings that an evaluation 
would be made regarding timing of assessments and when children would be ready. 
 
We were asked to complete the assessments in May. 
 
We were told to administer the assessment by HT, all classes within a given time 
period in April/May.  This included administering GL assessments in Literacy, 
Numeracy and Health and Wellbeing for the classes not doing SNSAs so we were 
scrambling for laptop time to have them completed.  9 out of 26 of my children have 
covered our school’s maths program completely, 14 a good bulk and 3 not nearly 
enough to sit the test.  I withheld 1 child who is working at early/first level in both 
assessments.  So were not assessing as and when we thought it would be okay.  It 
came across as though the tests and passwords had just been issued the week 
before and they had to be done there and then, although I read the information, there 
is no point in arguing with HT. 
 
NORTH LANARKSHIRE 
Children tested on mass as decided by the cluster. 
 
Language assessment was far too long for P1, especially as the reading activities 
were very challenging for the pupils. I felt I had to continue with each test until the 
end, otherwise the data collected would not have been valid. In some cases, the 
pupils were clicking on any answer rather than reading the texts and answering, as 
they had lost interest in the process. 
 
None 
 
Timeframe given in which to complete them and carried out when possible in class. 
 
ORKNEY 
As HT, I chose to do them as late as possible in the year, because I wanted the 
children to do well in them in case the results were used for school accountability in 
any way (by the LA or HMI) 
 
PERTH AND KINROSS 
All done in a big job lot in January. The council decided on the ‘window ‘in which they 
had to be done. Pupils did all 3 back to back. Not good practice! The logistics in a 
secondary school are a nightmare - computer rooms only hold 20 pupils and we 
have classes of 32. 
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All P7 sat these assessments in Feb/March  
 
Assessment window was given by the local authority  
 
Carried out as and when we had support to work with the P1 pupils causing 
disruption to the class and pulling support from where it was needed.  We had to 
work hard and fast to get them done before the deadline.  
 
I was given a 2-3-week window in which to complete the assessments. This was 
during February/March. I was informed that I should use my professional judgement 
to decide if individual children were ‘ready’ to take the assessment.  
 
There was no option to assess individuals at a time appropriate to their development. 
 
March 2018 - children still had months of teaching time which would have impacted 
the results, especially in Primary 1. Next year I will teach all of maths before the 
assessment because this year we hadn’t covered time or money.  
 
Minimal, it was very much a 'learning and asking on the job' type of activity. In one 
case my question about how much support an EAL child should receive came from 
the council a week after my P7 assessments had to be completed. The timing of the 
assessments were decided for us and we had periods of time booked at specific 
times to use the ICT Suite to access the assessments. The pressure of having a 
short amount of time to access and complete the assessments meant that I had to 
work with some pupils over lunch breaks to make sure their assessments were 
completed on time. 
 
No professional judgement was given.  
 
None. All decided by authority then school management team. 
 
None. They were all done in a window set by local authority. Practically, this meant 
everyone did them over a two-week period 
 
None-post it note on desk saying the "done by" date 
 
Not permitted 
 
Our local authority had set a time limit of when ours had to be completed by.   I feel 
some of these assessments were quite lengthy to complete in the time given with 
some children as sometimes we had to stop the assessment mid-way through to 
give them a break.  
 
The timing of assessments in PKC was set by the authority. Staff were not consulted 
on this. 
 
This was decided by the local authority 
 
Timing was set by LA, not teachers. 
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We were asked to do them over a period of weeks set by the SLT.  
 
We were given a window of time in which the assessments had to be done. Think it 
was 8 weeks 
 
We were told to have them done by the end of February 
 
RENFREWSHIRE 
Asked to test within a window by local authority   
 
Averaging 40 mins per child. Total time took - 29 hours and 20 mins for all P1 
children to complete  
 
Had to be responsive to pupil's needs/ abilities and be flexible in order to get 
assessments completed. 
 
I was informed by SMT when my P4 class were being tested (middle of May) 
I was instructed to conduct the assessments during a three-week window in May. 
This meant the assessments had a negative impact on my teaching time. 
Furthermore, as I am teaching P7 I now have no time left to use the results to 
support teaching and learning. 
 
I was merely informed that the assessments had to be carried out.  They are 
impractical and in no way age appropriate for P1.    
 
No ability to use professional judgement. We were given a window by the authority of 
when the assessments were to be carried out. May was when we were told to do 
them.  
 
None  
 
None! Tests were to be completed with all children within 3-week time slot. This 
meant fitting them in whenever possible. Core work had to be suspended.  
 
None.  Had to be completed by all Primary 4s in window given- 4 weeks. 
 
Not at all.  Timing determined by SMT.  They did best to fit in at suitable times.   
 
Not at all. Window for testing issued by LA 
 
The Council advised us to have assessments completed by 31st May.  For most 
children this was fine, however some may have benefited from assessments in June.  
 
The p1 assessments we did were only done once at the end of the year. No baseline 
assessments were done. Baseline data may have been useful to have to support 
learners earlier. Assessment data collected from the May assessment merely 
supported, in the most part, what I already knew and support for individuals and 
groups were already in place. In fact, some of that support time was lost due to the 
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excessive length of time it took to complete the assessment and the impact that had 
on staffing.  
 
Told assessments were to be done in May so no other choices. 
 
We were given a short window in which to complete the tests 
 
When I planned my long-term outcomes I had planned on teaching the children 
about symmetry, positional language (left and right) and halving amounts in term 4. 
so to have the assessments in May was too soon.  the children hadn't been taught 
everything as well as the fact that they hadn't had enough time to consolidate 
previous learning. It would have been better to do at the start of June 
 
We were given a window by the authority of when the assessments were to be 
carried out. May was when we were told to do them.  
 
SCOTTISH BORDERS 
Assessments in May 2018.  Prefer earlier in the year for p4 and p7 as effort is made 
in this year but using the results to improve learning need to be transferred to next 
teacher.    P1 timing in May is ok as the required IT skills are relatively high. Some 
pupils struggle with mouse or mouse pad coordination.   All pupils in P1 were happy 
to work with class teacher on a 1 to 1 or 2 to 1 basis. Close support was needed 
from IT skills point of view.  Some anxiety at p7 level to do a test.  Many want to be 
able to go back and check an answer. This is what we teach in tests. Go over your 
answers again before handing it in.   
   
Authority stated which term to use them in 
 
Council told the school and hence management told us exactly when they were to be 
completed. All children p1, 4 and 7 were to complete assessment during the first 4 
weeks of the summer term. 
 
My schools opted to test during the month of May. I was not aware that we had any 
choice about the timings of the assessments. 
 
None - we were advised of when the assessments were to take place.  
 
None at all. Everything was rushed in at the last minute. Our school did not even trial 
the new tests so we had no idea of how to undertake. Tried to watch the webinar but 
it did not work. 
 
None at all. Everything was rushed in at the last minute. Our school did not even trial 
the new tests so we had no idea of how to undertake. Tried to watch the webinar but 
it did not work. 
 
Not at all 
 
Not really 
 
Not really. Pressure on to complete quickly  
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Professional judgement didn’t even remotely play a part. They were to be done, end 
of. Supporting learning? What do these assessments do to support learning? 
Nothing. There’s nothing those assessments would tell a teacher that they didn’t 
already know and couldn’t evidence through robust assessment procedures and 
evidence already in place in schools.  
 
The assessments have been left to the final 2 weeks of the summer term which is 
certainly not beneficial to the children or teachers. It would have been more useful to 
use the assessments in March/April to help to plan appropriate challenge and 
support. 
 
The time we had meant it was very rushed though that might have been the fault of 
our SMT passing on the required information very close to timetable change.  
 
To a degree but obviously it had to be carried out when asked by SMT. 
 
Told to test last 2 weeks of May.  
 
Very little time as school had forgotten they had to be done! I still decided which 
children required reading etc to help them! Although that was AFTER they had all sat 
the reading one as no guidance was given.  
 
SHETLAND 
P1 tests both for Numeracy and Literacy took between 30 and 40 minutes each. This 
was done on iPads and in small groups of 2 or 3 children. Practice assessment took 
10 minutes both in literacy and numeracy. Pressure was on to get assessments 
completed so as not to ‘drag’ them out over such a long period of time and also not 
to use up other staff’s time when covering my class. 
 
The assessments were quite long for my primary 1’s, so it was essential for us to be 
able to stop throughout the assessments to ensure the pupils could have their full 
attention on the task, giving the most realistic results possible. I found the pupils who 
found some of the questions more challenging were not too keen when I took three 
out to do some more and the others didn’t mind. I wanted to give them plenty of 
thinking time even on questions I felt may be too challenging as they sometimes 
surprise me!  
 
The Local Authority gave us a window during term 3 (Jan-Mar) to complete SNSA 
testing. Within that I could choose when to assess my class. There was some 
dispute with management over whether professional judgement had any bearing on 
timing at all.  
 
SOUTH AYRSHIRE 
40min   
 
I firmly believe that not all P1s should have sat the SNSA assessments and that 
teachers’ professional judgements should have determined and identified the 
individuals ready to complete the assessments. The assessments should be 
completed when the child is ready eg whether this is P1 or P2. The level of questions 
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was extremely challenging for many pupils and impacted on their confidence in 
answering them. They were also asked to complete lengthy assessments taking 20-
50 mins depending on the individuals and these won’t be the normal expectations of 
P1s to sit and complete 1 task in this time. 
 
The literacy assessment for P1 children was extremely lengthy and in my opinion far 
too challenging.  We did seek advice from the helpline and were told we could read 
the passages to the children if beyond their ability level. 
 
SOUTH LANARKSHIRE 
Able to use at end of academic year May/June 
 
Absolutely zero.   South Lanarkshire Council decreed that every school in the 
Authority must carry out the tests in May, regardless of Scottish government advice.  
 
Assessments completed far too late in the school year to have any bearing on my 
judgements. 
 
Authority agreement on the use of them in April/May. Individual school deciding 
when and how. 
 
Had to complete assessments as a block. 2 children at a time so very time 
consuming.  
 
HT initially asked for assessments to be completed in March~ I have P1 children and 
felt this was too early in the session to make this kind if judgement on children's 
understanding. This instruction changed and we were informed that assessments 
had to be completed by end of May. I was given no choice in the administration of 
this assessment, there are a few children who could not cope with the assessment, 
particularly the Literacy assessment. 
 
I didn’t feel these assessments gave appropriate timings or scope to support children 
who needed it  
 
I was given a set week in May to do the assessments. This coincided with 
assessment week that we normally have.  
 
I was not able to use professional judgement. I was told when they would take place. 
 
I was under direction from management that my assessments for P1 must be 
completed during a week in May 
 
Individuals had the length of time they required to complete them provided it was 
within the 1-day time slot my class had been given. The level of visible distress on 
learners was uncomfortable.  
 
May - assessments were included in annual calendar through discussions with whole 
staff.  
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No real issues with timing of assessments (maybe not enough time in the 6week 
window as teachers found it very time consuming to complete with 70 P1 children).  
All authorities doing it at different times also therefore where is the consistency with 
results? 
 
None 
 
None - authority gave a time period and all S3 "done" over the course of a week. 
 
None.  As a class teacher, I was told by SMT that they had to be completed over the 
next 2 weeks.  It took three. 
 
None... told when to do them 
 
Not well. All assessments took longer than planned with children needing more 
support. 
 
Our LA advised these were to be completed in April- May. 
 
P4 and 7 assessments were timed mainly as expected.  P1 not so. Some children 
taking up to 1-1/2hrs to complete over two days as the volume of questions and 
expectation of what had to be read/listened to was extremely taxing on the child. 
 
SLC chose a time scale of April-May 
 
The assessments needed to be completed in a short time frame so there was limited 
scope to stop and start the assessments due to pupils need. Also, severe lack of 
staff to administer these therefore 17 children at a time doing them at the ICT suite.  
 
The window for completion was issued by the local authority and with a large volume 
of children and no computer suite the experience was very time consuming and the 
impact on supporting the learning was not a contributing factor. The pressure of the 
completion date was.  
 
There was no professional judgement used. Assessments were allocated and all 
children in P1, 4 and 7 completed the test.  
 
Timing was difficult as I was not sure what pathway children would be put on. We are 
a small school and this consumed 3 full days where I was given time out of class and 
someone was paid to cover. 
 
Unable to choose when to test my children as told to test them all within a given 
6week block.   All children tested regardless of ability  
 
We had a meeting (under 50 mins) to discuss what it was for 1 period to allow kids a 
practice SMT competed the test outwith my class 1 period going over results     
 
We were told the assessments were being done on P1,4 and 7 on the same day. P7 
helped P1 with test then did theirs in afternoon.  
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We were told when to assess you not really taking into account professional 
judgement.  
 
STIRLING 
Deadline agreed by authority. 
 
No choice. Council told every school to use a particular 'window' of two months' 
length to do them.  Teachers were told by SMT their children had to take the tests. 
No professional choice/decision-making. 
 
We were just told what week we were to do the assessments. No prior preparation. 
 
We were told when the tests had to be administered. Whole classes were tested at 
the same time (time frame set by the council). P1's were tested in pairs and 
supervised by a member of staff. 
 
WEST DUNBARTONSHIRE 
All assessments completed in May and June. The assessments were not supporting 
learning. Pupils were taken out of class in groups to be tested. 
 
All children in P4 assessed on same day. However, any not considered to be 
working at first level were assessed using early level assessments. 
 
I was not. We had to test all children in our school within a 2-week window running 
end of May to start of June. 
 
Timing was decided by Headteacher.  It was left until the last week in May for all 
children. 
 
Told that they must be completed by the end of May 
 
We began the assessments after Easter, as this was when I was able to be released 
from my timetable to administer them across the 3 stages. I am still to complete the 
P1 assessments.  
 
We were given from the beginning of May. 
 
You need to work through assessment with each individual it is not possible to adjust 
it. At Early level it requires one to one support for most learners.  
 
WEST LOTHIAN 
At my school we had no say in determining the timing of these assessments.    
Authority decision about when these should be done - p7 October and P1 and 4 
May.  
 
I was not able to decide on the timing of the assessments. I was told when to 
administer the tests for my class and West Lothian placed a deadline on when 
assessments were to be completed.  
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It was difficult for primary 1 as they needed 1 on 1 and out of a distracting 
environment.  Our Council extended the timeline for primary 1 dues to the time it 
took for them to complete.   
 
Local authority gave a 3-week period when tests had to be carried out.  
 
No, our authority set a window for these to be completed  
 
None 
 
Not at all. We were told we had to do them between October and November  
 
Not at all, we were told when to do them. 
 
SNSA tests were carried out in April. Large portions of the curriculum had not been 
covered, especially in Maths and Numeracy. This therefore resulted in pupil's not 
being able to answer many questions. Having administered several of the tests 
personally, I can confidently say that the multiple-choice aspect of the tests meant 
that many answers were guessed haphazardly therefore resulting in inaccurate data.  
 
The timescales were so tight particularly for the P1 assessments, that they had to be 
carried out as quickly as possible. It was not therefore possible to use any 
professional judgement to determine the timing of assessments. 
 
The window for P1 assessments was quite short for our school so it did feel like we 
were churning them out, sending children to complete them at all different times. 
 
We had a window time limit to complete them in 
We had no influence on timing. Head Teacher was given a deadline to meet. 
 
We were given a time period of several weeks to complete the tests with each year 
group. 
 
We were given a time the assessments had to be completed by. So were unable to 
determine the timing of assessments.  
 
We were given a two-week window for them to be completed and PSWs were taken 
off timetable to take groups of children to complete them.  
 
WESTERN ISLES 
40-50 minutes depending on ability. 
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Annexe F 
TIMING OF ASSESSMENTS: extent to which you were able to use professional 
judgement to determine the timing of the assessments with a view to 
supporting the learning of individuals and groups of children. (Positive 
Feedback) 
 
ABERDEEN 
None. Were given a window of time to complete Test  
 
ABERDEENSHIRE 
I was given full support from HT to use my judgement when to assess my P1 class. 
 
ANGUS 
Yes, we could use professional judgement.  
 
ARGYLL & BUTE 
Not concerned by this as wanted to use them to confirm if my P7s had achieved 2nd 
level, so would’ve done them at this time anyway. 
 
Yes - we used them diagnostically in November to plan forward for end of school 
year.  
 
DUMFRIES AND GALLOWAY 
In my school, term 4 was perfect.  
 
I was given the day and time that my pupils were sitting the test. It didn't pose a 
problem in reality.  
 
These assessments were in no way timed to benefit the children in my class.  
 
Timing decided in consultation with SMT. 
 
Timing was appropriate at end of term for end of year results for Primary 1.  
 
EAST AYRSHIRE 
Did summative at end of year to support level assignment of pupils 
 
EAST DUNBARTONSHIRE 
Flexibility was ok. 
 
EAST LOTHIAN 
Timing of assessments are reasonable. 
 
We could select when to undertake testing, however this year we completed our 
training in the third term. For this reason we have had to do tests in term three. 
 
Within my classroom it was up to me to decide when in the week I wanted to assess 
the pupils. 
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EAST RENFREWSHIRE 
Children did manage to complete them in an appropriate time, I didn’t feel that it 
dragged on. Children with severe dyslexia were given extra time and breaks as 
needed.  
 
Professional judgement was used in relation to the assessments as we chose May 
when study leave meant more availability of staff, ICT, rooming and allowed pupils to 
be in a position to sit the assessments.  
 
Some children completed the tests quickly (especially the Numeracy assessment).  
 
FALKIRK 
My understanding is that this testing can happen whenever so professional 
judgement would be used.  
 
Really liked that there wasn't the use of timers to ensure children were given thinking 
time and support if required. I also liked the voice to read to the P1 children 
throughout their test. 
 
FIFE 
Suitable for the P1 testing I did. 
 
Timing was fine. Although a suggested time line was made we suited ourselves and 
undertook the assessments when we were able to do this.  
 
Timing was fine. Most pupils took two periods to do the test (this included doing the 
practise test). 
 
It was good that the tests themselves were not timed and gave the children ample 
time to complete.  
 
GLASGOW 
I think if a child is ready for the test in February and complete the test then I would 
say the child who completes it in June would do better as they have had more 
teacher input. 
 
Judgements made to assess children in the final term.  
 
I am at the P1 stage and the thinking behind it was to allow the children to have the 
maximum possible time for learning before administering the tests. 
 
My Head Teacher suggested these could be done during class time with the support 
of myself and a classroom assistant if need be.  
 
This was fine - have been testing ability groups since January - it’s still ongoing 
though. 
 
Waited until term 4 to deliver so children were settled into school.  
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HIGHLAND 
None. 
 
None. Whole school sat them on demand.  
 
INVERCLYDE 
Some advice given from authority on this. Advice welcome.  
 
MIDLOTHIAN 
I agreed with doing the assessments in March as that gave the pupils the best 
possible chance to show their learning and skills so far.  
 
We could arrange it ourselves, in conjunction with the Learning Assistants, who went 
when. 
 
NORTH LANARKSHIRE 
None. 
 
There were no timings enforced on us. We did them in May this year but having 
looked at the feedback they give we will look to do P4 &P7 in September.  
 
We decided to issue after the final CEM Incas p3,5,7 assessments. Also had cem p1 
pips end assessment to implement.  Training on how to analyse results was given in 
term 4 so also decided to hang fire until this was completed.  Will use to feed next 
steps in teaching and learning.  Practise tests were issued Nov and March to 
relevant children as requested by authority. 
 
PERTH AND KINROSS 
I was informed that I should use my professional judgement to decide if individual 
children were ‘ready’ to take the assessment.  
 
RENFREWSHIRE 
None.  
 
SCOTTISH BORDERS 
P1 timing in May is ok as the required IT skills are relatively high. All pupils in P1 
were happy to work with class teacher on a 1 to 1 or 2 to 1 basis.  
 
SOUTH LANARKSHIRE 
I think the timing of the assessments, May, was fine. 
 
May - assessments were included in annual calendar through discussions with whole 
staff.  
 
No real issues with timing of assessments (maybe not enough time in the 6 week 
window as teachers found it very time consuming to complete with 70 P1 children).  
All authorities doing it at different times also therefore where is the consistency with 
results? 
 
Our HT allowed us to use our own professional judgment about timing. 



109 
 

 
We had a meeting (under 50 mins) to discuss what it was for, 1 period to allow kids a 
practice, SMT completed the test outwith my class, 1 period going over results.     
 
WESTERN ISLES 
Was able to use my judgement.  Waited to last moment i.e. last few days. 
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Annexe G 
Practical delivery – extent to which SNSAs impacted on classroom 
management, deployment of additional support staff/ teachers and availability 
of ICT. (Concerns) 
 
ABERDEEN 
I was able to do the SNSA when I had a student. It would have been impossible 
without one. 
 
Children were taken out of class one at a time and I tried to ensure that they didn't 
miss out on important learning that was part of that day, such as reading, phonics or 
maths - but I had to work around them being taken out.  They went to the nursery 
office and did their assessment on the computer there with the Senior Early Years 
Practitioner. 
 
The only reason I managed was because it coincided with my student teacher being 
on continuous responsibility. Had I had to carry out the assessment in a busy p1 
classroom it would have been unmanageable and unfair to the children being 
assessed. I preferred running the assessment on low volume without headphones so 
I could hear the assessment as well and support those that needed, this couldn’t 
happen in class.  
 
 
Depute head spent weeks administrating. Technology worked well but whole 
school's laptops were used for the testing so no one else could use them.  
 
Had to use tram teaching time to complete and pull PSA from other tasks 
Test. 
 
ABERDEENSHIRE 
It didn't impact too much this year as had a student in so was able to take children 
out individually. Without a student would have struggled to do assessments with 40 
children individually as no PSA support. 
 
I have been employed as an additional member of staff in my establishment on 
supply days to complete these assessments for the 3 of the primary one classes. 
The staff have not been able to complete the assessments during class time as each 
one has taken approximately one hour to complete. 
 
The practical delivery with our younger pupils was problematic. The teachers were 
having to sit with individual pupils to get it done. As a result, it is questionable 
whether the tests were conducted fairly. Teachers were having to do the 
assessments in their NCCT. 
 
Due to the length of the tests, our school got one of our regular supply teachers in for 
extra days cover-7 of these were needed, also one of our teachers had a student on 
continuous, so she was able to assess.  These tests had to be done individually, not 
in a group or in a relaxed classroom setting as suggested by Mr Swinney. Should be 
budgeted for as this has taken a lot of time -and money - to complete this. There is 
no way you could deliver these tests whilst in class with 24 other pupils. 
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Tests were completed on a 1-1 basis (class teacher and pupil). 
Supply/management/McCrone/breaks all used to cover testing time iPad used to 
complete tests as P1 mouse skills are not developed enough to manoeuvre and 
click. 
 
The assessments are not practical for doing with P1’s in large groups, they had to be 
done 1-1 due to the IT skills required and pupils’ engagement for the length of time 
expected. As a P1 teacher I spent all my non-class contact time for 3 weeks, as well 
as having additional days where a supply teacher came in to take my class. It hugely 
impacted learning and teaching within my class due to the length of time it took to 
complete the assessments and the time I had to spend away from the class.  
 
Took up NCCT to administer P1 assessments. P4 and P7 children completed 
independently.  
 
ICT wasn't a problem. We used iPad’s as I had seen online comments stating these 
were more user friendly. I've only got 3 P1s so PSA time was available, however, still 
40 minutes plus per pupil - a long assessment for a P1. 
 
See answer above. Again, it would be difficult with a class of children as each child 
needs to be 1-1 when in P1.  
 
In a small school the delivery was fine, all 7 of my p7s were able to sit them at the 
same time. However, in a larger school this would have been more time consuming.  
 
I used most of my non-contact time as I was unable to deploy my PSA's to do this as 
the need in my class was too great and they would have suffered had I removed the 
support from the class. Teachers that had students also helped to complete these 
and also covered me to complete the assessments. 
 
Myself and 1 SEN teacher helped my bottom set S3 despite there being several 
pupils with SEN needs. The allocated ICT room layout was inappropriate for national 
testing as there were always computer screens which I could not see. I was not 
made aware that pupils still could access the internet and other programs and 
caught a boy cheating using google to complete a literacy assessment. 
 
In a large school with three P1 classes, it took over two weeks of SMT hours to cover 
the time needed to support the assessments. This had a significant negative impact 
on the school as support was then restricted in other areas. 
 
Numerous lessons disrupted. Management and support staff had to deliver. 
 
School ICT not able to be used for other classes during testing. 
 
A lot. PSA took 4 days to assess 4 children.  
 
All free support staff were used and mcrone used to allow children 1-1 for each 
assessment. 
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All children were taken at once to ICT suite and completed assessments at same 
time. Those who finished before others returned to class. Those who hadn’t finished 
were taken again on a different date to complete the assessments. During this time 
the ICT suite was unavailable. 
 
Availability of ICT was an issue. Some timetabling of support staff required for a few 
pupils but only very minimal.  
 
Hugely!! It took up all school IT resources for a number of days, meaning not only 
the rest of the pupils in my class but also the rest of the school could not use the 
school laptops. Also, other teaching in class had to pretty much stop for a couple of 
hours a day until we had completed all the SNSA assessments.  
 
P7 and P4 assessments were carried out in an ICT suite with around 13 pupils at a 
time. P4 and P7 took around 3 days per each year group. P1 SNSAs took 2 weeks 
(on four days each week) with the help of two PSAs on two to three of these days. 
P1 SNSAs were carried out one to one using an iPad. 
 
School is lucky to have enough iPads across the school that we could administer the 
tests all at the same time. Children were given independent tasks to work on while 
everyone finished that particular test each day. 
 
I was fortunate enough to have a student teacher so could use time when she was in 
class. However, 3 weeks was still not long enough and ended up using mccrone time 
to complete them.   
 
It would have been nice to have had another member of staff because as a teacher 
of 27, if 6 are doing the SNSAs then you have 21 children who are having to do a sit 
down task. This doesn’t take into account the reading of questions for children with 
dyslexia. The assessments should have an option to allow the questions to be read 
out. 
 
The assessments had a huge impact on P1 learning as children were unable to use 
ICT independently. Further up the school the impact was less as half a class at a 
time could sit the assessments. However, it did impact the whole school as ICT 
equipment was unable for teaching and learning. Teaching staff were tied up 
completing the assessments and felt under pressure to complete the assessments. 
Fortunately, the software worked well and when problems did occur there was 
support available. 
 
Fortunately, we have had a very good student teacher in school so have used some 
time out of class to complete these although otherwise I am unsure how these would 
have been arranged. The P1 tests were lengthy for many pupils and individuals 
required 1-1. To undertake we have required a full-time member of staff to take 
almost 2 weeks to cover all levels. (3 classes) 
 
Effectively closed down access to school library and large number of support staff 
unavailable for other work in school. 
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Availability of technology required over a lengthy period was tricky. Had no support 
staff to help administer tests - all allocated to Early Years classes.   
 
Technology not a problem but with Maths it would have been better to have had 
sound as it was maths being tested not reading and to support children better more 
adult supervision would have been preferable. 
 
I had 7 children that needed the writing and maths tests read to them. There was no 
extra allocation of support staff. It took a long time and meant other areas had to 
suffer as I couldn’t do two things at once. The relatively small timescale set for us 
meant they had to do all three tests in quick succession. I think this affected the 
results of the third test sat.  
 
Not too bad as P7 were pretty independent & computers were available. P1 was a 
logistical nightmare and ridiculous in questions. It was of no benefit that I can see 
except in stressing staff if that was the goal! 
 
The testing impacted class management because each child had to come in and out 
individually missing their learning/teacher inputs etc. Very disruptive to the child, the 
rest of the class and the teacher. Our school had to have a supply teacher in for a 
total of 9 days to carry out the SNSAs with each individual p1 pupil which was a 
huge expense for the school impacting on their budget. No additional funds were 
given by the authority to cover these costs. This money could have been much better 
spent on equipment and resources for the school.   
 
I had a student teacher in class and so I spent about six full days in all administering 
assessments with my six 6 P1s in P1/2 and then children from other P1 classes. A 
supply teacher was in to administer tests once and sometimes twice a week during 
this six-week period. For some children the class teacher administered the 
assessment while the supply teacher covered the class. 
 
Very tricky. Pupils required a lot of support and use of laptops/iPads which ate into 
PSA support time and ICT time as well as classroom time. 
 
I had no support in a class with persistent and often severe behaviour issues for the 
week, which would have gone into second week had I not been in tears trying to 
carry on with normal timetable.  
 
1-1 support needed for P1 means support staff were taken away from working with a 
class for about a month to enable us to get them completed.  
 
ANGUS 
Support staff have been removed from other classes to aid in the completion of 
SNSA’s meaning classes are without support, albeit for a short while. 
Management have also had to support these assessments, pulling them from their 
role. 
 
Completed on our class iPads rather than on a laptop/PC - much easier for younger 
children to handle. Support staff for small group intervention taken away for 
approximately 2 weeks in order to complete bulk of assessments.  
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Class teachers given some time out to complete assessments with children who 
require additional support/who were expected to find the assessment particularly 
challenging. 
 
Took SPSA, DHT and class teacher away from working with children. Also, ICT 
resources and library were out of use until the tests were complete. I found one to 
one was needed for some pupils and one to two was the maximum.  
 
