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Convenor 
Education and Skills Committee 

 
 

 
Dear Mr Dornan,  
  
 

Thank you for your letter of 11th May requesting information on a range of areas related 

to ITE.  Our response is brief given the timescale but I hope this provides the information 

required. 

 

If there is anything further that you require in relation to the following attached 

information then please do not hesitate to contact me.   

 

 
 
 

Dr. Rowena Arshad OBE  
Head of Moray House School of Education 
University of Edinburgh 
Old Moray House 
Holyrood Road 
Edinburgh 
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A: Types and format of placements 
 

 PROGRAMME: PGDEprimary  PGDEsecondary MAprimary 
education ‘withs’ 
(4yr) 

MAPE (4yr) 

1. Number of work placement 
occurences per year 

4  3  MA Primary 
Education Years 
1, 2 and 4 - 8 
placement days in 
each academic 
year. 
MA Primary 
Education Year 3 - 
students are in 
school for a 
school academic 
year from August 
until June. 

4 

 Nature/ duration of placements 
(block/  
Professional Experience and 
Practice PEP) 
/ year long  

Block 
Early 
Education/Nursery – 
2 weeks 
P1-3 – 5 weeks 
P4/5 – 5 weeks 
P6/7 – 5 weeks 

Block 
Placement 1 
Observation week  
Full placement x 6 
weeks  
Placement 2  
6 weeks 
Placement 3  
5 weeks  
 

Yrs 1&2 single 
PEPdays 
throughout the 
year 
 
ear 3 students 
undertake 
professional 
experience and 
practice for a 
school academic 
year from August 
until June where 
they are based in 

Yr1 4 Weeks 
Primary school + 
8 Days PEP 
Yr2 6 Weeks 
Secondary school 
+ 8 Days PEP 
 
Block 
Yr3 10 Weeks 
Secondary 
Yr4 11 Weeks 
Secondary 
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one school 
situated within a 
cluster of schools. 
 
Year 4 -8 single 
days 
 
 

 Proportion of overall study time 
used for placement 

50% 
18 weeks on campus 
18 weeks on 
placement 

50% 
18 weeks on 
campus 
18 weeks on 
placement 

40 weeks over 
4years 

31 weeks + 16 
Days of PEP 
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B:  Support funding/timing for Placements 
 
All students are entitled to claim travel expenses incurred on placement, provided they are in excess to their normal daily travel to 
University. Students must submit their claim to the placement unit, using the 'Student Excess Expenses Claim Form', within 10 
working days from the last day of their placement. They must provide receipts/tickets for public transport and hire cars. Mileage 
claims do not require receipts, although will be challenged if appear inaccurate or taking public transport would have been cheaper. 
Students must use the cheapest ticket option available - such as a weekly/monthly pass instead of day tickets in terms of the train 
or a bus pass instead of daily tickets. Students are expected to ensure they purchase the cheapest ticket option, but they can email 
if they require clarification about their options. If they haven't use the cheapest option, we will email them to advise of the amount 
that the student can process a claim for. Students can use any mode of transport they like, but we only reimburse them for the 
cheapest option. So if they decide to use their car and the bus is cheaper, we only reimburse them for cost of the bus journeys.  
 
Students are expected to travel up to 75 minutes (each way) for placement. If we cannot place a student within this timescale and 
we have exhausted all other options in trying to get a placement that is closer, we have to look at options which mean they could be 
placed and reach a school within reasonable travel by a hire car. The University organises the hire car and insurance for the 
student and pays the cost. Students claim back the cost of petrol, they have to keep receipts, at the end of placement using the 
Student Excess Expenses Claim Form. They can also request an advance, if they will encounter financial difficulty covering the 
petrol costs.  
 
