
Scottish Council of Deans of Education 

The Scottish Council of Deans of Education (SCDE) is the body which represents 
Schools/Divisions of Education in Scotland’s Higher Education Institutions 
contributing to initial teacher education (ITE) accredited by the General Teaching 
Council of Scotland. Members of the Council contribute to teaching and research in 
educational leadership and offer career-long professional learning (CLPL) for 
teachers and other education professionals. Council members also engage in 
education-related research. The Council aims to represent these varied areas of 
interest and to inform education policy and practice. Schools/Divisions of Education 
receive their funding through a variety of sources ranging from government, industry, 
research councils, voluntary and non-governmental organisations, as well as from 
bequests and alumni. Collectively they offer programmes covering undergraduate 
and postgraduate qualifications including at doctoral level as well as knowledge 
exchange opportunities. 

Membership of SCDE includes: 

The University of Aberdeen 

The University of Dundee 

The University of Edinburgh 

Edinburgh Napier University 

The University of Glasgow 

The University of the Highlands and Islands 

Queen Margaret University 

The Royal Conservatoire of Scotland 

The University of Stirling 

The University of Strathclyde 

The University of the West of Scotland 

Recommendation 1:  
The Committee recommends that the Government reviews the practice of raising the 
number of training places to improve recruitment levels. This approach does not 
address the factors influencing interest in becoming a teacher. These factors include: 
the perception of teaching in society (including the perspective of pupils and 
parents); the experiences of existing teachers; and pay. Teachers are crucial to the 
success of the education system and addressing challenges facing existing teachers 
is fundamental to increasing the number of people who want to become a teacher.  

Response: Following the publication of Teaching a Diverse Scotland, SCDE has 
been and continues to work hard to ensure that HEIs address concerns raised 
through the Committee’s report of 2017. We welcome the pay increase awarded to 
teachers recently, and we have been engaged in a number of promotional activities 

http://www.scde.ac.uk/
https://www.gov.scot/publications/teaching-diverse-scotland-increasing-retaining-minority-ethnic-teachers-scotlands-schools/


to encourage graduates to apply to teach. The introduction of the career change 
bursary scheme has been encouraging in attracting applicants who had not thought 
about teaching as a career. Furthermore, the development of new/alternative routes 
into teaching by the majority of HEIs has also promoted a diversification in the 
student body.  

SCDE co-chairs the Teacher Workforce Planning Advisory Group which determines 
targets for student teacher recruitment annually. SCDE feels that current levels of 
student teacher recruitment allow for the development of an effective supply 
workforce as well as a mainstream teacher workforce. The Council believes that the 
profession will be augmented by the existence of a much larger supply workforce 
which will encourage access to and take-up of CLPL during the working week, rather 
than in the evenings and weekends (which is currently the case to meet demand).  

Recommendation 2:  
The Committee commends the work of Moray House in constructing its MSc in 
Transformative Learning and Teaching course in a way that enables students to 
achieve the required Higher English qualification on completing the course. This is 
as opposed to having Higher English as an entry requirement. This approach 
ensures that eligible candidates are not overlooked by overly restrictive course entry 
thresholds. The Committee encourages other teacher training institutions to highlight 
to the GTCS how an increased number of suitable candidates could gain entry to 
their courses. 

Response: SCDE has welcomed this recommendation and HEIs across Scotland 
have sought to offer more flexible routes into teaching. We particularly welcome the 
Committee’s commendation for the MSc in Transformative Learning and Teaching 
which provides graduates with a qualification that allows them to teach in both 
primary and secondary schools (up to and including S3). However, SCDE has been 
disappointed by the failure of the GTCS to establish a category of registration for this 
group of teachers and for those studying the MEd in Middle Years (Mathematics and 
Science) at the University of Glasgow. SCDE wishes to affirm its support for both the 
MSc and MEd and its desire to see a category of registration for teachers graduating 
from both courses.  SCDE recommends that the Education and Skills Committee 
review the recent report by the Scottish Government on new routes into teaching and 
their success in recruiting and retaining student teachers (SBTE/15/03). 