SNSA's have greatly impacted on classroom support with each assessment taking 
30-40 minutes. SPSAs are deployed daily to try and get through all 62 of our P1s 
with only around 4 children being assessed each day.  
 
Assessments are fairly lengthy and with 1-1 completion., required a significant 
amount of adult time.  We have a distinct lack of support staff and we were only able 
to complete these assessments effectively due to a student placement providing 
class cover. These assessments were competed on our smart boards however the 
'drag and drop' motion was unreliable. 
 
Required 1-1 adult support for each assessment using an iPad each. Around 2 hours 
per child.  
 
As mentioned before, early level support staff were taken from classes for two weeks 
to complete P1 SNSAs, children had to leave learning to complete these and they 
had to be done on iPads as the school does not have an ICT suite.  
additional staff needed to complete testing. 
 
Primary 1 SNSAs have had a huge impact on support and management. We have 
69 P1 pupils who needed one to one support with the SNSA assessment using the 
iPad. This meant we had to timetable several members of staff for weeks to 
complete them. Space was also an issue as we needed a quiet environment with no 
distractions to the children could concentrate for 25-40 minutes (this is for a single 
literacy assessment). 
 
Uses up staff who we desperately need to support children. Each assessment is 
lengthy, and the children are exhausted after it or just start guessing because they 
are bored. 
 
The literacy tests were far too long to complete. In some sessions only 2 children 
were completing the literacy aspect in 1.30 hours. The test also could not be 
completed in the classroom, it has to be completed in a quiet environment.  
 
ARGYLL & BUTE 
As we are a small multi composite class staff and supporting the pupils was difficult.  
I had to give management time to support group taking part in testing 
It took 1 1/2 hours to get all the computers logged in before we even sat the test. 
Administering to P7 was no problem at all. We have enough iPads for them all to 
complete at the same time & children are all technically able so no problems using 
technology. P1s were very tricky though! Lots accidentally double clicked & skipped 
questions & unable to go back. P1s went out with support assistant in pairs as they 
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are not yet technically proficient enough to use the iPads on their own. Huge 
implications for staffing! 
 
I had to be released from class for two days in order to complete them all with my P1 
class. 
 
This took up most of my day (additional support staff) in class with 4 children at a 
time. Some days even only 2 depending on the children. I was actually ashamed to 
be putting them through this. Some of these children were still nursery level. I asked 
about outcomes and I do not feel results are true to what is supposed to be 
expected. These were supposed to be for language and literacy. Not IT or trick 
questions. Not a true outcome at all.       
 
It took me out of my job therefore other children suffered. 
 
Meant that HT time was used for individual assessments as we are a one class 
school - so management time was lost over a three-week period. ICT ok but worked 
on iPads much better than any other hardware so we need access to more of these 
to give an equal chance to children.  
 
CLACKMANNANSHIRE 
Impact wasn’t too severe but another inconvenience when we had already done 
Incas testing. Also done NGRTs. It also resulted in laptop timetable being suspended 
again for pupils.  
 
DUMFRIES & GALLOWAY 
Huge impact as class cover was needed to allow teacher to support children.  
Reading especially was very time consuming and layout was very wordy with more 
instruction than actual assessment. Netbooks made delivery even more difficult due 
to small screen. Enlarging text then required a lot of scrolling up and down, 
detracting from actual questioning. 
 
It was a nightmare! I teach P4-7 with no learning assistant time or support.  Trying to 
administer and keep the remainder of the class quiet was a huge challenge.   
 
P1 teachers had to complete them during their RICCT time. Support staff couldn't be 
removed from their assigned children. Management also had to complete a lot of 
them.  
 
I chose to oversee 3 children at a time, but I felt one to one would have been 
beneficial as I couldn’t see every answer and some children said they hadn’t clicked 
on the ‘read to me’ button in the reading or clicked on the wrong button etc. I logged 
all the children on as I felt the user names and passwords were far too difficult for P1 
children to type themselves. 
 
Very hard to deliver the SNSA assessments in P1 due to their lack of computer 
skills. This is not a Cristian of the children, rather, that developmentally they have not 
been shown how to scroll or click on different tabs. I have no computers in my 
classroom and could only use an ICT suite to complete this. This impacted on the 
rest of the school as they could not use the suite during the time we were completing 
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the assessments. The time it could to complete the assessments was also lengthy 
resulting in children becoming frustrated and upset because they could not complete 
the assessment. It was also a lengthy process for me as the class teacher as 
organisationally I worked with a group of 5 children to make it manageable. This 
meant another teacher had to cover my class to allow me to do this. Because I was 
working with a small number of children, it meant that completing the assessments 
took a long time. 
 
I attempted whole class SNSAs as my class are very familiar with ICT and our 
school laptops. I quickly realised this was not possible. I then moved to small groups 
working on the SNSAs whilst the others had free flow activities - time fillers as I 
couldn’t give the children tasks they couldn’t complete independently. I couldn’t do 
any direct teaching at these points as I had to support the children doing the SNSAs. 
The P1 Literacy SNSA especially took up far too much time and the children needed 
a huge amount of support to complete them (not support for answering the 
questions, support for simply understanding what they were being asked to do). I do 
not have any support time allocated to my class due to the recent cull of Classroom 
Assistants, so I had to support completion myself. We are only timetabled for our ICT 
trolley once a week so in order to complete these I had to take the slots from other 
classes, meaning they had non-ICT that week.  
 
Not a problem for me re computers as I only have 7 P4s in a composite P3/4. 
Learning assistant and student teacher had to be used, one to one, to support all 
pupils as all receive additional support for learning. This was the reading of the 
question throughout all assessments and also the help to decode tricky words during 
the reading assessment as this would be the support that would be usually given in 
class.  Reading of the questions was a barrier to pupils to answer them. 
 
Massively affected use of staff, Netbook use so rest of school lost ICT time and 
support time as that was used to implement tests. 4 children out of class at a time 
therefore having to be picked up on the teaching missed.  
 
Our ICT suite was out of action for the entire school for 2 weeks. My support on the 
classroom for one child with Down’s Syndrome and another with high needs was 
taken. My class was all over the place, in and out at different times for a week. 
 
In primary 1 they are totally unmanageable to administer! The format is so 
complicated, especially for the literacy so there was no chance the children could 
complete them independently. It took well over an hour per child. How is this 
possible with no classroom assistant to administer them and I am solely responsible 
for 24 other pupils?!  
 
My HT paid for a day's supply, so I could take children out to complete these. As I 
am P1 I took 2 children at a time. 
P4 & P7 fine, P1 an absolute nightmare. One to one support required for each pupil. 
LA, SLT and teachers involved. 
 
Could not have carried them out properly without extra support. 
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Primary 1 pupils cannot access this assessment without one to one support, I had to 
leave the class with supply teachers sometimes at short notice to administer the 
assessment with individual pupils. This has had a major impact on the learning and 
teaching in my classroom as I have not been able to follow my plans as I would have 
liked.  
 
Children were taken at unpredictable times. Children will have missed out on core 
teaching. Management and Learning Assistants carried these out (impact on support 
for children). Our ICT suite was unavailable for several weeks while these were 
carried out.  
 
Not enough computers for upper classes. HT and SLA supporting P1 class on a one 
to one basis. Far too much time taken when they could be doing other high impact 
interventions. 
 
Each assessment was on average 50 minutes long! One 5 year had to sit for an hour 
and 10 minutes doing one assessment. We had to use a teacher who was supposed 
to be supporting pupils using PEF funding! So those children missed out! I used my 
RICCT time to view one child completing an assessment. If we did not use a PEF 
teacher, we would have had no staff to help with tests. 
 
SNSA's administered predominantly by management and additional teacher. Only 
P1 teacher given time to take tests as we administered 1-1 and were running out of 
time.  
 
Taken up three weeks of management time as not physically possible for teachers to 
complete in such a short timescale. Very little direction or training provided to 
support class teachers.  
 
Completed the SNSAs impacted massively on my classroom time.  To enable my 
Primary 1 pupil to complete the assessments I lost a weeks-worth of class support to 
allow adults to support the children to complete the assessments.  The assessments 
were very lengthy and relied on the pupils having good mouse control which my 
pupils do not.  Additionally, to allow adults to know what to do, dual headphones at to 
be used (so not to disturb others) so both adult and pupil could hear what was going 
on.  I only have 5 pupils, so I dread to think how a teacher with 25 Primary 1s got 
these completed, and what losses of education were made due to loss of support.  
 
P7 assessments were quick however I know that P1 assessments took a lot of time 
and manpower. 
 
Had to put everything else on hold. Couldn't find enough laptops for everyone to do 
at once. Kept losing charge. 
 
P1 Literacy assessments took between 30 -45 mins per child. Numeracy between 
20-30 mins each.  All completed by class teacher - vast majority done in RICCT time. 
Class of over 20 
 
SNSAs were completed by 2 DHT and one other member of staff. Classes were split 
into groups and computer suite out of action for other classes. Each class took a 
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week to complete so daily tasks had to be thought out carefully to allow class 
teacher to continue working with two thirds of the class at any one time. 
 
Huge impact as we have 50 P1's to complete. We have carried out the assessments 
on an individual basis as our P1's would not have the mouse control to complete 
them on their own. We also decided that the class teacher should carry them out as 
we know our children best! I have lost over 4 days of teaching my own class to 
enable me to undertake the assessments.  
 
DUNDEE 
Not easy to conduct and some pupils not given the correct support for it/ 
differentiation. 
 
Our school used teaching staff who had a teaching student at the time to undertake 
assessments. This meant those teachers did not always get their collegiate time 
back spent with students after school. PEYSAs were also used during times when 
children should have been receiving 1:1 tutoring or small group support. 
 
Awful - had to leave busy jobs for covering teacher and as they were so taxing and 
time-consuming children were disengaged with their learning and behaviour and 
learning were greatly impacted. 
 
The process restricted access to our ICT suite for an extended period ... however 
this would not really have been necessary with a bit of good planning on 
management's part.  
 
Myself & my job share were fortunate enough to have a teaching student on full 
responsibility and we had to carry out the tests on a 1-1 basis. The test requires far 
too many ICT skills, clicking, dragging, dropping answers which apparently the 
children are meant to do for themselves, however if we had allowed the children to 
do this we would probably still be doing them now! 
 
The ICT suite was ‘booked’ for a number of weeks meaning no other classes could 
use it (this therefore had an impact on their learning too). I have no support in my 
classroom (my other p7 colleagues are the same) and so support staff were not used 
in this way. Teachers got no warning as to when assessments would be completed - 
it was just as and when SMT had spare time to do it.  I could have been working on 
maths from 9-10:30 then the children were taken to complete yet another hour or so 
of maths. I would have planned my day differently had I known this. 
 
The ICT suite was out of use for all other classes for numerous days to carry out 
assessments.  
 
EAST AYRSHIRE 
All p1 children completed test in ICT suite independently after completing several 
practice sessions. It appears that some p1 children in other schools across Scotland 
got varying levels of support. Children completing independently did not always 
answer questions due to inability to concentrate for an extended period of time and 
would have gained better results if a member of staff had guided them through the 
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functionality of the test and encouraged them to focus. This however has huge staff 
implications. 
The impact of the SNSA's was huge. Myself and my stage partner had asked our HT 
for a classroom assistant to extract children one to one to go to the library where our 
computers are to complete the assessment. We did not get an email back. At the 
very last minute to get these handed in, our HT then said to us she wanted to split 
the 3 classes into 2 classes (going over our ratios) in order to release a teacher to 
complete these. However, having done a similar situation when it was a snow day 
we said we did not want to do this. We were then met with hostility. Our other 
arrangement was to have our whole class in the library with the pupils completing 
some work at one end while the teacher did assessments. No teaching or learning 
occurred. Pupils were not on task as the teacher was completing assessments. It 
was a horrible environment to work in and lead to myself in tears over the pressure 
and stress of it. Little to no support was given by management. 
 
Onus was placed on guidance staff to administer assessments - lack of IT 
determined when the classes could sit the tests. 
 
This was a stressful time as they had to be done during class times with 23 other 
children in the class. It was hard to make sure the environment was quiet enough for 
the test. We did manage to get some help from CAs in the final week. 
 
Greatly impacted on time. Pupils had to be withdrawn to complete them. (additional 
teacher time taken from supporting ASN and PEF). Logging on to Glow for each 
pupil was very time consuming when we had over 300 assessments to complete. 
Assessments often had glitches- eg picture needed as part of question did not 
appear, pupils had to log out and then be logged back on. 
 
Hugely. ICT room scheduled abandoned for 2+ weeks to try and get assessments 
completed. Work in a school with multiple composites meaning children in primaries 
not assessed needed to be watched by other classes while SNSA undertaken. Loss 
of valuable teaching time.  
 
I was given no support to complete the assessments and told to do it during my class 
time. I was given one classroom assistant. I was expected to continue teaching my 
class of 20 while supporting pupils to complete the assessments as quickly as 
possible. 
 
The SNSA took out the school’s capability to deliver ICT for 2 weeks as we have 4 
P1 classes, 2 P4 classes and 2 P7 classes who needed laptops for SNSA. The P7s 
had to give up class time to support each of the P1 classes to access SNSA.  
We all went to our IT suite en masse. A p7 supported each p1 with the reading of 
instructions. 
 
The assessments were administered by DHTs and Guidance. SFL pupils were 
supported by SFL staff using standard exam supports. One ICT was used - this had 
no impact on teaching as it was a new room that had just been installed.  
ICT room was out of bounds for rest of school for a 2 to 3-week period.  Regular 
learning was totally disrupted.  
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With P7 it was relatively straight forward as we have a lot of laptops. P1 & P4 
struggled to complete test independently and lack of classroom assistants made this 
a difficult task  
 
Tests with my P1 class had to be done in small groups so each group was taken by 
Depute Head Teacher and another class teacher who had some time available due 
to a teaching student being in her class. This resulted in a number of my class 
lessons being interrupted resulting with in me revisiting teaching and learning that 
had been missed during the assessments. It also resulted in our ICT suite being 
unavailable for any ICT lessons (P1 through to P7) for a three-week period while P1, 
P4 and P7 were being tested.  
 
Classroom Assistants and ELCP off timetable to help support the implementation of 
these tests, especially at p1 level. Had to scrap ICT timetable to give SNSA classes 
use of facilities.   Some groups of children suffered as a consequence.   
Several classes gave up ICT time to permit the use of the computer suite for testing. 
Primary one pupil struggle to even log on to computers, so this was done for them by 
primary seven pupils. Testing took almost an hour per curricular area. Sitting focuses 
for this length of time for young pupils is virtually impossible. 
 
ICT was taken away from all classes except SNSA levels.  
 
There were not enough staff. 1 teacher for each class plus two classroom assistants. 
For the week of testing our learning had to stop so that children could be given the 
time with buddies to complete the two practices and two real assessments. The 
children with ASN were supported by a teacher or classroom assistant. The 
technology was not accessible to my P1 class as they cannot use a mouse for a 
computer. We had recently bought iPads for the school and some of these worked 
however the internet access in our building is a hit and a miss. We were also having 
to share our 100 laptops between 300 odd pupils who needed to complete the 
assessments.  Each assessment took too long, and the children became very bored, 
distracted and therefore ended up misbehaving.  
 
Similar constraints as SQA exams. 
 
EAST DUNBARTONSHIRE 
They were very cumbersome to deliver in Primary 1. A huge workload for staff or 
covering staff so they could be done. Primary 1 needed to be done 1-1 and the 
children seemed very stressed especially with the reading one. Children naturally 
tried to sound out the words and used all the tactics known to them so far.  You 
could see their enthusiasm and effort disappear as the reading became more difficult 
and it didn't do anything for their self-esteem.  Even with the adult encouraging them 
and saying how well they had done they knew they hadn't mainly because they didn't 
know it.  They knew that, and it stressed the children unnecessarily.  Even the 
children who did really well it stressed them also. 
 
Availability of ICT dictated timing of assessments. Support for Learning staff were 
required to supervise, assist with delivery of assessments. 
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It had a huge impact on additional staffing.  Management team were deployed to 
cover the tests alongside teachers, using up a set of laptops which meant they 
couldn’t be used by classes. 
 
Delivery impacted on ICT/laptop timetable as all laptops had to be used for testing 
purposes alone. A "mop-up" date had to arranged to target children who had been 
off on the original date or who did not complete the test in the first instance. 
 
Anything like this is tricky to manage with a composite class. My P7 managed to 
access the assessment fairly easily and we are lucky to have fairly small numbers, 
so they were all able to do it at together. Finding time to do three different 
assessments for P7 and P4 over the same fortnight period was tricky and resulted in 
other classes missing out on ICT slots. I am not, however, against computer delivery 
for this. 
 
EAST LOTHIAN 
The tests are very time consuming!  1-1 for P1. Took roughly 30 mins per child for 
literacy.  Was very hard context for some. Hard to watch a child struggling to read 
some text that was too hard.  
 
Hugely. Not able to each P1 children as sitting doing assessments with individuals. 
P1 children cannot access assessments individually. 
 
This was a nightmare to manage. There was no cover available to support the 
SNSA's. Children did the assessments 1:1, approximately 40 minutes per literacy 
assessment and 20 minutes per numeracy assessment.  It was extremely difficult 
hearing what was being said or read in the literacy assessments when trying to do 
this within a classroom, so we had to sit outside the classroom. This meant we had 
to utilise support staff within the classroom.  It also meant there were no formal 
lessons being given during SNSA time.  40 minutes was far too long to expect a child 
to concentrate so we had to stop at times which is allowed but it meant the child who 
might be in their flow but now tired had to build up again when they continued the 
assessment. 
 
Children removed from class with no prior agreement.  
 
ICT suite out of action for a fortnight. SMT supervised all assessments. 
 
P1 assessments - the rest of the class are not receiving direct teaching input during 
assessment time which results in many hours of teaching lost. We do not have iPads 
so it is one teacher with a laptop supporting each individual child as they are unable 
to use the touch pad or mouse independently. I have a huge concern over the 
amount of teaching time that is being lost.  
 
It has impacted hugely on classroom management as each p1 child needs me there 
to support them as they are not competent using the features of the program 
themselves. The rest of the class are given activities to do, which unfortunately not 
all do...plus having 2 children with ASN and only having support for one of these in 
the morning, this makes it very difficult to complete these assessments. The noise 
level is high which is completely unfair on the child who is being assessed. 



122 
 

 
We had no additional support staff but a willing job share P1 teacher came into 
school on her days off to assist (voluntarily and willing) but this was a big 
undertaking in order to get all P1 children through the SNSA. 
 
The literacy assessments for p1 are very lengthy and have hugely impacted on 
teaching time. I am assessing the children myself and with each assessment taking 
roughly 35mins it’s very difficult to manage the other children. No additional staff 
have been made available for cover, so I am trying to do assessments as well as 
manage the rest of the class. It has been such a lengthy process! 
 
I have had to do each test 1:1 with individual pupils which has meant limiting my 
teaching time. My other P1s have had to do tasks which they can complete without 
support, to minimise interruptions. Each child has taken at least 45 minutes to 
complete their tests. This has been a huge amount of teaching time. I know where 
my pupils are academically and do not need these tests to inform me. Time could be 
better spent on teaching and learning. 
 
Each literacy test took between 45 -50 minutes to administer. The skills involved in 
clicking and dragging objects accurately then navigating to the next question were 
beyond the capabilities of the P1 children meaning the teacher had to sit with each 
child to administer the test. Additional support staff are already overstretched and 
were unavailable to help. This resulted in the rest of the class undertaking tasks 
which required no teacher input e.g. Free choosing or colouring in. The laptops 
available in our school are unreliable in connecting to the internet. Some of the text 
the children were expected to read was far too small. The maths test took a further 
25 to 30 minutes per child to administer. 
 
I use rotations for learning so I made it part of my rotations however the passwords 
are not user friendly, so I had to log pupils on which took time from the group I was 
working with. We had no problems with ICT to support this.  
 
EAST RENFREWSHIRE 
There were no disruptions at P4 or P7. For P1 additional teachers were used due to 
the challenges of administering the assessments, particularly the literacy.  
 
All children managed to log on ok, no ICT issues. Tests were treated more like their 
lesson for the day. Tests done in groups, so I could focus on the group doing the test 
while a member of management taught the rest of the class. At one point there was 
myself, a deputy head, a teacher that was on hand for technical support and two 
learning support teachers in my room. This felt like a huge waste of resources in 
some ways as they were all taken off timetable, impacting on several other classes.  
 
It was all hands-on-deck. Learning support was withdrawn for many children as 
support teachers and PSA staff were involved in SNSAs. Class lessons were difficult 
to manage as groups were withdrawn for up to fifty minutes at a time. 
 
An absolute logistical nightmare. With p1, with limited mouse skills, an adult to a 
maximum of 3 children was possible. With 109 children and 2 papers, this required 
218 allocated hours. Taking PSA and SFL time away from other children in the 



123 
 

school and making the ICT equipment few and far between. No P1 class teacher 
could be expected to complete that with their whole class without substantial support 
from all other available staff.  
 
Assessments were difficult to organise in a large school. Well run by SMT but 
disruption caused with pupils completing the three separate assessments. Some 
took longer than a period to complete. ICT availability was good as study leave 
meant that no senior pupils were in the school. Staffing was effective and had 
minimal impact.  
 
The delivery of the tests required additional staff and management to be in the class, 
both to help administer the test and to work with the rest of the class, as the whole 
class could not sit it at one time. Also, some ICT support was also required.  
 
I am a manager in a small school and we chose to implement all the SNSA 
assessments for all stages. It involved a significant investment of time and we 
required significant ICT access to chrome books, PCs and iPads. We had to 
purchase headphones for the iPads for the Primary 1 assessments. We are fortunate 
that we are a small school and are relatively well off in terms of Digital Technology.  
 
Logistical nightmare as Laptops and chrome books had to be taken off timetable for 
6 weeks to administer the test leaving the rest of the W school without ICT. 
ICT was cancelled for three weeks to allow testing to take place.  Support staff were 
used to support testing so were not available in the classroom to support learning.  
Children were assessed in small groups, so classroom teaching was constantly 
interrupted for several days. 
 
EDINBURGH 
The ICT suite was out of use for the whole of May. PT and DHT completed all testing 
during the days they were not in class - therefore 2 1/2 days for 4 weeks plus one full 
week for PT and 3 days for 4 weeks for DHT. No SMT responsibilities were 
completed during these times with regard to school improvement plan priorities.  
 
Huge impact- class teachers not available for anything else.  
 
We bought extra iPads to conduct. Nqt (p4) used 3 of her days out of class to 
complete. P1 needed 1-1 supervision as could skip through questions without 
answering, this needs rectifying. This used all classroom assistant time in class over 
3 weeks. If teacher was supervising no other work happening. Also need a quiet 
area with few distractions. Impossible in busy P1 room. 
 
It was done 1-1 in p1 with no support or time out impacted teaching time. 
 
Classroom management-particularly difficult in P7 when pupils and staff are focusing 
on end of Primary school events eg P7 show, transition events, sports events. But 
also, at P1 and P4 coinciding with report writing, parents consultations, additional 
support staff- no additional support staff available due to staff absences and no 
supply cover, PSA's all being assigned to support particular pupils with ASN needs. 
ICT-  not class sets of iPads or laptops, awaiting ICT refresh, so all dated and not 
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working well, needed to borrow from other classes, all needed them at the same 
time, software badly designed, especially in P1 assessments. 
 
Our ICT is pretty good in our school as we have an ICT Suite with 15 laptops. It was 
also VERY helpful that the SNSAs were compatible with iPads. The P4 and P7 one 
was pretty easy to manage. It impacted hugely with the Primary 1 tests as these had 
to all be done 1:1. Therefore all PSA timetables were filled with helping out.   
 
Took 9 English staff and 2 SfL staff to supervise for 4 periods each.  Apart from 
Maths and English, no other depts have this additional workload.  
 
With class sizes being large, the class had to be split into three groups in order for 
there to be enough space and equipment for them all to take their tests, which meant 
inefficient use of many members of staff. 
 
We had to deploy a significant number of staff members to aid P1 implementation. 
Logging in was a nightmare, with the incredibly long usernames and passwords 
impossible for children to use so adults had to do it all. Due to low broadband, we 
could only do 12 children at a time, which impacted on learning and teaching time.  
 
Administering these tests to our 54 P1 children took approximately 30 hours of 
teacher time for numeracy and 40 hours for literacy. The amount of progress that 
could have been delivered if those hours were used for effective teaching is 
significant and instead we were required to use that time to run testing which, as I 
will outline below, is problematic in almost every regard. One of my primary 
questions about the design of the SNSA system is – why was it not possible to 
design a system in which the interface fitted the screen? Regardless of the device 
you use the access the system, almost every page requires that you swipe or scroll 
down a short distance to locate the green ‘next’ arrow. This is one of the many 
reasons that the tests took such a long time to administer. It is just a basic example 
of thoughtlessness in the way that the tests were created – without considering the 
experience of the end-user? 
 
The impacts on teachers, support staff and classroom management has been 
enormous. Not enough computers and iPads and not enough staff to oversee the 
assessments to ensure that all children are given the same opportunities during the 
assessments. This has led to what I believe to be unreliable results. 
 
Two P1 teachers spent three weeks completing the assessments, unacceptable. 
 
Massive inconvenience and disruptive to classroom learning. 
 
Support for Learning groups were cancelled to allow P1 class teachers to test or to 
extract pupils for testing. Our transition programme for ASN pupils moving into P2 
was halted due to cancellation of groups which adversely affects these pupils with 
ASD and their adjustment to new routines and classes.  
 
We did not do this well.  We used a combination.  Children not really supported.  
Groups at a time with Pupils Support assistants there as SMT teaching classes etc. 
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We used DHT (me), HT, two ASfL teachers and two class teachers!  
 
P1 testing needed to be undertaken on a one to one basis. This was completed 
mainly when supporting a student and usually in class with the other children doing 
independent activities. Literacy test in particular was too long for some children with 
a heavy focus on listening and /or reading long texts. P1 children need support to 
keep focussed long enough to keep either listening or trying to read things hence 
one to one implication was needed.      
 
The school management team carried out the SNSAs to take away the burden from 
teaching staff and this significantly impacted on their workload. Assigning tests to the 
children and selecting children to download the results of the tests is pretty time 
consuming and it is not user friendly. Login details and passwords for the children 
are very long and the children required a fair bit of support to enter these in. They 
had to be entered in for P1 children as they were unable to do this. P1 tests needed 
to be carried out on a 1-1 which was extremely time consuming.  
 
Both the English and Social Subjects faculties lost our iPads for a month. I lost four 
contact lessons which my S3 class. To what end?  
 
When working with P1 it took over two weeks to carry out the assessments! Each 
child had to be pulled out 1:1 with an adult as they don't have the IT or fine motor 
skills to use a computer and complete an online assessment. This made it very time 
consuming for our learning support teacher, Learning assistants, depute and 
teachers. It was also a very disruptive process and pupils were coming in and out of 
class one at a time and the teacher spent most of her time catching those children 
up on what they had missed.  
 
There was a large disruption due to some of the pupils being tested and others in the 
classroom waiting for ICT.  
 
They were extremely time consuming. Less able children took double the time of 
able students.   PSAs that are normally used to help facilitate learning within class 
were pulled for 2 weeks in order to get through the assessments. Not good for those 
children who require additional support. Luckily, we have class iPads so availability 
of ICT was not an issue however it did mean we were one iPad down at our 
technology station during learning rotations.  
 
We completed the tests 1:1 which was very difficult with no classroom cover. We 
were fortunate to have students at the time which helped support the process, but I 
am unsure how practical this would have been without someone else teaching the 
class. I think a certain amount of class cover should be honoured for all stages 
completing the assessments.  
 
With 90 P1 children to do the assessments it took 7 members of staff to support 
these assessments over 2 weeks (DHT, class teachers and PSA’s). This had a big 
impact on classroom management, learning and teaching (as it was so time 
consuming it affected teaching and children were not introduced to anything new 
within those two weeks as it impacted so much on the running of the P1 and P2 year 
groups. We had to use Wi-Fi boosters to allow higher numbers of iPads to be 
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connected to the Wi-Fi at one time and we did encounter some difficulties with 
connections.  
 
Delivery of assessments had little impact as we were able to use a class set of iPads 
for the assessments. Although this did mean that other classes missed out on their 
iPad time. As we were working with P7 they were able to complete the assessment 
independently and quickly preventing too much impact. 
 
With limited ICT in our school there were no available devices for 4 weeks to 
pupils/staff.  One class teacher and the Depute Head Teacher conducted tests for 
the best part of 5 weeks full time. 
 
The SNSAs put our learning to a standstill, made the day fragmented as children had 
to leave the classroom 1 at a time and stretched us in terms of resources.  
 
Regular curriculum was basically abandoned to allow for testing to take place over 
two weeks. No additional staff available to assist with testing.  
 
FALKRIK 
I was involved in P4 (Numeracy) and P1 (Literacy & Numeracy). P4 (Numeracy) - 
some children were taken out in small groups as they needed help when reading the 
question. Required additional teachers/support staff to help. P1 (Numeracy) - 
children were in groups of 4 as they needed help when reading the question. 
Required 4 additional teachers/support staff to help. P1 (Literacy) -  these were done 
on a one to one basis as children required guidance throughout.         
 
