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Education and Skills Committee 

Impact of Poverty on School Attainment and Achievement 
25 April 2018 

 
 
INTRODUCTION 
 

This paper provides suggested themes for discussion with witnesses with a particular 
focus on secondary school.   
 
At the formal Committee meeting the Committee will hear from: 
 

 Eileen Prior, Connect; 

 John Loughton, Dare2Lead; 

 Stella Gibson, Spark; 

 Andrea Bradley, EIS; and  

 Finlay Laverty, Prince’s Trust 

 
The Committee has invited the organisations giving formal evidence at this meeting to 
identify a small number of practitioners, parents or young people to share their views and 
perspectives in an informal setting immediately prior to the formal meeting.  In addition, the 
Scottish Youth Parliament will be represented at the informal meeting. 
 
All submissions are available on the Committee’s webpage.  The key themes raised in 
submissions were summarised in the paper to Committee last week.  These were:  

 the cost of the school day – which can limit participation in school and limit access 
to the full range of educational activities 

 access to extra-curricular activities and wider achievement – which can in turn 
impact on attainment 

 term structures – in particular the impact of the long summer break 

 the stress of poverty – and how that can impact on the ability of families to engage 
with education 

 the importance of early learning and childcare – focusing particularly on the gap in 
ability already evident before starting school 

Spark provide relationship counselling and support, including provision in schools and 
training courses for teaching. 
 

John Loughton, runs Dare2Lead, “a leadership training social enterprise”.  He was 
previously chair of the Scottish Youth Parliament, and was “prime minister of the youth 
diplomatic service at the G8 and G20 summits in Washington.”  He has also worked for 
the Prince’s Trust, Fairbridge and Relate.  Growing up in a workless single-parent 
household in an area of poverty and high social exclusion, John frequently cites 
the impact of drugs, mental health issues and family breakdown as his motivation. 

http://www.johnloughton.co.uk/my-story.html
http://www.parliament.scot/S5_Education/Inquiries/20180418Poverty_and_Attainment_Submissions_Pack.pdf
https://www.thespark.org.uk/children-young-people/secondary-school-programmes-counselling/
http://www.johnloughton.co.uk/my-story.html
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The LSE’s recent update of its 2013 ‘money matters’ report, refers to two, inter-related, 
models of how income affects outcomes, and this may be helpful in considering the types 
of policies that might mitigate the impact of poverty. 

 Investment Model – money affects parents’ ability to invest in goods and services 
that contribute to healthy child development 

 Family Stress Model – managing low financial resources can be stressful and have 
a negative impact on parents’ mental health, which can have a negative impact on 
parenting 

 
Theme 1: Costs associated with the curriculum 
 
A strong theme in submissions to the Committee is the cost of school education. 
 
There are already various legislative provisions that should reduce the cost of the school 
day, including a requirement that local authorities provide education materials free of 
charge that “are necessary to enable the pupil to take full advantage of the education 
provided.” (s.11 Education (Scotland) Act 1980).  This and the concept of ‘learner 
entitlements’ under Curriculum for Excellence, specific provisions to subsidise costs (e.g. 
free school meals/school clothing grants) and more recent requirements to consider how to 
reduce the attainment gap (Education (Scotland) Act 2016) all suggest a considerable 
existing legal framework in relation to the cost of the school day. 
 
Last week, John Dickie, (Child Poverty Action Group) told the Committee that: 
 

"The reality is that too often education isn't free, what's offered in school isn't free, 
pupils and families are being charged for it." […] “There is real evidence of young 
people actually making subject choices influenced by cost.” 

 
He said that CPAG’s research in Glasgow and Dundee, as well as other local authorities in 
Scotland, had found that families were being charged for materials, particularly in home 
economics, art and design, technical studies and for theatre trips in English and drama 
courses. He said that some schools and local authorities which removed costs had since 
reported increased participation for the subjects affected.   
 
He also said that some local authorities are already taking forward action to address this, 
but that clearer national guidance might be helpful to set out exactly what can and can’t be 
charged for. 
 
In press coverage following last week’s Committee a Scottish Government spokesperson 
said charging for “core” aspects of schooling should not be happening.  
 

“All children should expect to be able to access all subjects.  It is not acceptable for 
schools to ask pupils to pay for a core part of their curriculum.” 

 
This raises the issue of what, in terms of CfE, is considered “core” curriculum. 
 
The Committee may wish to discuss: 

 how witnesses would distinguish “core” and “non-core” parts of the 

curriculum 

http://sticerd.lse.ac.uk/case/_new/research/money_matters/report.asp
https://education.gov.scot/parentzone/my-child/what-is-my-child-entitled-to/Curriculum%20for%20Excellence%20-%20learner%20entitlements
https://education.gov.scot/parentzone/my-child/what-is-my-child-entitled-to/Curriculum%20for%20Excellence%20-%20learner%20entitlements
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 whether schools should subsidise costs for disadvantaged pupils, or whether 

they should ensure that no charges are made to any pupils 

 whether the costs associated with studying practical or technical subjects 

have increased and the impact of these costs on young people’s choices  

 what could be done at a national level to ensure that “core” school education 

is entirely free of cost 

 
Theme 2: Financial assistance  
Separately from costs directly associated with the curriculum, are the well-established 
schemes to provide financial assistance with education related costs.  These are: 
 

 free school meals 

 school clothing grants 

 Education Maintenance Allowance (EMA) 

Recent changes include the creation of a £610 per month income threshold for free school 
meals for those on Universal Credit and several policies set out in the Child Poverty 
Delivery Plan including: 
 

 extending free school meals to all those in early learning and childcare to coincide 

with the increase to 1,140 hours per year 

 creating a new minimum level of school clothing grant 

 providing new guidance to local authorities referring to automatic payments and 

single application forms for local authority administered benefits 

 considering what else can be done to strengthen the system for providing EMA 

EMA provides £30 a week for 16 to 19 year olds in low income families if they stay on at 
school or college.  The income thresholds are £24,421 for one child families and £26,884 
for families with two or more children.  Statistics show that, in 2015/16, there were 22,530 
EMA recipients in schools.  SDS ‘Participation Measures’ (2017) showed that 61.4% of 16 
to 19 year olds in the 10% most deprived SIMD were ‘in education’ compared with 83.6% 
of those in the 10% least deprived areas. 
 
The Poverty Truth Commission commented in its submission (which was in the form of 
direct commentary from commissioners) that one way in which stigma around free school 
meals operates is that most secondary school pupils leave school at lunch time to buy 
lunch.  They suggested encouraging pupils to stay in school at lunch time. 
 
The EIS support universal free school meals, greater consistency in eligibility criteria and 
amounts provided for school clothing grants and that “where school dress codes are 
stipulated, that all requisite clothing is widely affordable. 
 
One way to try and increase uptake is to automate payments.  The Social Security 
Committee held a session on automated payments on 22nd March.  This discussed the 
automation of school clothing grant and free school meals in Glasgow, where these are 
managed by a single application process.  The council has increased uptake of school 
clothing grants by using other benefit data and plans to extend this to free school meals. 
 

http://www.gov.scot/Publications/2017/11/5046/0
https://www.skillsdevelopmentscotland.co.uk/media/43580/2017_annual-participation-measure-report-29th-august-2017.pdf
http://www.parliament.scot/parliamentarybusiness/report.aspx?r=11446&mode=pdf
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“By looking at the housing benefit and council tax records, the council was able to 
identify a further 5,400 folk who ought to have been receiving a school clothing 
grant.” (Richard Gass, Glasgow City Health and Social Care Partnership and Rights 
Advice Scotland.  Social Security Committee Official Report 22 March 2018, col12). 

 
There was also reference to the ParentPay scheme which “allows all school costs to be 
paid online, including school trips, after-hours activities and school meals.” (Richard Gass,, 
Social Security Committee, 22nd March 2018 col 13). This was discussed in the context of 
reducing stigma.  However, in their submission to this Committee Connect comment that 
online payment schemes can be particularly difficult for parents on low incomes because in 
some cases they include transaction charges. 
 
Last week, the Committee discussed whether schools had a role in signposting families to 
other services which can help families to claim and access the benefits and services they 
may be entitled to. 
 
The Committee may wish to discuss: 

 whether EMA is an effective way to address the attainment gap in the Senior 

Phase 

 whether the eligibility criteria for free school meals, school clothing grants 

and EMA are adequate 

 whether and how more should be done at a national or local level to increase 

uptake (eg. automated payments or local promotion campaigns) or extend 

eligibility 

 
Theme 3: ‘Wider achievement’ and its impact on attainment  
A strong theme in written submissions to the Committee is the importance of wider 
achievement and youth work to young people’s outcomes. Curriculum for Excellence 
places an increased emphasis on wider achievement.   
 
Many of the submissions, particularly those from youth work related organisations, referred 
to the value of extra-curricular activities in promoting resilience, self-confidence and 
motivation.  See for example the submissions from the Awards Network, Duke of 
Edinburgh, Learning Links, Church of Scotland, Scouts and Youthlink. 
 
Suggestions made in written evidence include: 
 

 emphasise the centrality of wider achievement to CfE (Awards Network). 

 improve community based learning (Youth link) 

 improve reporting of non-certificated learning (Duke of Edinburgh) 

 provide funding for extra-curricular clubs and events (Simon Needham, Dr Terry 

Wrigley) 

The Committee may wish to discuss: 
 

 the impact that ‘wider achievement’ or ‘enrichment’ activities can have on 

attainment or achieving positive destinations 

 what could be done at a national or local level to ensure that access to ‘wider 

achievement’ activities are not limited by costs charged to families 

http://www.parliament.scot/parliamentarybusiness/report.aspx?r=11446&mode=pdf
http://www.parliament.scot/parliamentarybusiness/report.aspx?r=11446&mode=pdf
http://www.parliament.scot/parliamentarybusiness/report.aspx?r=11446&mode=pdf
http://www.parliament.scot/parliamentarybusiness/report.aspx?r=11446&mode=pdf
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Theme 4: Teaching approaches and teacher quality 
The EIS submission refers to particular teaching approaches or ‘progressive pedagogies’ 
that they consider are particularly effective for children from disadvantaged areas 
including: 
 

 formative assessment 

 smaller class sizes 

 mixed ability teaching 

Last week Danielle Mason, (Education Endowment Foundation) stressed the importance of 
teacher quality, saying that removing cost barriers was “necessary but not sufficient”.  
Rather it was by improving the quality of teaching and learning in the classroom that 
improvements in attainment would be achieved. She referred to: 
 

 high quality teaching in deprived areas 

 high quality early years provision 

 targeted, evidence based interventions in the classroom for children who are falling 

behind 

She also stressed that: “it can be done”, pointing to data from England showing that 10% 
of schools had an average attainment amongst their disadvantaged pupils that was higher 
than the average attainment for all pupils elsewhere.   
 
She referred to US research on the impact of providing financial incentives to encourage 
good quality teachers to teach in disadvantaged areas, although she acknowledged that 
there was not yet much evidence from the UK yet.  Responding to this in the press, the EIS 
said: 

“The EIS is not in favour of differentiated rates of pay for teachers…  Improving pay 
for teachers will help attract sufficient numbers of graduates…to ensure that all 
young people in schools across Scotland can benefit from a high-quality educational 
experience.” 

 
Education Scotland provide advice on use of pupil equity funding and give examples of 
interventions through their ‘interventions for equity’ framework.  There is also a Scottish 
version of the Education Endowment’s Foundations toolkit, which summarises the cost 
effectiveness of various interventions. 
 
 
The Committee may wish to discuss: 
 

 whether witnesses agree with Danielle Mason (EEF) that narrowing the 

attainment gap “can be done” through improved pedagogy 

 what teaching approaches, in their experience, are the most effective in 

improving attainment amongst disadvantaged pupils and how can we further 

encourage their use 

 whether there are particular approaches to teaching being used that might 

exacerbate or entrench the existing attainment gap 

 whether witnesses are aware of any evidence that the quality of teaching is 

lower in schools in disadvantaged areas 

https://education.gov.scot/improvement/practice-exemplars/Interventions%20for%20Equity:%20A%20framework%20to%20support%20Pupil%20Equity%20Funding
https://education.gov.scot/improvement/Pages/EEF-Toolkit.aspx
https://education.gov.scot/improvement/Pages/EEF-Toolkit.aspx


Agenda Item 2         ES/S5/18/12/1 

 6 

 whether/ how PEF and Attainment Challenge funding is contributing to 

changing teaching methods 

 whether or not more specific national guidance is required on recommended 

teaching approaches to tackle the attainment gap 

 
Theme 5: Collaboration, Culture and Leadership 
The written submission from the Robert Owen Centre refers to the importance of 
collaboration.  That is: collaboration within schools, between schools and with other 
agencies.  Many of the submissions from third sector organisations referred to the value of 
collaborations between schools and third sector organisations.  Encouraging collaborations 
is a key part of the Scottish Governments proposals for education reform. 
 
The purposes of different kinds of collaboration include: 
 

 taking a more holistic view of a young person’s needs, and putting in place supports 

so they are ready to learn (eg. development of motivation, confidence, improving 

mental health).  This reflects the GIRFEC approach of considering the whole child 

rather than just their academic attainment 

 sharing best practice in teaching through collaboration with colleagues in the same 

school or in different schools 

 being part of a multi-agency, ‘place based’ approach to supporting families, so 

linking with other local authority and third sector services tackling health, family 

support, income maximisation etc.  (The example was given in committee last week 

of the ‘families first’ approach in Renfrewshire). 

Both the Spark and the Prince’s Trust work collaboratively with schools.   
 
The Spark provide couple, family and relationship counselling and also have a schools 
programme.  Their secondary school programmes combine universal group Education 
Programmes and targeted, one to one counselling.  They also provide a training course for 
teachers; Relationship First Aid aims to equip teachers with the skills to respond to 
relationship issues in the classroom and correspondingly see a positive impact upon 
learning and attainment. 
 
The Prince’s Trust, in their submission, describe their ‘achieve’ programme, for 11 – 19 
year olds.  This is a ‘personal development’ programme which runs as a club in secondary 
schools. 
 
A related theme in submissions was the culture of the school.  School ethos and culture 
could affect the openness to involving other organisations and services.  There is also the 
culture and ethos of the relationship between teachers, families and pupils. 
 
In the written submissions, there was some reference to school culture.  For example, 
Includem said there should be far greater recognition of the complexities of young people’s 
lives outside of school.  The submission from Apex includes quotes from parents and 
young people.  One parent referred to the different approach of the projects run by Apex: 
 

“The school put him on a reduced timetable, which he’s been sticking to because he is 
to go to Apex, rather than classes and do his work. They do other work with him that’s 

https://www.thespark.org.uk/children-young-people/secondary-school-programmes-counselling/
https://www.thespark.org.uk/children-young-people/secondary-school-programmes-counselling/
https://www.princes-trust.org.uk/help-for-young-people/unlock-your-potential/explore-your-potential
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made a difference…..He says he gets more respect and respects them (Apex staff) 
cause of how they speak to him and the stuff they learn.” 