With respect to the issue raised relating to entry requirements and specifically the 
achievement of Higher English prior to joining a teacher education programme, it is 
SCDE’s position that universities should be able to set their own entry requirements 
and that, as a minimum, those entry requirements meet the requirements detailed by 
the GTCS in its Memorandum of Entry Requirements to Programmes of Initial 
Teacher Education in Scotland. Universities, with the active agreement of the GTCS, 
can choose to waive certain entry criteria and provide students with opportunities to 
meet the threshold entry requirements for the profession by other means. However, 
waivers or exceptions to entry criteria need to be approved and applied consistently.   

https://www.gov.scot/binaries/content/documents/govscot/publications/minutes/2019/09/strategic-board-for-teacher-education-minutes-september-2019/documents/strategic-board-for-teacher-education---agenda-and-papers-september-2019/strategic-board-for-teacher-education---agenda-and-papers-september-2019/govscot%3Adocument/SBTE%2BAgenda%2Band%2Bpapers%2B11%2BSeptember%2B2019.pdf
http://www.gtcs.org.uk/web/FILES/about-gtcs/memorandum-on-entry-requirements-to-programmes-of-ite-in-scotland.pdf
http://www.gtcs.org.uk/web/FILES/about-gtcs/memorandum-on-entry-requirements-to-programmes-of-ite-in-scotland.pdf


Recommendation 3:  
The Committee also recommends that the GTCS reviews all of its entry 
requirements to ensure that innovative solutions such as these are being 
implemented wherever possible but without compromising on the ability of the 
individuals coming into teaching.  
Response: SCDE has been closely involved in the review of the GTCS entry 
requirements which became effective on the 1st January 2020.  

Recommendation 4:  
The Committee recommends that, where a teacher training institution is not able to 
provide a place to a student because the student does not meet the institution's 
specific standards, the institution should direct the individual to the GTCS. The 
GTCS should then provide advice on which institutions the candidate would be 
eligible to apply to.  

Response: All HEIs provide details of their entry requirements on their websites and 
applications are made through UCAS. The minimum entry requirements for the 
profession are determined by the GTCS. Prospective students fail to gain entry into 
teacher education for a number of reasons, not simply academic qualifications. 
GTCS requires that HEIs interview students wishing to enter the teaching profession 
and due consideration is given not only to their academic record but also their social 
skills, experience working in other settings as well as classrooms, ability to work both 
independently and as part of a group. 

Literacy and numeracy  

Recommendation 5:  

Having teachers that understand, and are able to teach, the core skills of literacy and 
numeracy to children in their formative years is an absolutely fundamental 
requirement in improving attainment in literacy and numeracy. The Committee notes 
the evidence from teacher training institutions explaining the complexities of ITE 
course content and that counting hours is too simplistic as a stand-alone approach to 
assessing ITE. The Committee is concerned that the baseline of quality in relation to 
course content, and student ability, may be lacking in some instances. 

Response: Working with Education Scotland, SCDE has embarked upon an 
ambitious process of self-evaluation tackling Numeracy, Literacy, Health and Well-
being as well as the promotion of diversity within the profession (see SCDE website). 
Following a pilot event held at the University of Stirling on the 8th October, 2019, it 
has been agreed that SCDE will host two day-long conferences each year where 
HEI providers and ITE stakeholders discuss a key theme. Representatives from ITE 
providers deliver presentations, workshops and roundtables to peers and 
stakeholders and discuss the successes and challenges of delivering the chosen 
theme. Summaries of the workshops, presentations and roundtables are provided on 
the SCDE website together with a summary report on the day’s event and learning 
from that event provided by an independent observer (for the first event this was 

https://www.ucas.com/
http://www.scde.ac.uk/


Professor Christine Forde). For academic year 2019/2020, two key themes were 
identified: Numeracy (8th October, University of Stirling), and Diversity in the 
Teaching Profession (2th June, Edinburgh Napier University). For academic year 
2020/2021 the themes will be Health and Well-Being, and Literacy. It is intended that 
in 2021/2022, one of the conference events will focus on an update to peers and 
stakeholders on progress made across the four themes.  