It was a little disruptive having pupils pulled out of class due to the fact it was the P1s 
and they are completed individually. Again, I feel management should cover the P1 
teachers, to allow them to run the tests with the pupils.  
 
I was unable to complete the SNSA assessments when in class therefore myself and 
my 2 stage partners had to be let out of class to do them. We are very fortunate to 
have 2 part time teachers who were able to take our classes during this time 
however classes had to be doubled up at times. We also have an EYO working with 
primary 1 who had to help us get through the tests which meant she was unable to 
work with her groups of children who require her support. We have iPads available to 
complete the tests however due to the poor Wi-Fi the test often crashed or froze part 
of the way through and we would have to log back in again. I was in and out of class 
doing these assessments for about 3 weeks which was very disruptive for the 
children and meant they lost a lot of time with their class teacher who knows them 
best. All in I was out of class for just over a full week across the 3 weeks to complete 
the assessments. 
 
Library and ICT facilities were over taken for a long period of time which 
disadvantaged classes to use these.  
In addition to the CEM tests being undertaken in the school the SNSA are a huge 
drain on classroom support. For a period of 4 weeks I have no classroom support as 
they are undertaking the assessments. I am unable to provide effective support to 
children with additional needs.  
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Use of support staff who would therefore not be in class. Difficult to plan and teach 
with children popping in and out. 
 
My daughter was removed from her classroom during a numeracy lesson to work 
with an unfamiliar teacher in the depute headteacher's office on the tests. Had I 
known this as a parent beforehand rather than only finding out afterwards from my 
child, I would have requested to have her removed from the tests. 
 
No additional staff/teachers required to administer the tests.  The biggest drawback 
was the extremely poor infrastructure of the school's internet connection. his meant 
the tests had to be staggered as not all pupils could complete them at the same time. 
The rest of the school was not allowed on computers/iPads during testing time - so 
yes affected other classes. The staggered start of tests meant that while some pupils 
were completing a test, others were working on different tasks, so I suppose, yes 
they did impact on classroom management a bit. 
 
Huge implications for staffing. P1 assessments should have been completed by the 
pupils most familiar adult e.g. class teacher. I could not feasibly give up the time 
required to get each child through literacy and numeracy assessments. I completed 
numeracy assessments with my class and a Principal Teacher completed the literacy 
assessments. My class had to be covered during this time which impacted on the 
children's normal routine and therefore learning. 
 
It was a logistical nightmare.  There were not enough computers to carry out these 
assessments for one class as a whole. Lots of support from leaders and colleagues 
but there was no way to carry these out and ensure quality of learning for the other 
children in my class. 
 
SMT took pupils out of class to complete the SNSAs. Primary 1s were done 
individually, and pupils that had learning support were taken individually too.  
Computers and iPads were available to use when I was ready.  The P1 literacy test 
took a long time because of the amount of text that they had to read by themselves.   
 
Due to broken/lack of computers children had to either do the assembly or sit quietly 
read/complete an independent task until a computer became available.     Due to no 
specific guidelines additional support teacher had to complete identified children’s 
assessments on a 1 to 1 basis but was not 100% clear on how much support they 
could give specifically with the reading assessment.  
We used iPads as a class as I had 32 to complete. It was a struggle to support the 
children who need help.  
 
P4 and P7 tests did not impact greatly. P1 testing impacted greatly on a range of 
staff- very time consuming and impossible for teachers to deploy in class. This took 
approximately an hour for each primary one pupil to assess maths and literacy! With 
such constraints in staffing, this was very challenging and took time away from 
children who require support. The whole approach goes against our principles of 
play in the early years! Impact on ICT timetable but we prioritised testing.  
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Very high impact. P1 cohort of 58 pupils taking an average of 50 minutes to 
complete the assessment on a one to one basis. Classes had to be joined to release 
staff to support the children being assessed. 
 
5 teachers were involved in P1 numeracy assessments with my class for 1 hour-
DHT, P.T, learning support teacher, supply teacher and class teacher and we had 4 
pupils each!!! For literacy P1 assessment a supply teacher took my class for the 
morning and myself, learning support teacher, another supply teacher, and 2 EYOs 
carried out assessments with 21 pupils 1 to 1. 
 
We were able to use iPads and PCs.  Some children needed individual support up 
the school. However, all p1 assessments had to be carried out 1:1 and this impacted 
on our teaching resources. Like the fact that by using iPads children could sit 
assessments in their own classroom and made it more flexible for delivering the 
assessments. 
 
Practical delivery has a significant impact on time for SMT. We are only a small 
school and as such it was just about manageable in our setting.  
 
Difficult to accommodate English/Maths classes in practical sized ICT suites 
P1 needs to be done 1:1. Difficult to do as their class teacher so SLMT/nursery 
teacher completing with children.  
 
To ensure the SNSAs were completed the PT and Support for Learning Teacher 
were both taken off timetable to administer the Primary 1 SNSA. The ICT suite was 
out of use for approximately 2 weeks.  
 
Only 17 pupils could be tested at a time. Remainder of class had to be split between 
other teachers. 
 
Pupil iPads were out of use for a few weeks to accommodate testing. Cover for 
classes is required to release teachers to deliver P1 assessments. 2 children are 
assessed at once which has taken around 40 minutes at least per session. We were 
lucky to have enough iPads that whole class could access at once, this allowed less 
impact on classroom management. No additional staff were required for P7.  
 
It has been difficult. We have 4 iPads to use and 32 children. Most of the children 
have taken 30 or so minutes to complete the assessments. I will need to use 
classroom assistants to help supervise children completing the tasks next week. It is 
very difficult to keep the other children quiet as the 4 are doing their assessments- 
we have had to have very structured quiet activities all week, which means very little 
group work or direct teaching has occurred.  
 
FIFE 
It has taken up all of our LS teacher’s time for months. 
 
Feel that all of the tests could have done with an option. To have the questions read 
out to them. Only the p1 test offers this. Also, the layout of the test on the screen 
wasn’t very user friendly. Pupils didn’t always remember to scroll down and therefore 
missed some of the question or answer. 
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As SFL teacher I have administered the assessments. This has taken over 10 weeks 
in total and prevented use of netbooks every morning during p4 and p7 
assessments. 
 
Difficult to achieve in a busy P1 classroom. When I sat with one child I was 
interrupted a few times which is distracting for the child taking the test. Most of our 
P1 tests were done in the class with the SFL teacher which meant a lot of her time 
was taken up. A few times the test froze due to poor internet connection. 
 
Other classes were unable to use ICT suite for timetabled lessons. Support for 
learning teacher only part time so I had to support 5 children with recognised ASN as 
well as 21 other students. 
 
ICT suite taken over and support for learning staff taken off timetable. Impact on day 
to day teaching was moderate as I could send working groups. It did impact learning.  
 
Nightmare when using laptops. Problems with broken, not working etc. The school 
Wi-Fi unreliable so some connected immediately then others after 10 mins. The 
SNSA site not reliable and would close down unexpectedly. Some took it seriously, 
others just clicked on anything, so some finished in one period, others incomplete 
after three, leaving problem of what those who had finished should do.  
 
As a two-day Support for learning most of my time this term as been spent on the 
assessments. No actual assessment or teaching time apart from this. 
System is a bit “clunky “. It takes quite a bit of time and primary 1 need supported to 
make sure they follow the programme completely. Glad that SNSA have added 
sound to support them. 
 
These were ok in P7 as the children could do most of the reading themselves. P1 
found it tricky, even with the 'hearing' button and was therefore much more time 
consuming.      
 
Massive impact on cover within school.  Class teacher had to sit with one child doing 
the test and cover was arranged for the class. Huge impact on management and 
other staff.  
 
In P7 it was fine but with P1 it was a total nightmare. It took two members of staff a 
full week to carry out assessments. Had it not been for teaching students being on 
placement we couldn’t have allocated this time. 
 
SFL teacher was needed to administer assessments to allow normal routine to 
continue for the class. We only have SFL three days a week, so this meant they took 
longer. It also meant all SFL work had to be suspended.  
In Primary 1 we are having to sit 1-2-1 to complete the assessments while other 
teachers cover our classes. It takes approximately 20 minutes for numeracy and 45 
minutes for literacy. Children are finding it difficult to cope with the constant change 
in people/staff/teachers. Using laptops is also disrupting other classes. 
 



130 
 

Not possible to carry out these assessments as part of a daily program in class. 
Required to be supervised by staff member who removed groups or individuals from 
class to complete the assessments.  
 
Dreadful. A serious impact. We struggled for weeks and managed the assessments 
in dribs and drabs.  Fortunately, one of the classes had a student so we were able to 
use the teacher for about a week solidly to finish some of them.  
 
Class size is 32. Computer rooms only have 20 computers so difficult to get 2 
computer rooms at same time, also impossible for one teacher to supervise two 
rooms. However, we were lucky as we have just bought 32 Netbooks. This caused 
another problem as the WIFI only works in a couple of rooms so teachers had to 
swap classes to allow test to proceed. This meant a teacher was ousted from her 
class over several days to get the whole cohort tested. 
 
Small school so only a few to do and we have a netbook / laptop per pupil.  P1 had 
to be done with an adult and each assessment took around 40 to 50 minutes.  
Longer in fact as I gave the children regular breaks.  PSA was required to be in class 
to support the other children while test carried out.       
 
I deployed the assessments I my own class with no support, assessing some 
children in my NCCT so that they could have the provision they needed.  Computer 
availability being limited in our school, we found the assessment deployment 
stressful. In addition, the Wi-Fi bandwidth meant that the assessments being based 
online became problematic at times. 
 
For p1 they had to be carried out 1-1 by support staff/ ls. This took over 3 weeks due 
to number of children we have. P4 and 7 were completed in groups with DHT taking 
two weeks to complete.  
 
We had to use the support for learning teachers room every day for a week which 
meant she was distracted or couldn’t take children into the room. ICT access wasn’t 
a problem. My stage partner couldn’t teach her class for a week, the learning support 
teacher covered when she had to, my PGDE student taught my class making it hard 
for me to fit in support for her and her observations. Luckily, she was understanding 
and a strong student or it would have been a major problem. Little to no support from 
management in terms of covering classes or carrying out tests. 
 
GLASGOW 
I delivered the tests although I am not the class teacher - it is not appropriate for P1 
to do them in big groups, and we don't have the facilities. I was timetabled for 
support for learning but taken off timetable for assessments. I also took p4 in groups, 
as we don't have facilities for more than 8. The timetable was based largely on when 
I and other teachers/management were free to take children out of class, and 
lessons were definitely disrupted.   
 
Incredibly time consuming with P1. Had to be done on a 1-1 basis. Not feasible to do 
in class as part of daily programme unless you are lucky enough to have any SFL 
workers which many of us don't. 
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The ICT room was blocked off for assessments for nearly a month and SFLW were 
taken away from supporting children to help administer the assessments 
 
Whole class assessments took part in ICT suite. This meant ICT timetables had to 
be altered. Some issues arose with laptops shutting down etc. 
 
Our ICT suite was closed for over two weeks- having an impact across the school 
and on skills afternoons. We had to get a supply teacher in for 2 days and used 
PDGE students to release other teachers to cover. we tried some children on the 
class teacher computer while the rest of the class played. I was unable to actually 
teach for most of a week.  
 
I gave up my own time for personal professional development. Had to ask 
colleagues for their iPad slot/take children out of assembly and other lessons. No 
guidance on teacher moving mouse. 5-year olds have no mouse control and the test 
is not ICT. 
 
Children were removed from classroom by support for learning staff who set them up 
on pcs throughout school. This meant that other children could not be supported in 
class as SFL workers were deployed to supervise.  
 
Using the 2 class computers for 32 pupils x 3 tests was difficult.  A sflw or myself had 
to log children on and stay with them if reading support was required.  I still haven't 
finished them all. I am still teaching core skills and pupils are missing lessons or my 
Smartboard is not available.  
 
Our school had to purchase new hardware. 
 
This has been a huge issue as the primary ones need one to one support to do this 
and it has greatly impacted the ICT time of other classes.  
 
P1 test requires a quiet space and it needs to be completed on a 1 to 1 basis and 
this cannot be managed when you have a full class. There needs to be additional 
support provided for these tests to be manageable but that doesn’t seem to be 
forthcoming.  
 
All hands-on-deck. ALL managements plus All support staff needed to implement 
tests. Only 7 computers work in our learning zone therefore we were restricted. 
 
P1 pupils found the online assessments quite difficult to navigate. This necessitated 
pupils to be assessed in groups of 3 or in some cases individually to ensure that they 
understood what was required. This would not have been possible without the 
backing of principal teachers.  The assessments could not be deployed as part of 
normal class routine. 
Huge impact on the remit of our PTs who have been deployed extensively in the final 
term to administer the assessments. The time taken has been extremely excessive 
and has prevented the PTs from carrying out other parts of their remit where they 
work with small groups of children supporting their learning. The ICT suite has been 
set aside for six days now meaning other children have been unable to access the 
desktops and laptops.  
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ICT suite was out of use for over 2 weeks in order for assessments to be carried out. 
Assessments were carried out by challenge leader of learning teacher. Children 
were taken from class in groups of 3 or 4. 
 
The delivery of these tests became so unmanageable that I had to give up my 
McCrone time for 3 continuous weeks in order to support the learners. I must stress 
that school management did not ask this of me, but I was left with no other option. All 
management are currently in class covering absences and my classroom assistant 
has to be on hand to support 2 high tariff children in the class, at all times. This 
meant teaching a lesson at the same time as having children do the test became 
impossible. With aging ICT equipment these tests were particularly time consuming. 
I took out groups of 4 at a time and sat with them as they did the test.  
 
Support teachers removed for tests, whole classes removed for testing, then catch 
up period where considerable section out for testing.   
 
Groups of pupils removed from class to complete assessments in ICT room with 
supervision from a member of the SMT. Fairly disruptive to class teaching for the 
duration of tests for our class (P7), intermittent over a period of two weeks. (No 
timetable/ notice given - pupils were simply sent for and had to go immediately.)  ICT 
room not available for normal timetable slots for approximately six weeks during 
which time the remaining P7, P4 and P1 classes were assessed. 
 
SMT had logged on PC 's and whole class took part in ICT suite. No additional 
support provided. 
 
Not enough reliable cut equipment in classroom so children speak to all classes 
distributing learning and embarrassing children who were struggling. 
 
1 adult to 2 children maximum for p1.  On average 30 minutes per child. 50 Primary 
1 children to get through for literacy and numeracy. ASN staff allocated during a 
Monday and Friday slot, CT attempting to do some when possible, resulting in 
children being left to 'busy' tasks. Complete waste of good teaching time. 
 
It was completely impossible to administer SNSAs in a Primary 1 classroom. They 
had to be completed in a quiet room, which required another member of staff.  
 
Huge impact on classroom management.  Entire ICT department has been decanted 
to other rooms for a day. 4 rooms x 6 periods. There are also implications with 
required cover to supervise those undertaking the assessments.  
ICT suite timetable altered on 2 days a week.  Learning support timetable disrupted 
2 days a week. P1s really needed 1-1 and this could take 45 mins for one child per 
test.  
 
A member of SLT and all support staff have had to be redeployed.  This so far has 
taken 3 plus weeks and other support cannot be delivered. ICT issues such as 
getting logged on, internet slowness, ridiculous long usernames and passwords.  
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ICT suit was out of use for whole school whilst SNSA took place. Children were 
removed from class with no warning or preparation they were taking an assessment 
that day.  
 
ICT suite has been restricted to use for assessments for weeks therefore classes 
across the school are unable to teach ICT. My own class has to be covered while I 
administer the assessment in groups of 8 max. 
 
Very difficult to administer due to lack of ICT. Took up a lot of support staff time. 
ICT was a nightmare. As our school has no Wi-Fi we had to use the computer suite 
where internet was very slow - as well as that, being a joint campus, we had 
timetable issues to overcome. 
 
Myself as PT, headteacher, two DHTs and two CDOs are taking out groups of P4 
and P7 children and P1 children to work individually with. We are using the schools’ 
ICT suite, so the rest of the classes are unable to get access to until these tests are 
completed. 
 
This expended a lot of time with support to set up and help the P1 children with basic 
computer skills. Even the practice assessment were difficult and stressful for staff 
and children. 
 
It was not at all practical. It did require additional staffing to be bought in. Added to 
the already over loaded work load of the teachers. It affected the children as well as 
the ICT suite could not be used over a 2 week period while assessments took place 
throughout the school.  
 
We had to withdraw children 10 at a time to take them to the ICT suite. This meant 
leaving work that the remaining children could complete at their own pace and I had 
to leave enough work in case they finished the tasks. This took quite a bit of 
organising and a few weeks of disruption and being off proper timetable seems to 
have resulted in P7s that seem to be done with Primary school, a few weeks earlier 
than expected! 
 
I had no additional support due to staff absence. We had to use one laptop and Wi-Fi 
would cut off.  The sound worked at the beginning of the test and in each literacy 
test, the sound would fail.  This required exiting the test and typing the very non-
user-friendly passwords in again and hoping for the best. An absolute nightmare. 
 
The practicality of delivering the test was completely impractical. The test at P1 took 
the class teachers full attention and as such little interaction was possible between 
the teacher and the rest of the class.  
Wiped out ICT for several weeks for some classes (currently 3 weeks of testing 2 
days a week) children removed in groups of 6 for practical management of test 
impacting on their learning and disrupting those in class.  Unpredictable timings 
mean teachers cannot plan accurately to allow for tests as children are taken as and 
when SMT are available. (Tests being administered 6 at a time by SMT). This also 
means SMT are unavailable for other issues. 
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Additional staffing was needed to complete tests. Primary 1 children has to work one 
to one with an adult to complete the tests. This impacted on their learning as each 
test for literacy took 30-40minutes then the numeracy test a further 30 mins. A lot of 
time was given to the tests from staff, children and management.  
 
HIGHLAND 
P1 assessments had to be done individually as they did not have sufficient ICT skills 
and the concentration for such a long test. They were done by the DHT on her 
management time and CCR as well as the PT who fortunately had a post graduate 
student.  Each literacy assessment took over 30 minutes. Each time the pupils were 
removed from their classrooms to complete these.  We originally tried to do 3at once 
but observed that they lost focus, stopped listening to the lips and just guessed. P4 
and 7 were administered by their classroom teachers but as our computers are in 
classrooms the rest of the class had to complete quiet work for long periods of time. 
Teachers gave up CCR in order to administer the tests. 
 
Easy with p7 pupils who have 1 to 1 devices available. The p4 assessments were ok 
although many children needed support with the tricky usernames and passwords. 
P1 needed lots of support with using ICT and the time taken to administer the tests 
was lengthy and required high level of adult support.  
 
Each child had to be taken on a 1-1 basis by a PSA. This took 2 weeks of support 
time & disruption to children’s learning to carry this out.  
 
Massive impact on teaching and learning time and support for children who need it 
most was removed whilst testing was undertaken. 
 
We had to use SMT time to enable P4 & P7 pupils to complete. This was due to a 
severe lack of technology required meaning almost 80 pupils accessing 10 chrome 
books. This was for 3 assessments each, a huge time management issue as well as 
our inefficient IT infrastructure.  For P1 pupils we had to buy in 2 weeks of supply to 
enable both P1 teachers to support P1 pupils using chrome books they weren't used 
to.  
 
I did the P1 assessments and the children needed to do them on a tablet because 
their mouse skills are not at the standard where they can click and drag. We only 
have one tablet in the classroom. Support staff were needed to support P1 pupils 
during the assessments and were taken from their normal duties.  
 
P1s required 1:1 support. Setting up the computers required assistance especially 
because of the long passwords. 
 
These assessments were quite disruptive due to the fact they were delivered in a 
multi-composite P5-7 classroom, yet only certain children in the class were asked to 
complete them. This meant that other, reasonably independent, activities had to be 
found for the other children who were not completing SNSA's.  All adult support - 
teacher and PSA - was required for those completing the assessments, due to their 
computerised nature and ASN needs of certain pupils undertaking them. Luckily, our 
school is well equipped with laptops, meaning children could all work at one time on 
the assessment, but this meant that 1-1 support was not available from adults. This 
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caused issues when there were log-on issues with some of the assessments, as 1 
adult was trying to support multiple children. Many colleagues in other schools found 
lack of ICT resources added to the organisational nightmare of SNSA's.    
 
ICT was an issue in our school as we do not have tablets. P1 pupils do not know 
how to use a mouse and so required substantial support even in the basic 
practicality of the test.  
 
ASN teacher and class teacher and PSA supported P4s and P1s. P7s were 
independent.  It took quite some time for the P4 and P1 year groups particularly for 
ASN who has a workload exceeding recommended already. 
 
INVERCLYDE 
As we decided to test the whole year group at once, we had to displace ICT lessons, 
book up all available computers for 3 afternoons and remove a number of support 
staff away from classroom support in order to complete the tests. 
 
In our school, and where possible, we deployed 4 members of support staff to 
administer tests to all P1 pupils. This impacted significantly on the rest of the school, 
as many of our challenging pupils, with complex ASN were left in the classrooms 
with teachers, unsupported. This had a negative impact on classroom management 
and more importantly on learning and teaching. There is no way possible, I, as a 
class teacher, could administer these tests with individual pupils, in the way it was 
intended, whilst having responsibility for teaching a full class of very young children. 
The pupils in P1 have very limited mouse control and the test requires this, hence 
the reason for support staff working with the pupils and supporting them with the 
clicking and dragging.  
 
As previously stated, both my classroom assistant and I were utilised for assessment 
at all times. Also, two other Support for Learning gave up time to sit with children in 
order to get the tests completed. This meant I was unable to teach, the interactive 
whiteboard was unavailable and class laptops. During this time my class were 
unsettled, and incidents of low level disruption increased in frequency. 
 
Very difficult, IT classes had to be moved out of their classes for 6 periods to let 
others in. 
 
SMT took each child away from class or nurture room to take tests. Interrupted real 
learning. 
 
Very extensive use of time, particularly P1 assessment. 
Whole school ICT timetable suspended. Class teachers administered at P4 and P7. 
SMT administered P1s.Huge drain on their time.  
 
Support staff, supply, classroom teachers and management all were used to 
complete assessments. 
 
Massive disruption, 7 IT classes had to be moved out of their rooms for 4 periods to 
let the tests take place. Extra staff had to be brought in as each room could only take 
20 pupils far less than in their own Maths or English classes. 
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MIDLOTHIAN 
Availability of ICT was issue. Had to split the two classes up to provide support as 
we have no extra support at our end. Took up a lot of class teaching time. 
 
It made continuing classroom teaching impossible due to the nature of the class 
where so many have ASN. Learning assistants were occupied as readers for pupils 
and so unable to support others in classroom practice. Also, attendance issues 
meant that this interruption dragged on for an extended period of time. Made worse 
by the knowledge that more than a few students were not treating the tests properly 
and instead clicked random buttons.  
 
Availability of ICT -  iPads were booked out for two full weeks to assess 60 P1 
children therefore no other stages could use either the ICT suite, nor the iPad 
trolleys. Additional staff - all SMT were involved in supporting the assessments. My 
school completed them as a class. Other schools within the authority completed 
them 1:1 or 1:2 and therefore the results will not be comparable.     Classroom 
management- children finished the assessments at different times so created some 
challenge with how to continue supporting those still working on the assessment and 
those who had finished.  
 
In order to ensure pupils with additional support needs were fully supported 
throughout the assessment period our Learning support Teacher was off timetable 
for the month of March to assist pupils in P1, 4. & 7 with the SNSA assessments. 
This meant that pupils in the other stages had no SFL input during this time.  As our 
school no longer has an ICT suite, assessments were carried out on iPads. This 
worked fine as we have a whole class set. It did mean however no other classes 
could have access to the iPads during the P4 & P7 testing period. The assessments 
were such that the more able pupils were able to work through them with 
independence and at their own pace, pupils who required more support needed 
more teacher input and the assessment broken up to ensure their full focus. This 
required time out with the testing periods to catch everyone up and ensure everyone 
had completed the assessments.  
 
Each year group (P1, P4 & P7) had a week assigned to them to use the Computer 
Suite and there were 2 LAs assigned to administering them for pretty much the 
whole time. This meant there were children out of at least one of the classes in each 
year group at pretty much all times. It also meant the Computer Suite was off limits 
for 3 weeks and that some classes lost all or nearly all their Learning Assistant time 
for 3 weeks. 
 
Support staff were used to complete testing in a separate room. Children then came 
back into class and had missed learning as they would enter as they finished.  
 
MORAY 
A lot of man power. Luckily, we have a set of iPads in the school which was great for 
the p1. However, it depended on our intermittent Wi-Fi, so a lot of time was lost 
logging out and in.   
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We used 2 iPads in my class as the computer skills involved were a barrier for lots of 
children. We tried to log in another iPad, but our bandwidth was not strong enough 
and all computers were logged off.  
 
Very time consuming. Reading in particular was quite lengthy.  A member of support 
staff spent several weeks undertaking all the assessments. 
PT required cover to administer. 
 
NORTH AYRSHIRE 
Very time consuming, especially for P1. ICT prioritised for assessments 
Far easier to do on an iPad, which only allowed for one class at a time, but older 
children managed on laptops. Management wanted class teachers to administer the 
assessments, so no additional support staff were deployed which made things very 
difficult for all P1 assessments and those in P4&7 that required additional support.  
 
Pupils taken away in groups of 10 over the course of two days. Very disruptive as no 
warning was given to this happening so I did not have the opportunity to organise my 
day to accommodate this. Pupils were not provided with any support, even pupils 
who would normally have been offered support in class. 
 
I teach Technologies during teacher's curricular insert time. I delivered the P4 and 
P7 assessments during this time using iPads and their GLOW accounts - the SNSA 
tile. We did it over 3 weeks. One a week for most children - reading, writing and 
numeracy. The children were familiar with iPads and familiar with format of the 
screens - scrolling, drop and drag etc. We had no issues delivering these. The P1 
assessment was harder to deliver. The pupils could not be left to navigate the 
assessment independently. It required a one to one approach. We used support staff 
and SMT to deliver this. Very time consuming. 
 
Our Depute Head administered most of our tests. I teach P1-4 and he tested all the 
P4 children as a group. He arranged cover (SFL teacher) so that I could assess the 
P1 children individually. We have very small numbers so this was manageable but 
as it took around 45 minutes per child it could be a huge task in a big class. 
 
NORTH LANARKSHIRE 
Additional member of staff required as it is not possible to do these assessments in a 
P1 class. We have use of iPads, thankfully, as desktop computers would have been 
worse. We did groups of 4 children at a time however with the need to scroll and 
navigate which button to hit first, this was still difficult! Classroom curriculum was 
heavily disrupted at this time and had a very negative impact on behaviour. 
 
As PT I have been taken off timetable to administer the assessments.  It has been 
disruptive to new learning when children are being extracted for these assessments.  
We have been lucky as we have enough ICT within our small school to support the 
delivery of the assessments. 
 
P1 pupils needed to complete the tests on a one to one basis as they were clicking 
on random answers or clicking answers by mistake when they used computers on 
their own.  Tests took around 40 mins per child for maths, longer for language 
depending on the ability of the reader. Bearing in mind the need to avoid break/lunch 
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time, only a limited number of tests could be completed each day. Computers were 
often slower at running due to the volume of children using the internet at the same 
time (our computer suite was used by P3, 4, 5, 6 and 7). Luckily, I had a student with 
full time teaching responsibility while the tests were in progress. Our PT managed 
the rest of the testing, but it took weeks to complete.   
 
We had enough ICT resources as can be done on laptop or iPad. They took a great 
deal of management time. P4 & P7 were fine. They could access independently 
however P1 were far too time consuming. We only have 14 P1 children however the 
total management time for testing was 20 hours.  
 
Login had to be done by teacher for P1, often problematic and had to be entered 
several times. Practice tests administered on iPads and were much simpler than 
actual tests. This gave children confidence to try main assessments at later date. 
Most conducted in class with a few children at a time, mostly with just the teacher in 
class and occasional support staff. 
 
We have a shared ICT suite with 17 desktop computers, so had to be taken off 
timetable for over one month to issue tests as we have double streamed classes and 
only have access half the week. SMT administered them with groups of p1,4,7 
children.  Took away from other initiatives such as SFL and nurture, impacted on 
class teaching time as diff groups of children had to be taken out dependent on 
number of computers available.  None were administered by support staff or class 
teachers.  P7 children helped p1 with ICT skills during administration of tests.  Some 
children were taken one to one if had specific needs or difficulties to relieve any 
anxiety texts might cause.  Then had to mop up absent children at the end.  
 
No additional support- were first asked to do P1 in group of 10 then went to groups 
of 3. 
 
ORKNEY 
Absolutely fine for everything other than p1, which was a human resource nightmare.  
 
PERTH & KINROSS 
ICT really let us down...computers not logging on and needing to gather computers 
from all classrooms. Some children extremely anxious. 
 
The remainder of the multi-composite class was left without support as we tried to 
complete the P1 assessments. This went on for over a week as the children needed 
support with how the programme worked and to ensure they knew what they were 
doing.  We have only one f/t PSA whose job it was to ensure the whole school 
completed all the assessments.  
 