 
One of the contributions from a young person referred to treating uniform as a school discipline 
matter: 

“Mr XXX goes mental at me for not having a tie on, […] I couldn’t even tell you where 
my tie is?....Nobody asks though, just get on my case about a tie.  […] that’s why I don’t 
come (to school) half the time, cause I know I’ll get in trouble……It would be better if 
people didn’t speak to me like I was a problem all the time, they (teachers) don’t do it 
with other people in my class…” 

 
During the Committee’s recent visit to Finland, members observed that there is a culture of 
trust between local authorities and teachers, between teachers and between teachers and 
pupils and this affected the learning culture in the school.   
 

The Committee may wish to discuss: 

 the types of collaboration with third sector organisations that are the most 

effective in tackling the attainment gap  

 whether schools and the third sector have capacity to ensure effective 

collaborations and the impact of PEF on this 

 the role of schools in tackling poverty more generally, through a ‘place based’ 

approach to bringing various different services together to support families 

 the kind of culture and ethos in schools that would help address the 

attainment gap 

 how best to ensure that the Regional Improvement Collaboratives and Head 

teachers’ charter will enable the development of the kinds of collaborations 

and school leadership that are effective in addressing the attainment gap 

 
Theme 6: Parental Engagement 
A common theme in submissions is the importance and difficulty of securing parental 
involvement.  Parental involvement can be considered in terms of: 
 

 a parent’s involvement with their own child’s learning through, for example, help with 

homework, securing additional tuition or discussing their child’s learning with school 

teachers. Of course a parent may be involved in their child’s education without the 

school being aware of it.   

 a parent’s involvement in the school more generally, such as involvement in the 

parent council 

As discussed in a number of submissions, including from the EEF and the Robert Owen 
Centre, research suggests that parental engagement is important for closing the 
attainment gap.   
 
One way in which parental engagement impacts on attainment is through the resources 
parents are able to bring to supporting their children: this could be assistance with school 
work, securing additional tuition or availability of ICT resources and study space in the 
house. 
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In their 2014 report on tackling the attainment gap in Scotland, the Joseph Rowntree 
Foundation suggested (among other things): 
 

“Academically focused, after-school activities: many projects run extracurricular 
activities for children from low-income households (e.g. sports, music, dance, ICT 
and study skills). However, integrated academically focused activities, such as study 
support, have a significant impact on attainment.” 

 
The Child Poverty Delivery Plan includes a commitment to develop: 
 

“a new strategic framework for after school and holiday childcare by the end of this 
parliament”  

 
The Delivery Plan also notes that that the Attainment Challenge is already funding 
enhanced provision in some areas “ranging from homework clubs to family learning 
activities”  
 
The submission from Connect gives results of their survey with parents on how schools 
and parent councils support families in poverty.  Asked if the school and/ or Parent Council 
does enough to help families experiencing poverty, 42% commented that they do. 
Connect’s ‘manifesto’, called for: 
 

“parent councils and schools to work together to support families living in poverty as 
much as they are able, to mitigate where possible the impacts on learning which are 
the result of poverty.” 

 
The Committee may wish to discuss: 

 whether the proposed strategic framework for after-school and holiday 

childcare might also address the provision of more academically focused 

after school provision for secondary school pupils and the impact this might 

have on the attainment gap 

 whether current practice around homework and coursework exacerbates the 

attainment gap in secondary schools by and how this might be addressed 

 how parent councils can support families experiencing poverty 

 

https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/education-attainment-scotland-summary.pdf
https://beta.gov.scot/publications/child-chance-tackling-child-poverty-delivery-plan-2018-22/
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EDUCATION AND SKILLS COMMITTEE 
 

12th Meeting, 2018 (Session 5), Wednesday, 25 April 2018 
 

Attainment and achievement of school aged children experiencing poverty 
Witnesses’ Submissions  

 
 
Purpose 

 

1. The purpose of this paper is to highlight the submissions received from the 5 
witness organisations for next week’s evidence session on Attainment and 
achievement of school age children experiencing poverty. 
 

2. Submissions have been received from four of the five witnesses on this week’s 
panel. 

 

 Educational Institute of Scotland (Annexe A)  

 Prince’s Trust (Annexe B) 

 The Spark (Annexe C) 

 Connect (Annexe D) 
 

3. Mr Laughton is a former chair of the Scottish Youth Parliament.  The Scottish 
Youth Parliament has also provided a submission for this inquiry. 
 

 Scottish Youth Parliament (Annexe E) 
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ANNEXE A 

Educational Institute of Scotland 
 
EIS Evidence to the Education and Skills Committee Enquiry into the 
Attainment and Achievement of School Aged Children Experiencing Poverty 
 
The Educational Institute of Scotland (EIS), Scotland’s largest teacher trade union, 
representing more than 50,000 members at all levels in the career structure and in 
all sectors of school education, has been a long-standing campaigner on the issue of 
poverty and its detrimental impact on the lives and educational outcomes of 
Scotland’s children and young people.  
 
EIS position on child poverty 
The stark injustice that a young person’s ability to thrive, to learn, to benefit from the 
myriad of opportunities that education has to offer, is stunted as a consequence of 
socio-economic deprivation, has never been acceptable to the EIS. For this reason, 
we welcome the opportunity to provide evidence to this Enquiry to inform what we 
hope will be more effective, strongly evidence-based policy and resource responses 
that reach all of the 260,0001 children and young people across Scotland who are 
living in poverty, regardless of postcode.  
The EIS is clear that the key levers for reducing inequality of educational outcome lie 
within other policy domains than education- most importantly, social security and tax 
credits, employment and fair work, and taxation and housing, since these are the 
factors that determine the income levels of the families of Scottish school children 
and young people. Familial income, is, of course, the most influential factor in 
children’s in-school attainment and wider achievement; therefore, closing the 
poverty-related attainment gap requires an honest commitment to addressing the 
structural inequalities that emerge from policy decisions in those areas that are 
beyond the locus of the education system but which must be equally and fully 
aligned to social justice principles.  
 

Extract from EIS Face Up to Child Poverty Survey Report, Session 2016-172 
59% of respondents indicated that they had seen an increase in the number of 
children attending their schools who are experiencing poverty. This is consistent with 
the findings of the Scottish Government’s Annual Report on the Child Poverty 
Strategy which highlights that both relative and absolute child poverty levels have 
risen in Scotland since the last annual report was published. 
 ‘Making it harder for people who are on low wages to access financial support – so 
hiding the real extent of poverty – especially among communities/families who want 
to work and will take any work regardless of the low nature of pay/poor long-term 
security, and see it as shameful to apply for assistance – the government are playing 
on this and children are the victims.’ (Respondent comment)3 

 
While factors external to education are of essential importance, the EIS is clear that 
all parts of the education system must be enabled to mitigate as far as possible, the 
impact of poverty on children’s and young people’s daily experiences of school and 

                                                      
1
 http://www.cpag.org.uk/scotland/child-poverty-facts-and-figures 

2
http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Survey%202017.pdf 

3
http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Appendix.pdf 
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on their outcomes at each stage in their education. This can only be achieved by 
greater investment of financial, including human, resource in the education system, 
to enhance the quality of children’s and young people’s learning experiences since 
attainment and achievement are, in terms of in-school factors, a by-product of these.  
 
Current context: more policy; less resource   
This Enquiry is seeking views on the effectiveness of current policy and resource 
interventions towards closing the attainment and achievement gap caused by 
poverty. In providing evidence, the EIS would wish to underline for the Committee, 
the condition of the system. While the design intentions of the current policy and 
legislative frameworks are designed to support the realisation of more equitable 
outcomes from the education system for Scotland’s children and young people, the 
levels of investment in education since the onset of austerity politics, and arguably 
even before, have fallen far short of ensuring this.  
Simultaneous to the development of progressive education policy and the passing of 
associated legislation, both of which require more, not less, resourcing, teacher 
numbers have fallen overall by more than 4000 since 2007; the numbers of qualified 
teachers in Nursery have been decimated- at least a 39% reduction in the past 
decade; class sizes have risen; additional support needs provision has become ever-
more sparse; the case-loads of Pupil Support Teachers have burgeoned; teacher 
salaries have eroded and workload generally is at an all-time high with the 
consequence that we now face significant recruitment and retention challenges.  
 
It is imperative that all who have an interest in the policy measures that are being 
and may be applied in the future, are fully aware of and honest about, this contextual 
reality. 
 

Extract from EIS Face Up to Child Poverty Survey Report, Session 2016-174 
 ‘There have been so many cut backs within the school that the simple needs cannot 
be met with stationery, printing. Pupils not getting enough support due to legislation 
stating they don’t require it. Lots of information is reported back to the school through 
our attendance officer who is now losing her job due to cut backs. This vital 
information such as children's houses having no carpets only floor boards, will not be 
reported back…’ (Respondent comment) 

 
Early years education 
A principal element of education policy intended to reduce the impact of poverty in 
recent years, has been commitment to investment in the early years of children’s 
lives. Resources have been channelled into offering 600 hours of free childcare for 
all 3, 4 and vulnerable 2-year olds, with entitlement soon to be doubled. This is 
impressive and welcome as the importance of high quality pre-school care and 
education has never been better understood. Within the pre-5 service, however, it is 
crucial that the role of education is given adequate attention. The EIS believes that 
the quality of nursery education is being compromised by the scaling back of trained 
teachers in these settings, thus ignoring the wealth of research evidence that extols 
the impact of fully trained teachers, particularly for children from disadvantaged 
backgrounds.5  

                                                      
4
http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Appendix.pdf 

5
 http://eppe.ioe.ac.uk/eppe/eppepdfs/RBTec1223sept0412.pdf 
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While the Scottish Government has committed to ensuring ‘access to a teacher’, 
some local authorities, with legal impunity, have been removing teachers from 
Nursery classrooms to reduce costs. The EIS concurs with the view of the wider 
education community that efforts to close the achievement gap must begin before 
formal schooling begins when the gaps in the development of children from poorer 
and more affluent families are already significant. Further, in line with international 
and Education Scotland’s own evidence, the EIS is of the view that the pedagogical 
input of qualified degree-educated teacher professionals, as part of a pre-5 
workforce, is an essential ingredient to the CfE 3-18 curriculum if it is to lead to more 
equitable outcomes as intended.  
 
In October 2015, the Scottish Government seemingly persuaded that quality of early 
years provision is as important as quantity, announced its intention to provide 
additional qualified teachers or degree educated childcare workers for nurseries in 
the most deprived areas6.  
Though welcome, the pledge reveals a misunderstanding of the roles of teachers 
and childcare workers, a lack of awareness of the value of qualified teachers in the 
early years of education as evidenced in recent research by the Child’s Curriculum 
Group7, and in terms of increasing ‘access to a teacher’, can only be a starting point.  
Without universally extending the commitment to a guaranteed minimum (and 
adequate) access to a nursery teacher, for all Scotland’s early learners, it will fall 
short of that required to meet the needs of the thousands of nursery-aged children 
living in poverty in homes whose postcodes lie out with the SIMD zones targeted by 
the current policy.  
 
GIRFEC and Named Person 
Within the GIRFEC (Getting it Right for Every Child) framework, inclusion is defined 
as children and young people ‘having help to overcome social, educational, physical 
and economic inequalities’. GIRFEC, having been implemented to varying degrees 
across local authorities in the past decade, is now enshrined in statute within the 
Children and Young People Act (CYP), with education authorities now bound to 
consider the effect of socio-economic disadvantage on wellbeing. The extent to 
which education authorities can act to mitigate the adverse impact of poverty on 
wellbeing, for example, through funding nurture groups, pupil counselling services, 
providing access to extra-curricular activities, is, however, resource dependent.   

The EIS has been clear from the outset and has repeatedly stressed that the Named 
Person (NP) service will not succeed in the delivery of its functions through the 
passing of legislation by national government alone. The introduction of such 
legislation, should the existing legal hurdles be overcome, cannot be cost-free, it 
having significant resource implications in those hundreds of thousands of cases in 
which a school is expected to be the provider of the NP.  

The workload of teachers in Scotland is currently at a record high. In Secondary 
schools, Pupil Support Teachers are struggling with large, often unmanageable, 
caseloads; while in Primary, the workload of Headteachers, and where schools are 
fortunate enough to have them, Depute Head Teachers, is unsustainably 
demanding. It is therefore unacceptable to place additional workload burden 

                                                      
6
 http://news.scotland.gov.uk/News/Developing-potential-1e71.aspx 

7
http://www.childscurriculum.org.uk/images/Sustaining_the_Ambition_Executive_Summary.pdf 
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generated by the associated administration of NP on the staff who will be acting in 
the capacity of Named Persons. It is the firm view of the EIS, therefore, that schools 
will need additional administrative staff to manage the increased record-keeping and 
inter-agency liaison demanded by NP. 

Furthermore, the level of support to children, young people and their families that 
Named Persons will be expected to provide, is not yet universally clear. The system 
therefore requires to be resourced such that Named Persons have time to consider 
information sharing in the interests of children’s wellbeing, to share it when judged to 
be appropriate, to meet existing needs, and to be responsive to changing and 
unforeseen needs arising from alterations to children’s and young people’s family 
circumstances or emerging emotional needs linked to their experiences of living in 
poverty, for example.   

This has implications for the numbers of teaching staff employed within schools. For 
example, a Physics teacher in a Secondary school who is also a Pupil Support 
teacher and who has been identified as the Named Person for 250 children in the 
school, is likely to have less time available for the teaching of Physics than prior to 
the introduction of the NP service. Considering information, the wellbeing 
implications of sharing it, the wider legal landscape, and then, where judged 
appropriate, actively sharing the information with others, will take Named Persons 
away from the classroom or from other duties such as in the case of Primary 
Headteachers. In the case of the Secondary example, the gap would require to be 
filled with additional teaching staff whose specialism is Physics; in the Primary 
example, the requisite additional management time would have to be resourced with 
additional staffing.  

If the GIRFEC approach in schools is to be effective in addressing the wellbeing 
needs of children experiencing poverty, additional staffing resource, both teaching 
and administrative, is essential.  

Additional support needs provision 

The Additional Support for Learning Act (2009) has the potential to be a strong lever 
in tackling the effects of poverty on children’s learning and achievement since a 
disproportionate number of learners with additional support needs are from deprived 
socio-economic backgrounds.  
In 2016, 170,329 pupils8 (24.9% of all pupils), were identified as having additional 
support needs and 95% spent at least some of their time in mainstream classes. In 
2011, the overall number was 98,523. The increase over those five years is 73%. 
 
