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Recommendation 1 & 2:  
It is the case that there needs to be a clear pathway for applicants to gain entry onto 
a teacher training course, however where further qualifications can be gained whilst 
completing the course to ensure the students have the core skills to teach literacy, 
there are other requirements of a class teacher that should be addressed as part of 
the recruitment process for universities. A good understanding, preferably gained 
from work experience in an educational establishment; an awareness of the 
challenges faced by a class teacher and the resilience and willingness to cope with 
these expectations; a strong sense of community and the impact of environment on 
children and their attendance, attainment and behaviour. These are basic 
requirements of the role and many students and probationers do not come into 
schools with a strong enough awareness or resilience to cope with the demands of 
the role.   
Recommendation 3 & 4: 
The overview of the GTCS on entry requirements is a positive step, however with the 
experience of the decisions taken by the GTCS on the students suitable to join the 
flexi route, this raises concerns at the baseline expectations of the GTCS in the 
development of an individual in being suitable to join the flexi route and in turn, a 
university course. Many flexi route probationers – who have been identified as 
suitable to join this route to gain full registration by the GTCS, are simply lacking in 
the basic skills to meet the expectations of the schools they are placed in to be 
developed, trained, and assessed to become teachers.  
Literacy and numeracy  
Recommendation 5: 
‘Having teachers that understand, and are able to teach, the core skills of literacy 
and numeracy to children in their formative years is an absolutely fundamental 
requirement in improving attainment in literacy and numeracy.’ This year alone, the 
number of primary probationers requiring additional support in teaching literacy and 
numeracy is concerning. The responsibility for developing these skills is laid entirely 
at the door of the schools. In addition, there has been a rise in the number of 
probationers with poor literacy skills themselves, evidenced from their work in class, 
in emails, on their profiles etc. An Example of this would be a probationer in one 
school who had put up various posters around the classroom, written by the 
probationer and displayed on the walls, with numerous spelling and grammatical 
errors. Another would be email communications with a probationer that were full of 
spelling mistakes and grammatical errors. These are not stand-alone examples and 
reflect a general view that probationers’ own literacy skills are weak. 
Students and probationers alike regularly reflect on their course content and advise 
us that the course does not prepare them for their probation year or becoming a 
teacher. The feedback from probationers is more often than not, that the student 
placements are where they learn and develop their skills. This is positive in that it 
shows the quality of support provided by schools, however this is done entirely on 
goodwill and where the emphasis is so great and becoming even more so, on the 
time a student spends in a school on placement, the need for schools to receive 
funding for mentor support and time out is greater now than ever. 
 



Student placements  
Recommendation 11: 
‘The Committee recommends that there should be service level agreements 
between teacher training institutions and education authorities as standard for 
student placements. These should set out the requirements on each body and also 
establish a means for students to feedback their experiences. Any deficiencies with 
the quality of work placements should then be reported to the GTCS for mediation 
and resolution.’ This is an unfair refection on the schools providing the support for 
student placements. The amount of work required of a class teacher, a department, 
and SLT within a school for each student is huge and becoming more and more 
restrictive due to the sheer demands of the support role, the needs of the students 
and the constant stream of students. Departments report that staffing needs to be in 
place to support student placements and this means not only the number of staff in a 
department but also the experience and willingness of staff. In many cases, 
departments report that they have no break from supporting students throughout the 
year and whereas they are always open to offering places and hugely supportive to 
the students, the time restrictions due to full timetables and the constant flow of 
students through each school can mean goodwill is being lost. It is clear that with an 
increase in student places at university this will lead to more students in schools, 
rather than setting expectations for schools and demand they offer student 
placements, funding to support class teacher time out and department support is 
now essential for schools in supporting students. A Service Level Agreement would 
be appropriate for placement arrangements. 
Recommendation 12: As above 
Recommendation 13: As above 
 