Administering the SNSA’s had a huge impact on my classroom. Due to the age of 
the children (P1) I was not able to set meaningful tasks for them to carry out whilst 
the testing occurred. I was assigned a support assistant to help me administer the 
assessments however this member of staff was then taken away from supporting the 
learning of individuals in other classes. We had to borrow iPads from other classes 
as the children found the touch pad of the laptop very difficult and they were unable 
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to click and drag using it. All in all, the children had a reduced input of learning and 
were left to do holding tasks whilst the tests were administered. 
 
In my experience there was no additional support from support staff, the numeracy 
and reading assessments at P7 level were difficult to manage on my own as many 
children who have an ASN found these particularly difficult to access. As mentioned 
above, each class was pre-assigned a slot in the ICT suite and there was pressure 
to ensure all assessments were completed by a certain date. This resulted in me 
having to support some pupils during my lunch break.  
 
The ICT facilities and library were mostly unavailable for a two-week period.  
 
The task was easier when the whole class had 1 laptop each and completed 
assessments at the same time. The DHT removing children 1 or 2 at a time was 
disruptive, as were groups of 4 or 5 coming in and out repeatedly for days. 
 
PSA was occupied doing SNSA for three weeks, with knock on impact on classroom 
teaching. 
 
Hugely impacted on multi composite as I needed to support pupils. 
 
Whole class altogether completed at the same time. Huge implication for computer 
resources. 
 
Used up a lot of my RCCT time to complete these assessments so that the children 
could have the peace they needed to complete the assignment. The Oct was not 
fantastic at all and often crashed while completing the assessment/the internet or 
network was down when I had planned to complete these. Also sharing laptops and 
iPads over this time with 4 teachers trying to complete the assessments at the same 
time sometimes proved difficult.   
 
The SNASAs had a huge impact on the classroom management. In early level, the 
children were taken from class on an individual basis to complete each test as well 
as the practice test. This was disruptive to the rest of the children and the learning of 
the child. A member of the SMT as well as support staff were deployed to complete 
early level assessments - this took around 4 weeks. This was completed on iPads. 
These kept freezing mid test and, on many occasions, it was difficult to log in to the 
SNASA pages to start the test. 
 
ICT slot was used to work through tests. 27 in class, lots of valuable teaching time 
spent on completing assessments.   
P1 children needed 1-1 support. I, teaching HT of small school managed this to allow 
support staff to continue their work. 
 
No impact of classroom management but I have a small P7 class, so it was easier to 
get them all to do it at the same time.  Difficulties arose in the respect of IT not 
working, room would be far too small for classes over 22.  Not enough IT equipment 
if class was bigger either. 
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RENFREWSHIRE 
P1 impossible to do in a classroom environment. Additional staffing is required to 
administer. CT is best person to do this cover is therefore needed. Support were 
therefore pulled from other children to support this process. 
 
Class very unsettled as I wanted to be the one to administer the test as children 
would be anxious enough without management member or supply teacher they didn't 
know doing the test with them.  
 
Poor ICT resources, especially internet connections. Had to be supervised by class 
teacher therefore reducing teaching time to other students. Support staff not included 
in training so not confident. 
 
Our ICT was shut off for a two-week period and learning support was cut in order for 
that teacher to take small groups to complete assessments.  
 
Well to carry put the numeracy and literacy assessments is taking 1 hour per child. 
Will over 60 children in P1 thus is a ridiculous timescale. The entire ICT suite has 
been booked out for weeks now. P1 staff have given up NCCT to help. It’s impacting 
hugely and to what value? We are supposed to be embracing a play based 
pedagogical approach to P1. How on earth do these tests help, promote or support 
this approach?  
 
Huge impact on classroom management. Stage partner and I worked together to 
remove half the class to help make it easier and quieter for pupils to complete.  Our 
P7/S1 transition teacher was also instrumental as she took smaller groups of pupils 
who required 1-1 support. Wi-Fi was very unreliable which meant that when it was 
not working I only had access to 5 desktop pcs and with 51 pupils who all had 3 
assessments, this made progress very slow. Classroom assistants also helped by 
either supporting those completing assessments or those who were out of class.  
 
A class teacher was deployed to complete all p1 assessments. She took between 4-
6 at a time. This meant that those children missed out on valuable teaching time and 
the other children were disturbed when the children went in and out.  
Impossible to carry out the tests within the classroom. Therefore, colleagues had to 
cover and NCCT time used.  
 
Completed using 2 iPads and 1 desktop. No addition support given. Completed 
during class time. This impacted enormously on all teaching and learning. 
 
ICT timetable completely abandoned for 1 month for all classes. P1 children all 
having to be tested individually by SMT and each child's test taking 80 minutes 
approximately in P1. 
 
P1 had to be taken out individually to a quiet room. This monopolised our SFL 
teachers for at least 3 weeks. ICT was taken off time table for these weeks to allow 
enough iPads/laptops to complete the assessments.  
 
Huge impact on staffing. Assessments were excessively lengthy, staff were 
prevented from undertaking support for learning sessions with pupils to allow tests to 
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be done. Also, staff gave up NCCT to help to get them done quicker so the support 
for Learning timetable could be restarted sooner. 
 
I have a composite class; therefore, Deputy Head took charge of the tests for the 
P4s while I worked with the others. Laptops were used for the tests and therefore no 
classes could have access to these whilst testing was going on. The problem with 
the access to Wi-Fi for a couple of days was a bit of a nuisance as there were 
problems in Renfrewshire. 
 
Weekly timetable was disturbed and in a semi-open plan double base it fell on one 
side to evacuate the room to allow for optimum test conditions for the other side. 
Intermittent Wi-Fi caused a great deal of stress and scrambling around for laptops 
which could use Ethernet. 81 tests a huge number to administer in a couple of days 
with lack of computers. 
 
Huge impact. The p1 children were expected to have very high ICT skills to complete 
these assessments so an adult had to be there, working 1:1. This had a big impact 
on trying to get staff to administer these tests, which was taken from the additional 
support needs and management. It had a huge impact. 
 
It was just done at a computer with no support staff whatsoever. I did suggest to 
Senior Management that it needed a coordinated approach but was overruled.  Thus 
when some of the students arrived at maths to do their SNSA, I was informed that 
they had completed it during their English time because they had finished the 
Literacy tests.  This was in general, the less able students who would normally have 
tests read to them.  
  
SCOTTISH BORDERS 
Had to do some tests one to one. PT used 4 management days to complete.  
4 weeks of disruptions including children in and out of classes and both management 
and support staff being used to administer delivery.  
 
They had a huge impact on ICT availability. For three weeks the rest of the school 
was without IT resources. Support staff were pulled to deliver tests to P.1. Support 
for learning teacher was pulled for three weeks to deliver tests.   
 
Impacted hugely. Assessments were performed by 1/2 staff members limited human 
and ICT resources meant they took an excessive time to get through with the knock-
on effect being that other classes were also impacted as they couldn’t utilise/access 
the resources.  
 
No ICT. Had to change what was planned to fit tests in. Very false environment. 
ICT was unavailable in whole school whilst doing ANA support used in P1 so 
unavailable for my P4.  I have composite class so P3 and P5 had to be given a quiet 
task so allow P4 to focus. Not best use of their time! 
 
Absolute nightmare! Children have missed out on teaching to complete these 
assessments which for P1 in particular have been onerous, not fit for purpose, poorly 
designed for P1 mouse skills and downright boring. A staff member, mostly our PT 
has had to sit with every P1 to help them complete the tests, either keeping them on 
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task, using the mouse for them and rereading questions when appropriate amongst 
other things. This is a complete waste of staff time. With only 2 desktop computers in 
each classroom it doesn’t take a genius to work out how long it has taken for our 
school complete these tests. In fact, they are not complete yet and we’ve been at it 
for at least one month now.  
 
Huge impact and very time consuming. 
 
P1 needed one to one support therefore used 25 hours of adult time. This was from 
the class teacher during her RICCT time, management team and support staff. This 
resulted in children being supported by adults they were not as familiar with and in 
rooms that were strange to them. Teaching and learning was greatly impacted over 
the two-week period.  
 
Huge! Very few computers and all ANAs deployed to hemp P 1 children. Issues with 
certain children just randomly clicking through answers so they could get it finished 
quickly! Children stressed by doing so many assessments at the same time as we 
had Progress in maths and English to do as well as high school maths papers too!  
 
SHETLAND 
Busy classroom not suitable for assessments. Children require quiet area to achieve 
best concentration and attention. Cover required for class. This was done by ASN 
teacher, management and other teachers in school who consequently couldn’t teach 
or use their non-contact time. We used iPads and network connection was not 
always reliable.  Sometimes couldn’t sign in, would freeze during assessment and 
often have to return to beginning and skip through questions. 
 
I was very lucky that I had a 4th year teaching student in at the time and only 7 
pupils so I could take them out individually and complete the assessments on the 
iPad. This still took much longer than I expected, I’m not sure how on earth I will 
tackle this next year. I felt it important that I carry them out as their class Teacher as 
I felt I may be more likely to push them further, having the knowledge of their 
capabilities. If I would have had a class of 20 p1’s, we would have had to do these 
with support and on the computers - many p1’s are not so familiar with moving the 
mouse and the batteries on our school laptops are not as reliable as the iPad. We 
only have one iPad per class, 4 classes. I would like to know how others tackled this 
as I won’t have a student this next year and 10 p1’s to get through. 
 
I have a composite P6/7 class, so my P6s had to be occupied with a task requiring 
minimal teacher input to allow me to focus on supporting P7s through their testing. I 
tried to time this to coincide with the limited time I have an LSW or ASN teacher in 
class but not always successfully. When a class was doing testing, no other class 
had access to the school laptops but often testing had to be done in small batches of 
pupils anyway to avoid the network crashing mid-assessment.  
 
SOUTH AYRSHIRE 
Management required to support and cover classes to allow SNSA to be set up and 
carried out.  Students used full time in class to allow P1 staff to complete individual 
assessments with all children - would have been able to complete had the students 
not been there!  
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The assessments were time consuming in the sense that support was needed to set 
up computers etc. Which meant support had to be pulled from daily teaching and 
learning. 
 
Laptops had to be borrowed to allow class teacher to carry out assessments. These 
assessments would be unmanageable to complete within the timeframe by class 
teachers and management alone. Thankfully I had a student who taught, and I 
extracted children 1/2 at a time depending on their proficiency in using a computer. 
Those with good ICT skills were able to use the mouse, others required myself to do 
the clicking. However, the impact of this is that the children at missing quality 
learning and teaching time to be extracted for these lengthy assessments. 
 
We delivered our SNSA assessments on a 1:1 basis with our p1 pupils and another 
teacher took my class for nearly a week. This obviously impacted on their teaching 
and learning and also the teaching and learning of her support groups.  
 
SOUTH LANARKSHIRE 
Huge impact! Additional staff needed to assist children with the completion and 1-1 
for our children with additional support needs. 
 
As an English teacher I lost one period of teaching when I took the whole class to the 
computer suite to complete the practise SNSA. Another 2 periods were affected by a 
number of students missing the lesson as they were extracted by senior managers to 
sit the tests elsewhere in the school. 
 
A ridiculously time consuming and disruptive exercise. I work in the secondary sector 
and we do not have enough access to ICT. We had to wait until the Seniors were on 
exam leave to access computers and even then it was a nightmare to accommodate 
all S3 pupils and chase absentees. 
 
Extra member of staff took three days to go through P1 tests on one to one basis. A 
week of ICT lessons lost across the school. 
 
iPads were used for p1 as they don't have the mouse skills to complete 
assessments. SMT had to administer tests as whole classes could not complete at 
once due to ICT restrictions.  
 
P1 children could not undertake the assessments independently. They do not have 
the necessary IT skills, in particular mouse control, required to engage with the 
assessment. It is impossible to undertake the assessment in the classroom setting, 
children had to be taken individually to complete the assessment. The assessments 
take approximately 45 minutes to complete. I do not have support staff working with 
me on a regular basis, our support staff are deployed to support children with 
behavioural needs elsewhere in the school. I undertook some assessments when I 
had a student working in the class; some were undertaken by my job share partner, 
who usually undertakes learning support with P1 one afternoon a week. Some 
assessments have been undertaken by staff who are working additional days to try 
to meet the deadline. At the moment only one of the two P1 classes have managed 
to complete the assessments within the time given, which is by the end of May.   
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This was practically impossible in a P1 class and required 1:1 support. 
 
There was a major impact in P1. To support children with their technical skills we 
found it easier to have small groups sitting the assessment, but this had a huge 
impact on the amount of time taken to complete the assessments and the teaching 
time disruption. We are fortunate that we had ample ICT provision and space. 
 
I did not have direct experience of administration, but support was removed from my 
class for assessments. It took days to complete as the pupils were supervised in 
very small groups. ICT facilities were not accessible for any other pupils for a period 
of 3 weeks.  
 
Luckily, we have a class set of iPads that were timetabled duo my SNSA to allow 
children to access the tests using these. If P1 had had to use the desktop computer, 
it would be of been a logistical nightmare. It took a long time to complete and all 
classroom assistant time was used with logging on and managing the tests. As a 
class teacher it was a lot of work that then had a negative impact on the other 
children in the class who weren’t completing the tests at that time.  
 
It took all ICT equipment off timetable for 3 weeks meaning no ICT or using ICT to 
enhance learning could be utilised.  
 
Very impractical for our school which does not have an ICT suite. Teacher shortage 
in school due to staff absence etc and class teachers having to complete SNSA's on 
their own time out. Children in P1 had to be taken individually therefore this took a 
very long time and very repetitive.  
major impact and disruption in all areas  
 
Access to computers a massive issue, very difficult to provide additional support 
such as readers as unable to separate groups. Typical scenario of 2 staff running 
around and reading questions to over 10 pupils. 
 
A support teacher and management team had to come off timetable to assist with 
the assessing. We had adequate ICT equipment as we have just bought in laptops 
worth our PEF money. I would not have been able to do this on my own as a class 
teacher. Once this was organised, there was minimal impact.  
 
Huge impact.  PDA was unable to supervise. Class teacher had to supervise.  Whole 
day of teaching lost to this and that's with a very small class.  
 
We are a small school with very few staff and 30 children needing assessed. We 
have 4 devices that children could use and the p1 group required help to use the ICT 
appropriately. We relied heavily on CA supporting other pupils, so teachers could 
support children doing SNSA. It was not practical at all. 
 
I teach in a two teacher P1 class. For a week and a half only one of us taught while 
the other administered tests. Huge impact on teaching and learning in that period of 
time. 
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Very time consuming! Lots of staff required to supervise. P1 assessments had to be 
done 1:1.  
 
It’s meant having to rearrange CCC to allow for testing to take place. Some children 
have lost SSA time to allow for testing. P1 testing really requires one to one support 
to ensure they can manoeuvre around the test without missing out questions! This 
has been the biggest implication for us staffing wise, it’s not sustainable! FAR TOO 
TIME CONSUMING! 
 
Extreme lack of staff to administer these appropriately so did in very large groups 
which impacted on teaching time.  
 
For Primary 1 especially, the impact on teaching and learning was substantial. There 
was no other support staff to support the implementation of the SNSAs and so it 
came down to staff giving up ccc time to work through assessments with individual 
children. There is no ICT suite available and we have a few chrome books, so it was 
difficult to get the Primary 1s logged on in any significant volume and check they 
were able to drag the necessary answers to the right places as the system did not 
allow for very good touch screen control, so the children had to be competent using 
a mouse or touch pad which they have little experience of. Most of the children 
guessed the answers as a result.  
 
There was no ICT available to any other year group for 2 weeks and all management 
and support staff had to called upon for P1 to complete an assessment using a 
computer where they barely knew how to use a mouse never mind navigate through 
the questions. 
 
ICT was very difficult especially as the P1 class had to be really supported as their 
skills are limited.   Support staff were also taken off of timetable to support children 
who needed the questions read to them in P7 
 
I was only able to administer tests as l had a PGC student during the time l was 
asked to test my pupils. I had to log in & out for Children as my p1 kids couldn’t do 
this. I had to support many of the kids who couldn’t use the mouse correctly or how 
to work the pc correctly. Some children required 1 to 1 support using our c-touch 
which was very time consuming. No child could work through it without requiring 
some adult support so someone had to be there the whole time they were working 
on the tests. Teaching time was very disrupted as l had to extract children from 
ongoing lessons. This took several weeks to do, so disrupted lots of teaching time, 
where children were missing teacher input and current teaching. It took a huge 
amount of time to log children in & out of tests and then l felt 15-20mins was long 
enough for them at p1 sitting reading working on test at a time. Therefore, this 
impacted on the time l was taking logging them all in & out.  
 
Less of an issue in P4 and P7 but for P1 each child taken individually so extra hours 
paid to teachers, support for learning teacher taken off timetable and PTs used.  
 
Time intensive with primary 1. 
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STIRLING 
DHT actually did the tests, but with P7 helpers for P1s! Very disruptive for whole 
class and kids in and out in dribs and drabs over days. Very few computers 
available! 
For P7 it was quite efficient as they were very independent. The use of ICT did have 
a negative impact on other teachers as it was unavailable to them. 
 
Testing was carried out by a teacher who was out of class for this session. This 
made it easier to administer the test with P.1. To do with P.1 in larger groups would 
have, in my opinion, been pointless. 
 
WEST DUNBARTONSHIRE 
Learning assistants were used to help pupils entitled to a reader and scribe therefore 
no support was available in class for other pupil not being tested. 
 
Huge impact in terms of learning and teaching. There was no way a class of Primary 
1 children could be done in groups of 6 or 4. The time it took to complete was time 
lost for valuable learning. 
 
I am a P1 teacher and have had to be taken out of class for the equivalent of several 
days to administer the literacy tests. This mainly involved our Nurture Unit being 
cancelled for blocks of time/full mornings- which lead to behavioural issues with 
some children and visibly upset others who attend the Nurture group. The nurture 
group is a PEF funded project. ASN teacher has covered for a couple of hours too.  
SLT have administered most of the Numeracy Assessments. I have used my own 
time to train a colleague on how to implement the assessments. I have also spent 
some time (mostly my own in NCCT) on the phone to the service desk after a 'glitch' 
caused several tests to skip/jump 10 questions after giving pupils a break.  
 
My role this year has been to deliver STEM and raising attainment in Literacy across 
the school. Since Easter I have been released from my timetable to administer 
SNSA to all relevant classes. There has been no issue with accessing the 
assessments using chrome books. I took small groups of children from p4 and p7 to 
complete the assessments and only sat 1 to 1 with specific children, e.g. dyslexic 
pupils. This was reasonably manageably. The primary 1 tests however have required 
administering on a 1 to 1 basis due to the amount of reading required and ensuring 
they do not click past the questions. This has been horrendously time consuming 
and I have still not completed them. It would be very difficult to administer them in 
small groups. It has been very demanding of my timetable and I am still to finish p1. 
The numeracy assessment can take a minimum of 20 minutes per child and the 
literacy one around 40 minutes minimum per child for primary 1.   
 
WEST LOTHIAN 
Our children completed these assessments with 1-1 support with a pupil support 
worker which meant that two support workers were taken off their normal timetable 
for weeks to complete these which left us short staffed. The SNSAs could only be 
completed if the internet and netbooks were working properly. It also meant children 
would miss out on chunks of our learning as they could take half an hour for each 
assessment to be completed. 
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Nightmare. For p1 these had to be administered one to one taking over an hour for 
each assessment. We had to deploy PSW and management team to help get 
through the assessments impacting on other support across the school and 
management time. iPads were best, but we weren't told that and had to find out for 
ourselves. There were glitches in the assessments when we did get on. We can only 
get 10 pupils logged on at a time due to connectivity. The assessments were ok at 
P7 and sort of ok at P4 but appalling at P1. The data they give you is not helpful at 
this time. 
 
It was difficult as said in the times with the children needing 1 on 1 so they could 
complete.  I used my non-class contact time and my probationer day out of class to 
complete these which was not ideal.  Also, I had 2/3 pupils that did not get a lot of 
the questions in the tests but in the results, it said they had them incorrect and as it 
was one on one and I know what questions they never even had the chance to 
answer. This put these children lower than they would have been. There was no way 
to fix this as you cannot reassign or even get that test cleared to reassign.  Not a true 
reflection.   
 
1:1 required. PDGE student was taking the class while class teacher tested children. 
 
As my class is a multi-composite the SLT took my P4s either individually or in groups 
to sit them. I had no input into the timing or delivery of the tests and still do not know 
what the questions were other than the rather confusing data headings the results 
were displayed under. 
 
I work in an ASD resource so we had to join 2 classes together, so we could 
undertake them with our P7 pupils. The children who needed 1:1 support to do them 
made it difficult. Usually timetable and learning had to be suspended while we did 
them. Difficult to get enough laptops to complete them. 
 
Prevented teaching and learning for 2 weeks due to no SFLl staff. Had to put classes 
together to allow teachers to support children taking SNSA. 
 
The P1 tests had to be carried out on a 1:1 basis. My class alone had a total of 50 
tests to complete, each taking anything up to an hour. This placed a huge strain on 
our staffing resources. The learning and teaching in my class suffered as a result of 
this for the duration of the tests. On top of this, children were missing up to 2 hours 
of valuable learning and teaching time. Our ICT resources are limited as is space 
within the school. It was difficult trying to find a quiet space for pupils to take the 
tests. 
 
The timing requirements of the assessments meant that involved using support staff, 
teachers, sfl teacher and PT to get through them all. They were finished with 5 
minutes to spare. This was to the detriment of teaching time.  
 
We used pupil support workers to administer the tests which obviously impacted on 
the wider school and the pupils who do need that extra support. 
 
P1 children needed 1-2-1 to get a more accurate result rather than them being click 
happy!  
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P1 teachers were to assess their pupils, so a supply teacher had to cover the class 
while the assessments took place. I had a student on full class responsibility, so I 
was able to assess my P1 pupils and some of the remaining pupils from another P1 
class. The P4 assessments were carried out by a PSW, so this had an impact on the 
support provided for other classes as usual timetabled contact was disrupted. Only 
one P1 pupil could be tested at a time as they required support to complete the 
assessments, each test took around 1 hour per child, so it was a very lengthy, time 
consuming and soul-destroying task. It was very abstract in approach so wouldn't 
suit the child who needed concrete materials. 
 
I got no extra support in which to complete the tests. They had to be done during 
class time (while giving the other children effectively 'busy' work to keep them 
occupied and quieter. I also used my RCC time to get the tests finished. I had P1 
and did the test with an iPad but they had to be done 1-to-1 as the children kept 
missing questions and panicking over it if I wasn't with them. 
 
Extremely, as a Primary 1 teacher myself or a member of support staff had to sit with 
each child as they completed each assessment. This is not practical for a primary 1 
class to complete in this way.  
 
PSWs were taken off timetable for a fortnight to take groups of pupils to complete 
(P1s were taken individually). The laptop trolley was not able to be used by classes 
during this fortnight and there was constant disruption to lessons for pupils going for 
assessments and coming back and trying to catch up.  
 
WESTERN ISLES 
Teachers throughout the school had to give up their Mccrone time to complete SNSA 
with pupils. 
 
This was hard. I have p1& 4. P1 group I supported them (split into two groups) I was 
reliant on teaching assistant to supervise the other pupils while I supported the p1s. 
It was very time consuming. Two lots of literacy and numeracy tests to be done and 
then p4 group. 
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Annexe H 
PRACTICAL DELIVERY: extent to which SNSAs impacted on classroom 
management, deployment of additional support staff/ teachers and availability 
of ICT. (Positive feedback) 
 
ABERDEENSHIRE 
Took up NCCT to administer P1 assessments. P4 and P7 children completed 
independently.  
 
ICT wasn't a problem. We used iPads as I had seen online comments stating these 
were more user friendly. I've only got 3 P1s so PSA time was available.  
Assessments were completed on iPads. I sat with each child individually during my 
NCCT. This was my choice in order to give my pupils a fair chance to negotiate the 
iPad. A logistical nightmare but DHT assisted when she was available. 
 
In a small school the delivery was fine, all 7 of my p7s were able to sit them at the 
same time. However, in a larger school this would have been more time consuming.  
 
The impact was minimal and the SNSAs were achievable with the resources 
available to us. 
 
School is lucky to have enough iPads across the school that we could administer the 
tests all at the same time. Children were given independent tasks to work on while 
everyone finished that particular test each day. 
 
The assessments had a huge impact on P1 learning as children were unable to use 
ICT independently. Further up the school the impact was less as half a class at a 
time could sit the assessments. However, it did impact the whole school as ICT 
equipment was unavailable for teaching and learning. Teaching staff were tied up 
completing the assessments and felt under pressure to complete the assessments. 
Fortunately, the software worked well and when problems did occur there was 
support available. 
 
Fortunately, we have had a very good student teacher in school so have used some 
time out of class to complete these although otherwise I am unsure how these would 
have been arranged. The P1 tests were lengthy for many pupils and individuals 
required 1-1. To undertake we have required a full-time member of staff to take 
almost 2 weeks to cover all levels. (3 classes) 
 
Technology not a problem but with Maths it would have been better to have had 
sound as it was maths being tested not reading and to support children better more 
adult supervision would have been preferable. 
  
Not too bad as P7 were pretty independent & computers were available. P1 was a 
logistical nightmare and ridiculous in questions. It was of no benefit that I can see 
except in stressing staff if that was the goal! 
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ANGUS 
Completed on our class iPads rather than on a laptop/PC - much easier for younger 
children to handle.  Support staff for small group intervention taken away for 
approximately 2 weeks in order to complete bulk of assessments.  
 
Class teacher carried out assessments in NCT. 
 
ARGYLL & BUTE 
Administering to P7 was no problem at all. We have enough iPads for them all to 
complete at the same time & children are all technically able so no problems using 
technology. P1s were very tricky though! Lots accidentally double clicked & skipped 
questions & unable to go back. P1s went out with support assistant in pairs as they 
are not yet technically proficient enough to use the iPads on their own. Huge 
implications for staffing! 
 
It was easy to get all pupils to sit the tests.  We have 3 computer suites and we did 
not need any more additional support than we already had. 
 
Meant that HT time was used for individual assessments as we are a one class 
school - so management time was lost over a three-week period. ICT ok but worked 
on iPads much better than any other hardware so we need access to more of these 
to give an equal chance to children.  
 
CLACKMANNANSHIRE 
Impact wasn’t too severe but another inconvenience when we had already done 
Incas testing. Also did NGRTs. It also resulted in laptop timetable being suspended 
again for pupils.  
 
DUMFRIES & GALLOWAY 
ICT was widely available due to being a large school. It was agreed that the 
computer suite would be used and that classes would use the laptops/netbooks 
available.   SLT member was tasked to complete SNSAs with all 3 primary sector 
classes which took pressure off class teachers. This was helpful. However, after 
professional discussion with stage partner, I would say that some could be 
completed by the class teachers. 
 
Not a problem for me re computers as I only have 7 P4s in a composite P3/4. 
Learning assistant and student teacher had to be used, one to one, to support all 
pupils as all receive additional support for learning. This was the reading of the 
question throughout all assessments and also the help to decode tricky words during 
the reading assessment as this would be the support that would be usually given in 
class.  Reading of the questions was a barrier to pupils to answer them. 
 
No real issues. Pupils did not appear to be stressed about the process, but this was 
probably because I impressed upon them that they were not to worry, as the 
assessments they do for me will be much more informative for me and them. 
 
The whole class did them at the same time in the class with myself and a learning 
assistant supervising. We were short of a few laptops so the children who didn’t have 
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one had to do accelerated reading until a computer became available for them to 
use. 
 
It was possible to deliver the assessments with a minimum of disruption. 
 
P7 assessments were quick; however, I know that P1 assessments took a lot of time 
and manpower.  
 
As all done at same time the depute and myself did our best with 32 pupils.  
ICT readily available and not an issue. The assessments were remarkably easy to 
set up and access, particularly for P4 and P7 (who could sign in independently 
through Glow). Learning Assistants were deployed to support targeted individuals. 
Teachers administered assessments to remaining pupils, in pairs or small groups.  
 
DUNDEE 
The process restricted access to our ICT suite for an extended period ... however 
this would not really have been necessary with a bit of good planning on 
management's part.  
 
EAST AYRSHIRE 
With P7 it was relatively straight forward as we have a lot of laptops. P1 & P4 
struggled to complete tests independently and lack of classroom assistants made 
this a difficult task.  
 
Head teacher and a classroom assistant carried out the assessments in groups.  
 
Thankfully we had new laptops and fast internet connection and enough staff led by 
a member of management enabling the experience to run smoothly. 
 
EAST DUNBARTONSHIRE 
Anything like this is tricky to manage with a composite class. My P7 managed to 
access the assessment fairly easily and we are lucky to have fairly small numbers so 
they were all able to do it at together.  Finding time to do three different assessments 
for P7 and P4 over the same fortnight period was tricky and resulted in other classes 
missing out on ICT slots.  I am not, however, against computer delivery for this. 
 