Against a backdrop of increasing numbers of children being identified as having 
additional support needs, and increasing numbers of children presenting with 
complex social, emotional, behavioural and mental health issues, and rising numbers 
of children in poverty, there have been reductions in the numbers of essential 
specialist staff. Between 20129 and 201610 (per teacher census data) there were only 
five more staff categorised as ‘Additional support needs auxiliary or care assistant’ in 
Primary schools. In the same period, the number of Behaviour Support staff in 

                                                      
8
 http://www.gov.scot/Topics/Statistics/Browse/School-Education/TrendSpecialEducation 

9
 http://www.gov.scot/Topics/Statistics/Browse/School-

Education/Summarystatsforschools/teachcensus2012 
10

 http://www.gov.scot/Topics/Statistics/Browse/School-
Education/teachcenssuppdata/teachcensus2015/teachercensus2016 
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Primaries declined from 45 to 19, a decline of 58%. In Secondary schools, the 
figures also show decline – 20% fewer ASN assistants and 4% fewer Behaviour 
Support staff.  
 
Overall, the number of teachers with Additional Support for Learning as their main 
subject fell by 166 between 2007 and 2016, a fall of 5.4%. The reduction since 2009, 
when the number of such teachers peaked, is starker – a fall of 14.8%, with ASN 
teacher numbers falling in 16 out of Scotland's 32 local authorities over the period 
2007 to 2016. 
 
Cuts to English as an Additional Language services are also of concern. As one 
might expect, this issue is particularly acute in areas of the country where there have 
been significantly high levels of migration of families for whom English is an 
additional language. Similarly alarming is the reduction in Educational Psychological 
services. The number of Educational Psychologists practising in Scotland fell by 10% 
in the three years from 2012 to 2015. There were 370 trained educational 
psychologists practising in Scottish local authorities in 2015 - 10% fewer than the 
411 in 2012. These staff provide valuable support to children with additional needs 
and can be of assistance to teachers in meeting children’s diverse needs. Reduced 
funding training of EPs is undoubtedly a factor in this erosion. 
What is now required is a review of the resourcing of additional support needs 
provision in Scotland. There must be genuine endeavour to ensure that what is 
promised in the ASL legislation is deliverable for the quarter of Scotland’s children 
and young people, a large proportion of whom live in poverty, and who require extra, 
often specialist support; and that the commitment to include all young people in 
mainstream education as far as possible, is fully honoured.   
 
Class sizes 

1. The EIS has campaigned for some time towards class size reduction, not 
least because of the positive effect that being taught within smaller classes has on 
the outcomes of children and young people from poorer backgrounds and those who 
have additional support needs.  

2. Notably, Finland, which measures high in international comparisons of 
excellence and equity, staffs its schools to ensure that children and young people 
are taught in classes whose sizes are favourable to producing such strong and 
equitable outcomes. The average class size is 1911. Compare that figure with 
Scotland’s where in Primary 23.5 is the average, with a maxima of 33 other than in 
P1 which is set at 25.  Secondary BGE, non-practical classes, frequently have 33 
pupils in them- more than a third more students than in the Finnish equivalent; in the 
senior phase as students undertake National Qualifications, non-practical class sizes 
extend to 30.  

3. The Finnish approach is underpinned by a consistent, undisputed 
commitment to equity as a fundamental aim of the education system. Regardless of 
the political administration, this remains a constant. The Finns mean it and they 
invest in ensuring it. They act on the evidence which shows that smaller classes 
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have a positive impact on the attainment of children from more deprived 
backgrounds. Smaller classes enable each individual pupil to spend more time with 
their teacher, building relationships with their teachers and their peers, all of which 
can provide a major boost for their learning and attainment. This is one of the 
reasons why some parents in Scotland pay for private education- instinct and 
perhaps their own past experience tells them that smaller classes offer a more 
favourable learning environment for their children.   

4. As Scottish education works hard to mitigate against the impact poverty on 
education – a situation that has grown worse in recent years and which is forecast to 
worsen still – reducing class sizes in our schools must remain high on the political 
agenda. All of our pupils, and particularly those who are disadvantaged by poverty, 
deserve the improved opportunities that smaller class sizes will afford them. 

Progressive Pedagogy 
Linked to smaller classes is progressive pedagogy. Having fewer pupils and students 
in a class opens up the space- both in terms of the physical space and classroom 
dynamics- in ways that are most conducive to learning and teaching approaches that 
encourage collaboration and creativity among pupils and students, and which are 
tailored more closely to the needs of individuals and small groups of learners. 
Curriculum for Excellence in its design was intended to encourage such approaches.  
 
The EIS has been a longstanding exponent of mixed ability teaching, this shown to 
benefit learners from deprived socio-economic backgrounds in particular. The 
alternative- arranging pupils and students who are following the same course of 
study in classes or groups within classes by apparent ‘ability’- amounts to a ‘fixed 
ability’ approach which best serves the more affluent pupils and students whose 
socio-economic background has resulted in their relative advantage in terms of 
achievement and attainment. We recommend that the Committee encourages 
serious consideration of the manner in which classes and groupings are arranged in 
Scotland’s schools. School education in Finland is delivered entirely on a mixed 
ability basis for the reasons previously outlined. Again, though, this requires 
significant investment of additional resource.  
 
A commitment to greater equity of outcome between the most and least deprived in 
our school communities must extend to assessment methodology. What we teach 
and how we assess the resultant learning must be aligned to social justice principles. 
An important CfE design principle was avoidance of the testing, targets and league-
tables culture that characterised the previous 5-14 curriculum, and which 
international evidence shows, has the effect of compounding educational inequality. 
Formative assessment practice- teachers making well-informed judgments of 
children’s progress in the natural course of their learning, supporting children to 
understand their own progress and teaching them how to evaluate that of their 
peers, is a key way of enhancing the learning of all children. It is characterised by 
support and challenge, rather than the fear, anxiety, sense of failure and shame that 
can feature in the experiences, particularly of poorer children, amidst a high-stakes 
assessment culture.  
 
Formal, high-stakes testing and examinations, and over-emphasis on and publication 
of the accompanying data, disadvantage children and young people from deprived 
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socio-economic backgrounds. Yet, the Scottish Government, rather than challenge 
the blanket standardised assessment use by some local authorities in recent years, 
has introduced National Standardised Assessments and a system of school by 
school data collection and publication, which evidence shows, works to the 
disadvantage of the children and young people on whose behalf the government 
says that it wishes to intervene. The EIS is clear that the Scottish Government must 
act now to support the system around sound, progressive assessment practice and 
in the medium term, seek independent evaluation of the SNSAs and publication of 
CfE levels data in terms of the effect on the educational outcomes of Scotland’s less 
affluent children.  
 
Free School Meals 
Since January 2015, the extension of free school meals eligibility for all P1 to P3s 
has mitigated some of the impact of food poverty for our youngest school children. 
While our 5-7 year-olds have a degree of protection from the misery and negative 
health impacts brought about by not having enough to eat, EIS members report 
growing incidence of hunger in their classrooms, which knows no age boundaries.  
For older children whose families’ incomes are just above the threshold of 
entitlement to free school meals, hunger pangs accompanied by inability to 
concentrate and low energy, are a daily experience that hinder their participation in, 
enjoyment of, and outcomes from, school.  
 
It is the view of the EIS that this is wholly unacceptable. It is imperative that the 
Scottish Government responds with universal provision of free meals for all children 
of school age. Hunger and poor nutrition cannot be allowed to mar the school 
experiences of any pupil or student, nor can the stigma of collecting a free meal in 
the school canteen while classmates pay for theirs. 
 

Extract from EIS Face Up to Child Poverty Survey Report, Session 2016-1712 
In relation to food, nutrition and hunger, more than 50%, of those who took part in 
the survey reported an increase in the number of children coming to school without 
play-pieces, snacks or money for the tuck-shop, while almost a quarter signalled 
increased attendance at breakfast clubs and more than 10% highlighted that a 
greater number of families were requesting local foodbank referrals. 
However more than 11% of respondents reported seeing families who were entitled 
to access free school meals, not doing so. This points to issues of stigma among 
both parents and children, and to lack of understanding of how to access 
entitlements.  
Respondent comments13 
‘Children being hungry and needing fed before learning. Families struggling with 
Christmas. Universal Credit impacting on families so they have less money.’ 
‘School has closer links with foodbank – they know certain families and deal with 
older children. This arises from difficulties accessing social security.’ 
‘Breakfast club funded by 3rd sector.’ 
‘Lots of food groups; breakfast clubs, after school study sessions with food on offer.’ 
‘Left-over food from lunches given to some children to take home.  Teachers 
providing biscuits for children at break time.’ 

                                                      
12

http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Survey%202017.pdf 
13

http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Appendix.pdf 
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‘Have breakfast cereal and snacks available in office for those who come to school 
without.’ 

 
Cost barriers 
The EIS continues its campaigning work in relation to the cost barriers associated 
with children’s attendance at school faced by families on low income. In 2015, the 
EIS issued guidance to members on this issue, seeking to raise awareness among 
members of the nature, causes and consequences of poverty and what might be 
done at school level to address the costs associated with school uniform, equipment 
and resources, homework, school trips, charity and fundraising events14. The EIS 
Face Up to Child Poverty publication was shared with and all schools, local 
authorities and MSPs, and was well-received.  
 
That said, the EIS is aware of continuing practice in some areas which perpetuates 
cost barriers and unwittingly limits children’s and young people’s participation in 
school life, both in terms of accessing the curriculum and taking part in the wider 
social and cultural activities that schools arrange. For example, the practice of 
charging Secondary school students for ingredients for cooking in Home Economics 
classes and for materials in Art continues in some schools, with some families 
accumulating ‘debt’ to the school because they are unable to pay. Not only does this 
carry stigma for the young people affected, it discourages them from choosing 
certain subjects for further study because they are aware of the associated costs and 
their family’s inability to meet them. The EIS has written to local authorities, MSPs 
and Scottish Government recently, requesting that each plays their part in 
addressing such inequality within what is supposed to be a system of comprehensive 
education offering equal opportunity for all to participate and succeed.  
 
In the same letter, we raised the issue of school clothing and clothing grants and the 
continuing variance across schools in terms of the costs of uniform, and across local 
authorities in terms of entitlement thresholds for clothing grants and adequacy of 
payments. The EIS has called on all to ensure that where school dress codes are 
stipulated, that all requisite clothing is widely affordable, with costs kept to a 
minimum, and for families on low income, that thresholds of entitlement are 
consistent across the country and the level of payment adequate. (The Poverty Truth 
Commission currently estimates the minimum cost of school uniform for a year to be 
£129.50.15)  
 

Extract from EIS Face Up to Child Poverty Survey Report, Session 2016-1716 
In terms of clothing, two thirds of respondents indicated greater frequency of pupils 
coming to school inappropriately dressed for weather conditions, while 36% reported 
increased incidence of children not wearing uniform in schools where it is the norm 
to do so. 
Respondent comments17 
‘Children not coming to school because they have grown out of uniform and parents 
don’t have money to buy new shoes, etc..’ 

                                                      
14

http://www.eis.org.uk/Policy-And-Publications/2015-Childpovadvice 
15

 http://www.opfs.org.uk/wp-content/uploads/SchoolClothingGrant_-Briefing_April-17.pdf 
16

http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Survey%202017.pdf 
17

http://www.eis.org.uk/Content/images/campaigns/poverty/Child%20Poverty%20Appendix.pdf 
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‘The payment of £1.00 for non-uniform days; the number of children embarrassed by 
not having a pound.’ 
‘Not taking part in dress up days, non-uniform days and Christmas parties due to 
lack of fashionable clothing.’  
‘An increasing number of pupils taking part time jobs while still at school and then 
missing school to accept more working hours and / or too tired to attend and not 
completing homework or revising/preparing adequately for assessments and their 
exams.’ 
‘We have seen a marked decrease in youngsters taking opportunities to take part in 
trips to theatre and other cultural activities.  Due to location and costs a contribution 
is asked for but parents and carers are struggling to contribute.  We are looking at 
having to cancel a trip to the panto in Glasgow at Christmas as not enough 
youngsters have brought in £15 – a heavily subsidised cost.  Letters were distributed 
at the beginning of October with options to pay by instalments.  Only ¼ of the 
number required to be viable have returned payment.’  
‘Pupils unable to access homework, assignments, revision materials…The response 
is that pupils access the information in the libraries at schools - again cutting these 
poor pupils off from their peers and the stigma of not being able to do the work at 
home. So, possible indicators of poverty - pupils sitting in the library or spare 
classrooms to access homework etc. when other young people are socialising at 
lunchtime. Some of these children do not take any lunch so that they can get the 
work done.’ 

 
Instrumental music tuition  
The EIS has a particular concern at present regarding access by children from 
disadvantaged socio-economic backgrounds to instrumental music tuition. The EIS 
believes that this service should be universally and freely available to all pupils, the 
emotional, social, cultural and cognitive benefits of learning to play a musical 
instrument being widely known. Children attending independent schools are 
commonly recipients of school-based or other private instrumental music education. 
For several years now, music education across Scotland’s comprehensive school 
sector has been under threat, due to budget cutbacks.  
 
With regards to this Enquiry the main concern of the EIS is the increasing 
emergence of a ‘who pays, plays’ approach to music lessons. Many authorities have 
introduced charging regimes and the EIS fears that Scotland is rapidly moving 
towards a scenario in which only children from well-off families can learn to play an 
instrument. This would be unjust and unacceptable.  
The EIS has gathered recent evidence in relation to local authority instrumental 
music provision as follows: 
 

• Eleven local authorities across Scotland increased their music tuition rates 
for the academic year 2017/18.18 

• Four authorities increased fees roughly in line with inflation, but other 
increases to the cost of a group lesson ranged from 3.7% (Shetland) to 
22% (Fife).  

                                                      
18

 Improvement Service: http://www.improvementservice.org.uk/documents/research/IMS-survey-
report-2017.pdf 
 

http://www.improvementservice.org.uk/documents/research/IMS-survey-report-2017.pdf
http://www.improvementservice.org.uk/documents/research/IMS-survey-report-2017.pdf
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• Among local authorities that charge for tuition, the average fee for group 
lessons in 2017/18, £212 per pupil, per year, increased by approximately 
4.7% on 2016/17 fees; this follows an increase of 10.5% the previous year.  

• The current cost of tuition for group lessons, among charging local 
authorities, ranges from £117 to £378 per year. 

• Two music services charge an additional fee (from £30 to £83 per year) 
for hiring an instrument. 

• Application of concessionary rates varies widely, from a low of 15% of 
pupils in Argyll and Bute, to 80% in Inverclyde. The average proportion of 
pupils receiving a concession is 36% and the mean is 34%. The criteria 
used vary substantially.  

 
Charges for lessons and instrument hire limit access to music, and levy a high price 
on the development of young people’s talent- a price that for families of the 260,000 
children living in poverty, is simply unaffordable. The EIS would urge the Committee 
to consider this growing inequality and the array of opportunity brought by 
instrumental music education which is increasingly well beyond the reach of a 
sizeable proportion of our school population.  
 
Conclusion 
The EIS would reiterate the view that genuine commitment to ensuring more equal 
educational outcomes requires the alignment of all policy both external and internal 
to education, with social justice principles, including that related to assessment 
practice; the removal of cost barriers associated with children’s and young people’s 
school attendance; and adequate and sustained resourcing.  
 