Occasionally we have to organise accommodation for a student, if we are short of placements and they are not commutable on a 
daily basis. This doesn't happen very often and it is normally for subjects where there are a shortage of offers. In this instance, we 
strive to place the student in self-catering accommodation with Wi-Fi for the duration of the placement. If the placement school has 
been obtained shortly before the placement start date, sometimes we have to put a student in an ensuite room in a B&B for a few 
days until we can find self-catering accommodation. Students can claim £6 a day (Monday - Friday) for an evening meal if they are 
staying in a B&B, but cannot claim if they are staying in self-catering as they would be buying groceries the same as they would at 
their usual address and therefore do not incur an extra cost. They can claim travel to their accommodation at the start of placement 
and back home at the end of placement. If the placement is longer than 6 weeks, then they can also claim 1 return journey home 
during placement.  
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C: Lectures and workshops in specific areas 

 ASL  L4x1hr  W 8hr  L 6x1hr L33 hr + W 31  
(+optional  course 
in 4thyear – 27hr) 

L4x1hr W20hr 

 Behavior Management  L3x1hr W9hr L 2x1hr W9hr Permeated rather 
than discrete 
approach- cannot 
quantify 

4x1hr W30hr 

 Online Safety  L1x1hr W2hr L1x1hr L2x1hr L3x1hr 

4. Numeracy L15x1hr W30hr L3x1hr  W22hr 
(PGDE sec STEM 
subjects have 
additional 
numeracy 
sessions) 

L13x1hr W 39hr 
(+optional  course 
in 4thyear – 
27hrs) 

W30hr 

 
 
D:  Time spent on numeracy 
 
This information is available in the NIF Report available online at: http://www.gov.scot/Resource/0051/00518170.pdf 
 
 
E:  Literacy and Numeracy Teaching in Initial Teacher Education Programmes 
 
Direct teaching in Numeracy takes place mainly in lectures and workshops. The workshop activities aim to develop pedagogical 
subject knowledge. The interactive nature of these activities provide tutors with the opportunity to address student 
misunderstandings in both numeracy and literacy. We therefore unpack mathematical concepts so that our students have a deeper 
understanding of those concepts and how to teach them.  
 
 
 

http://www.gov.scot/Resource/0051/00518170.pdf
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Moray House School of Education uses a numeracy audit as part of student assessment in our undergraduate degree to help 
students take professional responsibility for developing any gaps in their subject knowledge base.  
In 2016-17, we offered supplementary mathematics classes to support students to close these gaps; these were generally well 
received by students and we will extend this into the future. One of the staff involved is also a lecturer in the School of Mathematics 
in the University. 
 
All of our ITE primary education programmes prioritise the teaching of the literacy modes of reading, writing, talking and listening 
and the inter-relationships between them in both print based and digital media. Interactive teaching in lectures and workshops 
enables students to learn about current international research in literacy learning and teaching to helps them to develop the 
pedagogical subject knowledge base knowledge required to teach this area of the curriculum effectively. As beginning teachers, 
they are therefore able to adopt a critical and analytical perspective on the variety of resources available in schools to help them 
teach literacy in stimulating and engaging ways. Students also develop professional competence in assessing pupil understanding 
and skills in reading and writing so that they can use assessment to benefit future learning for their pupils.  
 
Student literacy skills are assessed in all written assignments and presentations. Students are offered feedback on their developing 
academic literacy skills and offered resources to address any difficulties. There is direct teaching on academic literacies during 
assignment preparation time.  Additionally, student literacy and numeracy skills are developed across the ITE curriculum in a 
permeated way. This might, for example involve the interpretation of statistical data when considering large scale research surveys 
or developing presentation skills when preparing for a group presentation. 
 
Literacy and numeracy pedagogical tasks undertaken on placement help develop the integration of university based and school 
based learning in these curriculum areas. New site based models of placement (on the MSc TLT degree for example) will employ  
flipped classroom techniques, digitally recorded lectures, peer assisted learning, school observations and tutor dialogue to help 
students connect theory, research policy and practice 
 
 
General comments 
 
Remembering the ‘initial’ 
It is important for us to remind the Committee that Schools of Education like ours provide a foundation for entry into the teaching 
profession, hence the term ‘initial’ teacher education. This is followed by an expectation of mentoring, continued professional 
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learning and professional update – the latter being a process initiated and run by the GTCS which we welcome. Therefore, the 
early phase of teaching spans several stages from being at University, to the induction year and into the first 2/3 years of teaching.  
 
The Scottish Teacher Induction Scheme (TIS) has been invested in heavily since its introduction in 2002, and local authorites 
continue to refine their provision. The scheme is highly regarded internationally, seen as leading practice in terms of its capacity to 
enhance teacher quality and support teacher retention. While acknowledging the national need to recruit more teacher more 
quickly, this should not be done at the expense of shortening the TIS experience for any teacher.  
 