EAST LOTHIAN 
Straightforward to implement for P7. P7s gave some initial technical support to P4 
learners, who were then able to sit the assessments independently.  P1 pupils found 
the assessments extremely difficult, and use of ICT added an extra layer of difficulty. 
P1 assessments were administered 1:1 which had an impact on staff. 
 
Worked well in P4 and P7 (although the logging in process with the ridiculously long 
names slowed everything down!). P1 assessment needed one on one adult support 
to ensure the children could work the mouse and navigate the website.  
 
EAST RENFREWSHIRE 
There were no disruptions at P4 or P7. For P1 additional teachers were used due to 
the challenges of administering the assessments, particularly the literacy.  
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All children managed to log on ok, no ICT issues. Tests were treated more like their 
lesson for the day. Tests done in groups so I could focus on the group doing the test 
while a member of management taught the rest of the class. At one point there was 
myself, a deputy head, a teacher that was on hand for technical support and two 
learning support teachers in my room. This felt like a huge waste of resources in 
some ways as they were all taken off timetable, impacting on several other classes.  
 
Assessments were difficult to organise in a large school. Well run by SMT but 
disruption caused with pupils completing the three separate assessments. Some 
took longer than a period to complete. ICT availability was good as study leave 
meant that no senior pupils were in the school. Staffing was effective and had 
minimal impact.  
 
I am a manager in a small school and we chose to implement all the SNSA 
assessments for all stages. It involved a significant investment of time and we 
required significant ICT access to chrome books, PCs and iPads. We had to 
purchase headphones for the iPads for the Primary 1 assessments. We are fortunate 
that we are a small school and are relatively well off in terms of Digital Technology.  
 
EDINBURGH 
The tests were completed over a period of two weeks.  The P1 children were taken 
one to one with an adult (2 adults, sometimes 3 available). This took up the largest 
amount of time.  The P4 and P7 tests were administered to the whole class at once 
with smaller groups taken out who needed more support or one to one support.  As 
above this was administered with 2 or 3 adults.  The P4 and P7 teachers were in the 
class when their tests were delivered; however, the P1 children were taken out.  ICT 
(iPads) were not available for some classes for part of the week.  It did not impact 
the class teachers as it was all organised for them.  Their role was to support the 
children in the class. 
 
Our ICT is pretty good in our school as we have an ICT Suite with 15 laptops. It was 
also VERY helpful that the SNSAs were compatible with iPads.  The P4 and P7 one 
was pretty easy to manage. It impacted hugely with the Primary 1 tests as these had 
to all be done 1:1. Therefore all PSA timetables were filled with helping out.   
 
Organised outside of class time so did not impact on class teaching. This was, in 
part, due to the availability of ICT. 
 
Delivery of assessments had little impact as we were able to use a class set of iPads 
for the assessments. Although this did mean that other classes missed out on their 
iPad time. As we were working with P7 they were able to complete the assessment 
independently and quickly preventing too much impact. 
 
Was fairly straightforward as we had a class set of iPads. 
 
FALKRIK 
I was involved in P4 (Numeracy) and P1 (Literacy & Numeracy). P4 (Numeracy) - 
some children were taken out in small groups as they needed help when reading the 
question. Required additional teachers/support staff to help. P1 (Numeracy) - 
children were in groups of 4 as they needed help when reading the question. 
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Required 4 additional teachers/support staff to help. P1 (Literacy) -  these were done 
on a one to one basis as children required guidance throughout.         
Good that could access via iPads.  
 
Management and SFLA s supervised the tests.  Computers were available.  
 
SMT took pupils out of class to complete the SNSAs. Primary 1s were done 
individually, and pupils that had learning support were taken individually too.  
Computers and iPads were available to use when I was ready.  The P1 literacy test 
took a long time because of the amount of text that they had to read by themselves.   
 
Easy to implement. 
 
We were able to use iPads and PCs.  Some children needed individual support up 
the school. However, all p1 assessments had to be carried out 1:1 and this impacted 
on our teaching resources.  Like the fact that by using iPads children could sit 
assessments in their own classroom and made it more flexible for delivering the 
assessments. 
 
As class teacher I was to carry out the testing with support of a SfLA. This has meant 
that I was not in class teaching. It also meant that a SfLA was taken out of another 
class so that I could be supported with my class while I did the testing with each 
child.  In Primary 1 this had to be done on a one to one basis, Primary 1 could not be 
left to complete the test on their own. Our ICT suite has been unused by the rest of 
the school while the testing of all classes has taken place. 
 
We were able to carry out the assessment on the school's set of iPads, allowing the 
ICT suite timetable to remain unchanged. It also allowed the assessments to take 
place in class, in a comfortable and familiar environment. I was able to carry out the 
assessment across a number of shorter sessions which was beneficial to pupils who 
can get tired easily.     I did not require any additional support. However, the 
portability of the tablets allowed pupils to take their assessments in a different 
environment if beneficial and also to work closely with one to one support.  
 
Was easy to carry out, test did not take too long and children could complete them at 
their own pace on an iPad. Some management time was used to deliver 
assessments. 
 
FIFE 
Little impact. We have many laptops. 
 
No huge impact other than pupils being out of class. Tests did not displace other 
classes and worked around class commitment in room. Classes were not 
disadvantaged to facilitate delivery. 
 
ICT suite taken over and support for learning staff taken off timetable. Impact on day 
to day teaching was moderate as I could send working groups. It did impact learning.  
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These were ok in P7 as the children could do most of the reading themselves. P1 
found it tricky, even with the 'hearing' button and was therefore much more time 
consuming.      
 
They had to be done by class teachers and some of the SMT in order for the P1 
tests to be completed. The other tests were done as part of class work and were 
done easily as we are lucky enough to have an ICT suite and a class set of net 
books. 
 
GLASGOW 
I deliver ICT as NCCT lesson so aiming to teach the 8 classes so will use those time 
slots for SNSA.  
 
Children taken out of class on individual basis and supported by another teacher to 
administer test in school media room. 
 
Children were taken individually while I was returning to work. Using iPads to avoid 
any complications with p1. 
 
HIGHLAND 
Easy with p7 pupils who have 1 to 1 devices available. The p4 assessments were ok 
although many children needed support with the tricky usernames and passwords. 
P1 needed lots of support with using ICT and the time taken to administer the tests 
was lengthy and required high level of adult support.  
 
Little impact. Small class they just were out of maths couple of lessons. 
 
No effect on maths. They were withdrawn from timetable elsewhere. 
 
I had to use my time out of class to carry out these assessments, which is fine. It 
was good to be able to use iPads as this made it more child friendly.  
 
These would not have been possible within a classroom as the children needed 1-1 
to work the mouse control function of the computer.   As the ASN teacher, I 
administered the P1 assessments on a 1-1 basis - all 44 of them for both literacy and 
numeracy.  P4 and P7 were able to work more independently to complete the 
assessments.  No iPads within the school and limited by the quality of the ICT so I 
know it took a few weeks to complete all 3 assessments in P4 and P7.  
 
ASN teacher and class teacher and PSA supported P4s and P1s. P7s were 
independent. 
 
INVERCLYDE 
It was agreed by SMT for Classroom Assistants to administer the SNSA using 
classroom computer as we calculated it would take approximately 3 weeks worth of 
teaching time if Class Teacher was to do it. 
 
Children were removed from class and class teacher was not involved at all.   They 
were taken to ICT suite by Depute Head. 
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Thankfully SMT covered classes while tests were being administered. The staff in 
school were understanding and accommodating when ICT suite was out of action. A 
few glitches with access on some computers.  
 
ICT rooms arranged by SMT. 
 
MIDLOTHIAN 
ICT not an issue although it restricted other class' availability to this.  Assessments 
carried out by SLT, SfL teacher and NCCT teacher in P1. This reduced their time 
spent on other roles but minimised disruption to the class and their teacher.  
 
MORAY 
A lot of man power. Luckily, we have a set of iPads in the school which was great for 
the p1. However, it depended on our intermittent Wi-Fi, so a lot of time was lost 
logging out and in.   
 
NORTH AYRSHIRE 
No significant impact, easy to administer.  
 
I teach Technologies during teacher's curricular insert time. I delivered the P4 and 
P7 assessments during this time using iPads and their GLOW accounts - the SNSA 
tile. We did it over 3 weeks. One a week for most children - reading, writing and 
numeracy. The children were familiar with iPads and familiar with format of the 
screens - scrolling, drop and drag etc. We had no issues delivering these. The P1 
assessment was harder to deliver. The pupils could not be left to navigate the 
assessment independently. It required a one to one approach. We used support staff 
and SMT to deliver this. Very time consuming. 
 
Our Depute Head administered most of our tests. I teach P1-4 and he tested all the 
P4 children as a group. He arranged cover (SFL teacher) so that I could assess the 
P1 children individually. We have very small numbers so this was manageable but 
as it took around 45 minutes per child it could be a huge task in a big class. 
 
We had to put a timetable together and get them done so normal class timetable had 
to be dropped and ICT timetable altered for whole period as other classes had to 
complete GL assessments too.  I had 1 period of support per week so administered 
the tests myself. 
 
NORTH LANARKSHIRE 
We had enough ICT resources as can be done on laptop or iPad. They took a great 
deal of management time. P4 & P7 were fine. They could access independently 
however P1 were far too time consuming. We only have 14 P1 children however the 
total management time for testing was 20 hours.  
Login had to be done by teacher for P1, often problematic and had to be entered 
several times. Practice tests administered on iPads and were much simpler than 
actual tests. This gave children confidence to try main assessments at later date. 
Most conducted in class with a few children at a time, mostly with just the teacher in 
class and occasional support staff. 
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ORKNEY 
Absolutely fine for everything other than p1, which was a human resource nightmare.  
 
PERTH & KINROSS 
Minimal to my knowledge.  
 
Teachers used their effective management to administer tests. No additional staff 
required. Used existing classroom support.  
 
I had a student at the time of the assessments which allowed me to work with 
children whilst she had the rest of the class. 
 
The task was easier when the whole class had 1 laptop each and completed 
assessments at the same time. The DHT removing children 1 or 2 at a time was 
disruptive, as were groups of 4 or 5 coming in and out repeatedly for days. 
 
Managed centrally by SMT. 
 
I undertook them with the P1 class as the class teacher was absent.  We used 
IPads.  
 
P1 children needed 1-1 support. I, teaching HT of small school managed this to allow 
support staff to continue their work. 
 
No impact of classroom management but I have a small P7 class, so it was easier to 
get them all to do it at the same time.  Difficulties arose in the respect of IT not 
working, room would be far too small for classes over 22.  Not enough IT equipment 
if class was bigger either. 
 
RENFREWSHIRE 
We are fortunate to have an ICT suite with 14 working PC’s. I was in room with PT 
and half of class when test was being completed. There was 1 ASNA in with us 
supporting 2 children who required some help.  
 
Managed via SMT.   
 
Fairly straightforward.  
 
The classes have been assessed according to what ICT was available, therefore 
random groups of 10 or so pupils have been removed and tested at any opportunity 
by SMT. 
 
Availability of ICT was not a huge issue as our seniors were on exam leave.  
 
SOUTH LANARKSHIRE 
There was a major impact in P1. To support children with their technical skills we 
found it easier to have small groups sitting the assessment, but this had a huge 
impact on the amount of time taken to complete the assessments and the teaching 
time disruption. We are fortunate that we had ample ICT provision and space. 
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I have a composite class and my P6s were supervised in the GP room and did not 
receive teaching while the assessments were ongoing. They had to work 
independently. We had recently purchased chromebooks which were used for the 
tests. The ICT suite remained free for other classes to use. All classroom support 
was changed during assessment week to cover the children who required support or 
the other half of composite classes (all classes are composite in our school).  
 
In P1, the assessments were carried out on iPads and the child often had no idea 
how they were being formally assessed. There were 2 additional members to help 
support. Worked well.   
 
A support teacher and management team had to come off timetable to assist with 
the assessing. We had adequate ICT equipment as we have just bought in laptops 
with our PEF money. I would not have been able to do this on my own as a class 
teacher. Once this was organised, there was minimal impact.  
 
I (principal teacher) took responsibility for delivery of SNSA’s half a class at a time 
whilst the class teacher remained with the other half. It worked fairly well but next 
year we hope to use chrome books with the other half of the class to make time 
delivery more efficient. 
 
Didn't apply to my class with support. ICT was made available. 
 
We were all informed by PT that it was happening at 8.45 am. Computer suite and 
iPads were to be used. I supervised while PT and DHT put children through tests, 
with P7 children assisting P1. 
 
Less of an issue in P4 and P7 but for P1, each child taken individually so extra hours 
paid to teachers, support for learning teacher taken off timetable and PTs used.  
 
STIRLING 
All ICT deployed to support with SLT assisting. 
 
For P7 it was quite efficient as they were very independent. The use of ICT did have 
a negative impact on other teachers as it was unavailable to them. 
 
WEST DUNBARTONSHIRE 
Management team came into class, logged the children on and were in class to 
support throughout the process. 
 
I had to implement all my P7 testing while our numeracy intervention teacher took 
my P6s. 
 
We had extra staff who withdrew children a group at a time.  Earphones are required 
for literacy to be effective. 
 
Completed by SLT out with class.  
 
WEST LOTHIAN 
I was given time out of class to administer the assessments. 
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Took all our PSW time away from class to ensure all tests were administered fairly 
and under the same conditions for all pupils. 
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Annexe I 
Alignment to CfE – extent to which assessment tasks reflect CfE Experiences, 
Outcomes and the four capacities, as appropriate to each age and stage. 
(Concerns) 
 
ABERDEEN 
The Literacy was ludicrous. I have been teaching for 15 years and never seen such 
cruel nonsense in all of my life!!! The amount of text to read and size of print was far 
too demanding, end of Primary 2/start of Primary 3 - NOT P1!   Absolutely way 
beyond benchmarks. So, demoralising for teachers and pupils.  My struggling 
learners with EAL performed much better than my able readers by guessing and so 
the actual results ended up being a shamble and not a true reflection. 
 
P4 assessment statements for language & literacy did not match curriculum, 
especially in Reading and Writing.   Maths was better but again class results showed 
they all needed to review percentages, fractions and decimals which was down for 
coverage term 4, 3 months after assessment.  Some colleagues felt having these 
assessed elements available now would make them “teach to the test” if they were in 
same stage next year which surely challenges the ethos of CfE??? 
 
Didn’t match early benchmarks particularly the literacy one but also in maths. Graph 
questions in particular were end of first level and pictures / text too small to be child 
friendly/appealing for P1’s. 
 
I felt it did mostly align with curriculum for excellence but some aspects to of maths 
were reliant on a good understanding of English and very word problem based which 
is a hard concept for p1 children.  
 
Outcomes yes in p4 and p7. Far too much expectation of reading ability in p1. They 
should not have to read all the tests and questions.  
 
ABERDEENSHIRE 
Not reflective of the outcomes for P1, some of the passages e.g. Hummingbird were 
very difficult and of little interest to children of this age. Not enough of basic numbers 
and number processes. 
 
Various questions pitched FAR higher than government benchmarks state children 
should be achieving at the END of Early Level Lowest pathway was more like an 
appropriate reading/listening/spelling level for an average P1 pupil   
 
The literacy assessment for primary 1 was far too hard, especially where the children 
were required to read passages of text before answering comprehension questions. 
This was demoralising for the children. PIPS were a truer reflection of what you 
would be expecting from a child working within early level. The assessments started 
challenging and are meant to get progressively easier for those who were not 
answering correctly (however this was not always the case), because of this the 
children were immediately put off by the questions as they were too difficult, and this 
encouraged them to begin guessing answers. It instantly reduced their confidence 
doing the assessment. It would be far better if the assessment started with a couple 
easier questions and increase in difficulty.  
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Linked closely to E’s and O’s but no evidence of links to four capacities  
 
Not at all - since when has hummingbird been a P1 word? And the names- no Tom 
or Ben or easily sounded out names. This assessment has been lifted from 
somewhere else and dumped on our P1s without a consideration for what they are 
actually learning.  
 
Many of the children found the SNSA difficult. They only focus on Reading, Writing 
and Maths so do not acknowledge the wider curriculum.  
 
Being an experienced infant teacher, I thought my pupils were prepared for the first 
half of each assessment, but the literacy assessment was way beyond the 
expectations of the pupils. Were the literacy assessments assessing knowledge and 
understanding or being able to read? A big difference between Biff and Chip and a 
piece about humming birds!  At one meeting an inspector explained we should be 
providing experiences within the pupils’ environment. Not many hummingbirds in 
Scotland! 
 
The questions were clearly transported straight from the curriculum by someone who 
has only ever read the curriculum and not taught it. It did not always take into 
consideration the wide range of ability in P1 and the significant need for concrete 
practical materials and visuals. The reading especially was far too much for a 5/6-
year-old to decode, blend, read, remember, find meaning and then answer 
questions.  
 
I particularly noticed that the grammar questions were not linked to the benchmarks, 
a lot seemed very geared to KS2 curriculum with more to do with knowing what the 
terms meant rather than being able to identify what is grammatically correct.  
 
The literacy assessment was ranked too high for a primary one class, reading a 
whole book of 5 pages with 5 lines each and using non-phonetically decodable 
words e.g. Sally, Amran, slide etc. we're too ambitious for children of this age.    The 
maths was much more achievable, although some concepts again were ranked quite 
high, e.g. the calendar activities, working out the more than etc. would have been 
more suitable to an older year group. 
 
Seemed appropriate although I didn’t have much time to see a full assessment. 
P1 - not supportive of play-based learning P1 Literacy - Hummingbird passage was 
not useful. Most children felt overwhelmed by the quantity of text and simply guessed 
the answers. P1 Maths - Too many questions relating to calendars and data 
handling. Too many children given same questions although they had significantly 
different abilities. The assessment seemed to put a ceiling on children's progress. 
Some children got all the questions correct but were not given any additional 
questions to analyse their ability. 
 
Little extent.  Assessments were told they had to be set in January so not all learning 
had taken place.  
 
Literacy - not much standard too high.     
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Totally inappropriate and not in line with what is expected.  
 
There was a lot of reading in all assessments and we were not allowed to give any 
assistance at all. Children who were just beginning First Level struggled with this and 
just clicked buttons randomly. This increased as more children completed.  
 
I was not fully convinced that all questions aligned with the CFE benchmarks. 
 
Writing assessment only assessed tools for writing do not very holistic. Interesting to 
see the range of questions at each level of SNSA and compare with benchmarks 
and our interpretation of levels in school. Not sure how it reflects the 4 capacities at 
all.  
 
P7 and P4 were perhaps more realistic however the amount of questions and the 
amount of text were still quite lengthy - especially in P4. P1 SNSA in Literacy had far 
too much text on some pages. It asked them to read far too much by themselves. 
(Most couldn't). It didn't adapt to their ability fast enough. Some picked the correct 
answers through sheer luck. P1s in our area of Scotland have little experience of 
hummingbirds - yet there is a lengthy text that some were asked to read and answer 
questions on. These tests took around 40 min to complete - far too long for a P1 
pupil. Some of it was just boring for them (when it was being read aloud by the 
assessment).  Numeracy at P1 used a calendar page which was very tricky. There 
seemed to be an over-emphasis on data handling.  
 
As I am a P7 teacher I did not see the assessment except for the example questions 
as there were no children in my class who required adult support during the 
assessments. Therefore, I do not feel I can give a true reflection of how the actual 
questions linked to the CfE experiences, outcomes or four capacities. 
 
Some of the questions were not related to p1 outcomes e.g. there were questions 
about tally marks. The reading was beyond p1 ability with sounds not covered in p1. 
By the time children had attempted to sound out and read the lengthy passages they 
were unable to recall the content to answer the questions.   
 
Related to experiences and outcomes. I can’t see how it related to the four 
capacities. 
 
Considering children should sit SNSA at the end of a level was not possible due to 
assessment windows being narrow. The P1 texts for literacy were not appropriate 
due to size of font, vocabulary used, length of text and subject matter. P4 literacy 
confused many children with technical terms used. P7 literacy - spell checker was 
available for spelling.  The assessments have provided a snapshot but are not 
realistic as they do not sit discretely in the curriculum. 
 
Some of it was far too hard, particularly P1 tests. Seems that there were skills in 
there that are not even taught at Early level.   
 
Difficult to identify clear links 
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This was reasonably adequate  
 
Writing tests concerned the secretarial skills only- spelling, punctuation and 
grammar. At no point was the child asked to create texts of their own. General 
opinion amongst colleagues that questions focus was weighted too much in non-
creative areas.   Didn't inspire or motivate the children. Some admitted they just 
wanted to get them over with - they were boring.  Standard, dull tests!   
 
I felt the maths tasks were extremely difficult wordy problems.  The reading had 
concepts they probably had never come across and expected prior knowledge that 
might not have been there.  
 
P7 was ok. P1 a nightmare as couldn’t be done individually & took 40 mins. Far too 
long! 
 
The p1 numeracy: heavily weighted towards graphs and number patterns.  In p1 
most learning focuses on the 4 operations - where there were operation questions, 
these were hidden as word problem s which is a difficult skill for p1 which they have 
little or no practice in. In one case the children had to read 'twenty pence/ fifty pence' 
etc. This was a very unfair maths question as it is in fact a reading question.  P1 
literacy: comprehension far too difficult (hummingbird and looking for Sally) for many 
children.  P1s have only just converted phonics and words they can sound out so to 
use names such as Sally is in itself an inappropriate ask because they cannot sound 
that out. Test required good ICT skills to use the mouse etc BEYOND capabilities of 
P1. It added to the stress of the test.  
 
The literacy assessment went well beyond the early level benchmarks and didn’t 
assess as much of the simple phonological awareness that you would expect from a 
P1 assessment. The maths assessment is more at the correct level, but some 
children seemed to get more questions on some areas of maths, such as 
measurement, than others.  There was a big focus on graphs and reading a calendar 
and little on basic number processes. It seemed to get beyond early level very 
quickly. 
 
Didn't seem to correspond to benchmarks. I felt the level was too high and it was 
awful having to force certain children through the whole 35 questions when they 
were unable. Unlike INCAS which at least stopped once they couldn't answer. 
 
Literacy assessment was awful. Comprehension in particular as this is no way to 
assess a P1's comprehension skill. My able readers struggled.  
 
The Primary One literacy version was too difficult in relation to expectations of 
Primary 1 pupil.  
 
ANGUS 
For primary 1 assessments, questions are wordy and tricky. Children were finding it 
hard to process the entire question. The questions do reflect the E’s and O’s but go 
beyond the necessary learning and teaching involved in early level. For example, the 
benchmarks indicate that children need to have a knowledge of number to 30 and 
count in 10’s. One of the questions asked the children to place 30 and 70 on a 
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number line between 0-100, in increments of 10. To me, this is not ideal, the children 
in my class can count in 10’s and can identify these on a number square but found it 
tricky to complete this number line-I’m sure this is what is expected in first level 
perhaps?  
 
Not an accurate reflection of our focus this year. Particularly detracts from focus on 
active learning/play based learning.     
 
I felt a lot of the rest was not at an appropriate level. Did not sit with active learning in 
BTC 2 for early level   the tests demoralised the children not promoting confident 
individuals.  
 
Little reflection of outcomes etc 
 
P1 assessment is very difficult and does not align to benchmarks.  
 
The assessments in numeracy are well varied however we felt the literacy P1 
assessment had more of a reading focus than phonics, spelling or writing. There was 
considerable text to read on the screen for a p1 child and could have perhaps been 
presented differently and more in line with many of the reading schemes that are 
used. Our children did tend to 'faded as the test went on due to the amount of 
reading they were expected to complete. 
 
Did not appear to be reflective of benchmarks or our already high expectations. 
Questions similar to previous p3 Incas level of difficulty.  
 
Some of the questions were relevant, however not all of them. I do not feel like the 
questions represented the stage of which a good portion of the children were 
working at. Children were asked to complete tasks which they were not capable of. 
With the task being done on iPads, the children had to be taught how to use the 
hardware and then the software, which was time consuming.  
 
early level is way beyond the few experiences and outcomes relevant for this level  
 
Limited. 
 
I wouldn’t say it reflects CfE at all. In primary 1 we are encouraged to do a play 
model. Some of the questions, especially reading, were very challenging and the 
children have up! 
 
It does not reflect. Children were being asked to read words/sounds which they 
hadn't covered as not in the benchmarks. i.e. 'meat'.   The questions did not match 
the text. Kenisha did not like television for example.   The Hummingbird questions 
are ridiculous, I think even a P3 child would suffer. My husband is an orthopaedic 
surgeon and when I asked him the questions regarding the 'bill' he didn’t know!!  
 
ARGYLL & BUTE 
Writing was not appropriate and did not match expectations.  
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P7 & P4 were both very well aligned to CfE. However, P1 tests were terrible & did 
not assess what we are teaching our children & was in no way aligned to the Early 
level benchmarks! The P1 assessments have to change! They are not fit for purpose 
& do not help teachers make judgements about achieving a level! 
 
I felt the reading questions needed a lot of reading and the writing test was a little 
alien to them. 
 
The literacy assessment was pitched much too high, particularly the reading 
passages.  
 
I really did not think it fitted the appropriate age at all. 
 
Not appropriate at all for P1 does not reflect true outcome what so ever. 
 
Extremely narrow technical skills based assessments - does not compare to the 
richness of the curriculum on offer and very hit and miss for different groups of 
children - e.g. either you have covered speech marks in that very particular context 
or you haven't so the answers are sometimes dependent on whether at that point 
you have been taught certain key things - think teachers will try to teach more to the 
test now that we know what assessments are like - just because they want to give 
children a fair shot.  
 
CLACKMANNANSHIRE 
If I am honest I have no idea.  
 
DUMFRIES & GALLOWAY 
Felt they were appropriate for p4 and P7.  Only word problems for maths was a little 
unfair for some pupils.  A combination of straight sums and word problems would 
have been better.  Pupils who have an issue with literacy found this element of 
maths challenging. 
 
A lot of the P1 questions aren't relevant to the CfE Experiences.  
 
I felt the reading test was too difficult and was overwhelming for the children. The 
PIP tests were far easier to begin with then got harder if the children did well. The 
SNSA questions seemed to start off too difficult. The Maths assessment was better. 
One of my more able children was in a bit of distress completing the questions as 
they were difficult, and she is used to coping well with tasks in class.  
 
Some of the questions were in line with CfE and appropriate for the level. However, 
some of the questions required a lot from the children in terms of concentration and 
effort alongside their knowledge and understanding of the subject. P1 children were 
required to read large passages of text without any help and had to remember what 
they had read even if they had not decoded the sentence correctly. Due to this, 
children became frustrated and upset.  
 
The P1 Literacy SNSA does not support the Es and Os as the complexity of the texts 
they are being asked to read stops them from being able to show the literacy skills 
they have gained over the year - they could not show they have been Successful 
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Learners I do not feel the P1 Literacy SNSA was appropriate at all - I had children 
feeling completely demoralised by the level of what they were being asked to do - 
not exactly supporting them becoming Confident Individuals. 
 
Doesn’t stop once a child is struggling so really demoralising someone just starting 
out a level but having to sit that test!  
 
I did not get to see the questions beforehand. Understandable. However, I don't 
appear to be getting to see them afterwards either.  All I could see was some 
screens over the shoulders of pupils sitting the assessments - not that clearly nor 
concise, though, as I didn't want to put the pupils off. I was not allowed to discuss a 
question with pupils if they were unsure what was being asked.  Not impressed that 
multi-choice was the option chosen to assess. 1 in four chances - definitely some 
guessing was going on rather than leaving blanks where the question(s) were on 
concepts not yet taught!  I understand that multi-choice means quick, easy and 
cheap results. 
 
I do not feel that the reading in particular was well matched. 
 
I thought they aligned well to CfE although I still have reservations about 
computerised tests as it does not allow children the opportunity to miss something 
out, think about it and go back or, indeed, to check their answers when they have 
finished. 
 
The early level test is far too difficult and not in line with the benchmarks at all. I 
actually wondered if I had been teaching the wrong curriculum all year because so 
many of the questions were way above the standard expected for primary one. I 
thought we had selected the first level tests by mistake.  
 
Reading far too difficult. Maths not quite as bad but some tricky areas. 
P1 Reading was appalling.  
 
Rely very heavily on children's reading ability. especially in Maths. Many word 
problems.  
 
Primary 1 assessment does not reflect the experiences and outcomes or the 
benchmarks at Early level. The ideology of learning through play is completely at 
odds with this assessment. The questions are pitched at the wrong level. Example, 
in the literacy paper there are a lot of words that are far too tricky for Primary one 
pupils to decode and many that do not appear in the Fry’s first 100 high frequency 
words, so the children were completely unfamiliar with them. Pupils had to identify 
‘people’ as a correct answer.  
 
I have very little knowledge. As class teacher I was unable to carry out these 
assessments with my class. I do know that the P1 SNSA did not support or 
compliment any of our curriculum for Early Level.  
 
Primary one assessment was far above expectations for benchmarks and 
experiences and outcomes. Where is the importance of play! 
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Difficult to assess 
 
They do not reflect the outcomes at all or the benchmarks. Children asked to read 
massive texts, navigate and control a mouse, drop and drag answers. Primary one 
children asked to read a paragraph then answer a question where the answer is not 
found in the text. No addition or subtraction, counting in 2s but odd numbers and 
backwards.  What is another name for a beak? Answer is bill, although not in the text 
they had to read? So isn’t this just general knowledge. Money ... What coin is worth 
more, but the answers are in words so twenty pence, fifty pence?? Seriously where 
does it say we have to teach money this way?  
 