In terms of resourcing, that means, at the very least, enough teachers who have 
ongoing access to high quality CPD, including inputs on the nature, causes and 
consequences of poverty. It means increasing teacher numbers to deliver smaller 
class sizes arranged on the basis of mixed ability for the particular benefit of children 
from disadvantaged backgrounds. It means adequate specialist support for learners 
with additional support needs, including regular and sustained support for learners at 
all stages who have English as an additional language.  
 
Tackling the impact of poverty on children’s school experience requires adequate 
time for Pupil Support staff to attend to pupils’ pastoral care needs; enough time for 
schools to plan and deliver approaches to enhance links between school and home, 
crucially supporting vulnerable parents to be involved in their children’s learning; 
allowing maximum time for teachers to engage in meaningful professional reflection 
and collaboration around what works in improving outcomes for children living in 
poverty; and the provision of classroom resources and equipment that facilitate 
learning that has creativity and learner collaboration at the core of it.  
 
There is no cheap way of delivering an education system that is both excellent and 
equitable. Only long-term, protected investment will deliver that worthy ambition. 
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 ANNEXE B 

The Prince’s Trust Scotland 
 
THE PRINCE’S TRUST SCOTLAND 
 
The Prince’s Trust is the UK’s leading youth charity, supporting young people to 
transform their lives. We help disadvantaged young people aged 11 to 30 to build 
their confidence, increase their motivation and improve their employability and 
enterprise skills. 
 
We support over 10,000 of the most excluded young Scots who are the furthest from 
education and life in work each year. We’ve helped them to overcome their personal 
barriers and develop life and social skills. Three in four young people supported by 
The Prince’s Trust move into work, education and training. 
 
“I moved schools four times, but I was always dealing with bullying. I got out and left 
as soon as I could. I didn’t stick around for my exams. […] I struggle to think about 
where I would be if it wasn’t for The Prince’s Trust. They took me on and gave me 
the chance everyone deserves, and they always wanted me to succeed,” says one 
of our Young Achiever of the Year from our Edinburgh Awards. 
 
In partnership with schools across Scotland we helped over 1,600 vulnerable young 
people through our education programme last year and aim to support even more in 
2018 and beyond. Last year, we launched our new campaign – Youth Can Do It – to 
unite the nation to get behind young people. We also leverage direct support from 
many of Scotland’s leading businesses, working with them to identify skills gaps and 
ensure that young people are job ready when they leave school. 
 
INTRODUCTION 
 
The Prince’s Trust Scotland welcomes the opportunity to respond to the Scottish 
Government inquiry on the impact that poverty can have on a young person’s time at 
school, including their attainment and achievement. It’s important that all young 
people are given the same opportunities from a young age to ensure that they’re 
able to reach their full potential, no matter what their background.  
 
RESPONSE TO CONSULTATION QUESTIONS 
 
Q1: How has your work supported the educational attainment of children and young 
people? What has worked well and what barriers have there been to success?  
 
The Prince’s Trust Achieve programme, which is a personal development course for 
11-19-year-olds, has made significant headway in supporting the educational 
achievement of young people. It helps young people fulfil their potential by giving 
them the tools to succeed through a practical approach to learning.  
 
Across Scotland, the programme works in partnership with over 125 schools and 
their 170 clubs. As part of the programme, young people are encouraged to explore 
personal and social development, life skills and prepare themselves for work. It 
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offers a practical approach to learning, through a hands-on approach. A teacher in 
Paisley who has delivered the Achieve programme for the second year has found 
that the programme has helped many of their pupils in education, along with helping 
them to find secure employment following this.  
 
“Some of my pupils from last year used the CVs and cover letters they created for 
their Career Planning unit to apply for jobs. One S4 pupil in particular was successful 
in applying for and securing a full-time job and mentioned that some of her interview 
questions had been similar to the ones in the mock interview she did with our 
business mentor in Achieve. Applying for the job was a huge step for a girl who 
previously lacked confidence in herself and her abilities. The pupil in question had 
expressed doubt about returning to school for S5 as she wanted to leave school and 
start work, and I firmly believe that the Achieve programme provided her with the 
extra confidence and knowledge to feel ready to do so. 
 
“I would definitely recommend the Achieve programme to other schools. I believe the 
programme supports pupils to develop transferable skills that they can apply across 
the curriculum. For example, in two of my classes last year, within the smaller class 
group and more relaxed environment that Achieve provides, pupils felt able to deliver 
a presentation for the Presentation Skills unit. This was something that by their own 
admission, they had previously found themselves unable to do elsewhere. Some 
pupils overcame significant additional support needs, including ASD, to be able to 
speak in front of others in this way.” 
 
Alongside our core programmes, we offer formal qualifications which seek to ensure 
learners have every opportunity to gain formal recognition of their skills and 
achievements. We also equip young people with a Certificate and Diploma in 
Personal Development and Employability Skills (PDE) which recognises the breadth 
of personal skills, qualities and attitudes required by employers across a range of 
sectors. This helps give schools Scottish Credit and Qualifications (SCQF) 
framework indications and insight points too. To date, the PDE has a 73% pass rate 
and 430 young people have gained this qualification since August 2017 in Scotland. 
This is significant milestone and the qualification greatly helps support the 
educational achievement of young people in Scotland, especially those from poorer 
backgrounds.  
 
Despite this progress, there are still barriers to overcome and across all our work a 
common theme is that young people all too often, no matter what their background, 
are hindered in education due to a lack of self-belief. Our eighth Youth Index report 
found that an alarming number of young people hid their problems and lacked self-
confidence while they were at school or college which is likely to affect their 
attainment. Half of young people (48%) experienced problems during their school or 
college years which prevented them from focusing on their studies.  
 
We’re concerned that young people could be held back without the right platform and 
confidence to achieve, showing just how important soft skill development is, 
including motivation, focus and determination. Any negative feelings will undoubtedly 
impact on a child’s education attainment and development at school, whether they 
are in poverty or not.  
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Q2: Are there any services that you / your organisation has not been able to provide 
that you believe would work? 
 
The education space is a crowded environment which means that while there are 
many fantastic initiatives that aim to ensure young people living in poverty get the 
education they deserve, it also means that there are a lot of different organisations 
competing for funding and recognition. This can make the management of these 
relationships challenging.  
 
As a result, we strongly encourage organisations and local authorities helping young 
people to share their best practice amongst each other. While there is a no one size 
fits all approach, it is often worthwhile for education organisations to share initiatives 
that have both successful and unsuccessful outcomes. If we don’t all build on these 
relationships we worry that young people will be left behind, resulting in a 
fragmented service and young people who are being failed by the education system.  
 
Q3: If you work with schools/local authorities/others to address school attainment 
and wider achievement, what makes collaboration on this issue easy/difficult? 
 
The Prince’s Trust Scotland places particular importance on collaboration with 
schools, local authorities and third sector partners to address school attainment 
challenges. Our Achieve programme offers flexibility to create a more bespoke 
offering which can cater for different needs in a school by school basis. This model 
has proved very popular with the programme now active in a third of all Scottish 
secondary schools. The PDE qualification we equip young people with is an 
excellent example of us working in schools to address school attainment. It also has 
a hard outcome, delivering for schools and most importantly, the young people 
themselves.  
 
While we have strong and longstanding investment partnerships with a number of 
local authorities our shared ambition to enhance quality support to young people is 
regularly challenged by single year local government budgets and persistent funding 
uncertainty. The Trust acknowledges the growing prominence of the Pupil Equity 
Fund and its merits. However, its introduction presents a sizeable challenge to 
ensure that we have the resource and capacity to sustain our current delivery across 
Scotland. With 125 existing secondary school partnerships and an additional 234 
schools to engage it would be very difficult to develop and co-ordinate strategic 
activity without quickly losing momentum. 
  
Visibility of other third party services, delivered locally/nationally, would be a useful 
tool for providers and for teachers accessing services.  Development of Education 
Scotland’s Improvement Hub may support this objective, or further development of 
World of Work.  Visibility would also offer service providers to reach out to other 
potential partners: improving collaboration and providing a more joined up approach 
to schools and young people.  
 
The additional presence of the Attainment Challenge Fund and Regional 
Improvement Collaboratives has led to significant change in relationships among the 
third sector, Scottish Government, Education, local government and local head 
teachers. Priorities are diverse (and in some cases competing) in terms of effecting 
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policy which has resulted in a lack of cohesion, particularly across the third sector, as 
well as national engagement around attainment and provision of services and 
resources to schools and eligible pupils. We are now building engagement with 
Education Scotland to bridge the gap among education focused third sector bodies 
and local, regional and national education partners.  
 
Q4: What else could be done to support the attainment/achievement of children and 
young people from families affected by poverty? 
 
The Prince’s Trust is an advocate of working closely with similar youth organisations 
and we think more joint working across Scotland and the UK should be encouraged. 
We can share best practice, learn from one another and often provide a young 
person with far more tools to succeed.  
 
While we are active in over 120 secondary schools we can improve our presence in 
areas of under-representation where a significant number of young people can 
benefit from support. The Prince’s Trust Scotland does not claim to offer the most 
suitable solution to every challenge facing every young person but is a willing partner 
to other providers who could be better placed to support a young person access the 
right opportunity for them. 
 
In addition, from working with over 10,000 young people each year we know that 
poor educational attainment is often linked to low wellbeing and a lack of resilience. 
This can affect the confidence, motivation and self-esteem of young people 
achieving at school. More than one third of young people (34%) in our Youth Index 
say keeping themselves motivated when they experience setbacks is a challenge, so 
positive mental health is a key driver in young people achieving success in education 
and then securing a good quality job following this. Wellbeing and resilience should 
be treated with the same importance as physical health from a young age.  
 
At The Prince’s Trust Scotland we recognise that everyone has ups and downs, but 
when this impacts on a young person’s wellbeing it’s important for them to know 
where they can go for help so that it doesn’t impact on their education. We need to 
empower young people to develop their skills and coping mechanisms they need to 
succeed in education, which will also help them later in life when they come to look 
for training and work opportunities.  
 
We also need to focus more on closing the gap between those children who have 
these core skills and those who don’t. Young people need to be confident, engaged 
and motivated if they are attending school to have the right foundation for their 
futures. The Prince’s Trust Achieve programme can provide that support to young 
people to help them fulfil their potential at school, despite a potentially challenging 
home life. 
 
 
CASE STUDY (Name has been changed.) 
 
Ross is one young person who has benefitted from being on The Prince’s Trust 
Achieve programme. He was referred to the programme in May 2017 by his pastoral 



Agenda Item 2  ES/S5/18/2/2 

16 
 

care teacher. Ross was refusing to attend school due to bullying and social anxiety 
issues, which resulted in him withdrawing from education for two years.  
 
Ross engaged well with his key worker, setting himself some short-term goals before 
he started the programme. “Getting on with people my own age, making good 
decisions and making more of an effort” were some of these. Ross also identified 
that building his confidence was his main goal.  
He attended The Prince’s Trust Achieve course every day and worked hard to 
achieve all of his goals on the course. Ross was a key member of the team, showing 
that he could really push himself and he showed good communication skills, 
interacting and being open in group discussions which was a big step for him. Staff 
feedback during the Life Skills week of the programme was “You did exceptionally 
well on the course, engaging in all the activities, listening and answering questions.” 
 
The programme steadily increased Ross’s confidence and this gave him the 
opportunity to take ownership of his goals. He was aware of other group members 
which had a huge impact on his teamwork as well as his leadership skills. He gave 
100% and was open to other opportunities within the Prince’s Trust.  
 
Ross was referred to our 1:1 Language, Literacy and Numeracy service as he 
identified he wanted to work on his literacy and numeracy skills. He worked through 
an individual learning plan, completing Level 2 English and gaining 68%. This was a 
huge achievement for him and one he was very proud of.  
 
Ross was turning 16 and was keen to further develop his skills and learning. His 
keyworker identified that the Team programme would be an excellent opportunity for 
him to transfer his skills but decided it would be a good idea for him to attend Activity 
Agreement nurture groups until this time. Ross was keen to attend these and started 
engaging straight away. He then went onto the Team programme in August 2017, 
which he is currently still attending. His 12 weeks are coming to an end but Ross has 
already started to think about what he wants to do next. He has applied for a 
community jobs fund post with the Bike Station in the West of the city and is waiting 
to hear the outcome.  
 
On exiting The Prince’s Trust Achieve programme, Ross identified that his 
confidence had gone from a 3/6 to 6/6 and his ability to set and achieve goals also 
increased from 3/6 to 6/6. He said he enjoyed everything because he was more 
active and the course helped him look at his future more positively. 
 
The Prince’s Trust Scotland 
21 March 2018 
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Annexe C 

The Spark 
 

1. How has your work supported the educational attainment of children and 
young people? What has worked well and what barriers have there been to 
success? 

 
The Spark is a highly respected charity, committed to Early Intervention and 
Prevention, and providing support to families across Scotland.  We are one of the 
leading providers supporting Health and Wellbeing in schools with a well-developed 
range of counselling and education programmes supporting Children & Young 
People, their parents/carers and teachers in primary, secondary and ASN schools as 
well as in community settings. 
 
In the 3 years, 2014-2016, our Children and Young People’s team worked with 21 
primary schools and 13 secondary schools in some of the most deprived 
communities in Scotland.  Our service has grown so that we are now delivering in 
around 40 schools across 8 Local Authorities in 2017/18.  These local authorities 
include the Scottish Attainment Challenge Authorities of Clackmannanshire, North 
Lanarkshire, Glasgow, Inverclyde and West Dunbartonshire. 
 
Good emotional health and positive mental wellbeing is fundamental to learning.  
The Scottish Attainment Challenge has highlighted this and, in our experience, there 
is a good understanding of this among teachers and senior staff in schools. 
 
Children need to be in the right place to learn and having a counsellor embedded in 
the school staff team means we can respond to challenges as and when they occur.  
School staff benefit from regular contact with a named professional and there is the 
opportunity to share knowledge in support of the pupil. 
 
We have found some of the Procurement Processes challenging to navigate and 
they can be a real barrier for schools wanting to work with us.  Not all Local 
Authorities have given autonomy to local schools so that they can make their own 
decisions about who they choose to work with.  We have an example of the 
Procurement Department in at least one Local Authority who delayed us working 
with a school for over a year despite the school deciding they wanted to work with 
us.  In another Council area a school was prevented from buying counselling 
services from us by their Procurement Team. 
 
We understand the value of Procurement rules in providing a level playing field for all 
and ensure fairness and competitiveness.  Although it is the Scottish Government’s 
view that schools should make the decisions that suit their particular situation it is our 
experience that some schools are being prevented from doing this. 
 
The other main barrier to success is unrealistic expectations about what can be 
achieved by a Schools Counselling service.  Pupils referred from counselling are 
likely to have experienced trauma, abuse or neglect yet often the expectation is that 
counsellors can wave a ‘magic wand’ and resolve things quickly.   
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We have plenty of evidence that schools based counselling is effective and impacts 
positively on pupils’ behaviour and performance.  However, children who are 
traumatised and who have difficult home circumstances often need long term 
support. 
 

