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I am a European National resident in Scotland for over 20 years who has recently 
completed PGDE course in one of the Glasgow’s Universities (2018-19 academic 
year). As a mature student with caring responsibilities (2 children under the age of 
16) I gave huge consideration before applying and taking part in the course. I 
finished the course in Oct 2019 due to carry out an extra placement to complete the 
course. Presently, I am doing supply work in my own local authority while I wait to 
join ITE in August 2020. I would like to provide personal feedback based on some of 
the 2017 recommendations: 

Recommendation 2 and 3 (regarding the number of suitable candidates and 
gaining entry to their courses).  
In my personal experience -and also by talking to university staff- for the PGDE 
course in just THIS ONE university, +4000 successful applicants were invited to 
interviews in 2018 in which only 250-300 were to be selected to be given a place in 
the course. For one of the selection days, amongst hundreds of applicants, I had to 
carry several tasks, (multiple choice questionnaire, individual presentation and 
groups tasks) plus participate in an interview. It felt like a very demanding talent 
show.  We were allocated in a group of 15 but told that competition was such that 
just one or maximum two only will be successful to secure a place in the course. 
Personally, I consider that the entry course is needing a review (presently Higher 
English, Nat 5 Maths and a Graduate course are the entry requirements) and it may 
sound surprising, but I would accept the increase of the entry requirement with an 
extra Higher in either Maths/Sciences/ Modern Languages to support STEM and 
L1+2 policies or maybe selecting specific degree courses according with teaching 
demands. This would ensure the universities would still have a high enough number 
of high calibre suitable candidates without the overwhelming numbers clogging the 
filtering process in existence. There is not a lack of application to PGDE courses, 
places are limited.  

Recommendation 4 (meeting the institution’s specific standards):  
Presently, to apply to any ITE institution, it has to be done via UCAS. Being from a 
country from the ECC, I encountered lots of difficulties completing UCAS forms (drop 
down menus did not include my circumstances/studies/awarding centres and 
qualifications) that resulted in rejected applications in the past. Present 
arrangements via UCAS prevent personal applications to specific university in non-
average cases. When I contacted the GTCS I was directed to the institution (UCAS) 
that rejected my application. I had to contact Universities to obtain the “all clear” and 
inform UCAS (rather than the other way round). In my case, it was a question of 
accepting degree and secondary academic qualifications from my own European 
country.   When finally, my argument was accepted, UCAS told me that it was too 
late (although universities were still in the middle of selecting candidates for the 
PGDE course) and had to re-apply the following academic year. I would suggest that 
UCAS entry system should be review and that CTCS staff should be able to see 



evidence to support individual candidates should they encounter specific entry 
issues and mediate between institutions and candidates.  Being the regulatory body, 
GTCS is meant to be the ultimate institution to make benchmark decisions about 
setting, changing (whenever needed) and meeting entry requirements at national 
level.   

Recommendation 5 and 6 (Counting hours and entry requirement for ITE):  
As a recently qualified teacher, I totally agree with these two recommendations. I 
would very much welcome a high quality, impartial and fair way of assessing ITE 
participants. While teaching institutions provide strong academic advice and 
pedagogies regarding literacy and numeracy content and carry out regular 
assessments, schools have their own systems (even the ones within the same local 
authority). These sometimes do not match; student teacher is in a very difficult 
position of following school’s advice (being penalised by the university visiting tutors) 
or the university advice (having to keep double records: one for the school and 
another set for the university). Local authorities also have different procedures (like 
reporting cause for concerns, ASNs or violent incidents/verbal abuse ). Should not 
basic core procedures within the teaching profession in the Scottish educational 
system be standardised across all local authorities and made nationwide? 