P7 and P4 are fairly accurate but P1 literacy is far too hard -hummingbirds!!! 
 
P4 and P7 content and contexts are somewhat relevant to CfE levels. P1 
assessments are for more able pupils - high expectations that are not reflective of 
early level - more of start of first level.  
 
In the Primary 1 assessments, I thought there was a lot of questions too advanced 
for the children for the work of which the average child would have covered.  This 
was very demoralising for some children.  I understand there has to be challenge, 
but there was too much challenge too quickly, and the system kept producing 
challenging questions even when children did not get answers correct. 
 
I did not administer the actual tests 
 
Ok but didn't link too closely. 
 
P1 Literacy assessment reading tasks ridiculously long. Some pupils had one 4-page 
reading task followed by a second very long passage as well as a few shorter 
stories. Some stories were about bird’s children hadn’t heard of. Totally different 
expectations to Early level benchmarks. Not suitable for P1 to complete at one sitting 
but teachers under time constraint to complete!! 
 
The literacy was difficult for some pupils to navigate and heavy weighting towards 
inferential questions does not reflect the same weighting that we use in school which 
is more geared to blooms taxonomy.  Some pupils found the number of passages 
taxing and gave up half way through.  We chose to allow 5 p7 pupils to sit first level.  
Some of our primary 1s... definitely less able managed to achieve high by guessing. 
 
They don't! I could list many examples from the P1 assessment in both literacy and 
numeracy that do not reflect the E's and O's. As for Confident Individuals- how can 
we create confident individuals when we ask 5-year olds to complete things that they 
are not able to do! They all want to try and do their best for their teacher.   I have had 
a child read the text fluently then get all the questions wrong. I have then had a child 
struggle to read any of the text from "Looking from Sally” and guess all the correct 
answers!      
 
Reading passages very dry and so many of them!  
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Fairly clear links to skills development in the different subject-specific assessment 
areas. The assessments themselves were not as adaptive as suggested. Many of 
our learners struggled to cope with the content of the assessments, even with 
support.  
 
DUNDEE 
I feel the level was too high and needed to start lower and get more difficult as time 
went on. The starting point was too advanced for pupils and they lost confidence 
from the start. 
 
I have not taught P1, but I did not feel that the assessments were fair or considerate 
to children's individual level of ability. I also feel that the skills assessed during these 
tests (especially inference skills in literacy) were stage appropriate. 
 
Early leave hardly matched asking children to read ridiculous passages 
independently. Testing more their ICT ability than their understanding of 
benchmarks.  Play based approach does not link at all to these assessments. 
No great alignment that I could see 
 
There is no way these assessments have been matched up to the early level 
benchmarks! It's as if the person who devised these has not even read the early 
level benchmarks!! These assessments are awful, in my opinion, they are verging on 
being cruel and harmful to our young learners. With such long passages to read it 
was dreadful hearing my children saying, "I can't read that". At such a young age 
they were experiencing failure when in fact they should be feeling "successful & 
confident" in their learning & skills!!! 
 
EAST AYRSHIRE 
Some questions appeared to be beyond the benchmarks for early level. Children in 
P1 have been experiencing a play-based learning approach as recommended by 
SAC...... the test did not marry with this.  
 
Noticeably in the numeracy p1 assessment it did not line up with the benchmarks. 
Early level states pupils should be able to understand numbers to 30 but this has 
numbers to 100 in it. For literacy, the reading passages were immensely difficult, 
only a handful of pupils in my class could read it. It demoralised those that couldn't 
read or understand it - particularly the Hummingbird section. In the end, the pupil 
who could not read moved on to the questions which they guessed.  
 
Staff are unaware of the content of assessments - no exemplars  
 
I thought most of the content was age appropriate except the passages in the 
literacy. The content was completely above some of the children’s heads and not 
engaging at all. 
 
All reading assessment passages were very long, and pupils lost their train of 
thought so had to re-read several times. P1 assessment were NOT suitable, pupils 
did not have the ICT skills required and had to be withdrawn individually to allow 1:1 
support with this. 
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Questions did not seem to get easier for poorer children and were overly confusing 
i.e. 4 missing words in a passage and child was asked to find only missing word 3.  
 
No articulation at all  
 
The literacy task however was near impossible for two thirds of the class as it asked 
for them to read passages independently. Pupils are only just learning how to read 
which put them off greatly, impacting their confidence. 
 
I have had no access or input with SNSA as it has been done during my NCCT 
period and senior management have conducted the assessments with support from 
P7 peer mentors.  
 
Absolutely none. The questions were far too difficult. They did not in any way match 
the benchmarks. The questions were not age appropriate. Children who have been 
taught to play and explore all year then put in front of a computer to do something 
alien to them. It was stressful for some children. Took away their right to be a 
confident individual.  
 
Some relevance, some tasks too difficult for younger children  
 
 
Seemed to match for the level of my class but not so much for the younger stages 
 
Hummingbirds for P 1 with words like hover is nowhere near what P1 can read.  Far 
too much to read for 1 answer. Bore no alignment to E’s and O’s 
 
Everything taught in infant classes is delivered in an active manner as much as 
possible. It is also delivered in short bursts to help pupils to remain on task. To 
expect young children to sit at a computer for almost an hour is simply ridiculous and 
doesn't align at all with CfE. 
 
Reflects level & Es & Os to some extent. Don’t think it suited p1 to use ICT as they 
require good ICT skills.  
 
The assessments were far too hard for the children. Many words they were expected 
to read definitely didn’t match to the current phonics programmes and teaching input. 
The maths questions moved to concepts that were beyond the early level 
expectations.  
 
I did not feel the assessments matched the curriculum in Scotland. The questions 
were out of context and required a huge amount of reading. Lots of children became 
bored and clicked any answer just to get through it.    
 
EAST DUNBARTONSHIRE 
Primary 1 is does not match what the benchmarks state as having to be achieved to 
achieve Early level.  It is far too difficult. 
 
However, writing assessment was a poor reflection of Es and Os and benchmarks. 
Only technical aspects of writing were assessed - spelling, punctuation etc. As far as 
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I could see, writing for different purposes and effects was not assessed. Neither was 
reading, writing for enjoyment. Speaking and listening also not assessed. 
 
The P1 tests were not reflective of CfE at all. Pupils were sat reading texts that were 
far too hard for them; this was far too hard for ALL pupils. Asking a new P1 to read a 
lengthy text about a hummingbird and answer questions on it seems ludicrous! 
Completely off-putting and demoralising.  
 
Difficult to tell without having been given a hard copy of the tests to examine prior to 
delivery of the tests. 
 
There was a lot more on writing skills than I had been focusing on - inevitably 
teaching will change to suit future tests, although I don't think that this is how it 
should work.  Children who are working below the expected level found it quite 
demoralising, even with the supposed 'adaptive' assessments, as all questions were 
still at Second Level. 
 
EAST LOTHIAN 
Not appropriate at early level. 
 
It is okay, but numeracy seemed heavily focussed on measure, data handling and 
time - calendar focus. Literacy had a good mix, but the reading passages were very 
long. 
 
Anomalies as some children who were assessed as low have come out in 
moderated holistic assessments as high achieving.  
 
Totally inappropriate for P1 particularly reading. Did not appear to match 
benchmarks. 
 
Numeracy- does not reflect the SEAL pedagogy  
 
Was good to have as additional evidence although not all results reflected teacher 
assessments in class.  
 
The literacy test is far too difficult for p1. The comprehension tasks are very difficult 
and beyond early level.  
 
Felt that writing tasks were actually reading tasks in places. Questions in maths 
posed not as they would have been experiencing Es in our daily work as we use 
number counts approaches. Some were very different e.g. first level measurement 
questions involving using ruler (not from zero) this was more of a problem-solving 
number task than measurement and showed bad practice of measuring length.  
 
The literacy assessments for p1 all start at a varying degree of difficulty so for some 
of the lower ability question when they start with a medium question it is far too 
difficult for them. I feel everyone should start with a low question and build up from 
there!! It is torturous for a child starting with a question which is far too difficult for 
them!    In numeracy there are questions based on number patterns and recognising 
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patterns of counting. Some of these are not expected of p1 in our benchmarks 
therefore don’t match up! 
 
The tests cover experiences and outcomes beyond early level so many pupils are 
meeting tasks beyond their capabilities. This can be demoralising for them and even 
upsetting, even with teacher reassurance that they’re doing fine. 
 
P1 children were expected to read a passage about humming birds! not a common 
sight in Scotland! Children who are getting to grips with phonics and simple blends 
were expected to read names such as Aysha, Zoe, Mia and Noah. By the time they 
had worked their way through trying to sound out the names, the meaning of the 
sentence was lost to them. In the maths questions, several questions required the 
child to use a calendar page which is not a benchmark for P1. 
 
I think the tasks were linked to experiences and outcomes but not so much four 
capacities.  
 
EAST RENFREWSHIRE 
For P4 & P7 it was fairly useful but for P1 it didn’t reflect the playful approach to 
learning which we have been developing over the past few years.  
 
I feel like it totally goes against all the CfE stands for. Some children were very 
stressed. The tests in no way seemed to get easier as we were told. The questions 
were very difficult I think for the age group, even my top groups, and I work in a very 
high achieving school.  
 
Many of the Primary 1 assessment tasks bore no relation to children's classroom 
experiences. Those that might have drawn on the children's experiences were 
presented in such an unfamiliar format that even children who might have been 
expected to perform well, were uncertain how to answer. Many of the tasks were 
beyond most children even in a high performing school like mine. 
 
In relation to the new benchmarks the questions were not presented in a way the 
children would be used to or confident in negotiating. For example: a map to 
navigate position and movement in a 2d format requires a level of abstract thinking 
beyond the capabilities of most 5-year olds. And a passage on hummingbirds? I’m 
confident not one of my children have any prior knowledge or  
personal experience around this subject. You must involve p1 teachers and consider 
in what way the children are learning in schools around Scotland. These tests do not 
reflect the ethos of playful pedagogy or indeed the content of the benchmarks.  
 
Assessments seemed varied and some questions were not in line with CfE 
outcomes and experiences. Pupils were asked some very specific questions about 
areas and techniques not covered in their courses.  
 
The tests, literacy in particular, had many questions and lots of vocabulary which 
were not appropriate to the level of Primary one learners (far too challenging). The 
volume of independent reading in the literacy assessment was much higher than 
expected and many pupils were simply guessing from the multiple-choice answers 
as they were intimidated and put off by the amount of reading they had to do in order 
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to find the answers.  The subject of the reading passage was also very challenging 
and had a lot of topic specific vocabulary which was not easy for pupils to decode 
and sound out.  I also did not find that the questions became easier as children got 
answers wrong. Many children just seemed to get the same questions in a different 
order and they were still at a level which was too high for their ability.  
 
Although I worked with several small groups I did not see an entire assessment.  
Many questions however were not appropriate for the age and stage and were 
phrased in a misleading way.  The children were working at Early level but many, 
many questions were aimed at First level and were based on next year's learning.  A 
child said to me, ' What do I do?' I listened to the instruction and repeated 'Read the 
question and choose an answer below.' Child then said, ' I can't read that (pointing at 
the question) and I can't read that (pointing at the huge amount of text) so, what do I 
do?'   
 
EDINBURGH 
Tasks do not really reflect CFE E’s and O’s especially in relation to Literacy and 
there were quite a few children in P1 who were scoring medium or high but are not 
achieving early level when assessed against the new benchmarks. Children who 
guessed coming out medium/high, children who cannot read coming out 
medium/high.  
 
I am not sure how well this linked as there were questions in the P1 test that were 
way above their level and appear at 1st level, for example the questions about the 
calendar.  It's hard to say whether or not it links because spelling and grammar is not 
specific in the experiences and outcomes.  The writing test was rather weighted 
towards spelling. 
 
Not at all. 
 
Headings don't match to organisers in E’s and O’s. Certain amount of guessing could 
get results. Some reliant on children's ability to scroll etc on screen.   Information 
handling questions in numeracy had an awful lot of reading and text to navigate. 
Preferred PiPs standardised assessment approach. Which although adult intensive 
gave accurate results. 
 
The hummingbird question in the p1 literacy was far too difficult. Also, the length of 
the literacy 
 
P1 assessment does not match E's and O's at early level. More appropriate to first 
level. Don't really think that they bear any relationship to the four capacities. 
Certainly, many of the scenarios are not relevant to the children in my school. - 
Hummingbird passage. 
 
Very heavily weighted towards persuasive writing skills. 
 
Many areas of the reading and writing tests did not seem to align at all with the 
benchmarks. 
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At P1 the assessments have absolutely NO relevance to the curriculum. In my 
professional judgment, the questions were more for a P3 curriculum (I have taught 
P3 at least 5 times so feel I know it well). In particular, the questions about calendars 
and number lines are way too advanced. Even worse was the literacy assessment. 
In P1, children are learning phonics and CVC words. They were asked to read 
several long passages independently. The worst was on hummingbirds, an animal 
none of them are familiar with, using very complex language. Not at all suitable. 
There were only 3-4 phonics/CVC questions.  
 
Many of the questions in the tests are very poorly phrased – often at best they are 
ambiguous and at worst they are so badly written that they are actually misleading. 
On many occasions they fall into the classic trap (which any good teacher labours to 
avoid) of asking a question in such a way that it does not assess the target 
information, but the ancillary skills required for the child to access the question. The 
questions detailed below are a selection of examples that I could recall rather than 
an exhaustive list – although having watched 54 children complete the numeracy test 
and approximately 20 complete the literacy test I have the dubious pleasure of 
knowing these tests pretty well.   
Numeracy Questions: 1. “Jane had 6 grapes on her plate, she ate three of them, 
choose Jane’s plate” – children are presented with a selection of plates with varying 
numbers of grapes on them. The phrasing of the question does not actually specify 
that you should choose the plate that Jane would have AFTER she had eaten half of 
the grapes. There is no language which would imply that a process of subtraction 
would need to be applied. All the language tells you that ‘Jane had six grapes on her 
plate’.   
2. There is a question on the numeracy assessment which uses the aforementioned 
‘drag a line’ method to answer a question where children are asked to match a 
picture containing 4 bananas to the numeral ‘4’ and a picture containing 7 apples to 
the numeral ‘7’. They are then expected to match a white rectangle to the numeral 
‘0’. Obviously, the white rectangle is designed to indicate a space which contains 
zero pieces of fruit but when you are five it is a white rectangle, not the abstract 
notion of the absence of fruit. At the very least put a box round the bananas and a 
box round the apples for the sake of consistency! In this question they are being 
asked to show that they know what a zero is by drawing a line from a brown spot 
which is positioned somewhere near the numeral zero to a brown spot positioned 
somewhere near a white rectangle which they have inferred from the other options 
contains ‘no fruit’. I think that is quite an abstract request for a 5-year-old.  
3. The ‘drag a line’ approach appears again in a coin-recognition question. On this 
occasion children are asked to match 3 pictures of coins on the left of the screen to 
three amounts on the right. Again, they aren’t matching the pictures to the words 
directly, but they are matching dots in the vicinity of the pictures to dots in the vicinity 
of the words. So that is one barrier to success. But another, even greater, issue with 
this question is that the coin amounts are written in text so rather than matching a 
fifty pence coin to an amount written as ‘50p’ you are expected to match it to text 
which says, ‘fifty pence’. Now, even a strong reader in P1 will struggle to sound out 
the words ‘fifty pence’, then remember what they say, then find the appropriate coin, 
then drag a line from the dot near that coin to the dot near the words that say, ‘fifty 
pence’. How many times in life do you see coin amounts written in text form? This is 
a completely bizarre thing for the children to be tested on. If you are testing their coin 
recognition, then why not show three coins and just have a question that says, ‘tap 
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the 50p coin’ and they are asked to tap the correct coin out of a possible 3. That 
accurately assess the core knowledge without a completely unnecessary 4-step 
process.   
4. There is another question which shows a calendar for the month of August and 
ask the child to “Choose the first day of August”. Understandably every child I 
showed this question to looked at the calendar and tried to tap on the 1st August – 
this is of course an accurate answer to the question that has been asked. However, 
what the question actually wants to know is “what day of the week is the first day of 
August, select that day of the week from the list beside the calendar” – so the child is 
being asked to find the 1st August, establish what day that date is, then find that day 
in a separate list. This is quite a lot of steps to establish whether they know how to 
read a calendar – again the question is presented in such an unnecessarily complex 
way that responses will be determined more by the nature of the question than by 
the child’s understanding. It cannot be impossible to make the calendar element of 
that page interactive so that you can ask the child to tap on the calendar to give 
answers and remove one element of the confusion.     
5. There is a further question using the same calendar page which, when read out, 
says ‘Choose the number of Tuesdays (TEE-YOU-EEEE) in the month of August. 
On the calendar the TUE is not written in capital letters it is written Tue. So, if you 
are 5 and you have been encouraged to say lower case letters as sounds and upper-
case letters as their letter names then actually it doesn’t say TEE-YOU-EE it says 
‘TEE-uh-eh’ so the letter names which are presumably there are a support are, 
again, a confusing red herring.     
6. Another question on the numeracy test asks children to put the right number next 
to some pictures of collections of eggs/seeds (I am not sure what they are) – there 
are respectively 16, 20 and 9. But the three pictures are beside each other on a 
single screen so that you can select the correct numeral to go with the corresponding 
array of eggs/seeds from a selection of 4 options and place it beside the array 
image. This means that the eggs/seeds are very small indeed. Is this a test of the 
child’s eyesight? If not, these are really too small for a child to accurately count. I 
encouraged children to zoom in if they wanted on the array so that they could use 
appropriate counting strategies but the zooming in and out on the page made this 
page very complex when it then came to dragging the numerals to the correct place. 
The same problem arises again later in the test when children are asked how many 
candles there are on a cake. The cake is quite small, and the candles are purple, I 
think there are 7 with spots and 9 with stripes so that the two collections are in some 
way differentiated. However, the candles are very narrow and placed very close 
together and the spots and stripes make the visual discrimination very difficult. I don’t 
know whether this was deliberate to discourage children from counting the candles 
and encourage them to use another strategy to combine the two quantities, but most 
children chose to use a counting strategy which was very difficult to do because of 
the design of the visual. Again, what is this question testing? eyesight? or 
numeracy?  
7. In a similar vein there is a question which asks the children to put 4 pictures in 
order from the picture that shows the greatest number of blue map-pins to the one 
which shows the smallest number. The pins in the pictures are too numerous to 
comfortably count and all set at different angles to make visual discrimination as 
difficult as possible. So, having seen this question a great number of times, I am still 
struggling to understand what it is trying to assess. The only knowledge I feel that 
you can demonstrate in your response to this question is that the greater the density 
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of a pattern, the more items there are in that pattern. This is not something that I 
would expect a 5-year-old to know and nor is it something I would logically be 
teaching them.   
8. There is a question in which the children are asked “If a child has 6 apples and he 
shares them equally with his friend, how many apples will they each have?” The 
apples are shown on the screen and, understandably given that good practice is to 
teach number using active learning and concrete materials, every child started their 
response to this question by trying to drag/move the apples – to physically share the 
visible objects between the two children who are pictured on the screen. Since you 
cannot move the apples (why not? again, it cannot be that complex to make that 
happen) you are expected to select one of the numerals at the bottom of the screen 
and put it in a box between the two children. The correct answer is to place the 
numeral ‘3’ next to a picture of 6 immovable apples – that doesn’t make sense. So, 
having attempted to move the apples and looking very confused many children 
assumed that they should put the numeral ‘6’ next to the picture of 6 apples. This 
question is so badly designed that it actively leads children away from the correct 
answer and from finding the right answer using the methods we are encouraged to 
teach them!     
9. There are two questions involving bar charts which ask children for the total 
number of items if you add together all of the bars of the graph. It seems incredibly 
strange that two questions focus on the skill of adding together all the items when 
the function of a graph is to provide you with visual information about the spread of 
items across a number of different categories. If you want a total number of items, 
you would not use a graph! The phrasing of these questions is also very odd: “Here 
is a graph showing how many children have a book about pets.   How many children 
have a book about pets?”    The graph actually shows how many children have a 
book about each of three different pets – and the question you are really being asked 
is ‘What is the total number of children shown in the graph – can you add all of them 
together?’.     
10. There is a question which, I think, is designed to assess comprehension of the 
language of position. This question, if memory serves, presents the children with the 
following sentence: “Drag the spotted ball into the box below the flowers, drag the 
striped ball in to the box behind the cat, drag the plain ball into the box below the 
table” This sentence contains 3 instances of positional vocabulary in a single 
instruction along with 3 other pieces of information describing the different balls. 
Asking a young child to carry out a six-part instruction as a way of assessing their 
learning is quite simply bad practice.   If you want to assess their understanding of 
positional vocabulary you could simply ask 3 separate questions with the same 
visual set up but a single ball.   “Drag the ball into the box behind the cat” assesses 
their understanding of the position without the other 5 parts of the instruction 
muddying the waters.    
Literacy Questions:   11. There are several occasions in the literacy assessment 
where, again, children are actively distracted from giving the appropriate answer by 
multiple-choice options. There is a question about one of the story books in which 
the children are asked to say what day the main character went to sea. The three 
options given are ‘Tuesday’, ‘Thursday’ or ‘His Birthday’. When you are 5 the word 
‘birthday’ is so motivating that every child I saw complete the test immediately 
clicked on the word ‘birthday’. It is not the right answer; his birthday is not mentioned 
in the text but the motivating nature of that option over-rides the preceding 
information. The same applies in the same section of the assessment to the question 
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about which land Mr Timms the cat ‘prefers’. The intention is that the children should 
infer, from the fact that Mr Timms only purrs at the 3rd of the three lands he visits, 
that the final land is his favourite. But the final land is described in the questions as 
‘The one with mum’. As such, almost every 5-year-old, chose that answer – which in 
this case was correct but again the motivating nature of that answer was what made 
every child choose it – therefore giving a false positive response to that question.     
12. In the question about Kenisha’s televisual habits she describes the news as 
‘boring’. There is then a follow-up question asking children to think about what she 
said. Given that our curriculum and our standards for teaching as set by the GTCS 
include a commitment to learning for sustainability and encouraging social and 
political awareness, even in the very young, it seems absolutely counter to the spirit 
of CfE to include a message like this in a test which will be played to every 5-year-
old in Scotland.      
13. There are a number of questions which begin with the statement ‘this is a book’. 
On the screen you see something that resembles the cover of a picture book but in 
order to read the book / turn the pages you have to click on a series of numbered 
tabs which are displayed down the left-hand side of the cover. It seems like no effort 
at all was made to make this ‘book’ look or behave like an actual book. At the very 
least could you not simply use the ‘next’ arrow to navigate to the next double page 
spread rather than use a counterintuitive tabbed system which appears on the spine-
side of the front cover. 
 
The numeracy assessment was very closely matched to the benchmarks however 
having multiple choice answers and the questions being very wordy meant that 
children were bored and guessed many of the answers.   The reading assessment 
had texts that children had not been exposed to in the teaching environment which 
confused them and again led them to be bored and select random answers.  The 
writing assessment did not assess writing. More tools for writing. Teachers were 
assuming that the assessment would assess writing skills. It also looked like a 
reading paper with some of the questions.  
 
P1 assessment does not match their curriculum.  The language used was unfamiliar 
to P1 and they were being asked to complete reading and numeracy tasks that were 
not appropriate.  The test even Spelled out Tuesday in letter names instead of 
sounds, this made me very unhappy.   P4 & 7 writing test assesses tools for writing; 
punctuation, grammar and spelling, not writing. 
 
Writing was too grammar based 
 
The P1 tests were far too tricky for our P1 pupils who start school with a vocabulary 
deficit.  Their experiences in school are much more based on development of oral 
language and communication skills as well as self-regulation, social interaction and 
imaginative play. These tests in no way reflect the important learning taking place in 
our school.  
 
Try defo don’t reflect what the children have learned! Primary 1 didn’t not learn the 5 
times tables! Also, they have just learned CVC words and expected to read 
passages and interpret questions! Hummingbirds spring to mind! Utterly ridiculous  
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I think there should be guidelines about not allowing the children to guess answers 
as this can lead them on the wrong path of questions. There should be an unable to 
answer option.  
 
P1 Literacy test was not pitched at right level. The hummingbird passage was 
ridiculous. It took the children a very long time to decode this before even beginning 
to answer the questions. They could click on the questions to have it read to them 
but not able to listen to the text itself. P1 Numeracy tests contained first level 
questions which were too challenging, e.g. how many Tuesdays were in a month by 
looking at a calendar. Conducting tests in P1 conflict with the current best practice of 
children learning through play. This seriously needs to be looked at by the Scottish 
Government.  P4 and P7 tests were more reflective of the benchmarks. Think they 
could be further adaptive for some learners who require additional support in 
everyday learning. Some tasks looked the same to learners which led to them 
thinking that they had already answered the question previously e.g. P1 numeracy 
featured some tables which were the same but have different questions asked of 
them.  
 
Not at all. No link to E’s and O’s or benchmarks. No indication of what level young 
people were working within in the feedback. Assessment tasks needed to be linked 
in a way to the skills we are teaching. 
 
The children felt the assessments were unfamiliar and did not match the work we 
had done previously. The outcomes were not designed for summative assessment. 
 
When I assisted with p1, I thought that some of the paragraphs were very long for 
them to read without someone reading to them. Especially as the questions were on 
the next few slides.  
 
At early level I don't believe either test reflected what the pupils should know. I 
already believe that the early level benchmarks for numeracy and maths are far too 
high and was not expecting my class to do well. However, they all came out medium 
and high. The highest they were asked to count in the assessment was 15 but 
according to the benchmarks they have to at least be able to count to 30! I found the 
literacy assessment to be very challenging and the pupils were asked to read a huge 
amount, much more than I felt was necessary for gauging their reading level/ability. 
Almost to the point where some children seemed stressed by the amount they had to 
read before they could click next.  
 
There weren’t very many phonetic alphabet questions/phoneme questions which we 
have been dedicating our literacy time slots to teaching. There was a heavy 
emphasis on reading and in particular reading for information which isn’t a massive 
part of the early years curriculum. The children who are able to read, were ok but the 
poor children who couldn’t read had to guess answers!  
 
I think the Literacy test focused too much on reading and some of the text 
(hummingbird!) was completely irrelevant to the age and stage.  
 
A lot of the assessment questions in both literacy and numeracy were not in line with 
early level E’s and O’s. Many questions, particularly in the numeracy assessment 
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were beyond early level and some concepts would not have been taught as it’s not in 
early level CfE. Some of the pronunciation in the literacy questions were unclear or 
not audible enough. Some of the numeracy assessment questions were very lengthy 
and very language based so any children with processing or literacy difficulties were 
unable to answer correctly.  
 
We were not able to see the questions and have no idea what exactly they were 
asked. However, the general statements we were able to view aligned well with 
benchmarks and outcomes. Tricky for a standardised assessment to develop the 
four capacities and having not viewed the questions with a child it is difficult to say.  
 
Some questions were not within the correct level for the stage being tested. 
Particularly primary 1 literacy where pupils were asked to read long passages and 
primary 1 numeracy where pupils were being asked to count in 5s and 10s beyond 
30 which is not covered in the early level. 
 
If your understanding of Early Level CfE benchmarks is in line with children reading 
words such as hummingbird, I question the credibility of the creators behind this 
demoralising and poorly pitched assessment. Utterly deplorable. After each 
assessment, the mood in the department dipped as learners who have shone 
throughout the year struggled through a depreciating task way beyond their 
capabilities. On the other hand, the maths assessment was more in line with Early 
Level experiences.  
 
Was hard to tell as teachers didn’t have physical access to the questions children 
were answering unless standing over their shoulder which puts them off 
 
Some of the topics assessed were not in line with early level E&Os and benchmarks. 
Primary 1 pupils were expected to be able to use and interpret calendars. Reading 
comprehension skills were far too complicated for 5/6-year olds - expected to know 
how to search for specific information on digital pages.  
 
FALKIRK 
I feel the P1 test was a little on the hard side with some of the contexts.   Also, there 
is no grammar aspect in the North Lanarkshire Active Literacy pack which most 
schools use.    
 
The numeracy assessment was very heavy on data analysis. There were many 
questions that were similar (e.g. 3 questions about reading a calendar) and even 
when children got 2 of these questions wrong they would get the third. A lot of the 
time it was difficult for children to demonstrate the skill they were being assessed on 
as they had to get the information from a graph or table first.   The literacy 
assessment was far too difficult. Children were being asked to read about 
hummingbirds, wildcats and kites! There were many sounds that P1 children are not 
familiar with and words that were just really difficult (e.g. laugh, Britain, eyes). The 
reading passages were far too long and by the time they got through it even the 
better readers were struggling to remember what they had read. One child was given 
a sentence he could not read so we skipped it. He was then given 3 sentences he 
could not read which we also skipped, and he was then given a book to read! This 
child became upset and looked defeated as he kept being presented with reading he 
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could not do. This child has been building confidence in his reading and I saw his 
confidence destroyed during that test. The book he then got was read to him, but it 
was far too long, and he was nearly sleeping by the end. It then asked questions 
which were a test of memory. The literacy test needed to have more focus on letter 
sounds and blending and breaking CVC words.  
 