1. Are there any services that you / your organisation has not been able 
to provide that you believe would work? 

 
There is widespread recognition that around 20% of the mental health problems 
experienced by young people come from the school environment.  80% of the 
challenges that children and young people face come from the home. 
 
Pupil Equity Fund is mainly targeted at support for pupils.  In our case this generally 
revolves around counselling for the children and young people themselves allied with 
education programmes like our ‘Relationship Resilience’ and ‘Tackling Violence’ 
workshops.  We are also asked to provide CPD support to teachers, such as our 
licensed ‘Relationship First Aid’ programme. 
 
We strongly believe that some of the problems experienced by children are so 
entrenched in the home that systemic family counselling is necessary yet funding for 
this is beyond the remit of individual school’s Pupil Equity Fund.  There are also a 
number of Family Support initiatives working in and around schools yet they don’t 
provide the deep level of support needed in families where trauma is evident. 
 

2. If you work with schools/local authorities/others to address school 
attainment and wider achievement, what makes collaboration on this 
issue easy/difficult? 

 
We work methodically from the earliest stages with schools to build shared 
understanding of the counselling service in the school and the problems and issues 
that pupils face.  Through regular contact with school staff both at an operational 
level and at senior management we can build a picture of the effectiveness of our 
interventions.  We build regular monitoring into our programme of activity and 
periodic evaluation reports are used to continuously improve the service we provide. 
 
A key part of this is helping the schools to recognise pupils that can benefit the most 
from counselling.  It is not the children and young people with the highest of tariffs 
that can benefit most.  CAHMS is set up to help them.  There is a big issue in 
CAHMS of waiting lists and there is also increased awareness of the significance of 
Children and Young People’s Mental Health. 
 
It can be the quiet, withdrawn child who needs counselling help most.  Perhaps there 
has been a family bereavement or parents are having relationship difficulties.  An 
early counselling intervention can help improve the situation before the child exhibits 
more externalised behaviour and emotions.   
 
It’s a learning process for all. 
 

3. What else could be done to support the attainment /achievement of 
children and young people from families affected by poverty? 
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We are experiencing an increasing demand for our Schools Counselling service.  
Many schools are increasing the number of days that our counsellor is in attendance.  
Collaboration between third sector providers is essential and often a multi-agency 
approach provides real benefit for Emotional Wellbeing in the school. 
 
Procurement and finance initiatives shouldn’t be restrictive.  Initiatives need to be led 
by the needs of each school and their pupils. 
 
The Spark 
22 March 2018 
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ANNEXE D 

Connect 
 

1. Introduction 
 

Connect (formerly SPTC) is delighted to respond to the call for evidence from the 
Parliament’s Education and Skills Committee on the subject of the impact of poverty 
on Attainment and Achievement. 
 
Connect is a long-standing independent parents group and a registered charity 
which provides support to parents and carers all over Scotland. We provide 
membership services to individual Parent Councils and PTAs, as well as offering 
advice and information to individual parents who have concerns about any aspect of 
the education of their child, or the wider education system. We support education 
professionals in developing their skills and understanding around effective 
partnership working with families and the wider community. 
 
Given the short timescale to provide a submission, we had limited opportunity to 
engage parents in the conversation around our response, however we were able to 
use our on-line survey group - Parent’s Voice - and our social media channels 
(Facebook and Twitter) to reach parents to ask specifically about: 
 

- Understanding of actions taken by schools and/or Parent Councils to support 
families experiencing poverty 

- The impact of that support on learning 
- How parents are supported to apply for free school meals (FSC) when their 

children are eligible 
- The experience of parents who claim FSM 

 
In addition to the finding from this survey (which had 350 respondents up to this 
point) we have also tapped into our experience of working with school communities 
around Scotland in our work around member support and the Partnership Schools 
programme. 
 

2. Connect’s Mission and Policy Position 
 

Connect’s mission is to make parental engagement in education as good as it can 
be, for the good of children. It is well recognised that poverty has a significant impact 
on educational outcomes for children, and that poverty exists across schools 
throughout the country. In other words, every school in Scotland will have some 
children whose families are living in poverty.  
 
What we know about the impact of poverty on learning outcomes: 
 

- We know that attainment increases steadily as deprivation levels decrease 
- The attainment gap is not simply about the least well-off 20%: it exists across 

every decile, with a decrease in attainment associated with every drop in level  
- We know that ‘poverty of aspiration’ is a fiction: parents universally want the 

best for their children, and their ambition is that their children do better than 
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they did. The challenge for many parents is to see how they can influence that 
outcome 

- From our work, we know that parents and carers in schools located within 
deprived areas are as interested in supporting their children and school as 
those from more affluent areas: approaches and ethos of the school are the 
factors which make the biggest impact on levels of engagement from families 

- Poverty is often not acknowledged or recognised and therefore not supported, 
and in some cases family circumstances are outwith social norms (eg family 
member in prison), thus attracting no support  

- Poverty can impact in many ways: fuel poverty can militate against good 
home learning; transport poverty particularly impacts on families in rural areas 
but is also a significant factor for families wherever they live; the cost of the 
school day (eg. Transport, food, school trips, uniforms, course resources, 
fundraisers)19 is a significant drain on family resources; young people 
themselves limit their choices at school because of family poverty, thus 
reducing the range of educational experiences they have 20  

- We reject the notion of ‘child poverty’ as if it existed in isolation: where a child 
is experiencing poverty, it is because of family circumstances and so the 
experience of poverty is the family’s, not simply the child’s. The use of the 
term child poverty invites negativity and criticism of the role of the parent(s) 

- Where poverty is combined with other factors which impact on family’s 
capacity to engage with school and/or education, the impacts are significantly 
amplified  
 

In our recently-published Manifesto, we clearly identified the impacts of poverty and 
austerity on the lives of families and the experience of children in education and 
called for: 
 

- Fair and adequate funding for schools which is transparent  
- A commitment to meeting the needs of all of our children, whatever those 

needs are and whatever the child’s background or ability 
- Parent Councils and schools to work together to support families living in 

poverty as much as they are able, to mitigate where possible the impacts on 
learning which are the result of poverty 

 
Finally, the use of claim levels for Free Schools Meals as a mechanism for allocation 
of funding to schools is, in our view, an unacceptable one which dismisses what we 
know about poverty and its impacts across communities, and in fact punishes those 
families who are experiencing poverty but may be living in more affluent areas, 
where claiming benefits would be especially negative and stigmatising. 
 

Parents’ Perspectives 

 

                                                      
19

 Cost of the School Day, Child Poverty Action Group 
http://www.cpag.org.uk/sites/default/files/CPAG-Scot-Cost-Of-School-Day-Report(Oct15)_1.pdf 
20

 Learning Lessons: Young People’s Views on Poverty and Education in Scotland (Save the Children 
Scotland and Children’s Commissioner Scotland) 
(https://www.savethechildren.org.uk/content/dam/global/reports/education-and-child-
protection/learning-lessons.pdf 

http://www.cpag.org.uk/sites/default/files/CPAG-Scot-Cost-Of-School-Day-Report(Oct15)_1.pdf
https://www.savethechildren.org.uk/content/dam/global/reports/education-and-child-protection/learning-lessons.pdf
https://www.savethechildren.org.uk/content/dam/global/reports/education-and-child-protection/learning-lessons.pdf
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Our survey of parents has attracted 350 participants to date, the greatest percentage 
of these having children at primary school (70%). 12% have children at secondary 
school and 18% have children in both settings.  Key findings from the survey: 
 

1) When asked what the school or Parent Council does to support families 
experiencing poverty: 

a) 32% did not know 
b) 30% identified a free or subsidised breakfast club 
c) 53% identified help with payment of school trips 
d) 51% identified distribution of second-hand school uniforms or discounts 

on new 
 

2) When asked if they had used the support, 88% had not. 
 

3) Parents were asked if the support had improved their child’s learning. 
Only 66 answered this question: 

a) 32% said there was no improvement 
b) 17% said attendance had improved 
c) 12% said attention in class had improved 
d) 5% said maths and/or reading had improved 
e) 38% said relationships with peers had improved 
f) 27% said physical and/or mental health had improved 

 
4) Parents were asked if the school helps parents claim free school meals. 

a) 33% don’t know 
b) 42% said help was available 

 
5) Parents were asked if the Parent Council had helped with free school 

meal claims.  
a) Only 115 people answered this question, of which 66 did not know.  
b) 17 people (15% or respondents) identified awareness campaigning  
c) 23 (20%) mentions in newsletters 
d) A small number identified direct contact with parents as something 

which had happened. 
 

6) Parents were asked if they knew how to claim FSM: 45% said they did 
 

7) Asked if they claim or had claimed FSM, 85% had not, 6% did not claim 
even though they qualified. Stigma and varying income levels were 
identified as key issues here. 
 

8) Asked if the school and/or Parent Council does enough to help families 
experiencing poverty, 42% commented that they do. 

 
Many of the parents who took part in the survey added comments about the work 
they or their schools do in this area, their own experiences and their attitudes to the 
issue of what can or should be done. 
 
These comments addressed many of the points identified in the questions, but they 
also provided more insight into the challenges and attitudes towards this issue: 
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- Online ParentPay style systems (run by local authorities) are particularly difficult 

for parents on low incomes and in some cases add a transaction charge, 
disproportionately penalising parents who are able to pay small amounts 
frequently 

- Earning fluctuations (due to nature of contracts, self-employed status) made 
claiming for benefits generally very difficult 

- In relation to school meals, special dietary requirements (eg celiac disease, 
significant food allergies) are not widely catered for 

- Quality of school meals in terms of healthiness of what is offered and the quality 
of food served (for instance cook-chill) were identified as issues, along with 
tastes of children 

- Fundraising in school (non-uniform days, World Book Day, fundraising events for 
instance) were seen as real barriers for some families, particularly those with a 
number of children 

- The issue of families who are just managing and those in working poverty were 
highlighted 

 
While some participants questioned why schools or Parent Councils should have any 
role in addressing poverty in the school community, the vast majority identified it as 
important and many reflected that, though their Parent Council had not specifically 
addressed poverty, they would take it up. Many Parent Council members identified 
that they are aware and working with their school in this area. 
 

3. In Conclusion 
 
We already know a lot about the impact of poverty on children’s educational and life 
outcomes. We also know that parental engagement is a significant factor in 
improving outcomes for children. Further, we understand that parents are interested 
in their children and in supporting good outcomes for them. Our contention is that, 
while schools cannot fix the economic circumstances of families, they can do a lot 
(along with an active Parent Council) to help support families, given the right ethos 
and approaches. This is the work Connect is engaged in and one we are committed 
to. 
 
Eileen Prior 
Executive Director, Connect 
22 March 2018 
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ANNEXE E 

Scottish Youth Parliament 
 
Response to the Scottish Parliament Education and Skills Committee Inquiry: 

Attainment and achievement of school aged children experiencing poverty 
 
March 2018 
Introduction  
The Scottish Youth Parliament represents Scotland’s young people. Our vision for 
Scotland is of a nation that actively listens to and values the meaningful participation 
of its children and young people. Our goal is to make this vision a reality, in order to 
ensure Scotland is the best place in the world to grow up.  
Our democratically elected members listen to and recognise the issues that are most 
important to young people, ensuring that their voices are heard by decision-makers. 
We exist to provide a national platform for young people to discuss the issues that 
are important to them, and campaign to effect the change they wish to see.  
 
SYP’s Values are:  
Democracy – We are youth-led and accountable to young people aged 12 to 25. 
Our democratic structure, and the scale of our engagement across Scotland, gives 
us a mandate that sets us apart from other organisations.  
Rights – We are a fundamentally rights-based organisation. We are passionate 
about making young people aware of their rights, and ensuring that local and 
national government deliver policies that allow those rights to be upheld.  
Inclusion – We are committed to being truly inclusive and work tirelessly to ensure 
the voices of every young person from every community and background in Scotland 
are heard.  
Political Impartiality – We are independent from all political parties. By working with 
all stakeholders, groups, and individuals who share our values, we can deliver the 
policies that are most important to young people.  
 
Our approach  
SYP welcomes the opportunity to respond to the Committees inquiry into poverty 
and attainment.  
 
As a youth-led organisation whose mission is to ensure that the young people of 
Scotland’s voices are heard, our response is focused on question 4: ‘What else 
could be done to support the attainment /achievement of children and young people 
from families affected by poverty?’ 
Unfortunately, given the timescales of the consultation and SYP’s capacity, it was 
not possible to fully consult the membership on this particular inquiry .The response 
is based on SYP’s report Child Poverty Bill for Scotland: young people’s views; SYPs 
Youth Manifesto Lead the Way21; and official SYP Policy which comes from the 
collective voice of Scotland’s young people.  
SYPs report on Child Poverty was the result of consultation with young people on the 
topic of child poverty in Scotland, based on the proposals of the Scottish 

                                                      
21

Lead the way received 72,744 consultation responses from young people all over Scotland, and 
provides SYP with an incredible mandate to represent the views of young people. The Manifesto itself 
can be found here. 

https://d3n8a8pro7vhmx.cloudfront.net/scottishyouthparliament/pages/523/attachments/original/1477314202/Child_Poverty_Bill_Report_Scottish_Youth_Parliament.pdf?1477314202
https://d3n8a8pro7vhmx.cloudfront.net/scottishyouthparliament/pages/283/attachments/original/1457781662/Lead_The_Way_Manifesto.pdf?1457781662
http://www.syp.org.uk/policy_log
http://www.syp.org.uk/manifesto
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Government set out in ‘Consultation on a Child Poverty Bill for Scotland’. The SYP 
staff team facilitated two small discussion groups on the 23rd September to carry out 
this consultation. These groups made up of 15 young people between the ages of 14 
and 25, with mixed experiences of poverty. The SYP Advocacy and Campaigns and 
Youth Engagement teams worked with the Scottish Government to develop an 
agenda and session plan for the focus group. 
 
For more information on the demographic of SYP’s current membership, please see 
here. Our members represent all 32 Local Authorities across Scotland as well as 11 
National Voluntary Organisations, and therefore, we have a unique democratic 
mandate to create SYP Policy and influence change. In this light, this response is 
fundamentally shaped by the genuine views of young people. It should be noted that, 
however, as our membership represents young people aged 12-25, SYP’s response 
is not representative of children below the age of 12.  
 
Question 4: What else could be done to support the attainment /achievement 
of children and young people from families affected by poverty? 
SYP welcomes this inquiry into the issue of attainment and poverty, as this is an 
issue which has been raised with us in several ways, including in our Manifesto 
where 69% of the 72,744 responses agreed that  

The educational attainment gap needs to be narrowed. To support this, the 
impact of poverty on pupils and students should be minimised, financial 
barriers to participation should be removed, and the cost of the school day 
should be addressed. 