This programme of public self-evaluation (with materials published in SCDE’s 
website) goes much further than was originally envisioned by Education Scotland 
and provides a means of publicly assuring all stakeholders of the ability of Scotland’s 
HEIs to deliver and constantly seek to improve teacher education.  

SCDE is also heavily involved with the MQuITE project (Measuring Quality in Initial 
Teacher Education) together with key stakeholders including the GTCS. Based upon 
data gathered by the research team, concerns about students’ competence to teach 
numeracy suggests that this is not the issue it was made out to be in the original 
inquiry. Indeed, primary teachers who responded to the ‘end of induction year’ 
survey in 2019 expressed most confidence in their ability to teach numeracy when 
compared to all other curriculum areas. Furthermore in Spring 2018 when the 
MQuITE research team asked teacher mentors the question: ‘Are there any aspects 
in which you consider ITE graduates to be less well prepared than they should be?’, 
only 11 of the 131 qualitative responses received mentioned numeracy, suggesting 
that there may not be the crisis suggested to the Committee in its earlier inquiry. 

Recommendation 6: The Committee welcomes the Government's acknowledgement 
of the issues raised in evidence. The Committee recommends that the actions to be 
undertaken in response include an investigation into the extent of the problems 
raised in relation to literacy and numeracy. This should include assessing baseline 
standards on all courses for student primary teachers. It should also include an 
assessment of the entry requirements for these courses and the standards achieved 
on qualification. The Committee notes that certain issues, including in relation to 
primary school courses and student entry levels, have been raised previously by the 
2011 Donaldson Report and the 2016 STEMEC Report.  

Response: Please refer to our response for Recommendation 5. 

GTCS’ role  

Recommendation 7:  

The Committee recommends that the cycle of revisiting existing courses to renew 
accreditation should be shorter to ensure course content is responsive to the 
changing needs of Scottish education. The Committee recommends that the 
Government considers the benefits of making one organisation responsible for the 
accreditation of ITE courses and the assessment of the delivery of these courses.  

Response: A regular cycle of validation/review and accreditation is standard across 
HEIs and professional courses and is a requirement of the Quality Assurance 
Agency (QAA). Review and accreditation do not limit innovation or mean that 

https://education.gov.scot/improvement/self-evaluation/self-evaluation-framework-for-initial-teacher-education
http://www.scde.ac.uk/projects/measuring-quality-in-initial-teacher-education-mquite/


courses ‘stand still’. Course teams innovate constantly and introduce contemporary 
issues into their classes on a daily basis. Course curricula are indicative rather than 
fixed and both review/validation and accreditation processes allow for a degree of 
change without requiring renewal. Where changes are significant, a discussion will 
be had with quality assurance services within an HEI and guidance is sought from 
GTCS. It should be noted that GTCS does undertake an informal mid-term review of 
all ITE courses in year three of a five-year cycle of accreditation. 

HEI providers are already subject to stringent quality assurance checks (as detailed 
by Professor Margery McMahon in her presentation at the Self-Evaluation of ITE 
event on the 8th October, 2019). In addition to review/validation processes which are 
often held in conjunction with GTCS accreditation panels, every ITE course is 
subject to the regulations of its home institution governing the SCQF level at which it 
is offered, the accumulation of credit by student teachers and, ultimately, the award 
of the exit degree/diploma. Each course appoints one or more external examiners 
from peer institutions to assure the quality of the offering (including placements) and 
the consistency of the award relative to similar courses. Finally, all student teachers 
undergo rigorous assessment on placement which includes significant input from 
teachers who have mentored the students in schools as well as HEI academic staff – 
all of whom are qualified teachers registered with the GTCS. 

