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18 May 2017 
 
 
Dear Mr Dornan, 
 

Request for Information on ITE Curriculum Content 
 

Thank you for your letter of May 11th requesting details on some specific areas of 
content covered by our Initial Teacher Education Programmes.  
 
The Royal Conservatoire has two Initial Teacher Education Programmes, the BEd 
(Music) four year undergraduate programme and a PGDE (Dance) programme. The 
BEd (Music) Programme has, since 1999, been delivered in partnership with the 
School of Education at the University of Glasgow. However, from September 2017 
the BEd (Music) programme will be delivered entirely at the Conservatoire. As part of 
the process of bringing the BEd (Music) in-house, the programme was accredited by 
the GTCS in March 2017. The PGDE (Dance) programme has been designed as a 
pathway through the three-year part-time MEd Learning and Teaching in the 
Performing Arts and will commence delivery in September 2017. 
 
The information that you have requested is provided below. 
 
Yours sincerely, 
 
 

 
Dr Gordon Munro 
Director of Music 
 
On behalf of Prof. Jeffrey Sharkey, Principal 
 
  



 
 

Name of 
Institution  

Royal Conservatoire of Scotland 

List of Teacher 
Education 
Programmes 
offered 

BEd (Music) 
PGDE/MEd (ITE Dance) 

Question 1 – 
School 
Placements 
 
For each 
programme:  the 
number of school 
placements, the 
length of time of 
each placement 
and the place of 
the placement in 
each programme 
 
 
 
 

BEd (Music) 
 
Feedback received from students has indicated that they value 
placements in all four years of the programme and that they 
benefit from experiences in a range of schools. There are eight 
placements in six schools across primary and secondary sectors: 
 

Year  Placement Sector School Days in School 

One 1a (linked) 
Nov./Dec. 

P1-7  A 1 day x 5 wks  
(5 days) 

1b (linked) 
Feb./Mar. 

P1-7 2 days x 7 wks 
(14 days) 

2 
Apr./May 

BGE 
(Observation) 

B 1 day x 4 wks 
(4 days) 

Two 3a (linked) 
Nov./Dec. 

BGE C 3 days x 5 wks 
(15 days) 

3b (linked) 
Feb./Mar. 

BGE 3 days x 6 wks 
(18 days) 

Three 4 
Nov./Dec. 

BGE + S4 
(N4/5) 

D 4 days x 5 wks 
(20 days) 

5 
Feb./Mar. 

BGE + S4 
(N4/5) 

E 5 days x 6 wks 
(30 days) 

Four 6 
Jan. – Mar. 

BGE + 
Senior Phase 

F 4 days x 11 
wks (44 days) 

 
PGDE/MEd (ITE Dance) 
School placements sit within the 60 credit ‘Context and Culture 
(School Experience)’ module. This module runs over years 1 and 
2 and is built from 5 Blocks (A-E) of School Experience: 
 

Year 1 
Block A 2 weeks Early Level 

Block B 4 weeks First Level 

Year 2 

Block C 4 weeks Second Level 

Block D 4 weeks Third and Fourth Level 

Block E 4 weeks Senior Stage 

 
 
The Blocks are shaped to support the students’ knowledge, 
understanding and teaching of Curriculum for Excellence across 
the different Levels, beginning first with a focus on Early and First 
Levels in Year 1 with progression to a focus on Second Level 
and beyond in development across curriculum 3-18 in year 2. As 
this programme is for professionals, many of whom may already 
be employed within a school context as a dance tutor, it is vital 
we retain an element of flexibility in the timetable.  



 
 

 

Proportion of 
study time used 
for practical 
experience 
 
 

BEd (Music) 
 
The overall proportion of time spent on placements on our 
recently accredited programme is given below.  
 

Year Credits Notional 
Hours 
of 
Student 
Effort 

Days on 
placement 

Approximate 
hours of 
pupil contact 

Preparation 
and 
evaluation 
time for 
placement 

One 20 (16%) 200 23 126.5 (63% 
of 200 
hours’ 
notional 
student 
effort) 

73.5 (37% 
of 200 
hours’ 
notional 
student 
effort) 

Two 30 (25%) 300 33 181.5 (61%) 118.5 
(39%) 

Three 40 (33%) 400 50 275 (68%) 125 (32%) 

Four 40 (33%) 400 44 242 (60%) 158 (40%) 

Total 130 1300 150 825 (64%) 475 (36%) 

 
As part of our review process we have increased the amount of 
credit (and therefore proportion of time) allocated to placements 
in years one, two and three in order to better reflect the quantity 
of time that students actually put into preparing and evaluating 
their teaching. 
 
PGDE/MEd (ITE Dance) 
 
The overall proportion of time spent on placements is as follows: 
 

Module Credits 

Notional 
Hours 

of 
Student 
Effort 

Days on 
placement 

Approximate 
hours of 

pupil contact 

Preparation 
and 

evaluation 
time for 

placement 

Context and 
Culture 
(School 
Experience) 

60 600 90 495 (83%) 192 (18%) 

 
This module runs alongside a series of modules, each of which is 
designed to engage the learner in an exploration of the 
pedagogies, practices and policies that will prepare the learner 
for the school placements: 
 

Year Module Credits 
Notional 
Hours of 

Student Effort 



 
 

1 

Approaches to Critical Artistry 10 100 

The Teaching Artist 20 200 

Context and Culture (School Experience) 60 600 

2 Inclusive Education 10 100 

Practitioner Enquiry 20 200 

3 Final Project 60 600 

 
 

University 
arrangements for 
travel and 
subsistence for 
school 
placements  
 
 

Institutional Policy on Subsistence for ITE Programmes 
 
Payment of travel and subsistence for school placements has 
previously been done through our partnership arrangement with 
the University of Glasgow.  
 