 
From our current policy and our research into young people’s views on poverty, 
young people have highlighted the following area that they believe work well in 
tackling this issue as well as making several suggestions as to what other support 
could be offered:   
 
Removal of financial barriers at school  
Participants from our poverty focus groups noted that high costs of education and 
associated resources presented a major problem - including textbooks, school 
meals, uniforms, and trips22. Additional monetary support or cost reduction in these 
areas would help to ensure that those who experience poverty do not let their 
financial position effect their ability to engage in education.  
This is backed up by SYP policy which states: 
The Scottish Youth Parliament believes that the price of school meals should be 
maintained at an affordable level. (Policy Statement, 83% agreement, October 2017, 
Members’ Motion by Ryan Kelly MSYP). 
 
The Scottish Youth Parliament believes that the SQA policy to charge a fee for exam 
re-marking and full reviews should be reviewed to ensure that young people from all 
socioeconomic backgrounds have equal access to the appeals process. (Policy 
Statement, 93% agreement, March 2016, Committee Motion by the Education and 
Lifelong Learning Subject Committee). 
 

                                                      
22

 The Scottish Youth Parliament, Child Poverty Bill for Scotland: young people’s views, 2016; p4  

https://d3n8a8pro7vhmx.cloudfront.net/scottishyouthparliament/pages/413/attachments/original/1501573754/Web_census_2017.pdf?1501573754
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It is important again emphasise our Manifesto statement on the importance of 
reducing the cost of the school day as well: 
 
The educational attainment gap needs to be narrowed. To support this, the impact of 
poverty on pupils and students should be minimised, financial barriers to 
participation should be removed, and the cost of the school day should be 
addressed. (Manifesto commitment, 69%, March 2016). 
 
Provision of correct support at school 
Participants from our poverty focus groups also highlighted the issues surrounding 
the ability of schools in deprived areas to recruit and retain teachers, as well as to 
provide guidance and pupil support (including mental health support)23. Young 
people also asserted that it is important that schools can provide this additional 
support to those experiencing poverty.24 
 
Use of schemes such as the Social Mobility Program 
MSYPs passed the following policy after consulting with their constituents and 
hearing of the benefit of this scheme to constituents in Glasgow: 
The Scottish Youth Parliament supports the work of the Social Mobility Foundation 
which provides academic opportunities to young people from low-income 
backgrounds. (Policy Statement, 93% agreement, October 2017, Members’ Motion 
by Jack Campbell MSYP and Danyaal Raja MSYP).  
We recommend the committee considers this programme, its benefits, and how it or 
projects like it could be utilised more widely in this inquiry. More information on the 
Social Mobility Foundation can be found here.  
 
Equal Access to Internet for all Pupils 
MSYPs passed the following policy, with several members citing that many of their 
constituents may not have any/reliable internet access at home and therefore be at a 
disadvantage when carrying out work: 
The Scottish Youth Parliament believes that all high school pupils in Scotland should 
be able to access fast and reliable WiFi in school to allow them to access and 
complete their homework, resources and exam coursework. (Policy Statement, 79% 
agreement, October 2017, Members’ Motion by Adam Paton MSYP and Caitie 
Dundas MSYP). 
 
 
Availability of training and work experience programs   
SYP also believes that vocational training, modern apprenticeships and other work 
experience opportunities have a role to play in helping those of a school age improve 
their attainment: 
 
Youth unemployment should be tackled through job creation and access to training 
programmes, modern apprenticeships, vocational training, work placements, quality 
work experience, and paid internships. (Manifesto commitment, 78%, March 2016). 
 

                                                      
23

 ibid; p6  
24

 ibid; p10  

http://www.socialmobility.org.uk/
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The Scottish Youth Parliament believes more effort and resources should be 
dedicated to ensuring an equal gender balance in the promotion and allocation of 
modern apprenticeship places. (Policy Statement, 56% agreement, March 2015, 
Committee Motion by the Jobs and Economy and Equalities Subject Committees). 
 
Contact  
Kirsty Morrison, Administration and Policy Assistant 
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EDUCATION AND SKILLS COMMITTEE 
 

12th Meeting, 2018 (Session 5), Wednesday, 25 April 2018 
 

Attainment and achievement of school aged children experiencing poverty 
Additional Submissions  

  
Purpose 

 

1. The purpose of this paper is to highlight the submissions received after the 
original submissions pack was circulated on the 6th April. These submissions are 
reproduced in the annexes of this paper and have been added to the original 
pack online. A link to the full pack is here.  
 

2. The Committee has received submissions from Apex Scotland, The Poverty and 
Inequality Commission and two individuals who have asked to remain 
anonymous. 
 

 Apex Scotland (Annexe A)  

 The Poverty and Inequality Commission (Annexe B) 

 Anonymous (“Child/Young Person 2”) (Annexe C) 

 Anonymous (“Teacher 7”) (Annexe D) 

  

http://www.scottish.parliament.uk/S5_Education/Inquiries/20180418Poverty_and_Attainment_Submissions_Pack.pdf
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ANNEXE A  

Apex Scotland 
Responses 

Parents/Carers/Guardians 

1. How your children have been supported (in school or outside school)?  

Written comments extracted from a Performance Review. The question asked was: 
‘What are your views on the support offered by Apex?’ 

“Having the Inclusion Unit (referencing the RE:SET service, formerly known as 
‘Inclusion Unit’) has helped my child with anxiety, increased self-esteem and 
confidence…..I’ve seen a positive difference in my daughter’s overall mood and 
behaviour since she’s been in the girl’s group – she’s much happier.” 

“My children have never been in Apex but having them in XXXX High has helped 
them, because kids in their class who have misbehaved, disrupted their learning or 
needed support, have been taken out, which has allowed my children to be taught 
the curriculum and achieve their potential.” 

“I’m a foster carer and I would not have coped without the support of the Inclusion 
Unit in XXX High School. XXX has had multiple placements……I won’t be her last. 
She feels part of the school by attending Apex. Her needs are very particular, and 
she does not cope in mainstream classes…..she upsets teachers and other 
kids…..they don’t understand her - it’s tricky! Having a space for her to take part in 
school with specialists (referring to Apex), lets her mix with peers without being a 
target. She is the best she’s ever been by having this support – and we’ve had lots of 
experience of ‘support.’” 

“XXX’s attendance at school was bad. I just couldn’t get him to go. He was mucking 
about with older people and got into trouble with police. He had a SACRO worker, 
who was good, but that’s finished now. Because he doesn’t muck about with his old 
pals anymore, he just sits in his bedroom and doesn’t want to go to school because 
of the stuff he’s done. The school put him on a reduced timetable, which he’s been 
sticking to because he is to go to Apex, rather than classes and do his work. They do 
other work with him that’s made a difference…..He says he gets more respect and 
respects them (Apex staff) cause of how they speak to him and the stuff they learn. I 
know other schools don’t have this (support) so know we’re lucky.” 

“Having Alternative to Exclusion is a good support as we don’t all leave the house in 
the morning on an equal playing field…..I think this support is good.” 

“Doing the work with Apex and the Food bank has helped my relationship with XXX. I 
see a different side of him when he’s helping out and we get to spend 121 time 
together, which doesn’t really happen. I think it’s good the school supports this type 
of thing as I know it means a lot to XXX. 

 



Agenda Item 2  ES/S5/18/12/3 

 

3 

2. What was good about it and what could have been better?  

“I like how kids have the chance to understand their behaviour and feelings, but it 
would be good for EVERY child to have the opportunity to access this support – not 
just the ‘troubled’ kids, as it may help other with future career choices, experience, 
etc.…..I don’t think social education classes are enough anymore.” 

“The worker who brings XXX and the others to the Food bank is really good, but 
because there’s only one of them, they can’t always make it because they’ve got 
other kids to work with (back at school) and can’t leave them, which means XXX 
misses out. XXX is disappointed when this happens, so it would be better if there 
was more of them.” 

“By the time XXX was referred to the Inclusion Unit, a lot of stuff had happened that 
might not have, if he’d had support sooner. I’d heard of the Inclusion Unit, but wasn’t 
really sure what it was. If I’d known then, what I know now, things wouldn’t have got 
so bad…..communication of support available could be better.” 

“The support has been really good, but because they’re (Apex) a charity, funding is 
always an issue. I worry my child builds a strong relationship with the staff member, 
and puts her trust in them and they lose their funding and no longer be there. The 
impact on XXX would be massive.” 

“It was good to hear positive feedback about XXX from the school (Apex). I normally 
dread phone calls or letters about his behaviour, but at his (return from) Inclusion 
meeting they spoke about XXX’s time with Apex going well and all the milestones 
he’d achieved. (As a parent), I felt ‘part of the school.’” 

“The support Apex give children in school is good, but why do they not work in the 
community as well? I think if there was a closer school/community link that would be 
better.” 

“As a single parent, childcare is a constant problem, so if XXX isn’t at school it 
causes lots more (problems). When XXX has been on alternative to exclusion, I 
know he is being helped and still doing school work. If I talk to him about 
consequences at home, I know he’s being talked about consequences at school. 
Sometimes the message hits home when it comes from someone different, not me 
or a teacher. Before (Apex), I had issues getting XXX to school every day, but it’s not 
bad anymore. It would be good for Apex to share their tips with parents and maybe I 
could do more with him at home,” 

“Mentoring approach is good, and good to see schools working with people (Apex) 
who use that style. Perhaps more training for pupils/staff?” 

3. How has this impacted on what the children in your family have achieved?  

“XXX would never have made it to 4th year and got qualifications without the 
Inclusion Unit. He was always getting excluded and didn’t get on with his teachers, 
so people didn’t think he’d do anything good. He was put on a flexible timetable and 
worked with PDM (Apex staff) who helped him in and out of school. He got Nationals 
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3 and 4 and got a place at college……He can be hard work, but he’s made huge 
changes that you might not see on a certificate…….Things are better at home too.” 

“XXX increased her attendance from 47% to 91%. After looking like she wasn’t going 
to get any qualifications, she got 4 Nat 4’s and 1 Nat 5 and got a place at college.” 

XXX increased his attendance from 61% to 70% and now attends 80% of his 
(mainstream) classes. He is working towards achieving Nat 4’s. Before Inclusion 
(Apex), XXX was skiving and things at home were a nightmare. XXX didn’t respect 
me……He was drinking and staying out……I know he was using drugs….I think his 
main achievement has been opening up about what happened to him and what’s 
going on in his head.” 

“Both my children have left school now, but when they were there, I thought I would 
never have Mr XXX (Depute Rector) off the phone. When XXX (Oldest sibling) 
started to calm down and get on at school, XXX (younger sibling) started to kick-off! 
When XXX (Older sibling) started working with Inclusion (Apex) she was there for 
alternative to exclusion for fighting and not doing what the teachers asked and being 
cheeky. I think she went there about 3 times and then went in to the groups. She did 
anger management, work on emotions and went to the prison. She took part in lots 
of community activities, visited parliament and went to an awards ceremony. People 
would have given up on XXX but the school and Inclusion (Apex) didn’t. If the school 
had run out of ideas for what they could do, they asked Apex and they came up with 
something different. They worked together. XXX left with standard grades, got a job 
(and kept it), has a family of her own, has a mortgage and enjoying life. It could all 
have been very different if it hadn’t been handled in the right way. Her sister saw 
everything XXX went through and followed the same path, although a bit wilder!! 
Again she was in for alternative to exclusion, but moved into the groups and became 
a peer mentor. She also won awards, presented at parliament and at big events. 
XXX also got her qualifications in 4th year and went to college. She didn’t last at 
college, but she went for a couple of years before getting a good job (and keeping it). 
She has a flat with her boyfriend and is involved in lots of local activities and has lots 
of interests and different friends. I couldn’t be more proud of my girls for the women 
they’ve grown into. I believe the relationship they both had with the workers at Apex 
had the biggest impact on their achievements at school. They still keep in touch with 
them…..They still talk about advice they got or tell me ‘remember when….’ I know 
this support changed my children’s lives for the better.” 

4. What other things might support your children in achieving at school?  

“Having more in-school support for children. Guidance teachers are not always the 
answer, because as good as they are, they don’t have time to deal with everyone as 
some are still teaching. It’s an unfair expectation and they can be hard to get a hold 
of.” 

“If things aren’t going well in school they (the school) want to put them off campus. 
Support them to stay in school, putting them out makes it much more difficult to bring 
them back in, they become more detached, not less.” 
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“Let teachers teach! Let people do the job they trained to do and inspire and educate 
our young learners. If other organisations have a particular skillset that is needed to 
support young people in school, let them do it! Schools cannot do everything on their 
own. I would like my son’s maths teacher to teach him maths. I would like my son’s 
chemistry teacher to teach him chemistry. I don’t want, need or expect teachers to 
be all things to all people, but I need to know that the teachers are supported to do 
their job and deliver on the primary aspect of their role, because that’s what our 
young people need, that’s why we have schools – so our young people are prepared 
for the future. I fully appreciate not every teacher (like any profession) are going to 
be the full-package, but let’s help them master the classroom as a minimum 
standard! Let’s make sure they have sufficient support for them to learn and offload, 
as well as our young people……” 

“More peer to peer support where children can communicate face to face with each 
other rather than through a screen. Understanding people and having social skills is 
just as important as qualifications. I see young people in my work and they don’t 
have basic social skills, but will engage with a phone!” 

“Decent careers advisors are important……My son and his friends had poor 
experiences with careers and never went back. It took ages to get him back on track. 
It only takes one person to build you up, but just the same to bring you down…” 

“Proper awareness of the impact of social media…..My daughter and her friends are 
always posting and on snapchat and I worry what they’re putting out there……I don’t 
think support for the impact of social media and the internet has caught up with the 
present danger, which worries me for when she goes to get a job.” 

“More support with mental health.” 

“More gender specific support. Why do boys commit more crime? Why are girls 
considered more anxious and likely to access mental health services?” 

“Education on crime and actions/impact of children’s behaviour. Some children don’t 
understand their actions have serious consequences on their futures.’ 

“More family-centred learning.” 

Children and Young People (Aged 12 – 16 years)  

1. How have you been supported (in school or outside school)? 

Mixture of questionnaire responses (Performance Review), service user engagement 
feedback and face to face questions were asked to a cohort of 24 young people. The 
cohort was aged between 12-16 years and reflective of Scotland and its culture of 
equality and diversity.  

“I go to Inclusion, I mean RE:SET, every day. I used to be in the groups, but now I 
keep contact with staff just to check-in and know I can speak to PDM (Apex staff) if I 
need to. I thought Apex was just for people who misbehaved, but after I started 
coming here as part of Focus on Your Future, I learned so much about myself and 
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the people I thought were ‘bad’……I hadn’t judged them right…...Apex has helped 
me in and out of school as the work we do on social media, choices and 
consequences, mindfulness, PX2, Princes Trust, emotions and that, has not only 
helped with people in school, but also outside.” 