Some of the literacy questions were very far beyond the early level stage, in my 
opinion.  
 
SNSA directly conflicts with the play based experiential learning approach that we 
are trying to adopt in P1.  
 
P1 literacy assessment seemed high level. 
 
I fail to see how the above experience supports my child in her work through the 
Early level or in achieving the dispositions and transferable skills she needs to 
develop the 4 capacities. 
 
Not really reflected at all, sorry. 
 
Literacy- not enough focus on initial sounds/simple phonemes or simple blending. 
Comprehension task not relevant to children (about hummingbirds which children 
have no interest or prior knowledge about).  Numeracy- too much focus on graphs 
and calendars.       
 
There is a limited correlation between the elements. 
 
Does not seem to be in line with CfE at all. Of course, summative assessment is 
useful and necessary, but this format is not helpful. It does not build up children's 
confidence -  a few of the children in my class left the ICT suite more than a little 
deflated as they worried about their results - regardless of what I said. These 
assessments do not assess some of the most important areas in the Scottish 
curriculum. It doesn't assess HWB; their team work skills; their personal skills; their 
skills in a range of other curricular areas. I understood the whole point of CfE is that 
it is meant to be more holistic. These assessments are a far cry from that. They are 
prescriptive, intimidating and limiting. I have a range of exceptional children in my 
class whose abilities and skills have not been measured or acknowledged by these 
assessments.  
 
I thought that the questions did not start at a reasonable level for some children 
which made them anxious at the very start.   
 
Gives snapshot to learning. 
 
Not totally relevant at times, particularly with the reading relating to hummingbirds for 
P1. 
 
Numeracy P1 -didn't cover all early level outcomes and adults had to read to 
children!! Literacy far too difficult-not early level!!!   
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There was certainly relevance in the tasks, but maybe not the breadth of coverage 
which pupils cover and certainly some contexts appeared out with pupil experiences. 
 
The P1 assessment for reading was pitched far too high.  It was asking children to 
answer questions that would be unable to find in the text.  Along with that had long 
passages which had to be struggled through before finally giving an easier option. In 
some cases, children had to struggle through 3 stories. 
 
Assessments covered CfE benchmarks, although I found that many of the questions 
were going beyond what would be expected of a primary 1 at early level.  The 
reading passages in particular were very difficult and far beyond the expected 
reading level of a child at early level.  The maths seemed to focus a lot on time and 
not on basic skills of addition and subtraction.  The maths test was far too wordy for 
primary 1, there were too many word problems and no basic sums.  
 
As an infant teacher I am struggling to see how time consuming standardised 
assessments are helpful within a play-based curriculum. 
 
I felt that the numeracy assessment focussed on some areas more than others. The 
writing assessment did not in my eyes assess the pupils writing rather further 
assessed their reading ability.  
 
The Primary 1 SNSA started at a level which was detrimental to the children's 
performance. For many children they struggled from the first question which was 
disheartening.  
 
The SNSAs, for the most part, do not correlate to the benchmarks.  It has been 
extremely frustrating to see engaged and motivated learners become disheartened, 
and in some cases distressed, by a test that is far too difficult for them.   The content 
of the reading text and questions seem deliberately designed to mislead pupils.     
The inaccessibility of the material encourages learners to skip or guess questions, 
which can lead to misleading data.  
 
A lot of the assessments were aligned with benchmarks.   The numeracy 
assessment was very context-based, focus was all on application. Children who find 
literacy challenging were then put off the numeracy too.   The writing assessment 
assessed tools for writing (grammar and spelling). In this type of assessment, it is 
difficult to assess how the children apply these tools.  
 
The children can work individually on the tasks with minimal input from adults. I don't 
think the 4 capacities are reflected at all- my children wanted their results straight 
away and felt hard done by when I said they wouldn't get them! They don't know if 
they have been successful or not so therefore do not see the value in taking their 
time to complete it. 
 
FIFE 
Very difficult to see any alignment with CfE experiences and outcomes.  
 
The p4 and p7 assessments are not too bad. They didn't tell the class teachers 
anything they didn't already know. The p4 teachers reported pupils found the 
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language in some of the maths assessments confusing. The comprehension 
questions for p1 are horrific.  By the time most have read the story book they have 
forgotten some of the details due to the length of the text. The hummingbird passage 
is badly laid out and the pupils are put off.  Some of the names they are expected to 
read cannot be sounded out e.g. Zoe.  
 
Literacy was far too difficult and not in line with benchmarks. There was far too much 
reading before a question was asked. Lots of information handling in the numeracy 
questions. One question was a bar graph which looked more like First Level.  
 
Tests delivered on mass, no relationship to pupils learning 
 
Children found many of the questions too difficult even though we were told 
questions will differ dependant on progress. Many children just guessing answers.  
 
It was difficult to match E & O with the assessment tasks.  The tasks appeared to be 
random sometimes starting with difficult questions at a higher level.  There are also 
enormous omissions.  E.g. one example of initial sound recognition does not the end 
of Early level make. The rhyme questions were very confusing, being more of a 
memory test rather than being able to recognise rhyme.   The reading assessments 
were particularly hard.  The most difficult one appearing for pupils who couldn't read 
a simple sentence.  I think the reason for this being the children who were allowed to 
guess the answers, guessing correctly, making the test think that they could read.  
The worst I experienced was the P4s with ASN being expected to use a reader (that 
wasn’t working) to do the end of 1st level assessments when they can only read text 
at the beginning of 1st.  The maths assessments for P1 does not go far enough for 
the pupils that can work up to 1000.  Again, alignment to Es & Os and the 
benchmarks is difficult to identify.   
 
Some questions seem a stretch too far but mostly the tests are compatible. 
Ok.  
 
Not appropriate for P1 
 
Not at all! Nothing about the test considered anything else than memorised learning.  
 
Not at all at early level!  
 
It does not reflect well how teach in primary 1. Primary 1 is very active and uses a lot 
of conceptual learning and understanding. The assessments are also quite abstract.   
The story about Looking for Sally does not reflect how we teach reading in primary 1 
- using context cues and has tricky words that we do not cover. The stories that are 
read are ok as it then shows understanding. The hummingbird text is extremely 
difficult, even for my most able readers. 
 
Assessments are narrow and do not reflect the principles of CfE.  We claim to 
provide a BROAD and BALANCED education while actually we are only interested in 
Literacy and Numeracy 
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Mmmm. Not really impressed. 8 questions on pronouns in one assessment says it all 
really. 
 
Pupils in S3 felt test was far too easy and felt 'insulted' by it. These pupils are doing 
Nat 5 Maths. Had to remind them to take it seriously and not make stupid mistakes. 
 
Hit and miss! Some aspects covered and others not.  It was possible for children to 
make lucky guesses in the P1 assessment and there were not enough opportunities 
to try similar questions to negate that. 
 
Not linked closely enough.  
 
Reading test was not appropriate to show that P1 children were achieving early 
level. Some of the questions and reading expected were far too difficult. The children 
are not used to reading books on a computer, they are used to touching and feeling 
a book, tracking words with their finger and turning pages, this made it very hard for 
them. The sound didn’t work for a lot of the questions either which meant we had to 
guess what it was asking.   The numeracy test focused a lot on information handling 
and calendars which I thought was odd. I think more focus should be on basic 
number skills, this is more important at this developmental stage.  
 
I can only comment on the P1 assessments, but I felt they were too difficult and did 
not reflect what children were expected to achieve at Early level. 
 
Pupils in S3 felt test was far too easy and felt 'insulted' by it. These pupils are doing 
Nat 5 Maths. Had to remind them to take it seriously and not make stupid mistakes. 
 
 
GLASGOW 
The P1 words were too difficult - I was told question words are not supposed to be 
covered in p1.  And other sounds were in the text that haven't been covered. Felt 
difficult for P1.  
 
Utterly ridiculous to expect p1 children to read certain words contained in the literacy 
passages! 
 
The reading and numeracy assessment were reasonably okay for first level, but I 
think the writing was more difficult. The CLOL literacy within Glasgow are telling us 
not to place emphasis on punctuation yet a lot of the writing assessment focussed on 
grammar and punctuation.    
 
As we did the assessments in term 4, we had covered most of the work I saw in 
papers. However, I don't know how this would work if you did this in Term 1.  I 
thought the writing paper focussing on tools for writing did not give a good indication 
of improvements pupils had made in other skills within writing. I am concerned that 
the writing focus will now become this area. 
 
The numeracy assessment was more linked to the early level benchmarks and 
E&O’s, but the literacy was beyond the benchmarks by far. Many reading and 
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spelling questions did not use phonetic sounds that would be taught in p1 and 
reading passages were irrelevant to pupils’ lives.  
 
In p1 the benchmarks in maths did not reflect some of the questions e.g. using 
calendar how many days, numerals beyond 20 (verbally to 30 numerals to 20 is the 
benchmark). Also, not consistent. One of my pupils who can’t read numerals to 10 
scored high and did not attempt parts yet scored better than others who had more 
correct and attempted all.     Literacy passage about hummingbirds is a disgrace for 
p1. Do not teach skills for reasoning i.e. question and answer. First level not early.  
 
It was very difficult for children as it was not in a context they were familiar with and 
from the questions I saw (which were few) I don’t think they met with inclusive and 
supportive ethos of our school as some children were struggling but still had to take 
part.  
 
The content of the tests was appropriate, but I am testing pupils who have not 
reached the end of the First Level curriculum.  
 
Considering the assessment is designed to take different parts depending on how 
the student answers, can we really tell? From peering over their shoulders and 
seeking glances at questions (since we were not allowed to even see a typical test) 
how could it possibly reflect all our experience and outcomes. Should writing skills 
not be tested on how a child writes and not just their ability to select the correct 
multiple-choice answer? 
 
The P1 test doesn’t align with the benchmarks for achieving a level. The questions 
set in this test are not age and stage appropriate and put the child under quite a lot 
of stress and pressure.  
 
The text in the 4 'page' booklet part of the Early level literacy assessment did not 
reflect the cultural capital of children in our area. Very few children in areas of 
deprivation would find it easy to connect with a text relating to 'humming birds'! 
 
A general overview of the data seems to confirm teacher professional judgements. 
Our holistic approach to assessment in the school through various formative and 
summative assessments provide us with the confidence to determine which pupils 
have achieved at level at the different points in their primary experience  
 
We are operating a play-based approach to learning in P1 and the use of these 
assessment did not reflect this. 
 
Did not see test 
 
The Literacy test was outrageous. Children were expected to read lengthy 
paragraphs for themselves and then answer extremely difficult questions. I had 
children who are very high achievers becoming anxious and almost reduced to tears 
over this test. The literacy test did not test what is on the curriculum or the 
benchmarks.  
 
Was not consulted on or given any access to test so no idea  
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P1- literacy very inappropriate for stage. EAL pupils were not given a lot of questions 
to show their progression in acquiring English language such as sounds and visual 
literacy. It did not respond to pupils’ answers very well and reading tasks on 
hummingbirds far too difficult for p1 Es and O’s. Did not have many CVC words to 
assess pupils basic reading at this age.     Numeracy was better in terms of Es and 
O’s. with wide variety of appropriate questions. 
 
Cannot comment, did not see any of the assessments, nor were they discussed with 
me at any time. 
 
I felt only Numeracy was suitably matched. 
 
As a mother and teacher, I was extremely disappointed in these tests. The poor 
primary ones were expected to Sound out ridiculous words without help support and 
guidance from the role models who have supported and encouraged them all year. 
So much for encouraging learning through play?!   One of my P7s asked 'where is 
the dyslexic version'?   You are cramming children into a box. Scottish education is 
currently failing so many of our young people  
 
Tests do not. Play based emphasis across Early Level yet Government expects a 
summative assessment at end. Content of curriculum and curriculum delivery not 
assisted by this constant urge for summative scores and data. Why 4 and 5-year 
olds are pressurised to sit tests at this early age is beyond me. Crucial stage for 
building confidence and resilience. This goes against all of that. 
 
Around 30% of the questions were aligned to CfE. However, the rest of the 
assessments were far too difficult. Difficult questions contained 'trick' answers. For 
example, P1s were shown a calendar and asked how many days there were in 
August. The potential answers were 7, 21, 31, 33. The children had learned there 
were 7 days in a week so guessed 7.     The difficult questions confused the children 
to the extent that they gave up on the appropriate questions.    There was no 
connection at all to the four capacities.  
 
Having seen samples from the pilot testing last session I am not entirely convinced 
that these tests support or challenge learning going on as part of the BGE.  
 
Thought that they were all too difficult for each level apart from numeracy in p1 
 
P1 have a play-based curriculum which is responsive but having to do these 
horrendous tasks.  Can’t see how some of the text such as the ridiculous 
hummingbird passage can be viewed as early level.  Lots of the passages to read 
were not things children would have encountered.   P1 children were demoralised 
doing this. 
 
I haven’t seen the exact assessment, but I have low attaining p4s and I know from 
professional judgement they were not ready to sit the end of first level test and 
achieve the level.  
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Tasks are appropriate to p7 level however the reading passages are not relevant to 
the pupils. Also, numeracy quite 'wordy' so poorer readers had difficulty 
understanding some questions.  
 
The maths assessment was appropriate to p1. However, the literacy assessment 
was far too difficult and not age appropriate for p1. This assessment had my children 
very stressed and in my opinion was setting up the children to fail.  
 
Tasks set at too high a level for the children I worked with they certainly didn’t feel 
confident or successful. 
 
I am working with P1 children. The literacy assessment is far too long, and the 
content is not relevant to our P1 learners  
 
P1 assessment was only applicable to the very able children. Difficult to have 
accurate information from those who are less able. 
 
The p1 test was far too hard. There were things in the tests as well that in p4 
children had not yet been taught as it is usually something found in p5 classes work. 
The tests were not appropriate to the age and stage of the children and did not help 
meet their needs.  
 
The children found the questions difficult as it was totally out of the norm and 
unusual for them.  Most coped ok, despite us trying to keep everything informal and 
relaxed, some pupils found the process very stressful and their results are not 
reflective of their ability.  
 
A few pages at the beginning had relevance with sounds and word recognition.  The 
jump between recognising a CVC word to reading the most ridiculously long 
passages was an absolute joke.    
 
Some of the task were relevant to age and stage but on the whole the questions 
were ridiculous due to them being irrelevant to many children.  There was also no 
separate test for children with dyslexia or EAL learners.  
 
We have not been given any information about content of the test or been 
administering the tests. This is done by SMT 
 
I do not think the literacy tests were relevant, or necessary. The children were 
expected to read large parts of non-fiction text and were overwhelmed. It was awful.  
 
HIGHLAND 
The p 1 literacy was beyond the reading ability of all of our p1 and had little 
relevancy to their lives.  
 
The p1 literacy assessment does not align with benchmarks - far too high 
expectations in comparison to benchmarks.  
 
Some of the areas matched up & others didn’t. The test didn’t truly reflect the ability 
of my children.  
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no idea - I’ve never seen them. the info afterwards only described question 
generally, pretty useless if you couldn't see question. 
 
Completely inappropriate and not in line with outcomes nor benchmarks. 
 
Benchmarks were relevant.   No indication of anything else being taken into account. 
4 capacities, write make do, etc.  
 
Not at all. Whilst we as staff made every effort to ensure pupils felt relaxed and that 
assessment was fun, it was not an experience that pupils are used to doing. The 
advice we were given was to use the same level of support we would give in class. 
Unfortunately for some pupils, they couldn't even begin the entry level question e.g. 
reading-passage too hard and drive therefore some pupils just couldn't start until 
supported. I have since heard that some schools administered the level down from 
the one the pupil should be working at e.g. P7 pupils doing first level assessment!      
 
The reading passage for the primary ones was ridiculous. None of my children could 
read it well and still guessed some questions right due to their general knowledge.  
 
Looking at the benchmarks, it would seem the P1 assessments are well above 
expectations.   Some elements were appropriate such as recognising initial sounds, 
CVC words, patterns in maths but others were well beyond - reading paragraphs 
about hummingbirds, using a calendar.   It appears to go against what we are being 
taught as teachers about Emerging Literacy and slowing things down. The free 
flowing, lack of structure and routine, ability to choose what they want to do in ELCC 
setting is slowing down progress in P1 with many unable to even sit and listen to a 
story. There needs to be more joined up thinking between ELCC and P1 
 
P1 assessments required too much reading.  I have some able children and they 
were required to read two long passages which were too challenging and required 
an extended period of concentration beyond that expected of a P1 child.  All the 
children, even the least able were asked to complete these passages - there didn't 
seem to be an adequate range of differentiation.  As a result, I did not test my 
additional needs children, as they would not have coped.  The phonics they were 
expected to know was also too ambitious. Despite me encouraging my pupils to 
move on when they got thwarted and not answer the questions they scored 'high', so 
was this level of challenge necessary? 
 
Did not feel these aligned - would be much better aligned to benchmarks to allow 
judgement of a level. This made use of data difficult. 
 
These assessments appeared to be pitched towards the end of CfE First and 
Second levels, with no allowances made for pupils who were only half way through a 
level. Given the fact that we were asked to complete these mid-year, none of our 
children had completed all of this content. This made them stressful for those 
children to complete, as they were too hard for them. Every question was in a 
context, particularly for numeracy, which, although meeting CfE outcomes, meant 
that many lower ability pupils did not know where to start - they were so flummoxed 
by the language of the question, that they were not able to attempt the mathematical 
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skills being requested. They would have had some success however, if some of the 
wording was removed and questions were posed in a more straightforward manner, 
and not all problem-solving contexts. More allowances need to be made for mid-low 
ability pupils, who were very stressed by these assessments.  
 
Expecting p1 pupils to read about hummingbirds!!!  Definitely not age and stage 
appropriate.  
 
P1 assessments bore very little resemblance to benchmarks for the end of Early 
Level. Horrendously difficult and way beyond anything you would expect of a P1. P4 
was more mixed but spelling difficult. They only assess the tools of writing and not 
the ability to create text. I thought maths was quite heavily skewed towards 
information handling. 
 
P1 assessments bore very little resemblance to benchmarks for the end of Early 
Level. Horrendously difficult and way beyond anything you would expect of a P1. P4 
was more mixed but spelling difficult. They only assess the tools of writing and not 
the ability to create text. I thought maths was quite heavily skewed towards 
information handling. 
 
INVERCLYDE 
At this stage, I do not feel that the tests accurately reflect the ethos or approaches of 
CfE. 
 
Content of reading tasks was incredibly abstract for many children e.g. 
hummingbirds. 
 
The literacy tasks were, in my opinion, far too demanding for P1 pupils. The 
Hummingbird passage was just ridiculous!      In no way, are these tests in their 
current form, appropriate for pupils in Primary one.     With a curriculum that has 
positive health and wellbeing at its heart, these assessments go against this 
completely, as they caused undue stress and anxiety in a number of children and, in 
many cases, left lots of children in classes without the support required to achieve.  
 
Numeracy was mostly relevant and asked questions which were in line with what 
was previously taught. Some questions were asked using unfamiliar vocabulary.  
Literacy was pitched way higher than the level at which my class are working at.  
The texts used were not Early Level appropriate and had far too much language. 
Punctuation was more complex than what my children are used to or aware of and 
did not provide relevant picture clues, a reading skill encouraged at this stage of 
reading development. The graphics did not appeal to this age group. For example, 
the book cover used as a question to test where the title of the story was. At no point 
would I present my children with such a long non-fiction text as the hummingbird 
passage in the test and expect them to remain engaged.  My children felt far 
removed from the confident individuals they are striving to be. The felt despondent, 
stressed and an element of boredom as a result of being forced to complete these 
tests. 
 
Was not shown tests at all. Was told they were being tested at second level as they 
are P7. 
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Inappropriate for p1 who are exploring & learning through play.  Children who require 
support of nurture class removed from routine to do a test that bears no resemblance 
to the learning that has been taking place in class.  
 
Many of the tasks were useful and correlations to CfE was evident although it would 
have been preferable to see the actual E’s &O’s/benchmarks identified in each 
question.   Some tasks were beyond the level taught. 
 
Early level, not at all.  
 
Very limited connection with content and principles of CfE.  
 
Numeracy was the most accurate. Literacy was at times, above level expectations. 
 
Not very good, most questions were on content pupils had passed on from a year 
ago. Total waste of time. 
 
MIDLOTHIAN 
I don’t think they reflect well.  The writing test in particular as that was children 
identifying grammar and spelling rather than applying these in to their writing.  Did 
not adjust much to children’s ability. 
 
It is hard to judge this. As mentioned above, many pupils were simply clicking 
random answers, so their participation would have not benefitted them. Also, lack of 
information on the focus of the assessments means there was no apparent way to 
connect to classroom learning.   
 
P4 writing assessment including vocabulary outwith the standard spelling 
programme, and from speaking with colleagues didn’t appear to be much simpler 
than the P7 assessment.  P1 Reading was not in line with CfE and expected the 
children to complete questions of a first level standard bit early level. 
 
As our LAs administered the tests, I can't speak to their content because I didn't see 
them. 
 
P1 reading in particular was very hard.  
 
MORAY 
Primary 1 SNSA reading assessment was in no way aligned to benchmarks!    
Luckily in my school, PIPS reading results have been above national average for 
past 6 years so our results have come out really well.  We use quite a traditional 
approach however.   
 
The tasks set for early level do not reflect the benchmarks - partially the reading 
element. The words are not phonetically and most of it is alternative sounds and 
sight vocabulary - exceeding the early level benchmarks. Most children were aware 
that they could not understand the text and were overwhelmed so guessed most of 
the answers as a result. The text to listen to was also far too lengthy for them to 
recall - they would need to hear 1 page at a time then answer a question about it 
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before moving on. There should also be a much stronger focus on phonics skills 
sounding out decodable words.  
 
I felt early level reading in particular was extremely difficult. Children were completely 
put off by the length of some of the reading tasks and also if they couldn't read for 
some of the questions it then didn't give the opportunity for them to answer 
comprehension questions as they were trying to decode the text. 
 
Not great at all. It has been difficult to use numeracy test result in a meaningful way.  
 
NORTH AYRSHIRE 
P1 quite different to our pathways    P7 grammar above what is taught at P7 
P1 reading had one section where the children were to read a short story 
independently. This was far too advanced for the children, and I do not believe 
should be expected as ‘standard’ for this stage.  
 
Reasonably well 
 
Don't know as I have not had the chance to see a test. 
 
P4 and P7 appeared fine. The writing test was based on tools for writing. I have a 
few children who do not produce extended pieces of writing in class. They are 
reluctant writers, yet the writing assessment showed high ability. Without other 
evidence this result would be misleading.   
 
I didn't have the chance to see much of the P4 assessments so can't really comment 
on them. The literacy assessment for P1 was appropriate in parts and they saw it as 
a game. However, some parts were completely inappropriate - the long passages 
with flicking between parts of a story etc. This did not fit well with the approach to 
learning in a P1 classroom and my pupils were a bit confused by the whole process.  
The names of the characters in the texts were also particularly challenging. My 
pupils are very proud of the reading skills they have developed in P1 and I felt that it 
was demoralising for them to be faced with some texts which were completely 
inaccessible to them.  
 
The assessments were not differentiated for the abilities within the class and so 
children working at the beginning of second level were not fairly assessed.  The tests 
do not tell staff anything new.  A good teacher knows the children inside and out, 
their barriers and abilities which are carefully planned and catered for including 
assessments of the work which they are doing and able for. 
 
NORTH LANARKSHIRE 
P1 are being encouraged to investigate and experience learning, having to explain to 
a 5-year-old that he/she has to read a full non-fiction passage about hummingbirds 
was soul destroying! Boring, too long sentences and why? Were some of the things 
he children said to me. The parts where children were asked to make a word, 
focusing on each sound or to change a word to something else were very stage 
appropriate but the reading sections were terrible. The functionality of reading the 
book was ridiculous, what exactly was being tested? Reading or navigation skills? 
Even in terms of ICT requirements for p1 this was way too advanced!  



189 
 

 
This has been difficult to judge as the pupils have participated with different 
questions. 
 
I felt the P1 tests were not linked to the benchmarks for Early Level. Reading 
activities were far too difficult for the majority of my class and were not aimed at the 
children's ability level, unlike the CEM testing we have previously used.  Some of the 
maths questions were also far too difficult, especially some of the graph and 
calendar questions. 
 
Literacy was extremely hard- for children that were not capable there was no option 
to skip they just had to guess.  
 
I think they did align to CfE for the most part but P1 test was too difficult.  
 
Linked to outcomes but if more play is being pushed as desirable in P1 classes it 
seems inconsistent with the constant assessment of P1 pupils in literacy and 
numeracy. 
 
Seem to link to outcomes for age and stage.  Some children did better than others 
with style of tests, some surprises with results in comparison to teacher judgement.  
P1 tests ICT skills caused majority of issues.  Long usernames and passwords for 
p1, better than CEM in that only had to enter once and saved as went along and 
couldn’t access again once completed.  
 
ORKNEY 
Not really! They align well with the benchmarks, but certainly not the overall ethos of 
the CfE.  
 
PERTH & KINROSS 
Very focused on functional aspects of language for example parts of speech. We do 
not focus on these things in S2. 
 
Some children exceeded expectations and I would argue the accuracy of the tests.  
 
The P1 assessment was like nothing they would usually do in school, lacked any 
active learning and meant they were sitting for a ridiculous amount of time in front of 
a computer. Fun for 10 minutes only! The concepts were not relevant to our children.  
Many answered were guessed and therefore, in my opinion, wasn’t a true 
representation of ability.  
 
The literacy assessment was far more advanced than the benchmarks suggest a 
child who has achieved early level should be able to access. The texts were lengthy 
and contained phonemes that had not been taught at Primary 1 yet. The 
Hummingbird question was particularly complex, and many children required a 
significant amount to time to try to work out the content of the text and then answer 
questions about it.  
 
Very detailed feedback but it doesn’t match up to the benchmarks!  
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The numeracy assessment included a few areas which we had not covered yet. I 
also felt that although the children were allowed to do workings on paper, these 
weren't part of the assessment and in many cases the children were using the 
correct method but inaccurately and so their score was low and did not reflect their 
mathematical processing. Also, in the numeracy assessment, for my pupils with 
dyslexia who have a good mathematical ability but a barrier due to the literacy 
element they could not access the assessment without support as being able to 
listen to the question was not activated at their stage. Due to the lack of support from 
teaching assistants etc. I could not get around all the children who were struggling to 
access the assessment due to the literacy element.  The reading assessment in 
some questions included a lot of highly inferential questions where the answers did 
not include any of the original wording from the text and so were very difficult to 
answer. For pupils with a literacy barrier the high quantity of inferential questions 
was really challenging and I did not see the question type changing to more literal 
questions when a pupil was answering consistently incorrectly. Finally, we were told 
that the tests would adjust to the ability/answers of the child, I did not see this in any 
of the assessments.  
 
On the basis of 1st Level (p4) the reading section of the SNSA assessment was all 
inference-based questions despite this only being a small part of the overall focus of 
CfE outcomes. Likewise, in revising the assessment to the benchmarks outlined in 
the ‘thermostat’ style scale is superior to the benchmarks outline at 1st level. For 
example, ‘low’ notes the outcome of ‘number to 1,000’ being something children at 
this level are doing based on the SNSA however the benchmark is exactly the same 
for 1st level so why do children who as ‘low’ if they have actually met the benchmark 
(alongside other outcomes). Moreover, high showed number to 1 million being 
expected by these learners but this isn’t something covered generally based on 1st 
level benchmarks so why is it included in the SNSA feedback as children are 
meeting requirements (i.e. benchmarks) but it’s not reflected clearly in SNSA.  
 
The maths assessment was fine, but the reading and writing were not what the 
children in our school would be used to. Not sure that all results were accurate after 
the maths assessment due to it being multiple choice. lucky guesses may have 
played a part with some?? 
 
Unknown as tests supervised by PSA, so I didn't see every question. From reports 
downloaded after SNSA finished, literacy looked to be well out of line with CfE. 
Grammar and spelling questions - more like old fashioned tests I did in the 1970s 
 
Beyond what I would expect for P1 especially literacy  
 
The early level tests were in no way reflective of the CfE outcomes. The format of 
the test did not reflect in any way how learning takes place in P1 classroom. Each 
test was far too long - even though children were encouraged to take breaks - some 
assessments were taking over one hour to complete. The literacy assessment in 
particular was in no way relevant to the early level outcomes. Many of the children 
were distressed as they were unsure of the format and felt under pressure, causing 
unnecessary anxiety. The language used in the literacy assessment was in no way 
age appropriate. 
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Not really linked to the true spirit of CfE or the way that we are meant to be teaching.  
Children couldn't prepare for this. Normally, when testing spelling and maths etc, 
children are given time in class and at home to revise.  
 
P1 literacy was far too demanding & had detrimental effect e.g. child saying “I can’t 
read” despite them making very good progress. Some started too hard and it put 
them of trying. Many guesses - sometimes correct 
 
Couldn't really tell as each assessment was changed to suit child.  Haven't seen any 
assessments from start to end so can't comment. 
 