Recommendations 8 and 9 (ASN training): 
In the present inclusive education system, ASN knowledge is a crucial element to me 
in order to prepare me to be a successful teacher. In my experience, a HUGE miss 
in my PGDE course. Student teachers must meet (plan, deliver and assess) 
differentiation in their lessons to meet the children’s learning needs. There is a lack 
of academic delivery about ASNs in general, best approaches and modifications, etc. 
This is very much learnt in schools, in placements, (the hard way). If you are lucky, 
some of PGDE lecturers may share some of their teaching experiences as heads up.  

Recommendation 10 (Online safety): 
Another miss. It is a bit ironic that PGDE course and lecturers reinforce the 
importance of social media interactions as crucial in order to be (and remain) a 
teacher. GTCS have disciplined some individuals for this, but institutions do not give 
further advice regarding best practices for online activities as part of your teaching 
profession.  

Recommendation 11 and 12 (service level agreements and opting out):  
I was unlucky enough to have a placement in a nursery that should have opt-out. It 
had failed Care Commission inspection; the management was absent (long term 
sickness) and part time supply management was “parachuted in”. Staff were all part 
timers, including my mentor, while I was there as full time. It was chaotic. It opened 
my eyes to practical issues in education and made me question my choice of career 
change into teaching, this was a make or break. Issues were raised but no 
alternative was offered. I could not have refused the placement without affecting my 
PGDE course results: Students who have to carry out extra or alternative 
placements (retrieval) don’t finish the course in June and delay their ITE until the 



following academic year, with serious consequences (finances, family, etc).  I 
decided to “go with it” and learn from this demanding experience. At the end, having 
carried out the placement successfully, I encountered difficulties as the institution did 
not fill any of my placement paperwork.  I would like to be reassured by finding out 
details that local authority and Universities have a mechanism that allow them acting 
firmly and removing institutions with such a concern for the welfare of children and 
student.   

Recommendations 13 and 14 (mentors and placement system): 

I did not carry a single placement in my Local Authority (four in total) . Each teacher 
training institution has “partners” local authorities. Due to the institution delivering the 
PGDE, I had to travel to a neighbour local authority, while my local authority provided 
placements to another university.  

During placements, I had different experiences with mentors:  

Teachers don’t volunteer to be mentor, this seem to be imposed to them by the 
school. 

Having mentioned the nursery placement previously, I should mention that in two 
other placements, the teachers were very willing to be mentors, guiding, advising 
and assessing me (on top of their normal duties without extra time for 
communications, paperwork or non-contact time) without a complain. In one 
placement, I had an individual unsuitable to be a mentor, affected by high levels of 
frustration (for not being in a promoted position within the school), stressed and 
anxious, impatient and with unrealistic expectations for inexperienced student 
teachers, who provided me with not valuable advice but criticism. Mild racist 
comments (“foreigners who come to take our jobs” or “your accent has to be more 
English to be able to teach”), abruptness was not uncommon and put down 
comments during “my time in her class” made it very clear from the beginning that I 
was not going to pass the placement. The head teacher and mentor/teacher seemed 
to be having a bit of a clash. The previous year, another student teacher had left in 
tears and abandon placement because this teacher   I discussed this with teaching 
institution but suggested “to stick to placement and remain professional” or abandon, 
no other alternative given. I don’t understand why but my teaching institution sends 
Visiting Assessors that don’t know the students (it would make sense to ensure is 
one of the lecturing tutors), failed me based on my mentor’s opinion.  The experience 
was such that I seriously considered abandon PGDE, and only decided to carry out 
extra placement when encouraged by my regular lecturer and members of my family. 
I am concerned that another student teacher has to go through such horrible 
experience.  I am extremely grateful to those teachers who invested in me and 
remember the days where they were students too. I am positive that the numbers of 
such caring professional teachers’ mentors outnumber the occasional “de-mentors”, 
but having experienced one, what systems are in place to ensure that student 
teachers don’t get a “rotten ticket” in the lottery of the placements? I am bracing 



myself for the lottery of the ITE placement (what local authority/ what school?)  in 
which I have to spend a year in order to be fully qualified as a teacher.  

 