“Although I’ve never been excluded, people in my regi class have. But if they’ve went 
to Alternative to Exclusion, they’re taken off their timetable for 1 week, until they 
come back. Sometimes you don’t see a difference, not straight away, but I’ve seen 
people change after being in RE:SET.” 

“I’ve been supported in school by PDM (Apex staff) since 1st year. To start with I 
gave her cheek, as I thought she’d be like all the other teachers, but after being in 
alternative to exclusion a couple of times, she was ‘dyno.’ She didn’t take any c**p 
(from me), but it was different to a normal classroom and she was different to a 
normal teacher. We talked about loads of stuff, but I think it’s more what she says 
and does that works…the Foodbank, sailing, gardening…School would be worse 
without her.” 

“The support I’ve had in school has helped me outside school – it’s both. I went to 
the All About Me group and learned loads. Things are much better at home……I 
have a better relationship with my carer. Things are better in school too, I get on 
much better with teachers.” 

“I don’t go to French anymore, and go to Apex instead. It’s on my timetable to go 
there. I was removed from French and sat outside the Depute’s office, but now I go 
to Apex and it’s much better. We do stuff about choices, work on resilience and our 
futures and help the first years by giving them advice on what to do, who to speak to 
and how to stay out of trouble….” 

“I came out as transgender…and the only reason that I did is because of that 
Inclusion Unit, they have just helped me through everything…so it’s just phenomenal 
to feel that you can be you, in a room for 50 minutes. It just is mental and amazing.” 

2. What was good about it? What could have been better?  

“She wasn’t being nosy about my life. I didn’t feel pressured to tell her stuff, she 
didn’t even ask, she just knew – she could tell…She was there, not just in school for 
half an hour (referring to appointment). I wanted to tell her things because she was 
interested in me. She always makes time for me, even when she’s busy.” 

They’re honest. At least when you tell them something, they do something about it, 
not f*****g, sorry, p*****g, sorry, ehhh mucking about, getting all hyped up and 
speaking to me like I’m stupid…..It’s just different. You feel good 
there…….understood. If I’ve been kicked out (my house) and Mr XXX goes mental at 
me for not having a tie on, I just can’t be a***d and tell him to f**k off. I don’t even 
mean it. I couldn’t even tell you where my tie is?.Nobody asks though, just get on my 
case about a tie. I can’t be bothered with it…….that’s why I don’t come (to school) 
half the time, cause I know I’ll get in trouble……It would be better if people didn’t 
speak to me like I was a problem all the time, they (teachers) don’t do it with other 
people in my class…” 
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“They’re always there in school (Apex), so I know I have that to keep me from going 
mental……It was better when XXX and XXX (university students) were there as if 
PDM (Apex staff) was busy, they could help us….more people would be good” 

“I feel part of the school…..I didn’t before……What’s changed is that I have more 
confidence and people I can talk to, and like trust.” 

“I achieved things I didn’t think I would. I took part in Princes Trust (Skills for School) 
and we were the first people in Scotland, I think, to do it and it really helped….I’m 
proud of myself….I wish the course or the groups could be longer, or I could go on 
another one….” 

“She (Apex staff) is one of the biggest reasons why I am who I am today.” 

“They (Apex) didn’t treat you like, not so much a child, because we were children but 
like….they spoke to you like a normal person…they didn’t treat you like you were 
stupid.” 

“I’ve never really had a bad experience in there…the only thing that is negative for 
me is when somebody leaves…so I am always nervous…and got my walls up.” 

“It hit me like a tonne of bricks when she left.” 

“I caught up on all my school work and sitting National 4’s and 5’s. I wouldn’t have 
done that if I didn’t go to RE:SET. She believed in me and worked with my teachers 
to get me the work I missed….She fought my corner….I’ll miss not seeing her when I 
leave.” 

3. How has this impacted on how you get on at school including achievements?  
“I wouldn’t have went to school at all, definitely” (started Inclusion Unit in Year 1). 

“My mum can’t really help me through school, but PDM (Apex staff) can.” 

“I went through a really hard stage, I might never have been here if that Inclusion 
Unit wasn’t there…..or anything…like not even that deep, but like, what could have 
happened, the way I was getting bullied…wouldn’t have come to school, wouldn’t 
have got an education….I really kind of couldn’t do a lot of things if that unit wasn’t 
there” 

“I’d skived (truanted) a lot, so I’d lost it (hope) for getting any qualifications at school. 
By coming here (Apex), I’ve been able to come back to school and go to my 
classes…..Obviously it’s hard because people still want you to skive (truant) and 
teachers know you’ve skived (truanted), so people have an opinion of you. My mum 
is para (paranoid) and I lost her trust because I’d say I was at school when I wasn’t, 
so she felt stupid telling the school I was there, and that they were wrong, when I’d 
lied to her…..That was the worst bit, when she said she was disappointed in me…..I 
think now I get on better with teachers, and I’ve built the trust up with them and my 
mum, so it’s helped me get on better at school, because I don’t have the same stress 
about getting caught, having teachers on my back….I think I was daft not coming to 
school, because I missed out on a lot and I’ll never get that time back….I go to 
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classes and still have contact with PDM (Apex staff) to tell her about doing the 
boxing, passing a test, handing in homework….” 

“My mum said if it wasn’t for Apex she would have lost her job by now, for all the 
times I got excluded. She said her boss let her take time off for meetings, or leaving 
early to get my sister, or whatever, but when she needed to phone in to be off her 
work, cause I got excluded, they were never happy…..I’d feel bad about it, but then 
something else would happen, and I’d just kick off and get excluded again….I think I 
came here 8 times before I changed….I don’t know what made me stop? I think it 
was after doing the course on anger and being in a group with other people, I got the 
same chat, but I must’ve heard it in a different way.” 

“I’m less distracted.” 

“I don’t self-harm anymore, I know when I feel stressed and speak about it.” 

“I have a chance to learn in a way that’s best for me.” 

“I’ve learned life skills I might not have learned in the classroom.” 

“I’m not cut out of the school.” 

“I’m more confident after doing the groups.” 

“I feel less stressed and anxious.” 

“I’m more positive.” 

4. What other things would support you to achieve at school?  

Young people found this the most difficult question to answer, but conversation 
mainly focussed on being active, having more onsite support in school and delivery 
of practical life skills. They felt if they weren’t worried about lots of other issues 
ranging from food and money to relationships to social media to alcohol, drugs, sex, 
etc., they could focus their mind. They spoke about being able to talk to someone, 
like a counsellor, or Apex worker, without feeling judged. 

“The only thing that I wish would be more able to happen….is, I’d love to run a wee 
group, just of some sort, like self-esteem…but my own twist on it.” 

“I don’t know? Sometimes I feel like there’s too much support, too much choice, but 
when I need it, I just come here (Apex), so I’m not sure? Other schools don’t have 
this, so maybe other people would like Apex.” 

“I think having more support for mental health would help people achieve….like 
having a counsellor who’s there all the time.” 

“More focus on fitness and PE – healthy body, healthy mind.” 
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“I don’t know how to sew anything, knit or put on a washing machine, or iron clothes. 
I’m not joking, I worry about that. What’s the point in having loads of qualifications, if 
I can’t even get out the door, because I’ve got dirty or holey clothes…?” 

“Fresh air, more challenges” 

Apex Scotland 

1. How has your work supported the educational attainment of children and 
young people? What has worked well and what barriers have there been to 
success?   

Apex Scotland has been delivering its early intervention and prevention work in 
secondary schools since 2007. One of the most successful and impactful 
interventions is the Alternative to Exclusion service delivered by our RE:SET – 
REvising youth mindSET team (formerly known as Apex Inclusion). Over the last 11 
years we have supported thousands of young people ‘at risk’ to remain or re-engage 
with education, with correlation to supporting and improving educational attainment. 
Our flex-fit model tailors provision to the needs of schools and the young people they 
serve, removing the ‘off the shelf’ approach and fixed service design to encouraging 
a person-centred approach. This model has been highlighted as good practice with 
numerous schools (primaries and secondary’s) visiting to observe. In 2017, 
representatives from Kirkintilloch High referred to what they witnessed as “mind-
blowing” and “had no idea something like this existed” among many other positive 
observations from the Scottish Government, Education Scotland and dignitaries. 

The model is successful as it can be applied in different settings and is wholly 
transferrable. It is the delivery and engagement that is unique to Apex Scotland, 
driven by our Vision: supporting people to aim higher, behave differently and change 
their future.  We contribute to a Scotland that is fair and just and safe from crime: 
and backed up by 30 years’ experience and resources. 

Apex Scotland’s school services contribute to that Vision, reflected in our Purpose: 
To be a leading not for profit organisation working with people of all ages and 
backgrounds who are the most disadvantaged and disengaged from society, and 
who are at risk of (re)offending, in a way which promotes desistance and enables 
them to re-engage and work towards a positive future. 

In turn this begs the question of why these services exist. This question is answered 
by the growing body of research which evidences that the negative impact of school 
exclusion goes well beyond the (dis)engagement with formal education. We know 
the experience of exclusion from school may contribute to later social exclusion, 
involvement in criminal behaviours, the criminal justice system, and resultant lifelong 
adverse impact; connected to what we now term as Adverse Childhood Experiences; 
perpetuating an infiltrative public health crisis, which cuts through poverty, affecting 
anyone who has expereienced trauma – irrespective of their social or economic 
background. 
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The Edinburgh Study of Youth Transitions and Crime, shows school exclusion to be 
one of the most important predictors of future criminal behaviour. In this longitudinal 
tracking study of over 4,000 young people those excluded by their 3rd year of 
secondary education were almost two-and-a-half times more likely than those not 
excluded in this period to have a criminal record by age 19.  
 
The average cost per pupil of school exclusion to education has been estimated at 
about double the cost of normal mainstream education. This is based on a model 
that investigated the immediate additional costs following exclusion, including the 
administrative costs of managing the exclusion process (administration etc.), support 
(e.g. educational psychologists) and replacement education. Approximately 21 per 
cent of the expenditure was on managing the exclusion process; and 68 per cent 
was devoted to delivering the replacement education. (Parsons and Frances, 1998) 
 
'Cost shunting' as a direct result of exclusion must be considered. This means that 
other parts of the education system and other services, particularly social services, 
bear some costs of supporting the child, with the costs for residential out of area 
education being the most expensive. Furthermore, police costs for a proportion of 
excluded children are very high. Though not solely attributable to the act of 
exclusion, it is reasonable to argue that costs would be lower if the child were 
maintained within school.  
 
While the costs to the other agencies are not directly attributable to the young person 
being permanently excluded from school, it is reasonable to assume that this group, 
particularly older excluded pupils, are vulnerable to increased problematic behaviour 
in the community. Being excluded is an alienating experience and is likely to push 
the young person further in that direction, providing time in unstructured and 
unsupervised environments. Maintaining pupils in school would reduce the likelihood 
of these developments and help prevent and divert young people from formal 
measures. 
 
As well as actual costs associated with exclusions from school, consideration must 
be given to the young persons outcomes. It is well known that the damage from 
exclusion persists beyond the immediate period.  The longer-term costs may be high 
if continued full-time education is not assured for young people to equip them to 
become citizens. Therefore the work of Apex Scotland has been successful not only 
in improving short-term outcomes for children and young people and reducing 
exclusion but through lasting impact by informing culture change, addressing savings 
to the economy (both short and long-term) and probably most importantly by 
improving life outcomes and lifestyle choices which affect the life course of 
individuals. 

Barriers to success are aligned to the following: 

The annularity of funding – children, young people, their families, teachers and 
school staff, community partners and staff employed to resource the service fear 
discontinuation of service provision. A positive relationship with one consistent 
individual can be the lifeline for many children and young people. There is some 
evidence to indicate that these programmes are very helpful both in terms of social 
and emotional learning, but they also can improve attainment as well. 

http://ncb.org.uk/media/1197143/ncb_framework_for_promoting_well-being_and_responding_to_mental_health_in_schools.pdf
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Culture/Environment – With any service that is going to introduce culture change, 
there has to be whole-school or organisational ‘buy-in,’ particularly driven forward by 
the Senior Leadership Team. Operating a service, which delivers Alternative to 
Exclusion, can be ‘topical’ for those who do not endorse its principles and ethos, and 
are of a particular mindset. Alternative to Exclusion is not a ‘soft option.’ It does not 
‘distance’ the young person from their misdemeanor, by separating them from their 
action(s) – it brings them close to them. It teaches them accountability, and when 
you’re accountable, you have to bear responsibility, and this can be difficult, 
particularly for children and young people who harbor unthinkable responsibilities 
already. For many children and young people, negative behavior is the tip of the 
iceberg, and we are more vested in the drivers behind that. In reality, this means 
there is a strong likelihood that young people will misbehave again, therefore 
expectations of miracle cures for ingrained beliefs, values and attitudes, which are 
displayed through actions and behaviors is not realistic short-term. It is an 
investment for the future, which can be difficult for some staff to comprehend as they 
want to see retribution, which may not deliver on reparation, but feels ‘justifiable.’  

Left Out - Third sector staff who work in partnership with schools can be missed or 
not consulted on meetings taking place on a young person worked with, or their 
views and experience are not taken into account. For example, staff may have 
worked with a young person full-time (35 hours) in school for a period of 6 weeks, 
worked with them on a timetabled and ad-hoc basis for 3 or 4 years, or any number 
of varying intervention lengths in between but are not included in the ongoing 
support strategy or lines of communication as part of the formal process. Staff learn 
of meetings or changes to the young person’s care either by the young person 
themselves or after they have taken place when being informed of a change to the 
young person’s circumstances. Quite often the role of third sector staff are the most 
continuous and consistent presence in a child or young person’s life, but staff can 
feel their role is viewed as the poor relation. 

2. Are there any services that you / your organisation has not been able to 
provide that you believe would work?   

There are a number of services, projects and partnerships that Apex Scotland’s 
RE:SET team would like to take forward As referenced in our 2011 external 
evaluation, services delivered by Apex Scotland, changed the culture of the school it 
worked in. Differences were witnessed in the approach from dinner ladies, school 
office staff and teachers who modelled similar approaches, instigated by Apex 
provision and endorsed by school staff. The language and engagement adopted by 
staff became mainstream practise when working with any young person in school, 
but was particularly effective when engaging with those who were distressed or 
requiring additional support. It is cultural change within education that will achieve 
impact and allow children and young people to achieve their potential. Therefore as 
part of our work, which has always been ‘trauma-sensitive’ we would like to more 
widely inform and support staff in school with this approach. Similarly, we would like 
to more exclusively support parents/carers with this practise also, and affect positive 
cultural change within the home. 

When provided a basic overview of the Adverse Childhood Experiences Study (ACE 
Study), Apex Scotland wanted to develop its school interventions to work closer with 
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the families and communities of the young people we were working with - quickly 
seeing how our model could be seen as a way of building community resilience and 
reducing adversity for our most excluded and marginalised members. We are striving 
for a transparent community model that engages all aspects of the community, with 
families and education at the core. If applying ACEs science can help us achieve 
improvement in education within our model, we welcome this success. 