Additionally, the Committee will be aware of the Quality Enhancement Framework 
which is the extant robust mechanism to ensure, “the quality of the student learning 
experience and public confidence in academic standards and the quality of the 
student experience” in all of Scotland’s HEIs.  The Committee will also note the 
requirement for external involvement in review processes. In terms of funding 
university places, the SFC requires that, “all funded provision must be of satisfactory 
quality, in line with SFC guidance.” The Committee may also wish to review the 
SFC’s guidance on quality assurance and particularly the scope and frequency of 
HEI reviews (from paragraph 30 onwards) together with a recommendation to align 
institution-led reviews (ILRs) with the requirements of accreditation by professional, 
statutory, and regulatory bodies (PSRBs) through shared documentation or joint 
processes (paragraph 41). 

Additional Support Needs  

Recommendation 8:  

The Committee welcomes the evidence received from student teachers highlighting 
the variation across different teacher training institutions and placements regarding 
training on supporting pupils with additional support needs, including that education 
on additional support needs is not guaranteed in some courses, which has left some 
student teachers unprepared to support those pupils with additional needs. 

Response: SCDE has been closely involved in discussions and initiatives relating to 
inclusion and ASN. The Committee will be aware of the fact that, on the issue of 
Autism in particular, all HEI providers have agreed baseline content in their ITE 

https://www.qaa.ac.uk/scotland/quality-enhancement-framework
http://www.sfc.ac.uk/web/FILES/Announcements_SFCAN082016/Annex_D_-_University_conditions_of_grant.pdf
http://www.sfc.ac.uk/web/FILES/guidance_sfcgd112017/SFCGD112017-SFC-guidance-HE-institutions-quality.pdf


courses working collaboratively with a number of stakeholders, including NAS and 
NAIT. Notwithstanding, the degree to which ASN can be covered at the depth 
suggested by this recommendation remains a challenge and SCDE has strongly 
advocated for further training by local authorites during induction year and as part of 
CLPL. Initial Teacher Education is exactly that: initial. It is the start point of a learning 
journey not the end point.  

The Committee will be aware that SCDE (as STEC) was heavily involved in the 
development of the National Framework for Inclusion, setting up the original working 
group that led to the Framework’s creation. The Framework was designed to ensure 
that, “all students and teachers are appropriately guided and supported from the 
outset and throughout their careers towards gaining the required knowledge and 
understanding of inclusive education.”  

Linked to the National Framework for Inclusion, SCDE is supporting the current work 
led by Strategic Board for Teacher Education which considers how newly registered 
teachers are supported to develop their knowledge and skills around ASN. 

Recommendation 9: The Committee recommends that the Scottish Government 
works with the GTCS to address the inconsistency in additional support needs 
education during Initial Teacher Education, with the aim of ensuring that all teachers 
receive high quality baseline training which prepares them to assist pupils with a 
range of additional needs, regardless of which institution and course they receive 
their initial teacher education in. 

Response: Please refer to our response for Recommendation 8. 
 
Online safety  
Recommendation 10:  
The Committee is also concerned at evidence from student teachers reflecting a lack 
of content in their courses on online safety for children. The Committee welcomes 
the Government’s acknowledgement of this issue and recommends that the 
Government works with the GTCS to ensure high quality baseline training is received 
by all student teachers.  

Response: All HEIs are currently working with key stakeholders (including GTCS) to 
develop a National Framework for Digital Literacies in ITE led by Derek Robertson at 
the University of Dundee. This resource has a section devoted to online safety and 
all ITE providers in Scotland will be using the resource to ensure that student 
teachers receive consistent guidance on the issue. It is intended that the Framework 
will be launched later in 2020. 

Student placements  
Recommendation 11: The Committee recommends that there should be service level 
agreements between teacher training institutions and education authorities as 
standard for student placements. These should set out the requirements on each 
body and also establish a means for students to feedback their experiences. Any 

http://frameworkforinclusion.org/pages/index?category=0


deficiencies with the quality of work placements should then be reported to the 
GTCS for mediation and resolution.  