We know that a high quality ITE experience, which allows students sufficient time to develop their knowledge and skills, followed by 
a structured induction experience, is more likely to lead to high quality teachers staying in the profession.  To compress this early 
phase of development is potentially storing up problems longer term. 
 
 
University/field partnership 
Site-based and university-based learning elements need to be considered as parts of the same thing, not two different components. 
 
International research teaches us that “The most powerful programs require students to spend extensive time in the field 
throughout the entire program, examining and applying the concepts and strategies they are simultaneously learning about in their 
courses” (Darling-Hammond 2006:307). However, what matters is the quality of the time spent learning from effective teachers. 
There is no empirical evidence that indicates simply spending more time in schools will improve teacher learning or competency. 
Time spent with effective teachers would be fruitful but time spent learning outdated and less progressive methods will simply mean 
creating the next generation of poor practice. This is why  is important as it prevents conceptual ambiguity and by extension 
practice ambiguity. 
 
The partnership approach allows for synergy and mutual learning and growth. In Moray House, we have also invested in 
developing and running a Supporting Teacher Learning in and through Practice course which is a 24-hour course run on Saturdays 
and evenings. Our partner authorities all support this. It is free. All teachers come in their own time to learn how to better support 
and mentor our students in schools. The benefits for these individuals are they engage in Masters-level learning which many have 
said has changed how they view their teaching and themselves, giving them a taste for further study.  They get GTCS Professional 
Recognition if they complete the whole course, and, through funding from the Scottish Government, there is the opportunity to do a 
‘Part B’ top-up which involves an assessed submission and the potential to then make an APL claim for credit for the self-study 
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course on our MEd LL. The wider benefit is a growing cadre of teachers in our partner schools who have expertise in supporting 
student teacher learning. 
 
For the new Masters in Transformative Learning and Teaching, we are working with ‘cluster tutors’. Each cluster has a Lead and 
supporting cluster tutor. All our lead cluster tutors are DHTs or Principal Teachers, although we did not specify they had to be at 
this level. The cluster tutor support roles are generally filled by less experienced teachers seeing this as a professional learning 
opportunity for themselves. The Cluster tutors act as a first line of contact for students during their site-based learning and is also 
the key contact for all schools in the cluster.  This Cluster tutor must undertake the Supporting Teachers course mentioned in the 
previous paragraph. The role of that cluster tutor is to: 
 
 
 

 Gather and maintain information for the cluster profile 
 Communicate with key contacts in each school in the cluster 
 Coordinate, in negotiation with key contacts and mentor teachers, the specific activities that students will undertake in each 

school 
 Act as first-line contact for students during site-based learning days, and building a relationship with them through regular 

meetings 
 Liaise with the Programme Director and other University tutors to ensure the ongoing smooth running of the site-based 

element and sharing any cause for concern in relation to individual students 
 Lead discussion seminars with students (university staff will also do this, and sometimes these seminars will be led jointly by 

Cluster Tutors and University staff) 
 Observe and give feedback to students, and/or arranging for suitably experienced colleagues to do this, ensuring that 

evidence from the site-based experience is used to inform completion of the national assessment form at the end of each 
academic session. 

 Ensure that they have engaged with the STLitP course 
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Measuring Quality in ITE 
 
I would like to alert the Committtee to a research study led by Dr Aileen Kennedy from Moray House and Dr Paul Adams from the 
University of Strathclyde. The study funded by the Scottish Government is called  ‘Measuring Quality in Initial Teacher Education 
(MQuiTE). This projects which has just commenced includes all the ITE providers in Scotland including the GTCS. The project runs 
for six years (tracking graduates over five years) and is designed to be developmental in nature, securing, as it does, a sound base 
for the study of quality in ITE in its initial phases and then testing this in subsequent years. An ongoing feature of the project is the 
way in which markers of quality will be returned to and modified in light of accrued data. In this way the project does not seek to 
maintain a static representation of quality but rather a dynamic interpretation that is modified in light of progression both of students 
as they become teachers and the various routes into teaching that now exist in Scotland. This work will contribute significantly to 
the development of quality teacher education in Scotland, and will also offer a useful perspective to the international debate on 
measuring quality in ITE.  
 
 
We are happy to assist the Committee’s work in anyway we can and happy to provide more information as appropriate. 
 
 
Yours sincerely, 
 
 

 
 
 
 
Dr Rowena Arshad 
Head of the Moray House School of Education 
 