With rising adversity and reduction of community resources and support, even where 
there is improvement to the local economy, human issue or trauma will remain, 
therefore mental ill health and employee absence will remain high. By Apex 
employing more resources in the community using our model and engagement, we 
hope to create a family culture of community give-back. Many will be unaware about 
the link between childhood trauma and the adult onset of chronic disease, mental 
illness, violence and being a victim of violence – but knowing and thinking differently 
in response to this is powerful. We wish to work with schools and communities to 
foster opportunity for individuals to understand themselves better; increasing 
cognition to understand themselves in an educational and wider social context; 
increasing their ability to engage in formal and informal learning environments; 
undertake activities resulting in: improved attendance, motivation, attainment and 
adoption of positive opportunities pertaining to relationships, employment, sports and 
recreation. All activities are proven to mitigate the impact of poverty, exclusion and 
disadvantage; supporting prevention of their future lifecycles. 

3. If you work with schools/local authorities/others to address school attainment 
and wider achievement, what makes collaboration on this issue easy/difficult?  

In our experience collaboration works best when the local authority are aware and 
supportive of the activity in their school(s) but do not overly interfere with its 
operation; allowing the school to work autonomously with its local community and its 
partners. 

Ultimately it is the senior leadership team and Headship of the school who determine 
the direction of the school and who they will work with to achieve their overarching 
aims. Therefore, if a particular school’s aims, ethos and culture aligns well with an 
organisation, this makes collaboration easy. It’s important to see and clearly 
evidence the complementary element(s) in the partnership for attribution’s sake and 
reporting, but equally important for beneficiaries to be aware of the difference. 

Collaboration can be difficult when there are disparate views within a school, or even 
worse when schools are juxtaposed to the operational centre. For a contracted 
organisation this can put any chance of a successful collaboration in the midst of 
unhealthy tension, at risk. What the contracting school/local authority view as the 
priority may not be what the other views. Similarly, within schools, overriding issues 
within the staff team can affect success as what teachers believe will support the 
school to address attainment, is not reflected by the senior management team, and 
vice versa. Quite often organisations are required to provide copious amounts of 
data, reporting and supporting information to satisfy opposing criteria. Meaningful 
collaboration has to understand that each organisation is best placed to deliver on 
their outcomes, and where the joining occurs. Difficulties arise when either party 
believes it can take on the role of another and absorb any cost into their own 
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organisation. Absorbing services delivered by third sector organisations is 
understandable at a time when budgets are tight, but value and impact is 
undermined for beneficiaries. Schools can’t be expected to deliver on all things. 
Embracing those in the community to be part of a campus model will bring success 
to schools to bring about increased attainment and wider achievement. 

Collaboration is made easier when schools are inviting of contracted organisations. 
The most successful experiences we’ve had is when Apex staff are continuously 
involved/included in the ongoing management and reviews with a young person. 
Quite often, Apex staff will have the most contact, information and influence with a 
young person. However, can be overlooked for attendance at meetings and 
information is not gathered/included in formal reporting and outcomes from these 
meetings are shared by the young person, after the event, which makes 
collaboration difficult. 

Above all best practice research has found that “it is a combination of strategies and 
approaches including multi-agency and partnership working under strong leadership 
that can lead to reduction in the need to exclude,” which is the belief of Apex 
Scotland who continue to seek opportunities that support children and young people 
to achieve their potential; delivering on our Purpose. 

4. What else could be done to support the attainment /achievement of children 
and young people from families affected by poverty?  

Science, research and experience as a service provider tell us the impact of child 
poverty and socioeconomic disadvantage on adult outcomes occurs through the 
accumulation and interaction of multiple factors over time. Therefore much of the 
scaffolding supporting poverty and disadvantage are fixed, with many rooted in 
foundations of Adverse Childhood Experiences (ACEs), which are more complex to 
untangle later in life – often manifested in offending, addiction, mental ill health and 
the cycle of poverty and neglect. It is during the stage from conception to 
adolescence that the foundation of the lifelong accumulation of risks and protective 
factors is built, meaning opportunities for Apex to reduce the impact of inequalities at 
a baseline of 11 or 16 years are reduced, in comparison to earlier intervention.  
 
After 11 years delivering our award winning RE:SET service to young people in 
schools, we are confident of our ability to reduce the impact of poverty; helping to 
break intergenerational cycles of ACEs through our provision. 
 
To make a difference to these inequalities, we must ‘undo’ the fundamental causes 
of inequality by addressing poverty, marginalisation and discrimination. We must 
‘prevent’ any negative impact by the wider environmental influences, such as the 
availability of good-quality housing, work, education and learning opportunities, as 
well as access to services and social and cultural opportunities in communities. 
Together, we can also ‘mitigate’ against negative individual experiences in accessing 
services that provide these opportunities. The links to the determinants of poverty 
also strongly lend themselves to the hope, recovery and eventual resilience that the 
people involved in Apex services need to effectively reintegrate. 
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More practical support for parents would support attainment/achievement of young 
people. As a society, if things get broken, we often discard the items, without an 
attempt to fix them. In turn this is costly and teaches little about preservation and 
maintenance – encouraging the ‘insta’ culture where gratification – any kind of 
indulgence - is so readily available, but not always necessary or realistic, and can 
add to a negative cycle of behaviours and ultimately circumstance. When speaking 
with parents/carers and young people, surprisingly some of the messages coming 
through were a wish for things to ‘slow down.’ People felt overwhelmed by having to 
attend appointments because there was support for so many different things. They 
were quite keen to explore things on their own or be given the tools and space to 
allow them to manage their own lives. At times they felt overloaded and social media 
was a way to disconnect or distract from what was going on, which they recognised 
was not always a good thing. Feedback included not knowing themselves, or indeed 
knowing anyone who could stitch clothing, knit cardigans, use a sewing machine, 
clean the filter on their hoover, clean the washing machine, fold clothes, manage the 
washing cycle, get the most out of their meals, budget, etc. However the peer-peer 
approach was more appealing than formal parenting programmes, as it was felt at 
times they could be disempowering. Interestingly similar themes were echoed by 
young people. 

Re-designing or shifting the thinking within teacher training. So many people joining 

the profession substitute one educational institution for another. Equipping those 

entering education whilst undertaking their training, with the right skills and mind-set, 

is vital to how their practice will be initiated and developed. Incorporating trauma 

sensitive approaches will support how teachers in training will deliver the curriculum 

to children and young people impacted by adverse childhood experiences. Informing 

a trauma informed culture at this stage will be instrumental to the positive 

progression of young people attaining an achieving within education. 

  



Agenda Item 2  ES/S5/18/12/3 

 

15 

ANNEXE B 

The Poverty and Inequality Commission 
 

Poverty and attainment inquiry 
 
Thank you for your email of 26 February 2018 inviting the Poverty and Inequality 
Commission to submit its views on tackling the impact of poverty on educational 
attainment. The Commission has not examined this issue in detail, so this response 
is based on the consideration that was given to education as part of the 
Commission’s advice to Scottish Ministers on the Scottish Government’s Child 
Poverty Delivery Plan. 
 
It is important that the Committee’s inquiry takes account of the Child Poverty 
(Scotland) Act 2017 and the Scottish Government’s first Child Poverty Delivery Plan. 
Evidence shows that children have worse cognitive development and schooling 
outcomes partly because of low income1 and it is therefore crucial that continued 
efforts are made to reduce the numbers of children living in poverty. 
 
The Commission’s advice sets out actions that need to be taken in order to meet the 
statutory child poverty targets, as well as actions that deal with the consequences of 
living in poverty. The Commission expects that addressing barriers to education will 
be a key part of the Delivery Plan’s actions to improve the quality of life, and future 
life chances, for children living in poverty. Action on education therefore needs to 
have a two pronged approach: raising educational attainment in order to reduce the 
likelihood of poverty in adulthood, and addressing the poverty-related barriers that 
prevent children from fully accessing education. 
 
Raising educational attainment 
In its advice the Commission welcomed the Scottish Government’s commitment to, 
and investment in, closing the poverty related attainment gap. It is important that, in 
order to make a difference, funding should be explicitly directed towards the 
interventions which show the strongest evidence that they will make a difference. 
The Commission recommended in its advice that the Scottish Government should 
ensure that local authorities and schools have access to the best evidence about 
what works and that this informs the use of the attainment funding they receive. The 
impact of the £750m attainment funding should be monitored and evaluated. In order 
to drive good policy making it is important that the attainment gap should be 
measured in relation to family circumstance and not just on an area basis. This is 
especially important given that the majority of children in poverty do not live in 
deprived areas. 
 
Given the gap that has already opened up between children from the most well off 
and the poorest households by the time they start school, stronger links should be 
made to the importance of quality in early learning and child care in order to close 
the attainment gap. 
 

                                                      
1
 Kerris Cooper & Kitty Stewart, Does Money Affect Children’s Outcomes? An Update, CASE/203 (Centre for 

Analysis of Social Exclusion, 2017) http://sticerd.lse.ac.uk/case/_new/research/money_matters/report.asp 

http://sticerd.lse.ac.uk/case/_new/research/money_matters/report.asp
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Analysis of data from the Growing Up in Scotland study suggests that children living 
in poverty value school as much as their better off peers but that parents living in 
poverty are less likely to believe that they can positively influence their child’s 
achievement at school.2 The Commission has heard examples where parents feel 
that teachers have assumed that pupils will either go on to low paid jobs or not work 
at all because they are living in poverty. 
 
It is important that schools listen to children and parents about the range of barriers 
that they face in fully taking part in education, which may not always be obvious to 
the school, and also about what they value and their aspirations. Unless schools 
engage with children and parents to understand their experiences then interventions 
to address poverty and attainment may not meet their needs. 
 
Poverty related barriers to fully accessing education 
Costs of the school day were an issue that was raised with the Commission as a 
high priority for those with experience of living in poverty. The costs associated with 
education can both increase the stress on families and impact on children’s ability to 
fully engage with education. These include obvious costs like school uniform, school 
trips, book fairs and non-uniform days. The Commission also heard, however, about 
examples of other costs being shifted from schools to families, for example through 
expectations that all families will have access to a computer to carry out homework 
and a printer to be able to print out material that is a core part of learning. Pupils are 
not always able to access these resources in school if they do not have them at 
home. 
 
School uniform and the school clothing grant were particularly highlighted as an 
issue to the Commission. Under the 1980 Education Act local authorities must make 
provision for school clothing for pupils who would otherwise not be able to afford it. 
The eligibility for and amount of school clothing grant is decided by each individual 
authority and currently varies from £40 to £110 across Scotland. A short life working 
group looking at school clothing grant provision across Scotland reported in 2009. 
The group recommended that Scottish Government and COSLA should produce 
joint guidance for local authorities setting the minimum level of school clothing grant. 
Despite the Scottish Government securing power under the Education (Scotland) Act 
2016 to introduce a minimum school clothing grant, a minimum grant has not yet 
been set. In its advice the Commission recommended that the Scottish Government 
should establish a minimum rate for school clothing grants. 
 
The final area that the Commission identified in its report was delays and difficulties 
with payment of Education Maintenance Allowance which were identified as a risk in 
supporting young people to continue in education. Young people may struggle to pay 
for transport and school or college equipment until they receive their payment and 
the delay may make the difference in whether a young person is able to sustain 
further education. The Commission heard an example of a school acting to bridge 
the gap by providing a free bus pass until education maintenance allowance was 
received. The Commission recommended that the Scottish Government should work 

                                                      
2 https://www.era.lib.ed.ac.uk/bitstream/handle/1842/25787/CRFR%20briefing%2091%20- 

%20Treanor.pdf?sequence=1&isAllowed=y 

https://www.era.lib.ed.ac.uk/bitstream/handle/1842/25787/CRFR%20briefing%2091%20-%20Treanor.pdf?sequence=1&amp;isAllowed=y
https://www.era.lib.ed.ac.uk/bitstream/handle/1842/25787/CRFR%20briefing%2091%20-%20Treanor.pdf?sequence=1&amp;isAllowed=y
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with local authorities to find ways of making the application process easier and 
quicker, and providing free transport to school until payment has been processed. 
 
Additional potential areas for consideration by the Committee 
Discussions amongst the Commission prior to submitting evidence to the Committee 
identified a number of other areas that the Commission has not had an opportunity to 
explore in detail but that might be useful issues for the Committee to consider as part 
of its inquiry. 

 Teaching and the pupil-teacher relationship as it affects children who 
experience poverty. Both positive and negative stories have been shared 
with the Commission about the impact of these relationships. 

 Particular support for those children who are furthest from academic 
attainment 

 Communication with parents 

 Policies in schools that actively promote mental as well as physical health 

 The extent to which an understanding of the impact of poverty is covered in 
initial teacher training education. 

 
Thank you for the opportunity to contribute to the Committee’s Inquiry. If you have 
any queries please do not hesitate to contact the Commission. 
 
DOUGLAS HAMILTON 
Chair 
The Poverty and Inequality Commission 

22 March 20183 

  

                                                      
3
 The Poverty and Inequality Commission’s submission was received late due to a technical issue. 
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ANNEXE C  

Child/Young Person 2 
 
My experience of being a school pupil in Glasgow is that I feel very socially 
segregated as pupils who are better off each packed lunches or go out of school and 
poorer people go for school dinners. I feel that it makes me feel like part of an 
underclass and I wish everyone ate their lunch together. Particularly as I don't have 
the choice to hang around with my friends I have to go alone to the dinner hall. 
 
Anonymous 
 
 
 

ANNEXE D 

Teacher 7 
 
I am a teacher and I feel that i) relationships between staff and pupils and ii) food 
and nutrition are both vital factors in making school a safe, supportive and nurturing 
environment for children at primary and secondary level.  
 
I would therefore recommend that school lunch times are 'part of the curriculum' and 
are used to help child experience sitting at a table, using cutlery, having 
conversations etc. And I think that relations between teachers and pupils would be 
enhanced by this because at times school seems quite 'adversarial' and teachers 
and pupils struggle to see each other as 'people'. Eating together would help 
overcome this, slowly and on a daily basis. I have spoken with other teaching 
colleagues and, although there is some concern over loss of break times, an 'opt-in' 
approach were teachers receive free meals, would be a great incentive for teachers 
to sit and interact with pupils over lunch. This would be in line with the approach 
taken in places such as Sweden, where ALL school pupils are entitled to free meals 
and the schools offer staggered lunch breaks to ensure that all pupils and teachers 
get a chance to sit and eat together in cohorts. This allows for informal dialogue and 
communication between pupils and teachers and means that things such as bullying 
are less likely. See here for an example 
https://www.livsmedelsverket.se/globalassets/english/food-habits-health-
environment/public-meals/good_school_meals.pdf 
 

Anonymous  

 

https://www.livsmedelsverket.se/globalassets/english/food-habits-health-environment/public-meals/good_school_meals.pdf
https://www.livsmedelsverket.se/globalassets/english/food-habits-health-environment/public-meals/good_school_meals.pdf
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