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Recommendation 1: 
We feel that it has been right for the Government to raise the number of training 
places and that attention should be given to ensuring these training places (and 
alternative routes to training) are in appropriate geographical locations where 
recruitment has been specifically challenging. We are starting to see the real benefits 
of an increase in primary training places at the University of Aberdeen with an 
increased number of primary NQTs now in post and primary vacancies now slightly 
easier to fill in some – although not all – locations. The situation, however, remains 
challenging in some secondary subject areas. To that end, we feel it will be some 
time until we are fully confident that we have a sufficient supply of teachers available 
across both sectors, but good progress is being made. Notwithstanding this, we 
agree that attention should continue to be given to addressing the perceptions of 
teaching in society and we should continue with concerted efforts to recruit to 
secondary subject areas. The lived experiences of existing teachers is of crucial 
importance. We would suggest that some research is specifically commissioned into 
the experience of teachers in small, rural and remote primary schools as the 
experience here can be very unique and this is an area where we often have the 
greatest challenges in recruiting staff. Teaching in a one or two teacher school is 
also very different to teaching in single stream schools and as such, it would be 
interesting to research the extent to which ITE institutions are preparing student 
teachers for this.   
Recommendation 2: 
We would agree that the work of Moray House in constructing a programme that 
allows student teachers to have achieved a Higher English qualification upon exit is 
a positive move, but given we tend not to recruit many teachers from Moray House in 
Aberdeenshire, we are not benefitting from this. That said, it would be a positive step 
forwards if other ITE institutions considered taking similar approaches to allowing 
English (and potentially other qualification requirements on exit rather than entry 
provided candidates meet all other essential criteria. We have local evidence of 
individuals with undergraduate degrees in a variety of disciplines, keen to undertake 
ITE, but prevented from doing so due to not holding the requisite qualifications in 
Maths and English. Whilst difficult to quantify every teacher counts in the current 
climate and anything which can be done to improve the situation is to be welcomed 
and as such should be considered. It would be useful to have a national overview of 
how many other ITE institutions have indeed highlighted to the GTCS how they have 
demonstrated that an increased number of suitable candidates could gain entry to 
courses. 
Recommendation 3: 
Agreed. Comments as above.  
Recommendation 4: 
Agreed, however, we would contest that there should be a national standard and 
consistency in relation to entry requirements.   
 
 
Recommendation 5: 



We would agree that the ability to understand and teach the basic core skills of 
literacy and numeracy is essential and would further agree that counting hours is 
futile. Quality Assurance and evaluation of the student experience within ITE in 
relation to the extent to which ITE is preparing students to teach different areas of 
the curriculum are essential. We would argue for primary that this is not restricted to 
literacy and numeracy, but to other areas of the curriculum which teachers deliver. In 
particular, we would highlight 1+2 Languages and STEM as two key areas where 
significant national investment has been made and where primary teachers are 
expected to deliver the curriculum.  
Recommendation 6: 
We would refer you to the response above in relation to recommendation 5. Literacy 
and numeracy are cornerstones in our curriculum and it is essential we have a 
workforce able to deliver the curriculum in these areas. This is particularly pertinent 
in the primary sector and as such, entry requirements should be clear and evaluation 
of student experiences in literacy and numeracy during ITE should be undertaken to 
ensure the system is appropriately equipping teachers with the skills required.  
Recommendation 7: 
We would agree that it is essential, in the interests of national consistency, to have 
one organisation which oversees the accreditation of ITE courses and the 
assessment and delivery of these courses. We also agree that the re-accreditation 
process should be as swift as possible given the needs to the system. However, this 
should not be at the expense of rigour.  
Recommendation 8: 
We appreciate that there is much to be covered in ITE as previously outlined in this 
submission, particularly in relation to curricular areas. However, the level and range 
of needs of young people in our schools today is such that specific attention and 
training is also required by student teachers in relation to ASN. This is a challenge, 
but good quality partnership working between ITE providers and ASN teams within 
local authorities may provide a solution without overburdening the actual taught 
content within ITE. After all, ITE should be a partnership endeavour between local 
authorities and ITE providers and this is one area where local authority expertise 
may be useful in preparing student teachers for the needs they will encounter when 
on placements and once they begin their careers as teachers. However, a teacher’s 
training does not begin and end with ITE. Good quality CLPL throughout a teacher’s 
career should be in place to support teachers post ITE too.  
Recommendation 9: 
Agreed. Consistency of approach across the country is essential. 
Recommendation 10: 
Agreed. 
Recommendation 11: 
Partnership Agreements between local authorities and ITE providers have been very 
useful in the past in determining the roles and responsibilities both partners play in 
training and preparing teachers for their future careers. Service Learning 
Agreements may be useful in specifying on a more regular – annual basis – the 
exact roles and responsibilities to be undertaken by each partner and may also be 
useful in agreeing the nature and arrangement of student placement activity. The 
teacher shortage difficulties in recent years has made it increasingly challenging for 



some placements to be honoured as there have been insufficient teachers to support 
students, so flexibility would be essential in any future Service Level Agreements.  
 
Recommendation 12: 
Agreed. Comments as above. It would be useful to have an overview of how many 
schools consider themselves to be under such pressure that they cannot support 
student teachers. The dilemma here is that most of these are likely to be in the areas 
where the new teachers are most needed. 
Recommendation 13: 
Agreed in principle. Time should where possible be allocated for mentoring, although 
this can be challenging in certain contexts. Building this into the school’s Working 
Time Agreement may be a useful way of ensuring protected time for support and 
mentoring is factored in to planning each school year. This would be a matter for 
individual school negotiations between the Head Teacher and his/her Trade Union 
reps via the school’s collegiality mechanisms. Where schools have the flexibility to 
build in non-contact time, this should absolutely be done. 
Recommendation 14: 
Whilst it is essential to do as much as we possibly can to meet the placement needs 
of trainee teachers, we also need to have flexibility in order to best use our 
resources. We cannot always place students in the schools where they would like to 
be placed as a result of the pressures outlined elsewhere in this submission. We aim 
to be as flexible as possible, but in a large, predominantly rural authority this can be 
a real challenge. 