Response:  
SCDE welcomed this recommendation and looks forward to it being enacted. 
It should be noted however that, while we currently have partnership agreements in 
place, and may in the future enter into more formal ‘service level agreements’ this 
does not overcome a key issue which is that supporting students is an extremely 
important, yet un-resourced, and under-valued role. This is a systemic issue that 
requires significant investment at national level. MQuITE data reveal a need for a 
better shared understanding of ITE, and for a greater investment and value placed 
on the development of teacher mentors’ knowledge and skills in supporting 
colleagues’ professional learning. There is significant potential to address this this 
through the career pathways work which is currently still under discussion. 

Recommendation 12: The Committee also recommends that, in moving to the opt-
out system, there should be a system for schools to highlight to education 
authorities’ instances where a school is stopping short of opting-out but has real 
concerns in relation to its ability to support student placements due to limited 
resources including teacher time. This information should be used to assist 
education authorities in performing their duty of care role. It should also be used to 
inform the GTCS in its role overseeing how the Student Placement System is 
functioning. This information should also be collated and made publicly available as 
a means of assessing the number of schools that consider themselves to be under 
significant pressure. 

Response:  
SCDE welcomed the opt-out system and the requirement for schools to identify the 
reasons why they are unable to take a student teacher on placement. This, we hope, 
assists LAs identify schools that face particular pressures in staffing.  

Recommendation 13:  
Given the increased number of teachers that are likely to become mentors under the 
opt-out system, and that all teachers should be prepared to take on such a role for 
student teachers or probationers where possible and beneficial, the Committee 
recommends that emphasis on the importance of mentoring should feature in local 
working time agreements. This could include a specific allocation of non-contact 
time.  

Response:  
This recommendation is welcome by SCDE. SCDE is also considering how best to 
support mentors in preparing them to support student teachers. 

Recommendation 14:  
In relation to the logic of which student is placed where, the system does not seem 
very sophisticated to the Committee, with students reporting a lack of recognition of 
childcare and other practical considerations. The Committee welcomes the efforts to 



improve the placement system, including longer lead in times for students and 
schools planning placements. The Committee requests a progress report from the 
GTCS at the end of the next academic year on how the system is being tailored to 
individual circumstances (including feedback from student teachers). This is to 
ensure the "lottery" reported by some students is not a common experience in the 
future.   
Response:  
SCDE, working in partnership with GTCS, is constantly seeking to improve the 
Student Placement System (SPS). Representatives of HEIs and SCDE sit on the 
Student Placement Management Group (SPMG) and each HEI has made a 
considerable financial as well as human resource investment in the system and its 
ongoing development. However, we are concerned by the “lottery” analogy which we 
feel misrepresents the process. Prior to acceptance onto an ITE programme 
prospective students are informed of that fact that they may be required to travel up 
to 90 minutes (one-way) to attend a placement. Wherever possible due 
consideration is given to their registered term-time address, the transport available to 
them and any caring responsibilities they may have (it is the responsibility of the 
student teacher to update their own record where their circumstances change, and 
they are made aware of this). Student teachers are also made aware of the fact that 
ITE providers work with specific local authorities, and it may not be possible to place 
them in authorities that are not part of the partnership or in a location of their 
choosing. When a student teacher is matched with a school (within 90 minutes travel 
one-way), there are three confirmation points - HEI confirmation, Local Authority (LA) 
confirmation and, finally, school confirmation. HEIs cannot force LAs and schools to 
confirm placements within a given time period, and it is the case that some student 
teachers are placed in schools very late. This is regrettable, but every effort is made 
to minimise disruption. 

SCDE does not underestimate the complexity of this arrangement for schools. 
MQuITE data reveal that many schools receive students from multiple programmes 
and multiple universities (most respondents in the 2018 survey reported working with 
students from more than one university). Efforts have been made to standardise 
paperwork across universities working with the same local authorities and schools, 
however, the Council acknowledges that there remains variability.  

The Committee should note that a safeguard is built into the GTCS accreditation 
process which includes the scrutiny of placement patterns. No course is accredited 
unless the placement pattern is compatible with SPS. SPMG also have a role to play 
in commenting on the viability of any new course and it pattern of placements.  