RENFREWSHIRE 
Assessments do not align well with CfE. Writing assessment is actually testing 
spelling and grammar - only tools for writing not the child's ability to write a piece or 
apply the tools for writing.   P1 assessments are completely against the pedagogy of 
a P1 class which is focussed on play-based learning.  
 
Very inappropriate to age and stage. Children that couldn't identify initial sounds in 
words were then taken to passage on Scottish wildcats and asked to read 
independently.  
 
Writing assessment completely NOT reflective of current or good practice. Only 
tested grammar and spelling and was very difficult and quite alien to the tasks pupils 
usually receive. 
 
The assessments look to cover all e’s and o’s and set out in a way which children 
are used to completing in class work. The only query I have with the assessments is 
that the reading and Numeracy assessments did not alter. All children completed the 
same 30 questions. Only the writing assessment seemed to adapt to the level of the 
child.  
 
Most tasks were in line with what I would have expected for 2nd level CfE, however 
some seemed too challenging. 
 
Successful learners - P1 can't access the material independently as they need an 
adult to help them. So, no success here for the children.   Effective contributors- the 
children contribute nothing as they sit there passively for an hour being asked a 
series of questions Responsible citizens - how exactly are children committing to 
political and socio-economic life with informed views through these tests?  Confident 
individuals - every time they can't answer a question their confidence dies a little bit 
more.    
 
P7 assessments seemed to be very specific. Questions on the writing paper were 
grammar related and the reading assessment required pupils read multiple pieces of 
text to answer different questions which is not what we would do normally. Numeracy 
tasks seemed to focus on particular aspects of outcomes and not others. Not enough 
challenge for more secure learners. Could not see any link to the 4 capacities.  
 
It was too difficult and not relevant in some cases.  
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Some content was far too difficult for P1 children. Certain contexts had not been 
taught as not in Early E’s and O’s. 
 
Not at all! 
 
Not sure the assessments add much value.  If teacher assessment is king what is 
the purpose of the assessments?  Many children did not do as expected - it was 
clear they were impacted by the ‘assessment’ environment.  
 
P1 test in no way fit for purpose. Has no depth. Skirts over the outcomes and relies 
on cultural capital rather than understanding of text. Laborious and even capable 
children switching off. Very demoralising. 
 
I found the P1 assessments a waste of time. Very little content matched 
benchmarks. Children scored well by guessing at times. Not a true reflection of their 
abilities. On an iPad the children can ask it to read the text to them which defeats the 
point of a reading assessment. 
 
P1 Literacy. Awful. The expected level of fluency in reading was not reflective of 
early level expectations. Children were left feeling like failures. Lots of 
comprehension questions. Not enough other reading strategies such as reading 
CVC words or reading short sentences.  P1 Numeracy. Lots of data handling 
questions. Children at early level would not have come across some of the bar 
graphs yet, also time question with the calendar: not early level expectations for a 
child to interpret a monthly calendar.  Not enough numeracy e.g. basic addition and 
subtraction.   
 
Have no idea. No courses, to my knowledge, with regard to explaining exactly what 
would be involved. All I know is that the questions would vary depending on answers 
given. 
 
The tests did not reflect the ethos of an active approach, nor of the way we have 
taught the children using concrete resources, specifically for measure. The questions 
did not relate to the benchmarks for early level but were more aimed at first level, 
which was soul destroying for my children.   
 
SCOTTISH BORDERS 
Writing task covers mainly spelling and grammar. Other aspects are not represented. 
 
Several questions which did. Some questions in P1 assessments that were way 
beyond early level.  
 
Test did align with curriculum outcomes (p4) however the assessments themselves 
were not aligned with the way in which we teach and assess.   Less links to that of 
the four capacities. 
 
Some of the questions in the Numeracy paper for P. 1 were well above expected 
early level work.   P1 reading starting point was inconsistent. Why did it not start with 
easy questions for all?  In reading for P1 there was a whole book to listen to before 
any questions. Could it not be a page at a time then a question?    
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It varied with P4 & 7 but the P1 differed considerably to both how Early Years are 
being taught and what they are being taught- particularly in reading.  
 
I have no idea. All I saw of the tests was looking over students shoulders as they 
answered the questions. We were NOT given ANY opportunity to look at the content 
in any detail.   I saw one child answer a question incorrectly even though he used a 
mini whiteboard and his working out was correct.  The question asked which of these 
numbers is closest to 1/2. His working clearly showed that he knew how to convert 
all of his numbers to percentages, but he then chose the number directly above 50 % 
when the number below 50% was closer.   There is no scope in the Numeracy paper 
for showing any working out which goes against all CfE principals of reasoning and 
also against what we ask students to do every day in class.   
 
Not really. 
 
Felt they didn't match benchmark and that the P1 in particular was much too difficult 
and more like first level 
 
The P1 assessment in Reading was certainly not aligned to the Early level 
benchmarks. Given that most P1’s are still learning some speed sounds on phonics 
and are at initial stages of blending, some of the vocabulary they were expected to 
read was nothing short of nonsense. Hummingbirds???? Some of our children barely 
know where they live, never mind having any prior knowledge of hummingbirds or 
how to blend the sounds to read the word hummingbird.  They did nothing to 
promote confident individuals as our P1’s were losing the will to live after 
approximately 10 mins.  
 
SMT have been taking the groups out so I have not seen the assessments yet. 
 
The Writing response tasks were not a reflection of the way in which we get the 
children to write.  
 
Not in particular since it was entirely screen based. 
 
The P1 literacy was much much more advanced than the Early level benchmarks 
and E&Os. Children were instantly put off by the amount of text. The subject choice 
(humming birds) was not something they could easily relate to and understand even 
if they could read it. We are told to have play-based learning in early level, so the 
children are not used to tasks of this nature and don’t read from a screen.  
 
Having looked at a few - clearly not linked to CFE and no Knowledge of phonics 
awareness for P1 tests! Who in P1 can pronounce Zoe? The text on hummingbirds 
was rather challenging too! EAL children had to do the tests in English in P1, rather 
than their native language thereby testing their understanding of English, not maths.  
 
SHETLAND 
NUMERACY Most questions were appropriate to stage and age, but children were 
asked to identify and sequence missing numbers up to 50 and sometimes beyond, 
complete number line sequences in increments of 5.  I did not think these questions 
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were suitable for P1. LITERACY Identification of missing, initial or correct phonics 
were right for P1.  All the reading texts were much too difficult for P1.  The texts were 
much too long, unfamiliar words and names of characters that children were not able 
to ‘sound out.’  The text about hummingbirds was completely wrong.  Children felt 
demoralised and quite upset by the thought that they were expected to read it.  It 
took a lot of reassurance and honesty from me to tell them that I wouldn’t expect 
them to read that and we would just move on. 
 
I felt the maths assessment covered the e’s and o’s well but also allowed for 
challenge to those who needed it.  I felt the stories in the assessment for their 
literacy assessment did not grasp the attention of my pupils as well as it could have 
done. The bird reading task was a great challenge for my top reader but was a huge 
leap for my struggling readers and they became disengaged and disheartened quite 
quickly. Need a more sensitive progression for those who need more support. I felt 
their abilities were not represented fairly enough due to the jump in difficulty. For 
example, can you find the letter ‘f’ followed by, read the three words to the picture 
(the picture was a group of girls and there was the option of choosing from three 
words beginning with p, one of which was people, the correct answer). This was a bit 
of a tough jump. Then it went to read the story yourself. The story that was read to 
them was read so monotone, they switched off. I read the story myself to try and 
make it more exciting. 
 
For P7, many of the questions I saw were pitched reasonably appropriately in terms 
of content and level, though some questions went into greater depth than I might 
expect of my pupils. I disliked the overcomplicated way questions were worded 
though and it felt like multiple choice answers had been designed to catch children 
out in many cases. The test was wholly unsuitable for testing dyslexic pupils, those 
with language difficulties or other ASN requirements, unless they were afforded a 
great deal of support (which I didn't have and couldn't easily give them).  
 
SOUTH AYRSHIRE 
All assessments were very much the same and had very little differentiation.  I 
witnessed high achieving children complete the same questions/passages as 
children with severe dyslexia so for these children the experience was very negative 
as it was too much!  
 
There was one question where children were expected to simplify 3/12 which 
learners found to be very tricky! The reading assessment was relevant to outcomes 
and four capacities however some of the passages were increasingly difficult with 
some very tricky questioning. This assessment for me was the most difficult to 
administer. The children were increasingly exhausted by the time they had read 6 
different, tricky passages and for my learners with dyslexia who are not used to 
reading such lengthy passages I felt extremely guilty for having to put them through 
such a distressing test. For children with additional needs it would be an idea to 
include more user-friendly passages.  
 
These assessments were not reflecting the Early Level for P1, many of the questions 
and phrasing of the questions were too mature for 5-year olds. These assessments 
do no help us develop confident individuals as they are being asked to read 
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challenging passages of texts and answer questions. The assessments did not 
appear to branch depending on the number of correct or incorrect answers. 
 
We felt the p1 literacy assessment was bordering   on first level some parts not 
suitable for early level. Some parts reflected phonics, reading   and comprehension 
skills covered in class.    The maths assessment was more appropriate and less 
lengthy.  There was a lack of mental maths however and too many pictorial clues.  
There was a lot of language also in the maths a few aspects   which are not covered 
till first level, e.g. calendars. 
 
SOUTH LANARKSHIRE 
Primary 1 numeracy has several questions which were more in line with first level 
benchmarks. Literacy - very demoralising for poor/less able readers. 
 
No idea. I still have not seen the assessment questions even though next year I am 
being asked to report on the results to parents. 
 
It tested Reading and Writing which are CfE strands. The assessments suggest a 
level of detail that has never been present in any CfE documentation, but good 
teachers assumed was implied. 
 
Have no significant correlation to cage outcomes, benchmarks or capacities and 
either P1,4 or 7x 
 
P1 too high - others on track. 
 
P1 assessment not appropriate. Reading especially. Passages too difficult and 
instructions not clear.  
 
In the P1 assessments some of the tasks reflected the outcomes undertaken through 
this session. The Literacy assessment is particularly difficult for P1 stage and parts 
did not reflect outcomes undertaken in the course work if the class.  
 
The tasks on the P1 assessments were often aimed at first level  
 
I felt that the assessments were more aligned with the benchmarks than the Es and 
O’S which resulted in some extremely difficult questions. I’m not sure how the P1 
assessments related to the four capacities, there was no opportunity for success 
from a child’s perspective so how would they know if they’d been a successful 
learner? I was also interested to note the assessment indicators/ benchmarks, what 
are those? How do they relate to the benchmarks and Es and Os? They are 
extremely prescriptive, and I can see schools and teachers beginning to use them to 
inform planning. 
 
It is difficult to say as I didn't stand over pupils to look at the questions as I didn't 
want to put them off.  
 
From my experience the assessments were linked to some aspects of capacities but 
not to benchmarks  
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I don’t feel the P1 test was in line with the benchmarks or ages and O’s and as 
pitched far too high  
 
Tasks mostly reflect CfE but the context does not reflect the life experiences of the 
learners. Wording of questions can be vague, and, in some cases, the multiple-
choice answers are too similar resulting in confusion.  
 
P1 children having experience of Hummingbirds???  The reading was not relevant in 
terms of the topics used.  
 
P1 assessments- did not link well to the benchmarks at all.   Numeracy- Far too 
many questions based on measure, calendars etc rather than numeracy addition or 
take away which we focus on a lot in P1. Numbers to 100 questions in test but not on 
the benchmark for P1, only says children to know to 30. Also, division/sharing 
questions in test and not in benchmarks as children should only be doing it through 
play at this stage.  Questions didn't really seem to change much with each child (who 
were different ability levels) which we were told they were.  Lit- the names in the 
questions were far too tricky to read e.g. Zoe, Fatima etc why not Ben, Sal (words 
which sound out which kids are used to).  Far too much reading expected at P1 
levels. Whole books were ridiculous and hummingbird question at the end was far far 
too difficult. Level of reading required is well above the standards we expect in P1.   
Although lower ability level pupils did not need to read and had to listen, there was 
still far too much listening/pages in the book (very time wasting).  When matching 
words to pictures the words were not sounding out words and very difficult e.g. shoe, 
leaf (most children at this age do not have the skills to work this out?)   Far too many 
questions in the literacy tests at 36questions. 
 
Somewhat 
 
unsure  
 
I am in P1 and the SNSA did not reflect CfE at all.  We are active, play based 
learners and this wasn't reflected in the SNSA at all.   
 
P1 definitely did not match up to E’s&O’s. Tasks far too advanced.  Lots of aspects 
not even taught yet. Children able to guess some correct answers.  
 
Benchmarks in literacy lack enough precision about which letters, digraphs and 
common words need to be learned to achieve Early Level - we use the North 
Lanarkshire Active Literacy pack, which seems like a realistic but still very 
challenging interpretation of the benchmarks. On that basis, I would not expect any 
P1s to read the words people/popular/ or bridge/bread/beard. Most books that P1s 
read independently have one or two sentences of large font text per page - one 
screen of the SNSA had a lot of text, including ten words that the NL programme 
would not expect the P1s to read.  In numeracy, SNSA questions about calendars 
and numbers beyond 30 do not appear to relate to the benchmarks in particular. 
 
P1 Literacy assessment was not appropriate at all to the age and stage of the pupils. 
Parts of the P4 assessment were not aligned to benchmarks (questions about time - 
5 minutes intervals isn’t in first level).  
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I very strongly believe that the P1 Literacy and Numeracy assessments are not in 
line with the expectations for early level CfE.  The expectation across both areas is 
much higher than school and local authority level expectations.  Reviewing our 
results to date only our highest achievers are experiencing high levels of success, 
these are children we have been saying since Easter to have achieved early level 
and now working within the early stages of first level. 
 
P1 reading was far too challenging.   
 
No alignment as far as I can see. Not linked to benchmarks. P1 assessment far too 
hard. Not creating successful learners and severely denting the confidence of many 
pupils.  
 
I felt the Primary 1 assessment was much more advanced than the expectations set 
out in the benchmarks for both literacy and numeracy. A lot of the teaching had not 
been covered for numbers to 100 and the expectations for data handling were more 
in line with P3/P4 work.   As for the literacy, the content did not reflect that of the 
expected knowledge for a 5-year-old - especially the hummingbird passage.  
 
The P1 assessment does not match what we expect of children in P1.  Instead of 
building successful learners we had broken, defeated children trying to answer 
questions that were pitched at the wrong level. 
 
I found the P1 assessments where difficult especially the literacy and was more first 
level than early level  
 
Where do l start! The p1 maths & literacy tests could not be completed 
independently even due to being administered on pcs.   The p1 tests hardly covered 
any of the Early Level benchmarks but were pitched way above much of the teaching 
at this level.   The amount of reading being asked was huge and very off putting 
especially for less able.   The stories were not exciting or interesting enough.   The 
format of books was not like a real book or even a electronic book so not like real life 
experience.  
 
These tests put all stages of children under pressure. They found some of it difficult 
and struggled to interpret the test. Personally, they were completely different from 
usual classroom practises. 
 
Not appropriate for P 1 at all. No account of the actual stage of children in older 
classes working at lower levels as took some time to adjust and caused unnecessary 
stress.  
 
STIRLING 
It didn’t. 
 
No use whatsoever.  Many questions in 'reading' sections simply general knowledge 
and no assessment of reading at all. 
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The assessment can't reflect every aspect of literacy and had limited usefulness. 
Testing for P.1 showed some very skewed results compared to the judgement of the 
Class Teacher, particularly for literacy. 
 
 
WEST DUNBARTONSHIRE 
Not well. 
 
Assessment task did not reflect Experiences and Outcomes. There was very little for 
assessment of phonics, reading common words, and, quite frankly, the Hummingbird 
reading assessment was a joke. The Mathematics assessment was slightly better 
but still not fit for purpose, too much Information Handling. 
 
Primary 1 pupils are asked to read SEVERAL PARAGRAPHS about hummingbirds 
independently. This is far above the reading achievements states in the benchmarks. 
Children are becoming distressed when they cannot do this. Poorer pupils are made 
listen to non-engaging texts and answer several questions. The book pictures are 
too small, and most pupils zone out and don't listen properly to the boring voice. 
Many pupils have 2 of these to do with not many questions between them.  
Numeracy assessments contain many FIRST LEVEL questions - e.g. using 100 
squares and answering several calendar questions. There is also far too much 
reading involved in the Numeracy Assessments at all levels. 
 
I feel that some of the literacy, reading and writing assessments were far too hard. 
The p1 literacy assessments required the children to read a 4-page book by 
themselves and in some cases a large of information about hummingbirds!!! Many of 
the children saw how much they had to read and guessed their way through the 
questions rather than try and "sound out all those words". Even the very able 
children spent so long trying to decipher and read the 4 pages that they had 
forgotten the beginning by the time they had finished.  The children who had not 
been given that question and were required to listen to a book being read, also found 
the text too long and almost all of them switched off and were distracted before the 
text was finished.  I also feel that their reading assessments for primary 4 were very 
difficult. Around 8(!!!) passages of text needed to be read. Several of the children 
tried really hard to read the text and answer the questions but as each new passage 
of text popped up they became more and more disheartened and started guessing 
through questions rather than reading the text.   The writing and reading 
assessments appeared far too difficult in all levels.  However, the maths 
assessments, in all 3 levels, seemed a bit more reasonable. 
 
Early level was more difficult in my opinion. 
 
The activities in the Early level SNSA were not aligned with the Early level 
benchmark. The vast majority have no interest in reading about humming birds and 
were unable to read independently the passage. The task did not reflect Early level 
benchmarks. If it was intended to present a challenge it should still be within Early 
level parameters, otherwise create a different test!  
 
WEST LOTHIAN 
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I do not think the P1 assessment was an appropriate level especially for children in 
deprived areas. For example, in the literacy assessment children were expected to 
read about hummingbirds with words like 'hover' and had to find an alternative word 
to 'beak'. We are told to make learning relevant to our children and most of the 
children in my class have not heard of a hummingbird. I feel this caught out of a lot of 
children as they couldn't read the text let alone understand it.     The maths 
assessment was pitched at a more appropriate level, but as we are being told to 
have play-based learning in classes I think these assessments are contradictory to 
that approach.  
 
P1 is not in alignment and way beyond the level. The hummingbird passage was 
dreadful as was the calendar question in numeracy. Some questions were tricky to 
understand as the adult administering them.  
 
It was very difficult with the children in the literacy primary 1 assessment having to 
read a lot themselves on sounds we had not covered as they would not be covered 
until primary 2.  The hummingbird question was very difficult as it was a lot to read 
let alone answer the questions after.   
 
Literacy assessment did not match CfE.   Numeracy assessment was a little closer 
to benchmarks for early level. But still too children found it very difficult.  
 
My major concern in this area was the writing assessment - this assessment is not 
writing it’s a test in grammar rules, very unhelpful! 
 
As I didn't see the questions I am unable to answer this.  
 
The assessments did not match all the e and o or the benchmarks.  
 
Not at all!! Too difficult! 
 
The P1 Literacy tests were in my opinion, pitched far too high. The vast passages 
that the pupils were expected to read was unrealistic and off putting.  The words 
within these passages such as 'hummingbirds' was something that a P1 would not 
be expected to be able to confidently read. This resulted in many pupils becoming 
disheartened and not wanting to continue reading. The passages and stories were 
very lengthy, and many children had forgotten the information by the time the 
questions were asked. There was an option to go back and read for the information, 
but again, in such lengthy passages many children were unwilling to read the entire 
thing to try to find the correct answer. Due to the multiple-choice aspect of the of the 
tests, a few of my children were graded as 'high' in the literacy reading aspect of the 
tests yet they cannot blend a 2-letter word. Another of my pupils with an IEP done 
quite well on the tests thanks to a few good guesses.  
 
At early level the assessments were far more advanced than the experiences and 
outcomes. 
 
Lots not suitable for P1. Font too small and so much text compared to what they 
would read in a reading book. Took so long to complete children had to have breaks. 
Paragraphs about hummingbirds for P1 was utterly ridiculous!  
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I found the P1 assessments completely inappropriate for early level, especially the 
literacy assessments. Asking pupils to read huge passages on 'Hummingbirds' or 
'Wildcats' by themselves, was not appropriate for the majority. The numeracy 
assessments were not quite so bad but didn't seem to differentiate quickly enough. 
 
The literacy test was appalling.  There were very few CVC questions and even the 
simplest reading passage had words which were not phonetic, and children could 
sound out easily. The stories were too long and not interesting enough to hold most 
of the children's attention. The hummingbird passage was far too complicated and 
even the few children who could read the words correctly could not answer the 
questions because it was such a bizarre topic to them that they had no frame of 
reference.  One poor child sounded out every word in that passage (most incorrectly) 
then got faced with another about Wildcats!  Not child friendly at all. 
 
I felt that some of the questions do not reflect the E&O’s of early level curriculum. 
Certainly, did not feel that from completing this assessment children would feel like 
confident individuals or successful learners. It did not lend itself for children to 
become effective contributors or responsible citizens.  
 
I don’t know as I’ve never been shown the assessment.  
 
WESTERN ISLES 
The reading tasks within the literacy SNSA was very hard for Primary 1 children, in 
particular the comprehension task on humming birds.  
 
P1 test not appropriate for five-year olds. Computing and mouse control is not well 
developed and is a negative factor on these tests. The tests were hugely different 
from usual approaches used in class/ activities. The questions in literacy were very 
far reaching, often with multi instructions... some pupils were totally lost before they 
even reached half way through a question!  Pupils were telling me I don’t know, I’m 
stuck, I can’t read this and what does that even mean?  Often the children just 
clicked next as they gave up or forgot that if they clicked that then that is that page 
closed. The children are not independent enough to navigate and manage 
themselves through the rest. They found it very hard to be logical in following the 
instructions. 
 
Pupils in S3 felt test was far too easy and felt 'insulted' by it. These pupils are doing 
Nat 5 Maths. Had to remind them to take it seriously and not make stupid mistakes. 
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Annexe J  
 
ALIGNMENT WITH CFE: extent to which assessment tasks reflect CfE 
Experiences, Outcomes and the four capacities, as appropriate to each age 
and stage.  (Positive feedback) 
 
ABERDEEN 
I am a Primary 1 teacher.  The numeracy was alright and did reflect some of the 
benchmarks.   
 
ABERDEENSHIRE 
Ok. 
 
Numeracy – ok. 
 
This was reasonably adequate.  
 
P7 was ok.  
 
ARGYLL & BUTE 
Numeracy was fine.  Reading appropriate and matched professional judgement.  
Writing was not appropriate and did not match expectations.  
 
P7 & P4 were both very well aligned to CfE.  
 
I felt the numeracy one was a reasonably good reflection of the CfE outcomes at 
Early Level.  
 
DUMFRIES & GALLOWAY 
Maths calculations were fair although a lot of reading required for P4.  I would say P4 
were age and stage appropriate.   
 
Felt they were appropriate for p4 and P7.   
 
From discussion with learners, and analysing questions / outcomes in the SNSAs 
after the assessments had taken place, I would say that they are matched to the CfE 
Es and Os.  
 
I feel the P1 Maths SNSA links very well the CfE Es and Os.   
 
Numeracy was appropriate and reflected aspects of the curriculum within maths and 
numeracy. 
 
I thought they aligned well to CfE although I still have reservations about 
computerised tests as it does not allow children the opportunity to miss something 
out, think about it and go back or, indeed, to check their answers when they have 
finished. 
 
P4 and P7 content and contexts are somewhat relevant to CfE levels.  
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Ok but didn't link too closely. 
 
The numeracy was as expected, and the children coped well.   
 
EAST AYRSHIRE 
I thought most of the content was age appropriate except the passages in the 
literacy.  
 
The P1 numeracy task was appropriate and aligned with Es and Os.   
 
I believe it was very well aligned to identify areas where we can support S1/2 pupils 
in future to improve our curricular provision. 
 
Seemed to match for the level of my class but not so much for the younger stages. 
 
Reflects level & Es & Os to some extent. Don’t think it suited p1 to use ICT as they 
require good ICT skills.  
 
EAST DUNBARTONSHIRE 
Some areas covered with regards to reading.  
 
EAST LOTHIAN 
It is okay, but numeracy seemed heavily focussed on measure, data handling and 
time - calendar focus.  Literacy had a good mix, but the reading passages were very 
long. 
 
Generally, well aligned to CfE. 
 
I think the tasks were linked to experiences and outcomes but not so much to four 
capacities.  
 
EAST RENFREWSHIRE 
I thought they fitted in quite well with levels and provided a range of questions. Maths 
in particular for P1 was very visual and interactive.  
 
EDINBURGH 
The tests were very good and linked well. However, the hummingbird question in the 
p1 literacy was far too difficult. Also, the length of the literacy. 
 
Seemed okay. 
 
Appropriate for numeracy.  
 
FALKIRK 
There is a limited correlation between the elements. 
 
Gives snapshot to learning. 
 
There was certainly relevance in the tasks, but maybe not the breadth of coverage 
which pupils cover and certainly some contexts appeared outwith pupil experiences. 
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Reflects what children are being taught although the hummingbird passage was very 
difficult for P1 to read independently.  
 
The Primary 4 and 7 assessments were appropriate to both age and stage. They 
covered the breadth of the Literacy and Numeracy curriculum.  
 
Yes, the tests were well matched to the levels of CfE. The P4 test was appropriate to 
the age and stage of most pupils but I cannot comment on P1 and p7. 
 
A lot of the assessments were aligned with benchmarks.   The numeracy 
assessment was very context-based, focus was all on application.  
 
I think that the assessments are set at CfE levels. The children can work individually 
on the tasks with minimal input from adults.  
 
FIFE 
Think it covered the areas well. Broad spectrum of questions and the way that the 
results were accumulated at the end gave a clear understanding of the areas of CfE 
that pupils still had to cover/learn. 
 
The p4 and p7 assessments are not too bad. They didn't tell the class teachers 
anything they didn't already know.  
 
Seemed fine for P7 but I could only judge on the little I saw over the shoulders of 
pupils. 
 
Fine. 
 
Some questions seem a stretch too far but mostly the tests are compatible. 
 
Ok.  
 
These seemed to align well; though the member of staff who attended the training for 
SNSA could not find a way to easily collate and interpret the data. 
 
The reading and numeracy assessment were reasonably okay for first level, but I 
think the writing was more difficult.  
 
The content of the tests was appropriate, but I am testing pupils who have not 
reached the end of the First Level curriculum.  
 
They are somewhat relevant.  
 
I think they did reflect CFE experiences and were generally appropriate for each 
level apart from a few reading questions for P1 which I felt were far too hard.  
 
GLASGOW 
I feel that the Numeracy test was a good fit and was aligned to the curriculum and 
benchmarks.  
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I felt only Numeracy was suitably matched. 
 
Around 30% of the questions were aligned to CfE.  
 
The maths assessment was appropriate to p1.  
 
INVERCLYDE 
Numeracy was mostly relevant and asked questions which were in line with what 
was previously taught.  
 
Reasonable, but most was work pupils had not done for a while, so were likely to 
forget. 
 
Many of the tasks were useful and correlation to CfE was evident although it would 
have been preferable to see the actual Es &Os/benchmarks identified in each 
question. Some tasks were beyond the level taught. 
 
Very limited connection with content and principles of CfE.  
 
Numeracy was the most accurate. Literacy was at times, above level expectations. 
 
 
NORTH AYRSHIRE 
Reasonably well. 
 
NORTH LANARKSHIRE 
I think they did align to CfE for the most part but P1 test was too difficult.  
 
PERTH & KINROSS 
Very appropriate.  
 
For P7 I felt the writing assessment was in line with the Es and Os and my pupils on 
the whole found this easiest to access - even my EAL pupil dealt with this 
assessment confidently.  
 
The maths assessment was fine. 
 
Vaguely reflects. 
 
Well aligned.  
 
SOUTH AYRSHIRE 
I found the writing assessment to be appropriate in the most part for First Level; 
however, some questions e.g. use ch consonant blend with ao vowel digraph to be 
very specific and a skill that not all children would have developed in their spelling 
skills.  The numeracy assessment was almost perfectly aligned with the benchmarks 
I believe.  
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SOUTH LANARKSHIRE 
In the P1 assessments some of the tasks reflected the outcomes undertaken through 
this session.  
 
From my experience the assessments were linked to some aspects of capacities but 
not to benchmarks  
 
Tasks mostly reflect CfE but the context does not reflect the life experiences of the 
learners. Wording of questions can be vague, and, in some cases, the multiple-
choice answers are too similar resulting in confusion.  
 
Somewhat. 
 
P1 maths was fine.  P4 reading and writing were okay. P4 maths would benefit from 
having the spoken words too in order to be inclusive of the children who struggle with 
reading.  P7 maths and writing were good; however the reading had an awful lot of 
passages. 
 
WEST DUNBARTONSHIRE 
I felt they matched the teaching and learning well at P4. 
 
WEST LOTHIAN 
I thought the assessments were appropriate to the age and stage (P4). 
 
The maths test was appropriate. Questions provided enough challenge to let the 
more able shine.   