From September 2017, we will adopt the University of Glasgow’s 
policy of paying the difference between the cost of travel from 
term time address to the Conservatoire and the cost of travel 
from term time address to placement school if the cost of travel to 
the placement school is greater. 
 
 

Question 2 –  
Additional 
Support Needs, 
Behaviour 
Management 
and Online 
Safety 
 
Programme 
content and time 
given to these 
areas 
 
 
 
 
 
 
 

BEd (Music) 
 
Additional Support Needs (as part of a block of teaching on 
Inclusive Education) is a mandatory and key focus in the second 
year of the Programme. Students thereafter can elect to take a 
pathway through years three and four of the programme in 
Additional Support for Learning. 
 
Behaviour management strategies form one aspect of 
preparation for school experience classes which occur before all 
placements. Whilst a number of strategies are discussed and 
considered, students are encouraged to use the particular 
strategies that are typically used in their placement schools. 
Through the six school placements, students gain practical 
experience of applying behaviour management strategies 
appropriate to the context in which they are working. 
 
Online safety: Part of the programme induction involves 
discussion of the professional values expected of teachers 
(including student teachers) as articulated through The  Student 
Teacher Code (GTCS 2012) and Professional Guidance on the 
Use of Electronic Communication and Social Media (GTCS). In 



 
 

terms of pupil online safety, we expect our students to abide by 
the policies set out in their placement schools. Students are 
given a two day induction to their placements in addition to the 
days specified above during which they will be briefed on school 
policies in this and other areas. 
 
PGDE/MEd (ITE Dance) 
 
Similar to the BEd (Music), Additional Support Needs are 
specifically addressed within a mandatory Inclusive Education 
module in year 2. As a whole, the MEd programme is designed to 
facilitate students in an exploration of the professional role of a 
teacher of dance across the curriculum, appropriate to masters 
level study. From the outset, learners are required to investigate 
current policies and practices around ASN, behaviour 
management and online safety as part of their initial module, 
Approaches to Critical Artistry. Each subsequent module requires 
the learners to demonstrate the ability to apply this understanding 
in practice. More specifically, in the preparation for placement 
sessions, students will focus on these areas in detail and through 
school inductions will develop an understanding of how each 
school addresses these core areas.  
 

Question 3 –  
Numeracy qualifications for entry to primary education 
programmes 
 
University perspective on the numeracy entrance requirements for 
primary teaching 

N/A. 

Time spent on numeracy during primary programmes 
 

N/A. 

Question 4 –  
Literacy and 
Numeracy 
 
University 
perspective on 
the practical 
techniques of 
how to deliver 
literacy and 
numeracy 
 
 
 
 

BEd (Music) 
 
Literacy and numeracy are ubiquitous on the programme.  
 
Since the time of the ancients, music has been considered as the 
number made audible. On the programme, students encounter 
numbers both in the abstract and in practice. In abstract terms, 
numeracy is key to students understanding of the fundamental 
principles of music theory; it forms the basis of understanding of 
the logarithmic relationship between scale and frequency; it 
forms the basis of students’ studies of harmony; it forms the 
basis of how music operates in time. Through analytical study, 
students are exposed to the many ways in which composers 
have used numerical and mathematical devices as tools for 
structuring music (e.g. the golden ratio and the Fibonacci series).  
Students develop their skills in these areas through regular 
exercises, performance activities and folio work.  
 
The use of numeracy is also a key part of classes in data literacy 



 
 

where students work with some fundamental and contemporary 
data science methods in order to better understand data sets. 
 
Literacy is developed across the programme through weekly 
written tasks and longer essays that are submitted during the 
year. Students encounter literacy through the study of the history 
of music where connections between music and literacy are 
highlighted, for example: historical debates on music and text 
such as that between Monteverdi and Artusi; comparison of 
rhetorical devices in language and music; song from the 
troubadours to Bob Dylan; and the songs of Schubert and 
Schumman … 
 
On our programme we require all students to evidence in each 
lesson plan exactly where literacy, numeracy (and Health and 
Wellbeing) are being delivered. Similarly, from September 2017, 
students will be required to evidence, as part of their weekly 
reflections on learning, where they have encountered literacy, 
numeracy and health and wellbeing on the programme in other 
areas of study.   
 
PGDE/MEd (ITE Dance) 
 
Similar to the BEd (Music) programme, the MEd considers 
literacy and numeracy as inherently ubiquitous. More specifically, 
students are required to investigate the context and culture of 
their art form and create a full and rich evidence of their 
exploration of dance. Students will submit a series of written 
pieces of work and reflective journal entries throughout the 
programme, and will be asked to continually evaluate their own 
practice in relation to their subject discipline teaching, and their 
ability to robustly address themes of literacy, numeracy and 
health and wellbeing within their teaching practice. Our 
preparation for placement sessions are delivered in tandem by 
dance specialists and education specialists allowing students to 
explore how this integration can be achieved in practice in the 
classroom.  
 
As with the BEd (Music), students are required to evidence how 
their lesson plans specifically address the themes of literacy, 
numeracy and health and wellbeing. 
 

Any courses 
offered for 
literacy and 
numeracy  

We do not offer any isolated modules in literacy and numeracy. 
However, Responsibility of All (Literacy, numeracy and Health 
and Wellbeing) is a core part of our BEd (Music) Teacher 
Education module in year one. Responsibility for All forms a 
mandatory and key part of all preparation for school experience 
classes. 
 
We also have mechanisms for supporting students who have 



 
 

additional needs in these areas. 
 

 
 
 


